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1. Introduction  
 

 

The researchers from MiCREATE consortium have brought together creative strategies 

and methods to promote approaches to multicultural education and improve diversity 

management in schools. A Children's Advisory Board constituted by children of different 

ages, helped to draft some of the proposals, advising on the design and development of the 

specific practises. These practises were then piloted or presented in schools with children 

of different age groups to get their opinions about the practices. The MiCREATE consortium 

finally produced five guides for teachers:  

 

• D10.3 Guide for Teachers introducing multicultural education and 

diversity management (12 practices) 
 

• D10.4 Guide for Teachers including methods for solving inter-ethnic conflicts in 

school environment (12 practices) 
 

• D10.5 Guide for Teachers consisting of art-based practices and measures for 

promoting inclusion (18 practices) 
 

• D10.6 Guide for Teachers explaining indicators of migrants’ conceptualization 

of well-being (measuring instrument) 
 

• D10.7 Guide for teachers: collection of Best Practices (15 practices) 

 

These five guides were published in a book entitled "Living in Multicultural Schools: 

Handbook for Teachers" (each guide constitutes a separate chapter). The handbook aims to 

help teachers overcome the challenges they may face when working with migrant children 

and presents them with a range of approaches and good practises that have been developed 

specifically in and for the context of the multicultural classroom. These practises are not 

meant to be prescriptive, but guidelines that can be modified and supplemented. The 

Handbook is available on the MiCREATE website in seven different languages.  Click here for 
the accessing "Living in Multicultural Schools: Handbook for Teachers” in:  

 

 

 

English 

Slovenia 

Danish 

Catalan 

German 

Spanish 

Polish 

 
This document contains the third chapter of the Handbook - Art-Based Practices and 

Measures to Promote Inclusion (18 practices).

https://www.micreate.eu/wp-content/img/English%20manual%20for%20teachers_june%2014_2022%20OFFICIAL.pdf
https://www.micreate.eu/wp-content/img/MiCreateHandbook_SLOVENSKA_spletna%20izdaja.pdf
https://www.micreate.eu/wp-content/img/Dutch%20manual%20for%20teachers%20OFFICIAL%2015.6.2022.pdf
http://www.micreate.eu/wp-content/img/Manual%20for%20teachers%20Catalan%20FINAL_23.5.2022.pdf
http://www.micreate.eu/wp-content/img/German%20manual%20for%20teachers%20OFFICIAL%2021.6.2022.pdf
https://www.micreate.eu/wp-content/img/MiCreateHandbook_SPANISH.pdf
http://www.micreate.eu/wp-content/img/Manual%20for%20teachers%20Polish%20FINAL%20FINAL_12.05.2022.pdf


Living in Multicultural Schools: 

Handbook for Teachers

Editors: 
Farwa Batool, Hafsah Musamod and Hadjer Taibi



2

Living in Multicultural Schools: 
Handbook for Teachers

Editors: 
Farwa Batool, Hafsah Musamod and Hadjer Taibi



3

MIGRANT CHILDREN AND COMMUNITIES IN 
A TRANSFORMING EUROPE (MiCreate)



4

Prologue

In 2020, the United Kingdom’s foreign-born population reached 9.5 million, accounting 
for 14% of the total population (Fernández-Reino, 2021); 6% of the total number of 
children under the age of 18 in the UK (896,000) were foreign-born (Fernández-Reino, 
2021) and more than 3 million children under the age of 18 (28%) had at least one 
parent who was born abroad (Vargas-Silva and Rienzo, 2019). India, Pakistan, Poland, 
Romania, and the Republic of Ireland are among the main countries of birth for these 
migrants (ONS, 2020). Migrant children and children who live in immigrant families 
in the UK are therefore diverse, with nuanced, unique, and potentially distressing 
experiences of migration depending on their reasons for displacement (e.g., refugees 
escaping war), which means their needs are also diverse. Under such circumstances, 
accommodating migrant children’s needs and their integration can be challenging. 
Among the key challenges to migrant children’s integration are that they can come 
from dif ferent linguistic backgrounds with varying degrees of English language 
skills, they can lack familiarity with the educational and health systems and the 
culture of the host country, and they can also come from dif ferent socio-economic 
backgrounds, with some of them being from disadvantaged families.

Addressing and accommodating these needs through a tailored and bespoke 
approach to integration becomes pressing. Schools can of fer opportunities for 
identifying and addressing such needs (Manzoni and Rolfe, 2019) and can of fer 
ways to foster integration (Badwan et al., 2021) to ensure equal participation of all 
children and to aim to narrow gaps in outcomes. In the UK, the topic of integration in 
a school context has been widely discussed (Phillips et al., 2011). Issues of segregation 
between schools raised the government’s concerns and resulted in it pushing for the 
implementation of a number of policies and practices in schools to promote social 
cohesion (Manzoni and Rolfe, 2019). Such policies and practices included providing 
academic and linguistic support to English as an Additional Language (EAL) pupils, 
developing strategies and mentoring programmes to increase parents’ involvement, 
organising social events, workshops, and projects that give an opportunity for 
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meaningful social mixing for children from dif ferent backgrounds, and supporting 
children who are eligible for free meals. What seems still to be missing, however, is an 

approach to integration that is child-centred with policies and practices that empower 

migrant children, prioritise their voices, and consider the process of integration from 

their perspectives. In such an approach, teachers play a vital role in the successful 

implementation of these policies and practices and the successful integration of 

pupils. Nevertheless, accommodating migrant children’s diverse needs, facilitating 

their integration while encouraging them to maintain positive outlooks towards 

retaining the values of their families, and at the same time managing diverse, 

multicultural, and intercultural classrooms and keeping the process child-focused, 

can be indeed a challenging task.

This handbook of fers a guide to support teachers with the challenges they might 
face in such situations and introduces them to a set of approaches and best practices 

developed specifically in and for the context of the multicultural classroom. The 

examples compiled in this handbook were collected or designed during the European-

wide project MiCREATE: Migrant Children and Communities in a Transforming Europe. 

During their fieldwork in schools in countries across Europe, researchers developed 
creative strategies and methods to promote approaches to multicultural education 

and improve diversity management in schools. Moreover, best practices designed and 

implemented by teachers in schools are also captured in these guidelines, which were 

later revised by the researchers. Finally, a Child Advisory Board consisting of children 

of dif ferent ages contributed to designing some of the proposals and advised in the 
design and development of the concrete practices. These practices were then piloted 

or presented at schools with children of various age groups to ask for their opinions 

about the practices. Educational practitioners are asked to apply these methods to 

their school environment and adapt them to their specific contexts. These practices 
are not intended to be prescriptive but instead are guidelines that can be changed 

and added to. 
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Chapter 3: 
Art-Based Practices and 
Measures to Promote Inclusion
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In recent years, art-based practices in education have gained much attention and 
are being applied in various disciplines and contexts. An art-based pedagogy 
is an approach that encourages the use of dif ferent forms of arts (e.g., music, 
drawing, dance, etc.) to foster understanding and help to meet both art and non-
art curriculum learning objectives in the classroom (Lee and Cawthon, 2015). The 
use of art in educational contexts can stimulate learners’ interests, creativity, and 
imagination to explore and engage in new things. Implementing art-based practices 
in the classroom also facilitates students’ development in various areas such as 
communication and language skills, leadership, literacy skills, writing skills, spatial 
reasoning, and numeracy skills (Mills and Doyle, 2019; Cranston and Kusanovich, 2017; 
Darby and Catterall, 1994). Art is also a therapeutic tool and can be used to increase 
children’s well-being. It gives learners the freedom of creative expression beyond 
the confines of verbal and written language, which can contribute to lowering their 
stress levels, improve their memory, and help them be socially connected (Fancourt 
et al., 2019). Art-based activities in the classroom then can create moments of shared 
well-being and provide a safe and inclusive space which would transform classroom-
based learning (Clough and Tarr, 2021).

