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Kitefighters 
Kids and Teachers fighting for inclusion 

 
National Adaptation Plan - Desk Research 

 

1. Aim of the Report 
 
National adaption plans – how to adapt Kitefighter methodology for school practice - will 
contain information on the national situation concerning factors for exclusion, support 
system and training programmes for teacher and expert staff. 
The expected impact is, that it will be the basis for the development of the toolkit and 
teacher training curriculum to be developed, as well as an inspiration and deeper learning 
for the project team on internal and external factors of exclusion. These results will only be 
partially transferable, so that we have to develop a knowledge-base on how to tailor these 
to the specific needs in the partner countries. 

 

2. Research methodology 
 
The National Adaption plans will be informed by different sources of information:  

 Starting point is this desk research to understand the initial situation in the partner 
countries, stakeholders and relevant influence factors. 

 Following to that, there will be some field research carried out in each partner 
country. This could be around 10 interviews with a semi-structured questionnaire or 
some focus groups to discuss the issue and possible implementation of Kitefighter 
toolkit in partner countries. 

 Finally, all partner countries will develop National Adaption Plans (NAPs) to specify 
their respective strategy to reach the aim of the project. 

 These drafted NAPs will be discussed with stakeholders at National level and fixed 
finally. 
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A) National status quo - initial situation in Austria 
 

"Well-being in school and the enabling of sustainable appropriation of education is 
essentially shaped by the classroom/school climate and the relationship of all participants to 

each other. Paying special attention to the prevention of violence and (cyber-) mobbing is a 
basic prerequisite for a learning space in schools where people can live and learn without 

fear. The aim is to promote holistic health - in the sense of physical, mental and  
social well-being (cf. WHO constitution) - to enable children  

and adolescents to develop in a beneficial manner. “ 
 

Gesundheit Österreich: PGMP - Psychosoziale Gesundheit und  
(Cyber-)Mobbingprävention an Schulen, 2019 

 
 
 

In Austria, we are dealing with alarmingly high numbers of bullying in schools (see OECD study 
from 2015). This sad situation has led to the fact that the issue has been perceived as an 
important problem both by public authorities (e.g. Ministry of Education) and by the general 
public. It seems to be accepted - at least in large parts of the country - that bullying is not a 
trivial offence but has far-reaching consequences. This is proven by numerous investigations and 
studies.  

 

Bullying not only impairs the well-being of the pupils, but also their social and emotional 
development, the quality of relationships between all those involved and prevents the creation 
or continuation of a beneficial learning climate. Mobbing often leads to dropping out of school. 
Evidence-based prevention measures have been shown to reduce bullying, promote health and 
improve school performance (according to a meta-study by Ttofi & Farrington, 2011). 

 

Wallner emphasises that bullying prevention as a school development task means creating good 
conditions for educational acquisition in an institutional framework free of fear and violence. 
This requires systemic school development and includes teaching development, professional 
development and organisational development. At all levels, personality strengthening and social 
competence must be promoted (Wallner, 2018). 

 
 

Hence follows that the prevention of violence and bullying at school cannot be seen as a task for 
individual teachers, but is a challenge that schools as an overall organisation have to face. We 
would even go one step further: Bullying in schools is a social problem in Austria that affects 
everyone. In particular, parents have an important role to play in recognising the problem, 
dealing with it and actively contributing to the solution. 
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1) Collect data, evidence for exclusion factors in your country 
 

According to the report of OECD in the year 2015 Austria was in the first place out of 27 
countries involved in the investigation of frequency of bullying experience of schoolchildren 
aged 11 to 15, cyberbullying not included. An own empirical research work in adolescents in 
Upper Austria showed cyberbullying almost equal in frequency like bullying. (ZfPFI: Mobbing und 
Cybermobbing bei Jugendlichen, Wien 2018)  

 
According to the OECD Report, Austria, with 23.2% according to the figures for 2018, is still 
above the OECD average of 22.7% and is therefore still in the top third overall (OECD, PISA 2018 
Database, Table III.B1.2.3., https://doi.org/10.1787/888934029204) 

 

According to various national sources (e.g. stop-mobbing.at), as many as 28% of children and 
young people between the ages of 9 and 16 claim to have been bullied several times. 

 
These appalling figures led the Ministry of Education to take action and commission several 
studies on bullying, violence and exclusion. This resulted in a comprehensive guide published by 
the BMBWF in 2018, entitled: A Guide for the School Community in Dealing with Bullying. 
(Mobbing an Schulen - Ein Leitfaden für die Schulgemeinschaft im Umgang mit Mobbing, Wien 
2018.) 

 
It is also known from the results of the international HBSC (Health Behaviour in School-aged 
Children) study that bullying at school is a particularly serious problem in Austria. Thanks to 
numerous efforts on the part of schools, school authorities and other institutions within the 
framework of the National Strategy for the Prevention of Violence in Schools and beyond, many 
schools have successfully worked to introduce preventive measures. Building on this, it is 
particularly important to initiate sustainable, adapted programmes for the prevention of 
(cyber)bullying through specific school development processes at the respective school 
locations. 

 
The NESET II Report "How to Prevent and Tackle Bullying and School Violence" identifies 
evidence-based key factors for targeted prevention work. In addition to systemic factors, social 
and emotional competences are of particular importance, which have an effect on the 
relationship structure and the class or school climate. Central elements of evidence-based and 
demonstrably effective programmes are coordinated actions at the personal, social, class and 
structural levels. 

 
The following is defined in the BMBWF guidelines: 

The line between a conflict situation and bullying is crossed when the following criteria are met: 

 
 Intention to harm - bullying is a specific aggressive/violent behaviour by one or more 

pupils towards another pupil or group of pupils with the intention to harm. 
 
 Repetition aspect - The damaging actions occur repeatedly, systematically and over a 

longer period of time. 
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 Imbalance of power - There is an imbalance in the balance of power (physical and/or 

psychological) between perpetrator and victim, which is to the victim's disadvantage. 
 
 Helplessness - The affected pupils feel helplessly exposed to the situation  

 
(see Olweus, 1996: Spröber, Schlottke & Hautzinger, 2008;  

Alsaker, 2004; Wachs et al., 2016) 
 
 

 
The BMBWF guidelines distinguish between the following forms of bullying: 

 
 Physical harassment: These actions are aimed at physically injuring a person, such as 

hitting, kicking, pushing, setting a trap.  
 

 Verbal bullying: This includes all verbal attacks, such as verbal abuse, verbal threats, 
mean comments, making fun of someone.  
 

 Relational (social / indirect) bullying: The destruction of social relationships and social 
belonging is at the centre of negative actions, e.g. consciously disengaging from the 
group, spreading rumours, ignoring someone.  
 

 Cyberbullying: This is any behaviour carried out by individuals or groups of individuals 
using digital media and repeatedly sending hostile or aggressive messages to cause 
harm over a long period of time. Cyberbullying thus represents a shift of violent 
actions into a virtual context and is characterized by: the omnipresence of the effect 
(in space and time), the possibility of reaching a large audience, the potential 
anonymity of the perpetrator, presumed security of sanctions, lack of emotional 
feedback and few control mechanisms on the Internet or mobile phones. Almost all 
young people who either use digital media to perpetrate violence or are victims of 
such a process are very often involved in traditional forms of violence (Gradinger, 
Strohmeier & Spiel, 2009, 2010, 2012; Strohmeier, Gradinger, Schabmann & Spiel, 
2012).  
 

 Gender-related / sexist bullying (LGBTQ+): This includes harassment, prejudices, 
innuendoes and derogatory comments that are gender-related and reinforce different 
role norms and are thus in contrast to the teaching principle of "education for 
equality" (Grundsatzerlass GZ 15.510/60-Präs.3/95)  
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2) Search for policies, public strategies fighting against exclusion 
 

Austria signed the Convention on the Rights of the Child in 1992 and also enshrined children's 
rights in the 2011 constitution. Austria thus undertakes to protect all children and young people 
from all forms of physical or mental violence, regardless of gender, skin colour, religious 
affiliation or origin. 

 
"States Parties shall take all appropriate legislative, administrative, social and educational 

measures to protect the child from all forms of physical or mental violence,  
harm or abuse, from mistreatment or exploitation, including sexual abuse,  

as long as it is in the care of the parents, guardian or other  
legal representative or any other person who has custody of the child." 

 
BMBWF: Mobbing an Schulen - Ein Leitfaden für die Schulgemeinschaft  

im Umgang mit Mobbing, Wien 2018 
 
 

 
2.1 Legal basis in Austria 

School Instruction Act (SchUG - Schulunterrichtsgesetz) 

This federal law defines the organisation of teaching and education in the schools in Austria 
regulated by the School Organisation Act (https://www.ris.bka.gv.at). The following points are 
relevant to the issues of bullying, exclusion and violence prevention: 

 

 Information for parents and legal guardians  
SchUG § 19 (4) If the behaviour of a pupil is conspicuous, if the pupil seriously fails to 
fulfil his/her duties or if the educational situation otherwise requires it, the legal 
guardian must be informed immediately (early information system).  
 

 Obligations of the pupils  
SchUG § 43, regulates which duties pupils have to bring into the school community  

 

 Organisation of school life and quality assurance  
SchUG § 44 Depending on the task of the school (type of school), the age of the pupils 
as well as other conditions at the location (e.g. composition of the class, school-
autonomous profile development, participation in projects or school partnerships, 
regional conditions), school-specific agreements on behaviour for pupils, teachers and 
parents/legal guardians as a school community and measures to promote school 
quality can be laid down in the house rules, whereby the agreement of all school 
partners is to be sought.  