In the context of disadvantaged and immigrant children, it has been shown that 
art-based teaching and learning can improve children’s performance and help build 
cultural and social interconnections leading to successful integration (Bozzetti and 
Mantovani, 2018). This is because certain teaching approaches can marginalise this 
particular groups of students, especially approaches that focus on traditional views of 
literacy as written and spoken texts. Art as pedagogy is an inclusive space of diverse 
means of communication that transcend written and spoken language. For migrant 
children, it can also be used as a representation and celebration of cultural diversity 
in the classroom, fostering of interculturality and multiculturality (McArdle and Tan, 

Introduction
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2012). As such, McGregor and Ragab (2016: 7–8) argue that “painting, drama, dance, 
music, literature, photography, film and other art forms provide immigrants and 
refugees a creative space for exploration and expression of identities, for challenging 
discrimination and social exclusion and for fostering intercultural dialogue. The 
art and culture of immigrants and refugees can enable the cultivation of heritage, 
traditions, customs, and culture of the country of origin (Netto, 2008). Maintaining a 
cultural identity of the country of origin can have very positive ef fects on integration, 
if it is combined with identification with the destination country (Le, Polonsky, & 
Arambewela, 2015; Phinney et al., 2001).”

Therefore, research supports the role of the arts in “creating understanding, 
community cohesion and mutual acceptance between host communities and 
refugees while also improving the confidence and skills base of new arrivals” (Gordon-
Nesbitt, 2017). In the case of migrant children, art-based practices can be ideal for 
overcoming barriers such as the language barrier, to maximise their inclusion, and to 
learn intercultural skills through drawing, painting, manual activities, and music. UK-
based research on the impact of art-based approaches has also shown that the latter 
stimulates children’s engagement and inclusion (June et al., 2018). Similar results 
were found in other studies and projects. For instance, Manzoni and Rolfe (2019: 
90) report that following the successful contribution of an EAL pupil-led project in a 
primary school in South Wales, where students were “encouraged, especially through 
music, art and drama, to learn about and celebrate the wealth of language, culture 
and religious views evident in their widely dif fering backgrounds”, the project was 
echoed and expanded to another three schools. Art practices can boost children’s 
self-esteem and contribute to their successful inclusion and integration. 

On the other hand, although art-based activities in the classroom show great 
promise, it should be pointed out that there could be some challenges surrounding 
them. The pro-inclusivity and pro-diversity intentions and attitudes accompanying 
art-based activities might not be suf ficient in themselves to meet pupils’ learning 
needs. Teachers need to be aware of the potential re-production and reinforcement 
of existing stereotypes through these methods. Awareness also should be raised 
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regarding how diverse groups of students engage with the diverse forms of art and 
the cultural expectations and attitudes towards certain artistic expressions. For 
example, some artistic forms of expression may go against cultural and religious 
guidelines for certain migrant pupils, and they may be hesitant to join. Moreover, 
both students and teachers may lack the confidence and find it challenging to engage 
with their creative skills in art-based pedagogies. In this handbook, a diverse range of 
artistic practices are of fered to accommodate the needs of teacher and students and 
to facilitate the implementation of art-based practices in the classroom.

In the MiCREATE project, art-based approaches are understood as creative ways 
to recognise children’s experiences and engage children as participants in schools 
and subjects with high agency and inclusion in school life. The practices promote 
inclusion by:

•	 Increasing the participation of students in the culture, curricula, and com-
munities of local schools.

•	 Contributing to restructuring the culture, policies, and practices in schools 
to respond to the diversity of students in the locality

In addition to that, art-based learning will help teachers in keeping their practices 
child-focused by creating meaningful spaces for children where their curiosity and 
love for exploration and enquiry meet intentional teaching. This will enhance migrant 
children’s sense of connection with their local environment and social worlds and 
help transform their school experiences.
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1. INTRODUCTION
This practice aims to promote the interaction between migrant families and schools 
through the use of dance. It is a way for migrant families to externalise and share a 
space of dancing with their children during the classes, and with the neighbourhood 
at Christmas and end-of-term performances. It also provides migrant families with 
the opportunity to make themselves visible to the rest of the community and engage 
with the school environment irrespective of language barriers, as dancing need not 
involve language. The practice was carried out in a school involved in the MiCREATE 
project. The following is the headteacher’s opinion of the usefulness of the practice:

“We have realised that everything that is development and body expression 
in this innovation plan helps a lot. Because our body is also a language that 

they have to know. So it is a moment of union, of expression, of coexistence, 
we are all the same, I do not care if you are from one country or another and 

you learn dif ferent dances from dif ferent countries, dif ferent cultures and 
from everyone at the same time”

School Headteacher.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Newly arrived, long-term, and local children and families.
A group of 15/20 participants.

Practice 1: Union Makes Dance
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2.2. Time

One hour once a week and/or two hours once a month.
2.3. Setting

Large room with wooden or sof t floor and ideally mirrors.
2.4. Resources

Professional dancer.
Music player.
Costumes (where possible/appropriate participants can be asked to wear traditional 
clothes of the country of which the dance is being performed).
2.5. Instructions

Step 1: Arrange a professional dancer who has knowledge or experience of dance 
forms from various cultures.
Step 2: Organise weekly or biweekly dance classes with the professional dancer, 
students, and their parent.
Step 3: Twice a year organise a dance festival (open to the whole community) in which 
families and students perform a dance.

3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below are their responses from children in the UK and Slovenia:

UK:

“This idea is nice. It allows 
people to enjoy and teach their 
dance. Also learn about culture” 

(Child, 13–14 years old).
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“AMAZING IDEA!! ” 
(Child, 13–14 years old).

“This is interesting, and it 
gives you an opportunity to 
learn about other people’s 

culture.”

Slovenia:
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1. INTRODUCTION
“Singing our school” is a practice in which students are asked to use their creative 
thinking and writing abilities to express their opinions about school. The children are 
invited to describe their school in keywords and then write a song about the school 
based on these words. Through this practice, children can express themselves and 
their narratives of what school means for them. This practice may help teachers to 
learn about children’s perceptions of the school, as well as learn about their visual 
and musical skills. Also, exchanging ideas and concepts about the school can enhance 
children’s feeling of inclusion as children can share their thoughts and opinions about 
the school in both a poetic and metaphorical manner with their classmates.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 10–17.
Group: Mixed groups of newly arrived, long-term, and local children.
2.2. Time

It is recommended that teachers use two 90-minute sessions. The first session is 
dedicated to the keywords and the mural; in the second session, children can create, 
record, and share their songs.
2.3. Setting

The first part of the activity can be prepared in the classroom. For the second part of 
the activity, the children would need a quiet room to record their songs.

Practice 2: Singing Our School
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2.4. Resources

•	 Coloured card (four dif ferent colours).
•	 Coloured pens
•	 Scissors.
•	 Glue.
•	 Dictaphone or any device for pupils to record their song.

Coloured pens.
Scissors.
Glue.
Dictaphone or any device for students to record their song.

Figure 16: Example of a practice in action.
2.5. Instructions

Step 1: Give students coloured card (e.g., yellow) and material for drawing and ask 
them to think: ‘If your school was a word, what would it be?’ Each child then writes a 
word on the card.
Step 2: Give students coloured card (e.g., blue) and material for drawing and ask 
them to think: ‘If your school was a movement, what would it be? ‘Then each child 
draws or writes a word relating to a movement on the card.
Step 3: Give students coloured card (e.g., green) and material for drawing and ask 
them to think: ‘If your school was a sound, what would it be?’ Then each child draws 
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or writes a word relating to a sound on the card.
Step 4: Give students coloured card (e.g., red) and material for drawing and ask them 
to think: ‘If you could make a wish for your school, what would it be?’ Next, each child 
draws or writes a word relating to a wish for school on the card.
Step 5: Compile all words and place them in a mural. Look at the results and discuss 
the words and drawings with the group.
Step 6: Divide students into groups and ask them to create a rap (or a type of song 
akin to their musical interests) with some of the words that appeared. The children 
then present the song in a written and musical form. The lyrics must be highlighted 
in the colours of the keywords used from the previous activity. For the song, they can 
choose whether to use a rhythm and whether they want background music or not.
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1. INTRODUCTION
This practice uses film to document the pedagogical experiences of children. Video 
is useful in education and can be used for many purposes such as teaching, learning, 
creativity, visualising a topic, engaging students, and expressing their views, etc. This 
practice is beneficial because it allows teachers to concentrate on the processes, 
relationships, and transformations of children during a learning experience. Video 
documentation practices can also raise new questions and provide a critical view 
of what happens in a classroom, allowing teachers to consider ways to promote 
inclusion.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 10–17.
Group: Mixed groups of newly arrived, long-term, and local children.
2.2. Time

The teacher can choose which session they would like to film and how long for.
2.3. Setting

The activity can be done at school, but also at home or in the neighbourhood.
2.4. Resources

 Camera.
2.5. Instructions

Practice 3: Light, Camera, Inclusion!
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Step 1: The teacher proposes a learning activity that they would like to film.
Step 2: During the session, the teacher films the activity children are engaging in, 
focusing on the relations, movements, and processes of children. The teacher can 
engage students by inviting them to film or to explain what they are interested 
in reflecting on (what they are doing, how they are doing, what they are learning, 
dif ficulties, etc.).
Step 3: Af ter the session, the teacher and students can look at the images/film and 
discuss the meaningful moments of the session from a critical point of view.



118

3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from a student in Spain:

“It helps us to put in other 
people’s shoes.”
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1. INTRODUCTION
Some topics can be deemed too sensitive to be discussed with children directly; 
therefore, creative strategies are needed to explore such issues. During the fieldwork 
for the MiCREATE study, researchers from Spain used the Dixit game to open 
conversations about various topics relating to migration. Dixit is a board game that 
contains 84 illustrated cards. The ‘storyteller’ thinks of a title or a description of their 
card and shares the description with other players. Then other players choose a card 
from their bundle that matches the storyteller’s description. MiCREATE fieldworkers 
in Spain altered the rules of this game for their research study, whereby they divided 
students into four groups and gave them cards from the Dixit game. First, the 
researcher discussed concepts related to school and classmates, identity and well-
being, family and environment, migration transition, and everyday life transition. 
Next, the students were asked to choose cards that they associate with the concept 
presented by the researcher. Finally, students explained why they chose that card 
and shared their experiences. In this way, the game served as an elicitation method 
enabling researchers to explore what images students associate with the concepts 
that were being proposed.

This method of using the game proved to be a novel way of building rapport with 
children. The students liked the game, showed interest, and even asked to play 
it again. Children started to create their own rules for the game – for example, in 
one instance, students decided they would choose which concepts were going to be 
discussed, and the rest of the children chose a letter that represented that concept. 
Topics such as peace, war, tranquillity, evilness, slavery, elegance, etc., were discussed.

In educational contexts, Dixit cards can be used as a method of elicitation that allows 

Practice 4: What This Image Talks About...
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teachers to get closer to the reality of their students, evoking both past, present, and 
future. In this way, teachers can approach delicate and complex subjects related 
to the students and subjects that concern society. This method allows teachers to 
open debates, awaken criticism, and facilitate participants’ reflections. It can benefit 
younger children as they may respond better to visual methods. Additionally, if the 
students are the ones who propose concepts they would like to discuss, then the Dixit 
images can help them to discuss significant aspects of their lives and explore how the 
students represent themselves and what matters to them. Furthermore, elicitation 
with illustrations can foster the construction and reconstruction of meanings and 
knowledge among other participants, good practice in intercultural education.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 6–17.
Newly arrived, long-term, and local children.
2.2. Time

Teachers can choose the length of the activity.
2.3. Setting

This practice could be implemented in schools, civic centres, libraries, the 
neighbourhood, and other places.
2.4. Resources

Dixit game cards (or a similar resource based on images).
2.5. Instructions

Step 1:  Teachers should give the group a concept or an idea, and students should 
choose a card that identifies and associates with that concept.
Step 2:  Then they should explain and share the reason for this selection. Another 
possibility is that students propose the concept or idea.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers have found this practice to be useful. Below are their reflections of 
running the practice:

The game helped introduce the 
topics to the students and enabled 

researchers to build rapport with the 
young people. Additionally, through 

the game, students were able to build 
relationships with one another.

It was very interesting for 
researchers to know what 

illustrations students associated 
with each concept and its 

reasoning.

The students enjoyed the 
board game and wanted 

to play it again.

The game was also helpful for 
students who had not yet mastered 
the host country’s language, as they 
were able to express their opinions 

through illustrations.
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1. INTRODUCTION
The family map is an activity that can help children and young people speak about 
their families and support teachers to understand their pupils’ lived experiences. 
Briefly, the activity will comprise young people representing their families through 
puppets, emojis, and stickers. This may be helpful for teachers in learning about their 
pupils, especially those who are newly arrived. In addition, this practice can be made 
accessible for children who are not proficient in English by the teacher learning how 
to say words such as mum, dad, sister, brother, etc., in the languages most commonly 
present in their class. However, teachers should be mindful that some students may 
not want to discuss or speak about their families or even certain family members 
when implementing this practice. In the case of migrant children, they may have lef t 
behind family members in their home countries, so this may be quite an emotive 
exercise. Therefore, if students feel uncomfortable, they should be of fered an 
alternative activity.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Aged: 5–11.
Newly arrived, long-term, and local children and families.
2.2. Time

One and/or two hour once a week.
30–45 minutes (dependent on the size of the group).

Practice 5: Family Map
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2.3. Setting

Classroom environment.
2.4. Resources

A4 paper or card.
Emojis, stickers, or puppets that represent dif ferent members of a family.
Glue and scissors.
Colouring pens and pencils.
2.5. Instructions

Step 1: Provide each child with a sheet of A4 paper.
Step 2: Instruct the children that they will be speaking about their family members 
in this activity.
Step 3: Ask children to represent their family members using the craf ts available, 
such as puppets, stickers, and emojis. They should be instructed to give their puppet 
features similar to that of their family member and write the name of the family 
whom the puppet represents.
Step 4: The facilitator should also do this activity and make their family map. Once 
everyone is finished, the teacher should explain their family map.
Step 5: The students should then be asked to explain their family map, and discussions 
should be had that deepen the teacher’s knowledge about their pupil. For example, 
students can be asked questions such as ‘How do you spend time together?’
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Figure 17: Example of the practice in action.
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1. INTRODUCTION
Cartography is the practice of making maps. This practice can be applied to the 
school setting by encouraging students to create “maps” of their life stories using 
collage. This will help teachers to see what the experiences, emotions, and needs 
of their pupils are. This practice can be a way to address issues that are sensitive 
or complicated to discuss with some children. To use this practice in the class, the 
teacher first speaks to the children about their life and experiences of migration. The 
teacher gathers these ideas and writes them on a flipchart or the board so everyone 
can see. The young people then make collages based on the ideas on the board 
and their own lives; they use magazines, paper, and mixed materials to make the 
collages. The children then make links between each other’s collages. This practice 
can be adapted in many ways – for example, the teacher can choose to not give a 
theme for children to focus on and instead allow children to choose their own and 
explore what is happening in their minds. Additionally, students who may be going 
through a similar experience could be paired together, which may help foster better 
relationships between students.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 10–17.
2.2. Time

This practice ideally should be carried out over 3–4 lessons, but teachers can adapt it 
to their own circumstances.

Practice 6: Cartographies of Our Paths 
and Af fections
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This activity could be carried out quickly in a unique session, but a multi-session 
activity is ideal.
2.3. Setting

The school environment.
2.4. Resources

This practice should be facilitated by more than one teacher and ideally in an 
interdisciplinary manner wherein several teachers collaborate at the same time e.g., 
art, language, and geography teachers.
Rolls of paper (craf t or bond or similar), markers of dif ferent colours, magazines, 
scissors, glue, tape, and art and craf t mixed materials (strings, threads, wires, 
decorative elements, wool, fabrics, various papers, recycled materials from home, 
etc.).
The more varied and diverse materials, the more interesting and dif ferent the 
outcomes may be.
2.5. Instructions

Step 1: Discuss with children their experiences of migration and trajectories.
Step 2: Based on the ideas provided, write them on the board.
Step 3: Ask children to make collages using these ideas.
Step 4: Once the collages are ready (finished or still in the process – this is the child’s 
choice), start to put them in relation in a cartographic way helped by elements that 
contribute to creating connections and networks between the dif ferent compositions. 
This can be accompanied by the use of narratives and written resources.
Step 5: At the end of the activity, teachers should generate a dialogue with students 
about the activity, cartography, and collages, and what they have learned is 
recommended.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from students in the UK. 

“This can be a really 
useful activity” 

(Child, 10–13 years old).