 
 

 Participation of the school in education  
Within the framework of the school's participation in the education of the pupils, the 
teacher has to apply in his teaching and educational work the personality and 
community-building means of education appropriate to the educational situation, 
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which can be in particular recognition, encouragement or rebuke. Point (3) states that 
corporal punishment, insulting remarks and collective punishments are prohibited.  
 

 Duty of the school to communicate with parents/legal guardians 
SchUG § 48 If the educational situation of a pupil requires it, the class board or the 
headmaster must maintain agreement with the legal guardians. If the parents or legal 
guardians are obviously not fulfilling their duties or if they disagree on important 
issues, the headmaster must inform the competent youth welfare body. 

 
School law is based on the principle of joint cooperation between school and parents. However, 
coordinated action requires mutual information about events relevant to education. § 48 of the 
SchUG therefore requires the organs of the school - and in particular the head of the class or the 
principal - to contact parents whenever the educational situation of a child requires further 
action (RS No 15/2005 "Supervision Decree"). 

In cases of particular hardship from bullying, especially in cases of physical violence, the 
Strafgesetzbuch (Penal Code) must be consulted. In the case of cyberbullying, the Austrian 
media law must be considered. 

 

 

2.2 Strategies for the prevention of violence in schools 

 
As part of the national strategy for the prevention of violence in schools, the Ministry of 
Education is implementing numerous projects and measures for fairness in schools.  

http://www.schulpsychologie.at/gewaltpraevention/ 

  
The four central objectives of violence prevention in schools are  

 Promotion of knowledge about the different forms of violence  
"I know!", "We know!"  
 

 Promotion of sensitivity and mindfulness  
"I perceive!", "We perceive!"  
 

 Promotion of social skills as well as skills and strategies for dealing with violence  
"I can!", "We can!"  
 

 Promotion of responsibility and civil courage  
"I act!", "We act!"  

 
 

The "Austrian Centre for Personality Development and Social Learning" (ÖZEPS) is a federal 
centre of the BMB at the Pädagogische Hochschule Oberösterreich and provides impulses to 
anchor personality development and social competence as central educational goals in all 
educational institutions. Extensive evidence-based prevention options are described in detail in 
the brochure "Mobbing prevention in the school environment".  

www.oezeps.at 
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The National Strategy for the Prevention of Violence in Schools of the Ministry of Education 
supports numerous activities and measures against violence and bullying at school, as bullying at 
school is a serious group phenomenon. Current data show that, despite intensive efforts, Austria 
still has to catch up in international comparison. More than a third (35%) of Austrian pupils say 
that they have been involved in bullying of classmates. Almost a third (32%) report having been 
victims of bullying (HBSC, 2014). 

 
The above-mentioned guide "Mobbing at Schools", published by the Federal Ministry of 
Education, Science and Research, sets itself the following objectives: 

 
 Structured and targeted guidance for the assessment and evaluation of bullying 

situations 

 Advice on the planning and implementation of the measures necessary in a specific 
case - the protection of the victim is always the focus 

 Achieve confidence in dealing with mobbing incidents in everyday school life 

 
In addition to the guideline, the BMBWF also provided a 9-point plan covering the areas of 
prevention, conflict resilience and escalation. This plan contains proposals for action for schools 
to deal with this difficult issue more effectively in the future. 

https://www.bmbwf.gv.at/index.php?id=4614 

 

 
 

2.3 Intervention strategies & case management 

 
The BMBWF guidelines pay particular attention to the topic of intervention. Although not openly 
expressed, there is an obvious awareness of the fact that headmasters and teachers are often 
overwhelmed with the issues of bullying, violence prevention and inclusion. The use of case 
managers is therefore recommended.  

"If the suspicion of bullying is confirmed, it must be clarified who will take responsibility for the 
further process. The use of a case manager is recommended, on the one hand to coordinate the 
necessary interventions and on the other hand - at the latest now - to inform the school 
management and parents about the bullying situation". (BMBWF, Guideline 2018) 

Parents and legal guardians are named as the most important reference persons, who play a 
decisive role in coping with bullying situations. For this reason, in the sense of an "early warning 
system", importance is attached to informing the parents of the affected pupils in good time 
about the bullying incidents and about the further course of action, and to using school 
psychological support services.  

 

  



KITE fighters – Kids and Teachers fighting for inclusion 

2019-1-HU01-KA201-060962 

 

Kitefighter – National Adaption Plans  page 10 from 34 

The following additional intervention programmes are proposed: 

 
 No Blame Approach  

The No Blame Approach aims at developing an awareness of the problem among those 
involved and a sense of responsibility towards the victim. The method is carried out in 
three successive steps:  
- Interview with the victim of bullying (one person from the intervention team)  
- Group of pupils is asked to help the victim  
- Follow-up interviews with the victim and with the support group 8 to 14 days after 

the interview with the support group  
(Blum & Beck, 2011, http://www.no-blame-approach.de/schritte. html) 

 
 

 Shared Concern Method (SCm)  
The "Shared Concern Method" tries to change the attitude of the perpetrator without 
stigmatisation. SCm includes the following steps, which are carried out by the 
intervention team:  
- Individual discussions with the parties involved  
- Group discussions with all offenders  
- Group discussions with offenders and victims under the supervision of a teacher  
- Final discussion  

(Griffith & Weatherilt, 2011,  
http://www.tandfonline. com/doi/abs/10.1080/ 0266736960120206) 

 
 

 Against violence Concept  
The Against Violence concept is suitable for direct student bullying and includes the 
following steps:  
- Clarification of the background of the bullying through individual discussions  
- To protect the victim, "trainers" are used (students who protect the victim)  
- The offender is supported by these trainers to refrain from his or her misconduct.  
- Consultation hour and a final discussion with the whole class  

(Jannan »Das Anti-Mobbing-Buch«; Beltz Verlag, 2011) 
 

 
 Farsta method  

Farsta method is a confrontational method. Offenders are directly confronted with 
their crime. The focus is on the confrontation of the "perpetrator" with his "deeds". 
He/she should be held responsible and won over to improve the situation of the 
victim. With this model, work is usually done in four stages:  
- Collection of information by the intervention team  
- Organising support for the victim  
- Conversation with the perpetrator and parallel discussions with the victim  
- If the situation has been solved satisfactorily - final discussion  

(Hoechner & Mahler-Kraus, 2011) 
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3) Who is the client for your National Kitefighter Implementation?  
 

As noted above, an average of 23% of students in the OECD report being bullied at least several 
times a month. We know that this percentage is higher in Austria, ranging from 23.5% to 28%, 
depending on the study.  

 

The studies, reports and documents we have used for this report are very careful in describing 
the so-called "victims of bullying". This is with good reason, because on the one hand the 
reasons for mobbing are so diverse that they are difficult to describe and on the other hand it 
should of course be avoided to present superficial justifications by listing them. It is a fact that 
bullying is a social phenomenon that can only be solved in a holistic way - involving the different 
roles that affect the bullying process. 

 

In any case, a statement from the NESET II Report also applies to the situation in Austria: 

 

"Children and young people from migrant families, with other ethnic backgrounds, with 
problems in socially integrating or making connections or with other sexual orientation, need 

special support in connection with bullying and violence. Early dropping out of school as a result 
of violent schooling reduces later life and career opportunities and in the long term contributes 

to the fact that personal risks such as health hazards, social exclusion or unemployment are high 
over the life span. This should be taken into account in the further development of the                   

National Strategy for the Prevention of Violence in Schools.“  

NESET II report, Luxembourg: Publications Office of the European Union, 2016 

 
We follow the approach that basically all children / young people can be affected by bullying. 
Therefore, we do not want to focus on a specific target group here, but rather, as envisaged in 
the project proposal, we would like to address all pupils between 13 and 20 years of age: 

 

 Public schools (lower & upper school) 

 Private schools  

 Basically it is important to us to reach as many school types as possible 

 

Following a holistic approach, we will also include the following groups: 

 Parents' associations 

 Various bodies from our network that show interest in the topic 

 

In point 4 we name further stakeholders who seem important to us for the implementation of 
the project results in Austria. 
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4) Who else is relevant for Kitefighter Project in your Country? 
 

 "Measures to prevent violence and bullying in schools are a central element in enabling 
a learning space school, where people can live and learn without fear - to promote  

holistic health and the development of our children and young people.  
It is important to identify in the school context the factors that contribute  

to the development of bullying and strengthen preventive factors.  
Prevention work and low-threshold Interventions in the classes themselves  

offer the best protection against bullying in schools. 
School programmes that are sustainably successful in terms of bullying prevention  
are above all on a personal, group and structural level (permanent and sustainable  

also in the classroom) and thus represent an integrative model for risk minimization. “ 
 

F. Wallner (Özeps/BMBWF): Mobbingprävention im Lebensraum Schule, Wien 2018 
 
 

A wide variety of bodies are currently working on the implementation of such an integrative 
model. Due to the precarious starting position regarding mobbing and violence prevention in 
Austria, there are a large number of stakeholders we would like to win over for our project. Here 
is an overview of some central functions: 

  

 School psychologists are contact persons for teachers and teams, parents, legal 
guardians and pupils; they support and accompany, e.g. through counselling, coaching 
and supervision in cases of conflict and bullying. 

 School doctors work together with the school psychology education counselling 
service. They are an important contact point for problems and represent an important 
interface to other counselling systems within the school. 