“I think this will help kids 
express themselves and 

be more imaginative” 
(Child, 10–13 years old).
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1. INTRODUCTION
This practice is about helping young people discuss identity and well-being issues. 
Students are asked to reflect on who they are in the present and who they want to 
be in the future, and to express this through puppets. This can be helpful for teachers 
in learning more about their pupils. It also fosters positive and mutual relationships 
between students as they can share ideas about their present self and future with 
their peers, which can lead to interesting debates and conversations. This was used 
in the MiCREATE research project and was thought to be beneficial as it allowed 
students to reflect on their identity, thinking about what they were like and what 
they are like now. Teachers can use this practice to see how students see themselves 
and what their desires and aspirations may be, and how these may be influenced by 
the varying backgrounds of the students.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 7–15.
Children of all backgrounds.
2.2. Time

30–45 minutes depending on age group.
2.3. Setting

The practice can be implemented in schools, civic centres, libraries, and other places 
in the neighbourhood.

Practice 7: My ‘I’ Puppet
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2.4. Resources

1 lolly stick per child.
Coloured papers, scissors, glue, pencils, pen, fabric.
2.5. Instructions

Step 1: Give a lolly stick to each child.
Step 2: Explain to them that they can create a puppet of their “present I” on one side of 
the stick. They can do this through text, drawings, and elements that give an account 
of what they like, how they are, things they are good at.
Step 3: On the other side of the stick, they can create their “future I” with text, 
drawings, and elements that give an account of who they will be in the future, what 
they will be doing, where they will live, etc.
Step 4: When each child has created their puppet, they should be asked to share it 
with the rest of the class by explaining the current and the future “I” and the elements 
and materials they have chosen, etc.

Figure 18: Visual images from the practice.



130

3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from students in Slovenia. 

“So nice, I really 
enjoyed it!”

“We were able to be creative 
and it’s a really relaxing activity. 
I learned something new about 
my friends and their families.”

“Maybe the whole family 
can participate next time. 

And other classmates.”

“I would do it again!”
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1. INTRODUCTION
Identity refers to the narratives people have about themselves. It develops and 
changes throughout life based on various experiences and events. It is especially 
important to consider migrant children as they face particular challenges that put 
their identity in question. Not only do they have attachments and a sense of self 
related to the cultural practices of their home countries, but they are required to form 
connections in their new world. Identity mapping is a practice that helps children 
and young people to reflect on their own identity and identify various dimensions 
related to it. Children will be able to assess what defines them and critically engage 
with the categories that make up their identity. This process will also help them to 
speak about inclusion and exclusion processes. For example, it of ten becomes clear 
through the practice that the participants tend to name the minority groups they 
feel they belong to rather than those strongly pronounced in society. In this way, 
the students can become aware of their reference groups and reflect on how they 
shape their worldview. It also becomes clear how multi-layered identity formation 
processes are.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 12–18.
2.2. Time

90–120-minute lessons.

Practice 8: Identity Mapping
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2.3. Setting

The practice can be implemented in schools.
2.4. Resources

1 piece of paper and pen/pencil.
2.5. Instructions

In preparation, the teacher needs to think about the topic that will be the core of the 
identity mapping. This can be the personal identity, for instance, or something else 
such as the school. One recommendation is for teachers to try out the identity map 
themselves before asking pupils to complete it. Additionally, it should be noted that 
teachers may find it challenging to facilitate discussions between students about 
their identity maps because the topics discussed can be very personal. Therefore, 
students should be informed prior to the activity that sensitive topics may be 
discussed in this exercise and that it is their choice as to how much they would like to 
share.
Step 1: Provide each child with a piece of paper and pen. Ask everyone to write their 
name in the middle of the paper. Around their name, they should write down the 
groups to which they feel they belong, such as athlete, Christian, Class 4c, Nigerian, 
dog owner. These should then be molecularly connected.
Step 2: Students should be paired and asked to share their identity maps.
Step 3: The class should review this exercise and discuss aspects of identity that 
students have written down. It is essential to consider the complexity of identity 
formation processes. Additionally, the whole class can discuss topics such as 
discrimination, identity etc.
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1. INTRODUCTION
The exercise was created by the City of Vienna’s Department of Health Promotion. 
It is about becoming acquainted with one’s immediate environment and relating it 
to well-being, whether physical or mental. In this practice, children are divided into 
small groups, and each group is given a tablet, camera, or any device they can use to 
take a picture. The teacher then discusses the topic of well-being with the children, 
and children think about the things that make them feel well. Then the children go 
for a walk through the school’s neighbourhood and take pictures of places that make 
them feel comfortable. Af ter the walk is over, the photos are reviewed, and children 
present their places of well-being and exchange ideas. This practice aims to help 
children feel empowered to make their own choices and act as experts in their own 
living environment.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 6–12.
2.2. Time

1 school day.
1 hour preparation.
2 hours outside.
2 hours presentation and discussion.
2.3. Setting

School, neighbourhood, in cooperation with youth centres and school trips.

Practice 9: Photo Safari – Places of Well-Being
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2.4. Resources

A device on which children can take pictures.
2.5. Instructions

This practice requires a lot of planning and preparation. The teacher will first need to 
check if enough devices are available so that students can take pictures. The teacher 
can contact multimedia organisations and ask if they can provide them. Alternatively, 
requests can be made to the school headteacher/IT department. The teacher may 
also need to carry out risk assessments and ensure enough staf f are available to run 
this activity.
Step 1: Divide children into small groups (approximately five children per group).
Step 2: Give each child a device on which they can take a picture.
Step 3: Discuss the topic “well-being” with the class. The class should reflect on things 
such as “what makes them feel good”. Explain to young people what physical and 
mental well-being is and that it can also depend on certain places.
Step 4: The class goes through the school neighbourhood with a teacher. All children 
are asked to take pictures of places where they feel particularly comfortable and 
where they do not feel comfortable or feel unsafe.
Step 5: Af ter the walk is over, the photos are reviewed. Then the children present 
their places of well-being and exchange ideas with each other.

•	 Children can also discuss where they do not feel comfortable and how those 
places can be made more comfortable for them.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from students in the UK.
 

“I didn’t like that because if you share 
the place that makes you feel well to 

everyone in the class, then it’s no 
longer your special place” 

(Child, 10–13 years old).

“YES! Definitely 100% can we use a 
camera instead? May find a new hobby” 

(Child, 10–13 years old).

“This is a very good one. 
It shows everyone is unique” 

(Child, 10–13 years old).
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1. INTRODUCTION
Students in primary and secondary schools participate in a variety of extra-curricular 
activities, including various science (chemistry, physics, mathematics, etc.) and artistic 
courses (theatre, choir, etc.). This practice suggests that children and adolescents 
establish a “school journal” to submit poems, photographs, and short stories. The 
school should particularly encourage migrant students to contribute to the journal’s 
creation – for example, through writing poems and stories in their native language 
(poems, stories) or by contributing drawings, photographs, and other visual material. 
This practice is thought to be useful as artistic expression (photography, drawing, 
and poems) can be an important tool in building self-esteem. Additionally, it will 
enable migrant children to express their creativity even if they are not fluent in 
English. Experiences from a primary school in Slovenia shows that students open up 
and thus integrate more quickly when they participate in at least one form, even if it 
is not the “prescribed” one (written in the country’s of ficial language).

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Appropriate for all children, but dif ferent journals would have to be prepared for 
dif ferent age groups.
2.2. Time

This is a time-consuming activity and will need teachers to dedicate time to it on a 
weekly basis. Students can work on the journal either during school hours or as an 
extra-curricular activity where a weekly or biweekly time is slot dedicated to it.

Practice 10: School Journal
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2.3. Setting

Classroom, students’ home, outdoors.
2.4. Resources

Coloured paper.
Printer.
Computers with graphic design programs.
Cameras.
Drawing materials.
 2.5. Instructions

Preparing a school journal is an ongoing activity, continuously implemented 
throughout the school year. The teachers/mentors supervise the activity and guide 
and encourage the students. Journals are primarily thought to be written products, 
but they can be much more. Journals always have accompanying visual materials – 
for example, photographs, graphics, drawings. Furthermore, they also have other 
sections, such as poetry and prose in other languages.
Step 1: Teachers should ask students to volunteer for the journal. While the 
participation is voluntary, teachers/mentors/supervisors may have to encourage the 
students to join.
Step 2: Students under the supervision of a teacher should work collaboratively and 
choose what they would like the journal to contain. In this regard, teachers should 
pay special attention to ensure that no one is lef t out – if something is not adequately 
prepared (but even here, a certain degree of artistic freedom must be allowed), 
students must be guided to upgrade it. 

•	 To avoid “improper” material, rules should be presented upfront (e.g., 
are photographs of young family members allowed? When is something 
regarded as “nudity”, “profanity”, etc.?).

Step 3: When the journal has been prepared, it should be printed either professionally 
or using a colour printer.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from students in Denmark. 

“It was a good idea. I would 
really like to know what 

happens in the school 
and locally.”
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1. INTRODUCTION
The practice’s primary goal is to foster a welcoming environment while also engaging 
migrant children and children of migrant backgrounds in creative activities, 
emphasising the language in which they are most confident. Students participate 
in this activity by creating birthday cards for their peers during each peer’s birthday 
week. Children are encouraged to write in their native language on these birthday 
cards. This practice is expected to help migrant children feel more welcomed because 
they will express themselves in a language that they feel more confident speaking. 
Additionally, it benefits students by involving them in creative activities, which 
boosts their self-esteem because they are “creating” even if they do not speak English 
fluently. Finally, this will assist them in gradually acquiring new English phrases.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Appropriate for all children– very basic language skills in the target language are 
recommended but can be supplemented with other languages (spoken/multimodal/
body language etc.).
2.2. Time

The teacher takes up to one school hour (45 minutes); the practice is implemented 
continually throughout the school year.
2.3. Setting

Classroom environment.

Practice 11: Birthday Cards
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2.4. Resources

Coloured paper, scissors, glue, coloured pencils, other material.
2.5. Instructions

Step 1: At the start of the year, get information of all the class children’s birthdays.
Step 2: Prepare a decorated board for every month of the year (see Figure 1).
Step 3: From each month hang the names of the students who have the birthday in 
that month, alongside the number (date) of their birthday.
Step 4: Each week the teacher reviews the cardboard with the birthday dates, and 
when a student has a birthday in that week, the class starts preparing the birthday 
cards. The teacher gives instructions in English, but the students who speak another 
language can write their birthday cards in their chosen language. This way, migrant 
students can learn the host country’s language “without realising“ as the teacher will 
guide them with instructions such as: “Take your scissors and cut the paper in half. 
Now take the half and fold it in half. Now use the colour pencils to illustrate the card 
on the front. On the inside of the folded paper, write a message for your classmate”, 
etc.

This way, students learn new words, even the simple ones as “in”, “above”, “front”, etc. 
The teacher should encourage the students to write their messages in their mother 
tongue, as this is a tool for expressing their feelings.
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Figure 19: Example of the practice in Elementary School Ljubljana, Slovenia.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from students in Spain. 

“I liked it a lot because we 
made a really nice calendar.”
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1. INTRODUCTION
Mother Tongue Other Tongue is a multilingual poetry competition that celebrates 
cultural diversity and the many languages spoken in the UK schools. Mother 
Tongue Other Tongue is delivered by the Manchester Writing School at Manchester 
Metropolitan University. The project started as a pilot in 2012 with 500 children 
participating, which increased to 6,000 in 2016. Every year since 2014, more than 30 
pupils from across the UK have won the award. Workshops are led by creative writing 
students and world-renowned poets. Currently, the project reaches 50 schools in 
England and Wales, 60 schools in the North West of England, and schools Scotland 
have created their own version of Mother Tongue Other Tongue.

The competition aims to encourage children who speak multiple languages at home 
and outside of the home to celebrate their “mother tongue” and “other tongue”. 
Children are required to write a poem or a song in their native language (if not 
English) or a language they are learning. The competition aims to boost recruitment 
to language degrees in higher education. This has led to supporting children who are 
bilingual in background, primarily due to migrant backgrounds.

Schools select the best entries from their pupils. Within workshops/classrooms, 
discussions are led by children as they learn about each other’s cultural heritages, 
which can provide safe spaces of educational inclusion. The project works in cohesion 
with the school curriculum on creative writing, self-expression, and social inclusivity. 
The competition is open to children aged 8 to 18 (Year 4 to Year 13). The organisers 
accept up to eight entries from each school for each part of the competition (Mother 
Tongue and Other Tongue). Entries should be in two parts: the first part is a poem, the 
second is a short explanation of the inspiration behind the piece. Workshop resources 
and lesson plans are provided which focus on poetry and creative writing. They focus 

Practice 12: Mother Tongue Other Tongue
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on Style, Emotion, Narratives, and Building a Story. The resources can be found at the 
following link: www.mmu.ac.uk/mothertongueothertongue/resources-and-links

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 8–18. Aimed towards children who have English as an additional language but 
also any children learning another language.
2.2. Time

If a competition is intended, a deadline will need to be set by the school. Poem-
writing can also be used as an activity for a single class/session, or a series of sessions.
2.3. Setting

The activity can take place at home, leisure time or at school.
2.4. Resources

Workshop resources and lesson plans are provided which focus on poetry and 
creative writing in English. The language/literature teacher in the school can 
prepare an own-language resource on poetry focusing on Style, Emotion, 
Narratives, and Building a Story appropriate to the students’ age.
2.5. Instructions

Although the practice is a competition in the UK, it can be adapted to be a school 
activity in any country. It will engage non-native children who speak a dif ferent 
language at home. If a competition is intended, it may be useful forming links with 
a language department at a university, where the languages that your students 
speak are taught, if these languages are not taught at your school. Alternatively, 
poem-writing in the children’s native language can be used as a class activity, where 
children themselves are given time to present and explain their poems.
For this activity, students prepare their entries in either “Mother Tongue” or “Other 
Tongue” format, depending on if English is their first language or the language they 
speak at home. “Mother Tongue” refers to students who speak or have a language 
other than English at home. These children should be asked to write either an original 

https://www.mmu.ac.uk/mothertongueothertongue/resources-and-links/
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poem, or their memory of a poetic text (a song, nursery rhyme, lullaby, poem) from 
their early life in their mother tongue. They should also write up to 100 words in 
English to explain why they have written/chosen the text and its personal importance. 
“Other Tongue” refers to every student who is learning another language. These 
students should be asked to write an original poem in a language that is not their 
first language. This can be any language that is not their first language. They also 
write up to 100 words in English to explain why they have written/chosen the text 
and its personal importance. Students can present their poems in class, or a school 
competition can be organised awarding prizes to the best entries.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below is feedback about the practice from students and a teacher in 
the UK. 

“Yeah, it’s a great idea, 
what more can I say” 

(Child, age 14+).
“It’s great” 

(Child, age 14+).

“100% this is 
definitely amazing!” 

(Child, age 14+).

“It would be very 
enjoyable” (Child, 

age 14+).

“We do this every year and 
love attending the trips” 

(Teacher, Secondary 
School).
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1. INTRODUCTION
This is a group singing activity through which pupils learn songs and languages 
with the help of signs. The project is designed to promote sign language as a 
form of communication which aims to make music more accessible to those who 
are hearing-impaired. The activity allows children to explore dif ferent ways to 
communicate and think about the ways in which dif ficulties in communicating make 
us feel. In addition to helping those who are hearing-impaired, sign2sing engages 
pupils who have English as an additional language. Sign language and music can be 
used as communicative tools that foster inclusion through universality. The practice 
allows children to learn basic sign language through music. Apart from gaining these 
basic signing skills, it gives children an opportunity to reflect on the experiences 
of those who may have dif ficulties communicating. Af ter learning a song in sign 
language, children can perform their new skill at a school event to raise money for 
the SignHealth charity to improve health and well-being of deaf people throughout 
the UK.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 8–18.
All children and staf f can participate.
2.2. Time

A single activity can be completed in a 1-hour session. If preparing a performance, 
children will need 2–3 practice sessions before performing.