 Counselling, support teachers and psychagogues accompany teachers and 
parents/guardians in difficult social situations, e.g. moderation during conflicts in a 
class with the aim of promoting social skills. 

 School social workers provide support, e.g. in cases of school absenteeism, promote 
the development of a positive classroom climate through group offers and provide 
individual advice. 

 Supervisors for teams of teachers provide support in dealing with problem and conflict 
situations and can be requested through the universities of teacher education. 
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4.1 Stakeholders in the public sector 

 

"The school influences the mental and physical health of pupils. Sustainable prevention work 
includes education, offering and carrying out further training and attention of all those involved 

instead of ignorance and reaction. It is necessary in the case of bullying incidents.                                      
A comprehensive school strategy is needed. “ 

http://www.schulpsychologie.at/gewaltpraevention/nationale-strategie 

 
 School Psychology - Educational Counselling 

www.schulpsychologie.at 
 

 Federal Ministry of Education, Science and Research 
www.bmbwf.gv.at 

 

 Educational counselling at the school location 
education.bmbwf.gv.at 
 

 School social work 
www.schul-sozialarbeit.at 
 

 School Medical Service 
schools/lessons/school doctor.html 
 

 Crime Prevention 
federal_criminal_office.at/202/violence_resisting_start.aspx 
 

 Child protection centres 
www.oe-kinderschutzzentren.at 
 

 Hotline for conflicts in the classroom: 
Emergency telephone for teachers at schools in Vienna:  
+43 1 525 25-77777 

 

 Initiative "Together against violence in schools" 
www.wien.gv.at/bildung/stadtschulrat/initiative-gegen-gewalt.html 
 

 gewaltschutzzentrum niederösterreich 
https://gewaltschutzzentrum-noe.at/ 
 

 

4.2 Stakeholders in the field of prevention & intervention 

 

 ÖZPGS 
www.oezpgs.at 
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 ÖBM (Austrian Federal Association for Mediation) - School Mediation 
www.oebm.at 

 
 Saferinternet 

www.saferinternet.at 
 

 Youth Coaching 
 bildung.bmbwf.gv.at/schulen/pwi/pa/jugendcoaching.html 

 
 Association Zara (official complaints office for cyberbullying) 

www.zara.at 
 

 KiJa - Children and Youth Advocacy 
www.kija.at 

 
 Federal Youth Council  

www.bjv.at 
 

 Austrian Teachers Initiative - Independent Trade Unionists  
 https://www.oeliug.at 

 
 Austrian Christian Teachers' Association  

www.cloe.at  
 

 Austrian umbrella organisation of parents' associations for compulsory schools 
www.elternverein.at 

 
 Network of free schools 

www.unsereschulen.at 
 

 No Blame Approach – Schulen lösen Mobbing 
www.schulen-lösen-mobbing.at 
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5) What are the main aims/needs of the clients in your country? 
 

"The demand is clear: a school must be a safe, fearless and non-violent place. 
The undivided recognition of difference and diversity is the basis of pedagogically more 
beneficial relationships and prerequisite for the sustainable appropriation of education.  

In schools everybody has to contribute to a violence-preventive, (performance-promoting) 
classroom and school climate, thus to also reduce dropout rates. The direct interaction 

between children, adolescents and educators is of great importance in this context.  
Teachers with their commitment, their role model effect, their unconditional rejection 

of violence, their clear demarcation of boundaries, their knowledge of the strengths  
and abilities of children and young people and with their professional willingness  

to reflect on practical experiences have a decisive influence  
on successful learning and teaching processes.“ 

 
F. Wallner (Özeps/BMBWF): Mobbing prevention in the school environment, Vienna 2018 

 
 

The authors considered in this report agree that schools as institutions have the core task of 
creating structural conditions that actively prevent bullying and violence. The focus is 
particularly on creating an open, appreciative school and learning culture. This structural 
framework can be created or strengthened through targeted school development processes. 
The basis of this development process is an attitude of responsibility, trust, agreement and 
commitment. 

 

Wallner goes so far as to put the shaping of relationships above the imparting of knowledge in 
order to create a climate of trust and security in the classes. He calls for a change from deficit 
orientation to the promotion and recognition of individual achievements - even if these do not 
(yet) correspond to the required achievements or represent skills/competences beyond those 
required. This also expresses the importance of strengthening and acquiring interdisciplinary 
competences. 

 

"If cooperation is given a higher priority than competition, which has to be clearly promoted by 
the framework conditions, mutual recognition and cooperation                                                                

will become more important in all areas." 

(Wallner, 2018) 

 

In the further course of the project we will deal in more detail with the different 
recommendations for action that should lead to a non-violent school.  
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6) "Project environments" 
 

Possible collaborators in the Kitefighter project are the Stakeholders we identified in point 4) of 
this report. We will inform all stakeholders about the project goals and then determine who 
would like to actively support us in the development and later implementation. 

 

Hafelekar has a broad national network in the education sector and of course we will use this in 
the Kitefighter project. Of particular interest are the national partners who have already 
supported us in the implementation of our symbol project. Through the SymfoS project we have 
many contacts with a wide range of stakeholders who are already familiar with the content of 
symbol work. Here we will use synergies for the current project. 

 

The BMBWF (Ministry of Education) calls for the use of so-called "case managers" to support 
school management and teachers in preventive measures against bullying. This could also be a 
good starting point for the project to introduce our results for this target group. 

 

 

 

7) What is your understanding/interpretation of our “final Kitefighter 
results”?  

Kite fighters project aims to contribute to substantial improvements in the education system for 
disadvantaged youth in Europe by strengthening social inclusion skills of kids and teachers by 
facilitating their better understanding of themselves and their situations and helping to find 
purpose and therefore increasing their resilience and sense of agency. 

To reach our aim we would like to build upon and develop further proofed best practice-
methods which increase resilience and self-reflection into peer-assisted tools which both groups 
(kids and teacher) can use within their groups and also teachers to support youngsters. 

The three core methods are symbolwork, storytelling and folk tales work, together with 
appropriate communication approach (non-violent communication and active listening) through 
which young people and educators can present and understand their own representation of the 
world, take back their control, and prepare their personal narrative and purpose: to live in their 
own story, and not being drawn into others’. 

An important task of Hafelekar is to adapt the technique of symbol work for the project and the 
new target groups in the best possible way in order to show new possibilities in the fight against 
exclusion and bullying. 

We understand learning as a mutual process from educators and pupils, so we will be tailoring 
training programmes and toolkits for teachers to work with the interactive participation of 
young people.  

Hafelekar will actively work on the development of all four planned intellectual outputs and 
disseminate them through several different activities, including multiplier events. 
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The 4 outputs are as follows: 

O1 Generic Framework and National Adaptation Plans: this aims at assessing the needs locally 
and creating local adaptation plans. Local adaptation plans are a good way to avoid a less 
sufficient “overall” approach for all, as our national circumstances as well as problems differ so 
much. 

O2: Development of “Kite-fighter toolkit": this is a collection of different tools, shorter and 
longer games, exercises, which teachers can use. The tools will be divided upon key areas of use. 

O3: Curriculum and implementation design for teacher training: this output will contain a full 
curriculum and trainer’s guide for a teacher training. This training empowers teachers to use the 
toolkit techniques as well as develop skills and attitudes needed being in a support position. This 
teacher training will be piloted in a second training event, when also a group of trainers will be 
trained (above those who have been involved in the development process). 

O4: Empowerment Platform: an online platform, where all materials will be available, as well as 
links to a lot of related materials for both teachers and also peers. It will also link to a common 
Facebook Group of KITE teachers (which will be formed by the participants of Training Event 2). 

Through multiplier events and activities we plan to disseminate both the idea and the outputs, 
as well as deliver a set of mini-training events to empower local teachers and youth workers to 
use the toolkit. 
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B) Ideas to approach the target group – awareness raising 
for Kitefighter 
 

1) What (online) tools and (digital) resources are available to fight against 
exclusion in school in your country?  
 

1.1. AVEO instrument: http://aveo.schulpsychologie.at 

AVEO (Austrian Violence Evaluation Online Tool) is an online self-evaluation tool for assessing 
the incidence of violence in individual classes (AVEO-S) with a direct feedback function for 
teachers and school management. It also serves as a self-reflection tool for teachers (AVEO-T). 
This is a tool to enhance the professional capacity of headmasters and teachers. Questionnaires 
are used to create the possibility of a self-evaluation (BMBWF, Leitfaden 2018). 

The method was developed at the University of Vienna in cooperation with the Ministry of 
Education and can help teachers to better recognise violence and bullying. The results can be 
accessed online immediately after the survey has been carried out. Data protection and 
anonymity are guaranteed. Only the head teacher or the teacher who has used AVEO in their 
class can view the evaluation of the data. 

 
1.2. ePOP: www.epop.at 

With ePOP, a personality-oriented portfolio, ÖZEPS provides young people and educators with 
learning impulses, exercises and tasks for developing and strengthening interdisciplinary 
personal and social skills as a folder or as a download at www.epop.at. 

 

1.3 ÖZEPS materials on violence and bullying prevention: www.oezeps.at 

The Federal Centre ÖZEPS contributes to raising awareness of the dangers of bullying in schools 
with comprehensive activities. Options for action are made visible. Within this framework, a 
new package of materials was developed last year in cooperation between the School 
Psychology Education Advisory Service of the BMBWF and the Federal Centre ÖZEPS. 