Practice 13: Sign2sing
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2.3. Setting

Performed in school setting.
2.4. Resources

Sign language interpretation materials, i.e., sheets with basic gestures. The chosen 
song adapted in sign language. It should be possible to find these online (i.e., 
YouTube). Many resources and materials are available from http://sign2sing.org.uk/

schools.
Sign2sing song library with British Sign Language tutorials: http://sign2sing.org.uk/

new-1-for-2014.
2.5. Instructions

Introductory session:
Step 1: Ask children in pairs to read words to each other without using their voice.
Step 2: Have discussion with pupils in which they reflect on the activity. Was it easy/
hard? What makes it hard?
Step 3: Present children with a few sign language signs for the words they were 
reading. Then practise making signs.
Step 4: Reflect on the activity with the children. How would you feel if you were not 
able to communicate with others? Were signs easier/harder than lip reading? How 
would you feel being able to use sign language?
Hand singing session:
Step 1: Show children the signs for the song lyrics you will be practising. Practise 
making these signs.
Step 2: Practice signing with music, part by part. A video tutorial may be used.
Step 3: Practice the whole song together.

http://sign2sing.org.uk/schools/
http://sign2sing.org.uk/schools/
http://sign2sing.org.uk/new-1-for-2014/
http://sign2sing.org.uk/new-1-for-2014/
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1. INTRODUCTION
A lack of language proficiency can become a barrier for many migrant pupils to 
express themselves and their identities. This practice suggests that photographs can 
be used as a starting point for a conversation. Both the students and the teacher can 
delve into narratives of identity and experiences with the school. Additionally, various 
facets of inclusion – or exclusion – can be investigated collaboratively, with the 
students’ experiences and knowledge at the forefront. Photographs help externalise 
emotions and experiences, enabling students to express themselves more freely and 
thus participate in the conversation with a greater sense of agency and meaning.

Photo-narratives as a method allow the students to engage with an agency in 
their narratives of identity, belonging, interests, and school life. They can choose 
the photos as a basis for a dialogue about a topic/issue/experience and use them 
as scaf folding devices when their second (or third/fourth) language resources are 
not yet fully developed. Giving the adolescents a camera of their own also furthers 
ownership, independence, and a space to combine dif ferent domains of life such as 
school, home, and leisure time, including domains that are heavily interdependent 
but not always valued in school as part of students’ development and well-being.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Age: 10–18.
Appropriate for all children/adolescents – very basic language skills in target 

Practice 14: Photo-Narratives 
of Identity and Education
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language are recommended but can be supplemented with other languages (spoken/
multimodal/body language, etc.).
2.2. Time

1–2 hours instruction.
1–5 days for taking photos.
2–4 days for processing the photos.
1 day (or more) to talk about the photos/exhibit/write, etc.
2.3. Setting

Instructions in school.
Pictures can be taken in various settings such as home, sportsground etc.
2.4. Resources

One single-use camera per participant or a digital camera. This will likely be very 
expensive and so digital cameras would be cheaper, but you will miss the advantages 
of students “owning” the disposable camera and having an analytical distance to the 
photos taken. With this practice, it is crucial not to use the students’ cell phones as 
cameras, as the restraints regarding the number and careful selection of motive is 
key.
2.5. Instructions

Step 1: Explain the aim and goal of the practice. Be careful when describing the 
purpose and aim; allow the students to decide how to approach the theme/focus.
Step 2: Explain how to use the camera (point out that one cannot go “back” to photos, 
use zoom, etc.). Be very specific when showing how to use a single-use camera. It is 
best to have one camera to hand out, so the students can try to take a picture and 
wind the camera. Single-use cameras can be expensive due to the need to have 
pictures developed. However, we believe that it will be more beneficial as this will 
give them a sense of ownership and there will be an analytical distance to the photos 
taken. Therefore, it is crucial not to use the students’ mobile phones as cameras, as 
the restraints regarding the number and careful selection of motive is key.
Step 3: Give students a single-use camera and 3–7 days (or only one day if that suits 
the purpose) to take the photos. The photos taken can either relate to a topic, to an 
experience or any other interest for promoting inclusion. Then give students a few 
days to process the pictures. Overall, approximately 10 days, will be needed before 
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the images can be exhibited. 
Step 4: Give the students the opportunity to give feedback both anonymously (a 
brief “survey” with emojis, or notes with word-statements to choose between, for 
instance) and as part of the conversation.

3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

When this practice was piloted, students were very positive about it as they found 
it easier to explain and talk about important issues in relation to photos. Students 
also greatly appreciated having their “own” camera as they felt acknowledged; the 
sharing of photos af ter the dialogue was very engaging as well. Below is feedback 
about the practice from pupils.

“It was really fun, 
and made me think 

twice about important 
things.”

“This [ photo of 
building] is the first thing 

I noticed as part of my 
life in a new country.”
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1. INTRODUCTION
A language portrait is a drawing of a body silhouette filled in with colours, patterns, 
etc. by the student. Each colour and/or symbol represents a language – this may 
both be in the common sense and in an expanded sense such as body language, 
SMS language, maths language or sports language. This practice was developed by 
sociolinguists for use in school contexts and is known from both foreign language 
teaching and from teaching in multilingual classrooms. However, it is valuable not 
only for literacy purposes but also for identity work and promoting the dignity of 
children of all backgrounds including migrant children with as yet sparse knowledge 
in the language of the new country. The practice can enhance inclusion in the sense of 
children and young people’s participation in and influence on communities, cultures, 
or curricula in school because it gives them the possibility of showing their linguistic 
resources and potential in a variety of ways, so that they become more visible for 
themselves, their classmates, and their teachers.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Children and young people aged 10–17 both with and without migration experience.
2.2. Time

Depending on the choice of activities.
2.3. Setting

School environment.
2.4. Resources

Either printed silhouettes for portraits or digital camera/smartphones and app (i.e. 

Practice 15: Language Portraits
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Sketch me!) for stylising photos, plus printer to print the images. Crayons or pens for 
colouring. If written portraits are chosen, pen and paper or PC and paper is needed.
2.5. Instructions

Drawing a language portrait can be meaningful to learners of a new language as well 
as for users of their first language, because it can produce reflections on competences 
and dreams for both groups. In this broad use for all levels of language users, it is 
an important function that the practice by nature has an easy way to dif ferentiate 
between the levels of target language in every situation. This gives the teacher the 
freedom to unfold the phases of this practice as they wish. There are two forms of 
language portraits:
The visual language portrait: The visual part can be made in two ways. In the classic 
language portrait, all students receive a printed version of a body silhouette to fill 
out. In the extended and more personalised version (developed by Østergaard et 
al., 2018), all students take a full-body photo of themselves in the surroundings they 
prefer themselves (since it is a portrait) and transform it into a stylised version, for 
example, using an app. This version takes more time but also contributes more to the 
students’ identity work and creativity, and doing the selection of place and posture, 
perhaps in small groups, can be very engaging for the participants.
The verbal language portrait: The verbal language portrait can be made as written 
and/or oral language portraits. Here, the students describe their languages on the 
basis of the visual language portrait they have already made. The written version 
can be displayed in class or handed in to the teacher. The oral version can be a 
presentation to the teacher, in peer groups, or for the entire class.
Step 1: Explain the language portrait for the students orally and by showing them 
examples of language portraits. All languages apply: Teaching languages, mother 
tongue, fragments of languages, dialects, sports, and hobby language, etc. Also, all 
kinds of use and knowledge apply.
Step 2: Let the students brainstorm on languages.
Step 3: The visual language portrait: either (a) hand out pre-printed silhouettes, or 
(b) instruct the students in taking full-body photos, transforming them in an app 
such as Sketch Me! and subsequently printing them.
Step 4: The students fill out the portraits and add a key to symbols and patterns in 
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the portrait.
Step 5: Verbal part: The students talk about their languages in writing and/or orally.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Teachers’ experiences with the practice:
Working with language portraits is rewarding regardless of the students’ level in the 
language of the teaching language, because it is easy to use as point of departure for 
communication. It is easy to explain by simple instruction and modelling, and, at the 
same time, inviting to complex reflections. Also, the students decide for themselves 
how much they want to share of their stories, thus securing a safe communicative 
agreement.
Children’s experiences:
The practice was tried out in a Danish reception class, in which the students (aged 14–
17) with dif ferent language skills and experiences showed engagement in producing 
their language portraits, helping each other out, and reflecting and talking about 
their languages.