 

1.4. ÖZEPS cinema edu: "Mobbing?": www.oezeps.at 

The scenic material from ÖZEPS cinema edu "Mobbing?" also provides another good 
opportunity for a well-founded and accompanied initial examination of the topic. The film as 
well as the accompanying material is available for download at www.oezeps.at. 

 

1.5. STOP-MOBBING! www.stop-mobbing.at 

This website was created by students of the MCI Innsbruck as part of the project "Stop Bullying - 
Schulsozialarbeit gegen Mobbing" and is an offer of the School Social Work in Tyrol. The site 
contains extensive information and is tailored to the needs of children and young people (i.e. 
“cool” design). 
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1.6. www.saferinternet.at 

When children and young people are active on the Internet and social networks, they sooner or 
later come in touch with content that is unsuitable and/or potentially problematic for them. It is 
therefore all the more important to sensitise young users to problematic content in advance and 
to support them in dealing competently with hate mailings, violent and pornographic videos, 
sexual harassment on the Internet or sexting. Information on dealing with cyberbullying is also 
provided here. 

 

1.7. www.klicksafe.de 

Bullying on the Internet can become a serious burden for young people. That's what the 
members of the klicksafe-Youth panel thought and developed the Cyber-Mobbing First Aid App. 
In short video clips, young people give concrete tips on how to behave, encourage youngsters 
and accompany them in their first steps against cyberbullying. In addition to legal background 
information and links to advice centres, young people can also find tutorials on how to report, 
block or delete offensive comments on social media platforms. 

 

1.8 BMBWF - 9-point plan against bullying and violence in schools -   
https://www.bmbwf.gv.at/Themen/schule/schulpraxis/schwerpunkte/gewpr.html 

The BMBWF has developed a 9-point plan against bullying and violence in schools and published 
it on its homepage: Prevention of school violence and bullying is a challenge that schools as an 
overall organisation must face. Nine principles of effective and sustainable prevention work are 
presented here. 

 
 

1.9 BMBWF - CHARTA - Establishment of a non-violent school culture  
https://pubshop.bmbwf.gv.at 

A common basic attitude of "zero tolerance of violence", good cooperation of the teaching 
staff and existing knowledge about the dynamics of bullying processes increase the 
effectiveness of intervention measures. All students and teachers have the right to feel safe 
in school. This charter presents important prevention measures. 
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2) Please review good practices and mechanisms in your respective country 
concerning for fighting against exclusion in school  
 

 
2.1. The project 'Psychosocial health and (cyber)bullying prevention in schools' (PGMS) 

- https://fgoe.org/Projekt-Call_Psychosoziale_Gesundheit_und_Cyber-
Mobbingpraevention 

The Fonds Gesundes Österreich in cooperation with the BMBWF publishes a project call on 
the topic of psychosocial health and prevention of (cyber-)mobbing in schools. Invited are 
primarily teacher training colleges, which develop a project to promote psychosocial health 
together with 15-25 schools and integrate it into site-specific school development processes. 
Regional institutions that already have experience in school health promotion or 
(cyber)bullying prevention can be involved in the project. 
 
 

2.2 Project "The white feather. Together against violence" - www.weissefeder.at 

The "White Feather" is a sign of solidarity and a sign that violence to/by young people has no 
place in our schools and in our society. On behalf of the Federal Ministry of Education and 
Culture, a general strategy for the prevention of violence was developed with three central 
goals: 
- Promote sensitivity and knowledge about the different forms of violence. 
- Promotion of social skills and of skills and strategies to deal with violence. 
- Promotion of responsibility and civil courage. 
 

2.3. OEZEPS - Strengthening social skills - www.oezeps.at/a1156.html 

Subjects related to personality development and social learning, such as PBSK (personality 
development and social competence), SOLE (social learning), SOPK (social and personality 
competence).  
Other school-autonomous initiatives, e.g. classroom board lessons, KoKoKo-(communication, 
cooperation and conflict resolution) lessons.  
 
 

2.4 WiSK Programme - Promotion of social and intercultural skills in schools 

The WiSK programme is a primary prevention programme for secondary schools, which aims 
to implement violence prevention measures at school level, class level and individual level in 
the form of a school development project. To ensure a successful implementation of the 
WiSK programme in the schools, the schools were supported by specially trained WiSK 
guides for one school year. The results of the evaluation show that the programme is able to 
reduce bullying and aggression in schools. 
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2.5 Fairplayer programme 

The programme aims to enable civil courage, empower the weak and prevent violence 
not to be tolerated. The contents and measures should address the young people in their 
language and encourage them to deal with the topic. 
The target group for the content is young people aged 11 to 21. The implementation of the 
programme can be carried out by the teachers themselves - although some units will be 
accompanied by representatives of the association fairplayer e. V. and the teachers will be 
trained by the association to acquire the necessary knowledge to implement the manual. The 
fairplayer.manual is available as a practice-oriented guide for implementation in the 
classroom. The guide is divided into 11 steps, which are presented as building blocks. 
(https://www.fairplayer.de) 
 
 

2.6 Anti-Bullying Intervention Programme according to Olweus 

Dan Olweus developed a bullying intervention program that simultaneously prevents 
effect unfolds. The main objectives of the programme are to reduce as far as possible and 
ideally completely eliminate existing problems of violence and their development inside and 
outside the school environment, to prevent the occurrence of new incidents and to achieve 
better relations between pupils within the school. 
The concept of Olweus is based on learning theory and involves not only the people 
concerned but also the systemic level. 
 

In the further course of the project we will present further best practice examples from various 
schools. So far we have not come across any projects or programs that involve symbol work or 
storytelling. 
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3) Please provide resources for symbolwork (AT), digital story telling (GR), 
folk tales (Hungary) 
 

3.1. Symbol work (AT) 

 

We think that the method of working with symbols fits perfectly to the Kitefighter project and 
therefore present the project at a glance. All outcomes and products are available on  

 
www.symfos.eu 

  

SymfoS – Symbols for Success is an Erasmus+ project that promotes an innovative education and 
career guidance method addressed to young disadvantaged people based on sets of symbols. 

 

Very often the traditional counselling methods are aimed at young people who have advanced 
writing and reading skills and are already supported by a strong social system. These kinds of 
interventions can be ineffective with young people who, for various reasons, find difficulties in 
expressing in words their situation, their needs and their goals for the future. Working with 
symbols is an opportunity for them to use a universal language to do it. 

What does SymfoS stand for? On the one hand, SymfoS aims to support young people who 
encounter difficulties in finding their own pathway within the education system and labor 
market to set their own goals for their future. On the other hand, SymfoS aims to provide a 
holistic method to educational guidance and professional operators that improves the overall 
quality of counselling. 

 

In a nutshell, symbol work is about getting a person to reach him- or herself. The main goal is 
not the achievement of something. Furthermore, working with symbols is always about 
“grasping” something, in both meanings of the term. This is the essential and fundamental 
difference in comparison to other methods. 
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4) What are the challenges/barriers in your country that we face in getting 
schools/youth engaged in fighting against exclusion? 
 

The School Psychology Department of the BMWF has produced a short catalogue on "Myths & 
Facts" (http://www.schulpsychologie.at/gewaltpraevention/mobbing/mythen-und-fakten) on 
the subject of bullying, which provides clear examples and approaches to solutions: 

 

4.1 Bullying is harmless. 

Fact: Bullying has far-reaching psychosomatic consequences for victims, perpetrators and 
bystanders. 
  
Examples: 

 Mobbing victims suffer more often from physical complaints, such as headaches and 
stomach aches. 

 Mobbing victims suffer from various anxiety symptoms and depressive moods. 
 Mobbing victims and offenders have a higher risk of suicide. 
 Mobbing victims and perpetrators have more school problems regarding school 

performance, absenteeism and attitude towards school. 
 Children and adolescents who bully others have an increased risk of drug, medication 

and alcohol abuse, as well as an increased crime rate in adulthood. 
 
Approach: It is important to identify children and young people at risk and provide them 
with support to prevent the negative consequences of bullying. 

 
4.2 Bullying among children and young people is only a temporary behaviour. 

Fact: Children and adolescents who bully others retain their negative behaviour if there is no 
appropriate intervention from adults. They will continue to use their power to harm others. 
The only change in the course of the development is the manifestations of bullying. While 
younger children deal with physical injuries, the behaviour becomes more subtle and less 
visible with age. Once learned, negative behaviour is often retained in adulthood and 
manifests itself in the form of bullying at work, sexual harassment and other negative 
behaviour. 
  
Approach: Early detection and intervention in cases of bullying prevents these negative 
patterns of behaviour from continuing and positive social relationships from developing. It 
must be clear to adults that bullying becomes increasingly difficult to detect with 
increasing age. 
 
 

4.3 Bullying affects very few children and young people. 

Fact: In the "Health Behavior in School-aged Children" study by the WHO (HBSC; Gesundheit 
und Gesundheitsverhalten bei Kindern und Jugendlichen, 2000), 163,000 students from 35 
countries were questioned about violent behaviour. The study differentiates between rare 
and frequent bullying (several times a month). 35% of students aged 13-15 years stated that 
they have been involved in bullying at least once in the last few months; participation in 
frequent bullying is 11%. Compared to the 35 countries, Austria is in the top third in all age 
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groups. The results of the WHO study identify Austria as a country with particularly high 
prevalence rates. 
  
Approach: It is important to identify children and young people at risk and to take targeted 
action against bullying. 
 

4.4 Bullying only affects perpetrators and victims. 

Fact: In a bullying incident not only the perpetrator and the victim are involved, but usually 
the whole class. Many children observe the incidents and know exactly who the perpetrator 
is and who the victim. The majority of the children are present and participate by watching 
or actively participating. 
  
Approach: This circumstance points to the importance of promoting positive behaviour 
among as large a group of people as possible, as they are involved and therefore jointly 
responsible. It is therefore essential that the entire class is involved in prevention and 
intervention. The aim should be a positive, healthy and trusting relationship between 
children and young people. 
 

4.5 Children who are bullied must defend themselves and fight back. 

Fact: Encouraging bullied children to strike back can make the bullying situation worse. Those 
who strike back and behave aggressively are usually harassed even more. 
  
Approach: Children who are bullied should be strengthened in their self-confidence by 
feeling that they can, may and should confide in an adult. 
 

4.6 Bullying only occurs in school/nursery. 

Fact: Bullying among children and young people always happens where several children 
come together to learn, play, etc. As a result, bullying occurs mostly in schools and 
kindergartens, but not exclusively. It is a problem of the entire community, and preventing it 
must be seen as a task for society as a whole. 
  
Approach: Adults have a decisive role to play in ensuring positive relationships between 
children and young people. All are responsible for creating a positive, supportive 
environment for children and young people and for preventing and intervening in violence 
and bullying. 
 

Compare to this: HBSC Study: Fakten im internationalen Vergleich: http://www.hbsc.org/ 
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5) What are the challenges/barriers in your country to engaging teachers/ 
support network to fight against exclusion? 
 

Children and young people from migrant families, with other ethnic backgrounds, with problems 
in socially integrating or with other sexual orientation require special support in connection with 
bullying and violence. Early dropping out of school as a result of violent schooling reduces later 
life and career opportunities and in the long term contributes to the fact that personal risks such 
as health hazards, social exclusion or unemployment are high over the life span. This should be 
taken into account in the further development of the National Strategy for the Prevention of 
Violence in Schools. (Downes P.; Cefai, C.: How to Prevent and Tackle Bullying and School 
Violence: Evidence and Practices for Strategies for Inclusive and Safe Schools, NESET II report, 
Luxembourg: Publications Office of the European Union,2016).                                                    

 

Curricula that take into account social and emotional education play a key role in personal 
development and help to prevent a culture of violence in schools. Sufficient teaching time for 
social and emotional education in all European schools is an important success factor in the 
prevention of bullying and violence in schools"(Downes P.; Cefai, C.: How to Prevent and Tackle 
Bullying and School Violence: Evidence and Practices for Strategies for Inclusive and Safe 
Schools, NESET II report, Luxembourg: Publications Office of the European Union, 2016)                                                                                                            

 

The school influences the mental and physical health of pupils. Sustainable prevention work 
includes education, offering and carrying out further training and attention of all those involved 
instead of ignorance and reaction. Action is needed in cases of bullying. A comprehensive school 
strategy is needed:                                                            

 

As a result of the analyses of the work carried out so far, a Charter was adopted at the 
networking meeting in 2017 and published by the BMBWF department school psychology. 
This verbalises action-guiding principles of effective and sustainable prevention work: 

 
1. Live zero tolerance of violence 
We are creating a common school culture of equality in which violence has no place. A clear 
attitude, reliability, safety and respectful treatment of each other are important to us. 
Everyone makes his or her contribution, because bullying has negative consequences for 
everyone involved! 
 
2. Acknowledge diversity / culture of mindfulness 
Diversity as an opportunity and enrichment is important to us and is also anchored in the 
school's mission statement. We as a school community position ourselves clearly. We stand 
for tolerance and openness towards 'being different' and for a right of the individual to be 
heard. 
 
3. Identify and reject discrimination 
It is important to us to name discriminatory language and actions as such again and again and 
to consistently adopt an appreciative attitude towards diversity and to exemplify it. 
 
4. Strengthening the self-, social and systemic competence of teachers 
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We work together consistently on our pedagogical professionalization. We are supported by 
internal school training on topics such as quality development, team building, knowledge 
about different forms of violence, tolerance towards individual identity and personal life 
plans, handling digital media and the examination of communication and language. 
 
5. Talking to each other 
The cooperation with all persons active within the school system, the pupils, the school 
partners and out-of-school support systems, in the planning and implementation of 
evidence-based measures for violence prevention and health promotion is important to us. 
Areas for action should be actively designed. Participation of all those involved makes it 
possible to live a school culture without violence. 

http://www.schulpsychologie.at/gewaltpraevention/nationale-strategie 
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6) Any other ideas / important things “not to forget” 
 

It is not always easy for children and young people to approach adults in difficult situations. 
Therefore we should also consider the topic "help for self-help" in the project.  

 

In the chapters above, we have already presented websites tailored to the needs of young 
people to inform themselves about bullying, cyberbullying, exclusion and violence prevention.  

 

In the ÖZEPS Report by Wallner (2018) we found a list of children's and boys' literature, which 
was compiled by the youth bookshop LESEWELT in Vienna (https://www.lesewelt.at). Here you 
will find book recommendations on the topic, arranged according to age. Although the project 
focuses on the target group of 13 to 20-year-old pupils, we also consider the books 
recommended for somewhat younger children to be worth reading (also for parents, teachers 
and all other adults): 

 
 
Dierks, M. (2010).  Warte nur, wir kriegen dich! (Just you wait, we'll get you!)  
Munich: Publisher cbj. 
from the age of 9 up 
11-year-old Natascha does not have an easy life. There are many problems in her family and 
that's why she prefers to take refuge in her comic-world. At school, too, things do not go very 
well with classmates. This year she is allowed to have a party for her birthday for the first 
time and hopes that this will lead to more acceptance in the class community. Unfortunately, 
she has to cancel the party, but she doesn't dare to tell the reason and thus gets more and 
more entangled in a lie story. Every day the classmates invent new torments for the shy 
Natascha and humiliate her. It is a recommendable book on the subject of "bullying" and 
how to find out in the end. 
 
 
Taschinski, S. (2016). Popkörner – Ein Stern für Lou (Popcorn - A star for Lou) 
Würzburg: Arena publishing house. 
from the age of ten up 
Lou is moving with her family from Canada to Hamburg and she is really looking forward to it 
as she will live with her cousin Motte and even go to class with her. However, everything 
turns out quite differently than she thinks: instead of being received with joy, Motte only lets 
her feel rejection. Since both girls are in the same class, Motte's friends also ignore them. But 
Lou's not giving up. Nevertheless, she helps Motte in a difficult situation and finds the hoped-
for class connection. This book makes it very clear how bullying can arise. 
 
 
Bauer, M. G. (2009). Nennt mich nicht Ismael (Don't call me Ishmael)  
Munich: Dtv Publishing House. 
from the age of 11 up 
If you are called Ismael by your first name, you have to be mocked from the start. Ishmael 
has learned to deal with it by simply accepting to be teased for that alone. But one day a 
new, very strange classmate comes into the class. He too would be a predestined victim of 
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bullying because of his unconventional appearance, but James Scoobie is not afraid of 
anyone and above all he is an absolute talent for languages. James starts a debating club at 
school and the members of the club persuade Ishmael by all means to become one of them. 
 
 
Feibel, T. (2016). Ich weiß alles über dich (I know all about you) 
Hamburg: Carlsen publishing house. 
from the age of 11 up 
Nina's desperate. After a party she constantly receives SMS from a foreign number. 
The parcel service delivers things that she has not ordered. Someone's hacking into the 
school computer on her behalf. Then even the police are at the door! Is her ex-boyfriend out 
for revenge? Thank God she met Ben. He listens to her and tries to help. But can she really 
trust him? This book offers opportunities for discussion when working with young people 
and contains realistic episodes on the subject of cyberbullying. 
 
 
Thor, A. (2000). Ich hätte NEIN sagen können  (I could have said no)  
Weinheim: Beltz publishing house. 
from the age of 12 up 
Nora has been friends with Sabina since her kindergarten days. But after the summer 
holidays, nothing is the way it used to be. Suddenly Sabina is friends with the class beauty 
Fanny and ignores Nora. Nora tries to win back the friendship with Sabina or at least to be 
accepted in her new clique. The old-fashioned Karin is rejected by the clique and harassed at 
every opportunity. It gets to the point where Nora gives in to peer pressure and becomes 
complicit with Karin, although she could have said "no". 
 
 
Rees, C. (2004). Das Klassenspiel  (The class game)  
Hamburg: Carlsen publishing house. 
from the age of 12 up 
A new girl from Australia is joining Alex's class. Gradually, Alex becomes aware that the mood 
of her class is heating up against the new classmate and that she feels an inner panic. Two 
years ago, a classmate who had been hounded, humiliated and tormented by his class died in 
a terrible way. Alex wants not watch and participate. She befriends Lauren and soon 
becomes a target of her classmates. This is an impressive book that shows that it takes a lot 
of courage to take the side of the outlaw. And it needs supportive adults. 
 
 
Kindler, W. (2007). Dich machen wir fertig (We're gonna get you)  
Mülheim a. d. R.: publishing house on the Ruhr. 
from the age of 12 up 
Sandra is a good student and has no difficulties in class. Her best friends are Melanie and 
Birgit. Melanie's boyfriend Michael falls in love with Sandra and suddenly nothing seems to 
be the way it was. Melanie incites her classmates to stand up against Sandra and an 
increasingly violent gauntlet run begins. Will the situation ever change? 
 