Following are perceptions of children from school in Slovenia:

“It was funny … to think … what one would 
like to learn. Which language you want …. 
what you like to [do]... I’ve been thinking 

about that” (Rana, 15-year-old migrant 
student in Danish reception class, on doing 

her language portrait).

“I really like this project 
and I will do it at home 

again and bring it to 
school.”
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1. INTRODUCTION
This practice was developed within a programme “Open Zgierz” (“Zgierz otwarty”). 
Zgierz is a city in central Poland and is one of the regions where a refugee centre 
was located for many years. The programme, which started in 2014, was an anti-
discriminatory and educational campaign targeting the local community, and 
especially students from the schools that asylum seekers’ children attended.

The practice itself is a short (around 4 minutes) animation created by children and 
counsellors from the refugee centre. It tells a story of a family of hares, who used 
to live in their native forest until a group of bears dominated the place and started 
to persecute all the hares. For these reasons, the hares decided to flee their forest 
and look for shelter in another one, where they were finally accepted as refugees and 
supported to build a new safe and happy life together with local animals. The story 
communicates the dif ficult topic of persecution, running away from one’s country, 
applying for refugee status, and adapting to a new living place in a straightforward, 
child-friendly way. The illustrations are painted, drawn, and made of plasticine, and 
they were all created by the children during artistic workshops. The digital animation 
was co-created by children and professionals. The narrative was worked out by the 
children together and then translated into Polish and read by a Polish lector. The 
animation is used at schools as an educational tool for younger primary school 
children in order to initiate discussions about dif ficulties experienced by their peers 
with refugee experience. 

Benefits of this practice include:
−	 Allows to work on migrant children experiences, even potentially dif ficult ones.
−	 Uses a child-friendly form to talk about dif ficult topics.

Practice 16: Hares – the Refugees
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−	 May be a very useful tool to enhance discussion about problematic topics.
−	 Shows the story directly and visually, but at the same time avoids showing 

realistic and upsetting scenes.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Primary school children (5–10 years).
Secondary school children experienced or beginning with IT or games programming, 
interested in animation or movie making.
Newly arrived children.
Refugee children.
2.2. Time

2 weeks.
2.3. Setting

School, refugee centre, culture centre, theatre, or museum.
2.4. Resources

Drawing, sculpting and other artistic materials, computer, animation sof tware.
The workshops should be developed through the joint ef fort of computer science 
teachers, art teachers, and class educators.
2.5. Instructions

Although the original topic of the practice was the refugee experience, the idea can be 
adapted and used more broadly to educate primary school children about migration 
problems. For example, a group of newly arrived children may prepare an animation 
showing their experience of moving to a new country, experiencing a new culture, 
and encountering new situations. Then the animation can be presented to the whole 
class, where children can be given the opportunity to discuss the challenges migrant 
children face. The storytelling can be supplemented by active learning trips and 
experience exchange in real-life settings concerning the problems revealed in the 
stories.
Step 1: The teacher needs to assess the tools and resources that are available. 
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For example, does the school have access to graphic design sof tware? Is there a 
professional who can support children to make their animations? 
Step 2: Based on the assessment from step 1, the teacher should organise a series of 
workshops to develop the story.
Step 3: In the first workshop, the children should write the story that will be played in 
the animation, including the purpose, ideas, and values behind the story.
Step 4: With the help of a professional who will collaborate with the children, the 
stories should be turned into animations.
Step 5: Once the animations are complete, they should be presented to the whole 
class and school. Children’s work can also be shared on the school website.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below are their responses from children in the UK.

“Yet again, 100%! A great idea 
can be that it can be editing it because 

we will have a new skill. This can be 
like a challenge with a time limit??” 

(Child, 11–14 years old).

“Some students might not 
want to because they might get 

emotional about their past” 
(Child, 11–14 years old).

“Need the resources to be 
able to do this but sounds 

fun” (Teacher, 
Secondary School).
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Visual materials:

Source: Gmina Zgierz, https://vimeo.com/119832792

Figure 22: The filmmaking process

Figure 20: City mural promoting larger inclusion initiative

Figure 21: Excerpts from the stories

https://vimeo.com/119832792
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1. INTRODUCTION
The Brave Kids Festival is a part of the overall Brave Kids project, which aims to 
bring children from all over the world together in an atmosphere of friendship and 
respect for one another’s cultures. The project is divided into several components 
that engage children in various artistic experiences and actions, one of which is the 
festival (www.bravekids.eu/en). In addition, there is a Brave Kids model of work that 
can be used in schools to prepare children not only to participate in the festival or 
submit a group proposal but also to serve as a model of an art-based approach to 
developing children’s creativity and increasing their openness and understanding of 
one another (www.bravekids.pl/en).

Since 2009, the Brave Kids Festival has been held in Wroclaw. It consists of a more 
professional, adult segment and child-created performances. The professional 
component’s primary objective is to prevent people from being exiled from their 
own culture. The artists who perform at the festival share their beliefs and traditions 
and make them come alive. They hail from every corner of the globe. For many of 
them, it is their first trip outside the village where they were born. Their bravery 
demonstrates that they are receptive to new experiences while also working to 
preserve the culture from which they originate. They travel to Wroclaw, which 
provides an entirely new context for their tradition and provides an opportunity 
to share their roots with others, particularly children. Grzegorz Bral, the festival’s 
founder and director, emphasises that this is not a festival about works of art but art 
and its origin and essence.

The component created by children begins with educational and artistic workshops, 
which are a critical part of the Brave Kids project. During the workshops, children 

Practice 17: Brave Kids Festival

http://www.bravekids.pl/en/
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from dif ferent countries and cultures, together with experienced art leaders, 
prepare their own performances to be presented to the general audience. The 
workshops provide participants with the opportunity to learn about art from 
instructors, develop new skills, and gain an understanding of one another’s cultures, 
mutual understanding, and tolerance. Furthermore, adult trainers learn the Brave 
Kids model of intervention, integration, and dialogue before the workshops start. 
As such, the festival accompanied by workshops seems to be a very relevant 
practice for the MiCREATE purposes: it allows deep, in-action integration, facilitates 
children’s engagement, and of fers an opportunity to present children’s work to the 
environment outside school.

The Brave Kids teaching model is not limited to large artistic events; it is adaptable 
to any educational community and works well even with small classes that recognise 
the importance of evaluating multicultural approaches to teaching and learning. It 
could also be a proposal for the practice of mid-summer camps or city camps, which 
many schools organise as part of the holiday attractions available to children.

There are many benefits to this practice such as:

−	 Allows close collaboration of local and migrant children.
−	 Creates an outcome (performance) that can be presented to the local or school 

community and accomplishes two goals: it educates individuals about dif ferent 
cultures and demonstrates the ability of children from diverse backgrounds and 
cultures to collaborate ef fectively.

−	 Teaches children how to learn from each other and teaches others new 
knowledge, skills and attitudes.

−	 Integrates through participatory action and brings tolerance through respect 
and collaboration.

The practice is disseminated through accession to the Brave Kids Festival workshops, 
which can be organised locally. There are also training sessions for teachers and 
leaders to learn about the social working and education model used in Brave Kids. 
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This model can be transferred to schools in order to implement the art-based project 
in the local settings.

The Brave Kids model is divided into two stages – city performances and final 
performance. The city collaboration is closest to practice that can be transformed 
and implemented in schools in the easiest way. In the model, there are four 
artistic groups composed of six children. Children participate in artistic workshops 
facilitated by professional artistic instructors and carried out according to the “kids 
teach kids” philosophy. Each group is asked to prepare a short, 10-minute, initial 
performance that represents their culture, country, community, or the kind of art 
that they perform. The songs, dances, and other elements they present become the 
raw material for children to teach and learn from each other. It is only dependent 
on the teachers’ ef fort to organise such workshops with local artistic people or 
influencers. The model is adaptable to a single school environment provided there 
is some diversity. Schools may also use this model in Erasmus+ projects during the 
international exchange programmes.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

All age groups.
Migrant and local children, all migration stages, and languages.
2.2. Time

1 month for preparing the children performance.
2 weeks of intensive teachers training.
2.3. Setting

School, leisure centre, or cultural centre.
2.4. Resources

Depending on the type of performance, it can be found online, can be developed 
from one’s own experiences, can be found among local artists.
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For further information see: www.bravekids.pl

2.5. Instructions

Step 1: Use the manual written and available through the BKF website: 
www.bravekids.pl

Step 2:  Contact the Brave Kids Leaders and their Foundation to learn more about the 
model of educating children used in the festival.
Step 3: Organise the local community around the festival idea.
Step 4: When working with children concentrate on the following:

•	 Meeting each other - using various games, exercises, and presentations.