 
Biernath, Ch. (2012). Nicht mir mir! (Not with me!)  
Weinheim: Beltz publishing house. 
from the age of 12 up 
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Nadja comes to a new school and has mixed feelings about it. And her worst fears come true, 
as she is not fat, but very well proportioned. At first she is very intimidated by the verbal 
attacks, but with the mental support of her mother and her best friend from the old school 
she brings a new wind into the class community. 
In this book not only the topic Bullying is prepared, it concerns also pressure to perform at 
school and to be "cool". It is impressive how Nadja puts up a fight in her own way. 
 
 
Ruwisch, U. (2015). Likes sind dein Leben (Likes are your life)  
Hamburg: Carlsen publishing house. 
from the age of 12 up 
Hannah, who has hardly any friends and often finds the days at school agonizing, would like 
to can also be successful. Therefore she seeks a second identity besides her real life in an 
Internet portal. Here she daily collects Likes and can even flirt properly! But when she 
carelessly uploads a photo that is too daring, she is caught and blackmailed. Readers can 
follow how the protagonist crosses borders of self-esteem in an internet portal under a fake 
account. The longing for many Likes is true-to-life and understandable. 
 
Höfler, S. (2018). Tanz der Tiefseequalle (Dance of the deep sea jellyfish)  
Weinheim: Beltz publishing house. 
from the age of 13 up 
Niko is quite fat and shapeless and therefore, since he has been going to this school, he has 
been humiliated. He ignores all these attacks and builds himself his own dream world. On a 
class trip, he rescues his classmate Sera from of a classmate's grab-ass attack. As a result, 
Sera is now also punished with contempt by the others. The same evening Sera asks Niko for 
a dance out of gratitude. And this is exactly what is causing the confused situation to 
escalate. Since Sera cannot stand this, she decides to leave and persuades Niko to go with 
her. The story is told alternately from different first-person perspectives. 
 
 
Matthes, S. (2015): Miese Opfer (Lousy victims)  
Hamburg: Oetinger publishing house. 
from the age of 13 up 
The relaxing summer holidays are over and the two friends Leo and Fred have to go back to 
their everyday school life. It's a horror show for both of them, because they'll be constantly 
humiliated by a classmate and his gang. Initially, the two friends try to ignore the tortures 
and to accept them with composure. Since the frequency and severity of the attacks 
increase, they also decide to defend themselves with vulgarity, but this does not bring the 
desired success, but rather escalates the situation. The description of the increasingly 
paralysing fear is understandable. 
 
 
Höra, D. (2015). Auf dich abgesehen (After you)  
Hamburg: Carlsen publishing house. 
from the age of 13 up 
In the beginning Robert belongs to his class community without any problems. One evening 
we meet the whole gang at a party. When Robert wants to go home, he forgets his cell 
phone and goes back to get it. In the meantime, someone's taking a picture with Robert's 
cell phone and puts this on Facebook. From this moment on, everyone is against Robert. 
Nobody believes him when he says he didn't do it. Robert is now ostracized, humiliated and 
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even beaten up by his classmates. How dangerous it can be not to protect your mobile 
phone and your access to social networks etc. becomes very clear. 
 
 
Buschendorf, F. (2010). Geil, das peinliche Foto stellen wir online (Great, we'll put the 
embarrassing photo online)  
Mülheim a. d. R.: publishing house on the Ruhr. 
from the age of 13 up 
Josi is new in the class and not a very self-confident girl. Her classmates take advantage of 
this to ridicule Josi at every available opportunity, to mob: there are, among other things, 
nightly threatening phone calls, fake Internet sites, obscene SMS. Josi gets into a situation 
that seems inevitable to her. In order not to be constantly exposed to this stress, she is 
playing hooky from school more and more often. Her classmate Till realizes this ever 
tightening spiral of violence and knows that he can no longer stand idly by. 
 
 
Beauvais, C. (2017). Königin der Würstchen (Queen of sausages)  
Hamburg: Carlsen publishing house. 
from the age of 14 up 
Mireille is horrified, because this year on Facebook she has become the ugliest girl in her 
school. Astrid and Hakima are in 2nd and 3rd place and the three of them decide to fight 
against their title and to get to know each other better. They decide - with different aims for 
themselves - to get on a bicycle trip to Paris. It will be a chaotic, funny, touching journey. A 
completely different way of treating the topic of bullying can be found in this book - told with 
a lot of wit, irony and lightness. 
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C) Executive summary of main results – desk research 

In Austria we have an alarmingly high number of cases of bullying in schools. According to the 
OECD Report, Austria is still above the OECD average of 22.7% with 23.2% according to the 
figures of 2018 and is therefore still in the top third overall (OECD, PISA 2018 Database, 
https://doi.org/10.1787/888934029204).          

According to various national sources (e.g. stop-mobbing.at), as many as 28% of children and 
young people between the ages of 9 and 16 claim to have been bullied several times. 

This alarming circumstance has led to the fact that the issue is perceived as an important 
problem both by public authorities (e.g. Ministry of Education) and by the general public. It 
seems to be accepted - at least in large parts of the country - that bullying is not a harmless 
trivial offence, but has far-reaching consequences. Recent studies confirm that bullying not only 
affects the well-being of students, but also their social and emotional development, as well as 
the quality of the relationship between all those involved. Bullying prevents the creation of a 
beneficial learning climate and very often leads to school drop-out. Therefore, great importance 
is attached to the prevention of bullying as a school development task: It is about creating good 
conditions for successful learning in a fear-free and non-violent institutional framework. This 
requires systemic school development and includes teaching development, professionalization 
and sensitisation of teachers as well as corresponding organisational development measures in 
schools. At all levels it is important to promote personality strengthening and social 
competence.  

Within the framework of the national strategy for the prevention of violence in schools, the 
Ministry of Education implements numerous projects and measures for fairness in schools 
(http://www.schulpsy-chologie.at/gewaltpraevention/). The "Austrian Centre for Personality 
Development and Social Learning" (ÖZEPS) makes an important contribution by providing 
valuable impulses for anchoring personality development and social competence as central 
educational goals in all educational institutions. The National Strategy for the Prevention of 
Violence in Schools of the Ministry of Education supports numerous activities and measures 
against violence and bullying at school, because bullying in schools is a group phenomenon           
that has to be taken seriously and harms all those involved. 

We have been able to identify numerous national and international intervention programmes, 
projects, programmes and initiatives that are already - at least in part - being considered in 
Austrian schools. A wide variety of institutions are currently working on the implementation of 
integrative models. Due to the precarious starting position regarding bullying and violence 
prevention in Austria, there is a large number of stakeholders we would like to win over for our 
project. 

So far we have not come across any projects or programmes that involve symbol work, 
storytelling or working with folk tales. We are convinced that these methods fit in very well with 
anti-bullying measures and, in addition to the so-called hard facts, offer completely new ways of 
dealing with the issues of bullying and violence prevention. Experience has shown that these 
"softer methods" are very well suited for children and young people, as they tend to be very 
open-minded once a suitable framework has been created. 

It is not always easy for children and young people to approach adults in difficult situations. 
Therefore, we should also consider the topic "help for self-help" in the project. In the report we 
offer links to suitable websites and collected first literature recommendations for children and 
adolescents. In the following, we will also look at the possibility of working with peer groups, as 
peer support has already proved very effective in earlier projects. 
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The present report is accompanied by a field study that will contribute further approaches to 
solving the problem of bullying in Austrian schools. 
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LINKS TO IMPORTANT STUDIES AND PROGRAMMES 

 
Bildungsförderungsfonds für Gesundheit und nachhaltige Entwicklung:  

http://www.bildungsfoerderungsfonds.at/  

 

Grundsatzerlass zum Projektunterricht:  

https://www.bmb.gv.at/schulen/bo/rg/projektunterricht.html  

 

HBSC-Studie, 2014:  

https://www.bmgf.gv.at/home/Gesundheit/Kinder_und_Jugendgesundheit/Schulgesundheit/ 
Gesundheit_und_Gesundheitsverhalten_oesterreichischer_SchuelerInnen  

 

Klicksafe.de:  

http://www.klicksafe.de/  

 

Nationaler Bildungsbericht, 2015:  

https://www.bifie.at/system/files/dl/NBB_2015_Band2_v1_final_WEB.pdf  

 

Nationale Strategie zur schulischen Gewaltprävention an Österreichischen Schulen, 2007:  

http://www.schulpsychologie.at/fileadmin/upload/persoenlichkeit_gemeinschaft/bericht-
generalstrategie-29102007-ohne-anhang.pdf  

 

Online-Selbstevaluationsinstrument (AVEO):  

http://aveo.schulpsychologie.at  

 

OECD-Studie (2018): Erfolgsfaktor Resilienz; Warum manche Jugendliche trotz schwieriger 
Startbedingungen in der Schule erfolgreich sind – und wie Schulerfolg auch bei allen anderen 
Schülerinnen und Schülern gefördert werden kann. Pisa-Sonderauswertung der OECD. 
http://www.oecd.org/berlin/publikationen/VSD_OECD_Erfolgsfaktor%20Resilienz.pdf 

 

Österreichischer Bundesverband für Mediation:  

https://www.oebm.at/grundlagen.html  

 

Österreichisches Bundeszentrum für Persönlichkeitsbildung und soziales Lernen:  

www.oezeps.at  
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Psychosoziale Beratung an und für Schulen:  

http://www.schulpsychologie.at/kokoko  

 

Rat auf Draht:  

http://www.rataufdraht.at/  

 

Saferinternet.at:  

https://www.saferinternet.at/uploads/tx_simaterials/Aktiv_gegen_Cyber_Mobbing_01.pdf  