•	 Draf t a common contract – oriented around the common aim.

•	 Familiarisation and integration (building a team) – again, games, but also 
focusing on our common aim, explaining what’s ahead, and motivating to 
work.

•	 Sharing work tools – this part prepares kids for further teaching. Using simple 
examples, we present how to show, how to communicate without language 
and create particular elements of the performance.

•	 Exchange of skills (kids teach kids) – teaching each other cultural and artistic 
material.

•	 Designing scenes – by this we mean connecting dif ferent artistic elements 
and creating choreography, as well as putting it on paper as sketches.

•	 Creating a performance – deciding (as much as possible with kids) about the 
order of scenes.

•	 Practising and development performance.

http://www.bravekids.pl
http://www.bravekids.pl
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Below is feedback from trainers and children regarding the Brave Kids Festival.
•	 “I saw the strength and energy of our children, how much they are able to 

make the impossible, the courage of each one of them despite the various 
dif ficulties and challenges that their country is going through and how much 
they bring joy and peace to our world. This stage changed me a lot, it made 
me stronger, more confident, more peaceful and more loving. Thanks to 
everyone who works tirelessly and contributes to the success of this work, 
which I can call a “lifetime” (Brave Kids Leader).

•	 “Only during the artistic process, I was discovering what this work was about. 
Now I think it’s not about the skills that these kids have and even not about 
creating the final performance. It’s all about bringing kids together. And 
it’s also me being connected to these kids and getting to know them, also 
helping them to find who they are. And through our methods of work also to 
show them that they are very special” (Artistic instructor).

•	 “Friendship in Brave Kids was so easy for me. I found many friends and it 
was as if I’ve known them already for a long time, while it has been just a 
month and we felt so good and close together. Meeting so many people from 
so many countries was a really good experience for me. I thought that we 
were so dif ferent, but in the reality we all were together, and I really enjoyed 
making friends with them and I’m so happy that I’ve been to Brave Kids. It 
was really good” (Child, Iran).

•	 “Brave Kids is a wonderful experience, and I wish everyone could be part of 
such an incredible project. During Brave Kids I made many new friends, some 
of whom come from countries that my country has not good relations with. 
This means I had the rare experience of meeting and befriending kids my age 
whom I wouldn’t meet in any other way. Brave Kids was also crucial to my 
understanding of these foreign cultures, as many people from my country 
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could and would not believe that my new friends are even worth talking to” 
(Child, Israel).

•	 “At the first workshop we got to learn our names, passions, favourite things, 
etc. We showed what we came with, and we tried to add our performances 
into a great joint show. Then new friendships arise, funny situations happen, 
and brotherhood and bonds are born. […]] Brave Kids helps us respect each 
other and nobody wants to spoil the common achievements with quarrels. 
This project is so beautiful, that nobody wants to argue with others, and 
everyone wants to live in friendship and community” (Child, Poland).

Visual materials:

Figure 23: Workshops with artistic instructors
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Figure 25: The Final show

Figure 24: Showing talents/testing the styles of performance/sharing cultural rites
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1. INTRODUCTION
The film project “Tell their story” was created in a high school in Gdańsk, a seaside 
city in northern Poland that was and still is a multicultural city. The aim of the project 
was to make students aware that for a long time the city was inhabited by people of 
dif ferent nationalities and cultural backgrounds. In this project, the students were 
tasked with creating films, short movies, and photographs about their peers who 
were of a minority background and were living in the city. The project had three main 
phases. The first phase was the preparation phase, in which students had workshops 
on tolerance, multiculturalism, and multinationalism. It also included trips around 
the city in which they saw traces of past cultures, met with people from minority 
groups, and went to film projections and film workshops. Students then worked in 
groups, which were randomly assigned to a minority group they would make their 
project on. During the whole process, they were accompanied by teachers. They then 
created their film/photography and prepared their exhibitions and presentations. 
Finally, the best works were selected. The project lasted a year and was a part of a big 
campaign promoting the city as an open and tolerant space for all.

It is believed that this kind of art-based classes might be particularly interesting for 
children in current social clusters where interest in creation and swapping of clips 
for video media and applications are dominating among teenagers. The practice 
can be combined with streaming or visuals exchange through dif ferent channels 
such as Vimeo, YouTube or TikTok, etc. The role of teachers is to direct and catalyse 
these interests to projects that include intercultural elements and narration open 
to diversity, tolerance, and peaceful collaboration. It is also the role of teachers to 
hand over knowledge about the cultural heritage of the place. This is particularly 
important for those projects not to be too international or cosmopolitan but rooted 

Practice 18: Tell Their Story
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in the locality and place as a source of cultural exchange and transformation. The 
workshops preceding the artistic work are based on scenarios that are available on 
the project website: http://opowiedzichhistorie.gfo.pl/. As this practice originated in 
Poland the website is written in Polish. You can use the Google translate option.

2. IMPLEMENTATION OF PRACTICE

2.1. Participants

Secondary school students.
Local and migrant children.
2.2. Time

Depending on possibilities – from 4 weeks up to 1 year.
2.3. Setting

 School, leisure time centre, or culture centre.
2.4. Resources

Smartphone.
2.5. Instructions

Since the project presented in this practice was on a large scale and quite demanding 
in terms of resources, a smaller-scale adaptation may be considered as a useful tool 
for MiCREATE purposes. Almost every child has a smartphone capable of taking 
images and recording short films, so no professional equipment is required. The 
whole practice does not necessarily need to last a year; it may also be a shorter 
interdisciplinary project, consisting, for instance, of a short preparatory workshop on 
film making as a part of art classes; a local history lesson focusing on local minorities 
in the past and in the present, as a part of history lessons; and a workshop on 
multiculturalism with an experienced psychologist or teacher.
Step 1: Provide a series of classes on local heritage and input of the minorities present 
here on culture and history of the place – it is possible to use ready-made scenarios 
published at the website http://opowiedzichhistorie.gfo.pl/materialy-edukacyjne. 
Note that the scenarios on the website are adapted to local history and refer to 

http://opowiedzichhistorie.gfo.pl/
http://opowiedzichhistorie.gfo.pl/materialy-edukacyjne
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minorities there.
Step 2: Af ter these classes, organise film or documentary making workshops with 
local art school trainers or journalist.
Step 3: Divide the young people into groups, assign them tasks connected to certain 
minorities, and ask them to draf t scenarios.
Step 4: Evaluate scenarios during creative workshops.
Step 5: Give young people space and the tools to create and develop their projects 
according to draf ted scenarios (film-editing sof tware).
Step 6: Organise the exhibition or festival to show the outcome.
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3. STUDENT AND TEACHER PERSPECTIVE 
ABOUT THE PRACTICE

Researchers presented these practices to children and teachers and asked them for 
their feedback. Below are their responses from children in Denmark:

“I think it was a fantastic, good 
idea. Maybe the people who’re in 

one’s movie feel more integrated.”

“I think the activity 
was fun.”

“I loved talking with the group” – 
Af ter the researcher presented the 

practice and had shown a movie 
clip from the project, the children 

talked about the practice
 in groups.

“Really good idea because 
it helps more people 

explaining things.”
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Figure 26: The final event

Figure 27: Folk dance workshops

Visual materials:
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Figure 28: Workshops with filmmakers

Figure 29: Intercultural city walkabout
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Figure 30: Anti-discrimination workshops

Source of pictures: http://opowiedzichhistorie.gfo.pl/multimedia

http://opowiedzichhistorie.gfo.pl/multimedia/

	Bookmarks
	_Hlk101710969
	_Hlk98843785
	_8bew46ko4d5f
	_qi1su5ou7gpu
	_jw14vzf67i0h
	_i161vnpj1ph6
	_fxkteo7yq38q
	_9mk276llr63w
	_99pb534ah3bi
	_da4isgupooff
	_sk95274788d4
	_Hlk42692204
	_Hlk43296022
	_Hlk77606334