 

Schulpsychologie-Bildungsberatung:  

http://www.schulpsychologie.at/gewaltpraevention/mobbing/ 

 

WHO-HBSC Study (2012): Social determinants of health and well-beeing among young people; 
http://www.euro.who.int/__data/assets/pdf_file/0003/163857/Social-determinants-of-health-
andwell-being-amongyoung-people.pdf 

 

WHO-HBSC Study (2016): Growing up unequal 
http://www.euro.who.int/__data/assets/pdf_file/0003/303438/HSBC-No.7-Growing-up-
unequal-Full-Report.pdf?ua=1 



 

This project has been funded with support from the European Commission. This publication reflects the 
views only of the author, and the Commission cannot be held responsible for any use which may be made 
of the information contained therein. 
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Kitefighters 
Kids and Teachers fighting for inclusion 

 
National Adaptation Plan - Desk Research 

 

1. Aim of the Report 
 
National adaption plans – how to adapt Kitefighter methodology for school practice - will 
contain information on the national situation concerning factors for exclusion, support 
system and training programmes for teacher and expert staff. 
The expected impact is, that it will be the basis for the development of the toolkit and 
teacher training curriculum to be developed, as well as an inspiration and deeper learning 
for the project team on internal and external factors of exclusion. These results will only be 
partially transferable, so that we have to develop a knowledge-base on how to tailor these 
to the specific needs in the partner countries. 
 

2. Research methodology 
 
The National Adaption plans will be informed by different sources of information:  

 Starting point is this desk research to understand the initial situation in the partner 
countries, stakeholders and relevant influence factors. 

 Following to that, there will be some field research carried out in each partner 
country. This could be around 10 interviews with a semi-structured questionnaire or 
some focus groups to discuss the issue and possible implementation of Kitefighter 
toolkit in partner countries. 

 Finally, all partner countries will develop National Adaption Plans (NAPs) to specify 
their respective strategy to reach the aim of the project. 

 These drafted NAPs will be discussed with stakeholders at National level and fixed 
finally. 
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A) National status quo - initial situation in Greece 

Bullying incidents is a phenomeno which has been increasing in the Greek society as the years 
go by. Before 2012 there were few to none cases throughout the greek region making it a 
problem easy to cope with . Unfortunately, this is not the case anymore. 

Bullying phenomena have been emerging either in central or the most isolated parts of Greece 
and there is little information as well as sources to combat the situation.  

Socio-economic background as well as psycological unstability are only few of the reasons 
bullying incidents are occuring. 

Teachers as well as the society in general has few “tools” to face radically the problem as the 
coping strategies seem to not be effective enough.  

A plethora of either small or big organizations have tried to battlefield this state but since 
there is not collective effort, any kind of endeavor falls to the lot.  

1) Collect data, evidence for exclusion factors in Greece 

Τhe phenomenon of bullying has been widely spreading throughout the Greek region , with 
serious or even deadly incidents occurring more often. According to the National Research 
about bullying-conducted in March 2016- future seems grim. 

In the research participated approximately 37.000 students from both primary and 
secondary schools of the country. Around 10-15% of pupils have experienced different forms 
of violence in the school environment. Bullying episodes are more frequent in primary 
schools of the country than in secondary ones. One of the most significant outputs of the 
research is that boys compared to girls participate in violent episodes in a ratio of 1 to 3.  
Most common form of bullying amongst pupils of the Greek schools is the verbal one -with 
the percentage of 56.5% (including insults and slanders)-, while physical assault follows with 
30.5% (including hits and pushes). Third to the list with the most common bullying practices 
comes the so-called social bullying meaning the isolation and mockery of a child by the rest 
of the class (27.8%). Mostly boys are those who are more frequently involved in physical 
bullying incidents in comparison to girls, who as can be observed are involved in incidents of 
verbal bullying.  

Students responded that incidents of bullying and violent acts were more related to: 

- Country of origin of the student-victim 

- Characteristics of the group they belong to (different friends, or even different 
school) 

- Students belonging in minorities 

- Student belonging in different gender 

- Different reasons (sexual orientation, physical characteristics, learning difficulties) 

Students also expressed their opinion on the worst form of bullying/violence in schools. 
According to the data, the most common forms of bullying in the Greek schools are: 
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- Theft of personal belongings 

- Verbal attacks (mockery, cursing, threats, irony) 

- Mockery due to physical characteristics  

- Mockery due to characteristics of origin 

Finally, in the same research there was enclosed an interesting question amongst others, 
about the security measures that should be taken in schools. 42.05% of the students 
mentioned that headmasters and teachers should pay more attention to students and be 
stricter when it comes to such bullying incidents. Another considerable proportion of the 
sample commented the significance of the presence of phycologists in schools (30.38%) as 
well as the importance for everyone to uphold the laws and rules settled in school (28.14%). 
Cultivation of a peaceful environment and the commission of a responsible on violent issues 
are acknowledged as sufficient enough methods to combat the phenomenon. 

Bullies, meaning those who practice any form of violence amongst their peers- surpass 5% of 
all pupils. Half of those who have been bullied- victims of bullying, never mention the 
incident neither to a social service nor to an adult, while the rest mention any relevant 
incident particularly to their friends and less often to the responsible teachers or even their 
parents.  

Findings from researches from the ‘’Smile of the Child’’ at the 1st Scientific Conference on 
School Bullying (2014), indicate that 6.4% of adolescents in Greece have been cyber-bullied 
in a four-month period, and 3.6% have admitted that they have been bullying their peers.  

Socking is also the fact that 42% of the educational staff believe that all those events of 
bullying and violence among pupils are degraded or silenced.  

Greece is one of the first four countries where bullying incidents between people are rising 
dramatically.  

OECD’s average percentage of students’ exposure to bullying touches 8.9% while for Greece 
it is 6.7%. The percentages are close for students who have experienced any type of bullying 
act with OECD average being 18.7% while Greek findings indicate 16.7%. Most typical form 
of bullying for Greek pupils is the one-off mocking each other- a variable that touches 10%. 

Another added information to the current situation of bullying episodes in Greece is the 
migration phenomenon. Migrant children often face bullying incidents due to the lack of 
language nescience.  Accordingly, tackling migrant students' lower educational outcomes 
and their retention in the education system is reported across Europe. Newly arrived 
migrant students are not identified as specific target group so the are being enrolled to 
attend conventional school curriculum besides any difficulties obviously identified.  

 
2) Search for policies, public strategies fighting against exclusion 

a) National policies on bullying  

Hellenic Ministry of Education and Religious Affairs in conjunction with social public services 
has started taking fundamental measures to tackle the current bleak situation in schools, 
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while the Greek constitution imposes heavy fines to any responsible person or service 
involved in such situation. 

As bullying constitutes a phenomenon of juvenile criminality, violence is one of its main 
aspects. According to the Greek legislation criminal consequences of bullying can be quite 
severe. Due to an abundance of different laws as well as the complexity of the phenomenon, 
the category an offender is subjected to may vary.  All related to bullying actions may be 
characterized as misdemeanor (15 years of jail sentence) or felony (20 years jail sentence). 
Not only are children being punished for such behaviors but also the parents of those who 
commit such relevant actions can be prosecuted with the offence of neglecting the minor. 
Teachers or professors responsible for supervising the underage pupils do have same 
criminal responsibilities if anything happens and may face disciplinary ramifications for 
failing to perform their duties properly. 

According to the Greek Penal Code, minors are considered those who at the time of 
committing a criminal act were/are between 8-18 years old. Minors up to 8 years old are 
criminally irresponsible, while minors from 8-15 years old are found not guilty because 
they cannot be charged with an offence they committed (Articles 126§2, 122 and 123 of 
the Greek Penal Code). However, a minor who has committed a crime/offence and has not 
reached the age of 15, to rationalize them only remedial or therapeutic measures are 
taken. The same applied to minors over the age of 15, but for those, any relevant action to 
bullying is considered as criminal and their incarceration in a special youth detention 
facility follows. It should be recalled that exceptionally, as strictly highlighted, when the 
act/problem is between minors with an age gap of less than 3 years, no punishment is 
foreseen (Article 126§3 and 127 of Greek Penal Code).  

Serious are also the civil liabilities, meaning liabilities for compensation of the victim for 
either material or non-material damage he sustained. The most significant criterion for the 
identification of the responsible civil servant is the place where the relevant incident 
happened, whether it occurred in areas under a teacher’s or professor’s legal responsibility 
or supervision (school, school bus, excursion) or elsewhere (street, cafeteria, home). Since 
the damage caused can be either in a public or private institution where the supervision of 
the teacher was poor the compensation of the victim cumbers for the former the Greek 
public sector while for the latter the Greek private sector. 

Compensations for the victim are also forecasted, for both the material and moral damage 
one suffered, while the victim can resort to the courts and seek for protection of his 
personality and physical integrity by means of interim measures. 
 

At the beginning of 2020 (February of 2020), Greek Ministry of Education and Religious 
Affairs has published a declaration of 15 new measures to be taken (from the next school 
year) so to combat this perilous culture. The most significant of those are: 
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- To help all members of the school community understand their rights, duties and 
obligations. 

- Implementation of the ‘’Confidant Teacher” as so-called, to whom students can address 
either individually or as groups discussing about problems or incidents, they have to deal 
with.  

- Establishment of a school committee against bullying and domestic violence. 
- Organizing specific discussions & programs to educate students on respect for rights of 

others while using the Internet & to avoid cyber bullying. 

- Enrich the school curriculum with lessons about students’ responsibilities and social 
relationships. 

- Schools will be able to cooperate with teachers with specialized knowledge as well as 
interdisciplinary team of collaborators (psychologists, social workers etc.). 

- Supporting children and teachers with the involvement of specialized individuals in the 
subjects of school violence. 

- Organization of trainings, seminars and conferences around the phenomenon of bullying. 
- In collaboration with the Ministry of Citizens’ Protection, the material given to students 

will be updated, with special adaptations for each grade as well as updated digital 
material. 

 

In addition to all the above, the Ministry has set the 6th of March as the National Day 
against bullying. From 4 until 8 of March schools are required to dedicate at least two hours 
from the regular school curriculum to actions/discussions/events about the phenomenon of 
bullying. 

 

There is also a National Phone line for children (1056) supported both by the Government 
and ‘The Smile of the Child’ – a Greek non-governmental organization fighting for the rights 
of the children.  

 
3) Who else is relevant for Kitefighter Project in your Country? 

Active Citizens Partnership plans to collaborate with schools at a regional level so to combat 
the occurrence of bullying as well as the ratio with which bullying has been spreading in 
schools. 
Teachers, experts, parents and bullied children will be the main recipients of the practices 
implemented by the projects as they are involved deeply with the phenomenon.  

-Teachers will have the opportunity to be informed about the phenomenon, understand the 
hidden dangers of any relevant incidents and act accordingly. 
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-Experts-under the professional scope-will offer an added value on the practices/activities 
applied by the project, help and guide teachers to implement measures and activities 
suitable to the situations occurring. 

-Parents is also a quite important group which needs to be involved as a ‘client’ to the 
project. Often parents do observe strange behaviours on their children while they are at 
home. Offering a training which so they can detect any peculiar attitudes will be a significant 
boost for everyone. Frequent outbreaks, violent behaviors, aggressiveness are only few of 
the attitudes one parent can pay attention to. Through their involvement in the project’s 
practices they will become an important means to act against the bullying phenomenon. By 
understanding any changes in their children’s behaviors and attitudes they can address to 
the school and its educational experts to act against any suspicious incidents. 

-Children who have experienced bullying or even still experience will be a critical group 
which will benefit from the project. No matter the reason children are being bullied (sexual 
preferences, nationality, deformities, general appearance), the project will be a powerful 
‘weapon’ to help them cope with any current or post-dramatic situation.  

-Many of the children who have experienced bullying for any reason could become also an 
active role-model for the rest of the school and raise awareness to both those who bully as 
well as the ones who have been bullied. For the former group they could help them discover 
their inner thoughts for acting on this way, while for the latter they could be a source of 
inspiration (on how they managed to overcome any relevant situation) and personal 
development.  

 
 

4) What are the main aims/needs of the clients in your country? 

While conducting desk research about the phenomenon of bullying amongst the Greek 
nation the following aims/needs are: 

● Greek society although presents high percentages of bullying phenomena is not 
trained to understand what bullying is and how it can affect one’s or even many 
individuals’ lives. To help all the involved stakeholders recognize the different types 
of bullying. It is not only bullying at school that should concern professionals but 
there are also other forms that individuals should recognize and act accordingly. 
Cyber bullying, hate-speech, sexual bullying is only few of the forms one individual 
may experience. Through this project we aim to alert the suitable stakeholders to 
explore different forms of bullying! 

● To raise awareness of these mal practices being applied to schools every day which 
sometimes lead to deadly consequences. Our focus is on preventing any serious 
situations that could lead to extreme situations.  

● An active participation of the students, so to understand that this topic is something 
that concerns them and should act in order to eliminate it. Students’ direct 
involvement in problems that affect them in many levels can be a source of solutions 
against the problem. Designing and implementing a project with the guidance of 
their teacher, can be a key solution to resolve any situation connected to bullying as 
one’s problems becomes everyone’s problem. 
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5) "Project environments" 
 
Kite fighters project and its results need to be shared with mental health providers and 
scholars on the psychosocial support of vulnerable groups of students. Also, cooperation 
with the police, medical and community law services to provide counselling and assistance in 
managing school violence cases. The purpose of the cooperation is to inform the public 
about the phenomenon of school violence and bullying and to implement actions and 
programs to tackle it. Mass media must inform and raise public awareness and to invite 
citizens to help in the efforts to tackle the phenomenon. In this context, schools and regional 
school boards have to  prepare press releases, interviews and journalistic coverage of 
actions, events and programs implemented and tackled in relation to school violence. Active 
Citizens Partnership is going to use the tools of Kitefighters with all projects we involve 
schools. 
 
6) What is your understanding/interpretation of our “final Kitefighter results”?  

The project will provide us with useful information about which are the problems connected 
to bullying and where are they occurring as well as which are the most suitable practices 
such as the symbol work ,the use of folk tales and storytelling  so to eradicate the problem. 

In the recent years, the culture of bullying in schools tends to be hidden ‘under the carpet’ 
although teachers do come across with many incidents during the school years. The Kite 
fighters project will provide them with all the essential tools educators need so to affect 
students in a positive way. Students will feel more comfortable and start taking initiatives to 
fight against the phenomenon. The use of symbols, folk tales and storytelling which is 
promoted through the project can have positive results to all the vulnerable groups being 
disturbed by such phenomena.  

An added value for teachers to fight the roots of the bullying actions is the exchanges 
different tools (under IO2) which will inspire teachers and students to promote actions 
against bullying practices.  

 
B) Ideas to approach the target group – awareness raising for Kitefighters 

1) What (online) tools and (digital) resources are available to fight against exclusion in 
school in your country? 

a) online tools to fight against bullying 

There are online tools available in Greece to fight against the phenomenon of bullying and 
not as widespread as they should. This explains why Kite fighters constitutes an innovative 
online tool that will help all the relevant to education stakeholders cope with bullying 
incidents.  

Most of the existed material is not interactive in the sense that there is not an active 
participation of students. Most digital tools available are videos presenting a story and later 
it is up to the tutor to start an open discussion about what students observed, the do’s and 
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don’ts of any connected to the incident actors. 
There is a plethora of videos made either by local NGOs or by schools to raise awareness 
amongst students about bullying. Smile of the Child- a Greek non-governmental 
organization- coordinated a European Anti-Bullying Campaign aimed at investigating and 
managing such phenomena. Several videos have been created in conjunction with Greek 
schools so to raise awareness among all the involved stakeholders. 

Also, as technology has invaded in our lives more and more children have been using 
smartphones. Various Greek non-profit organizations have either created or participated in 
projects aiming to develop a whole school program that will empower students, teachers, 
school staff, school leaders and parents to combat bullying and create healthy and safe 
school communities. ’ComBus’ & ‘Live without bullying’ are two handy applications which 
can help all relevant to bullying involved individuals. Their utility though remains unknown.  

Teachers are those who need to take the initiative and responsibility as well to start an open 
discussion about bullying and explore with students all its aspects, but this does not mean 
that such practice is always successful. Many of the pupils may feel uncomfortable express 
their ideas in front of an audience whilst digital story telling will support them to do so.  
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2) Please review good practices and mechanisms in your respective country concerning for 
fighting against exclusion in school  
 

1.School mediation: A practice of preventing and resolving intra-school violence through 
dialogue, empathy and active listening. 

 
It is a form of peaceful resolution of aggressive behaviors, is an alternative practice that 
replaces the disciplinary punishment system. 
In the mediation meetings, which take place within school hours, in a specific predetermined 
area where only the mediation group is accessible, both sides communicate with an 
unprecedented number of times, because they are called to express clearly and accurately 
their feelings and needs. The 4 key questions to be explored are: what happened, how do 
you feel about it, what would you want to be, and what do you really think can be done? 
Available time, space and mainly active listening. 

The four key questions to be explored: 

- What happened? 

- How do you feel about it? 

- What would you like to be? 

- What can be done by your perspective? 

The mediation group focuses on the common aspects of both sides, looking for possible 
solutions together and agreeing in writing on the solution they decide and are bound to 
preserve.  

Language of the Giraffe 

- Trust 

- Empathy  

- Active Listening 

- Acceptance of diversity. 

- Respect 

 

 

2. Handbook “Experiential Learning Activities in Refugee Rights” (UNHCR, 2014)1 

This handbook has been created under the funding program “Co-Living: Action plan to 
promote tolerance and prevention of racism in schools”. It was implemented by Stavros 
Niarxos Foundation and is a collection of activities from regional, national as well as 
international bodies and organizations. The topic of activities is to combat racism in schools, 
a problem which has been rising throughout the years. 
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3. European Guide of Best Practices (European Antibullying Network, 2014)2 

Funded under the Daphne Program III of the European Commission, EAN’s goal is the 
creation of a toolkit of successful interventions and a common European policy against 
bullying. This endeavor will be achieved through building capacity of partners, the public 
awareness-raising on the problem and the participation of children. At the final stage of the 
project the establishment of a European Anti-bullying Network will bring together the 
various efforts in this field and transform them into a unified single voice in European level. 

 

4. "Activities in the Classroom for the Prevention of Bullying and Violence among Students 
- A Handbook for Primary Teachers of Education” 3 

The purpose of this manual is to prevent bullying and violence episodes amongst students.  
The handbook contains theoretical knowledge of the bullying phenomenon, methodological 
guidance and detailed presentation of 11 experiential questions-tutorials that teachers can 
develop with students at order. Each workshop lasts 90 minutes and focuses on one of them 
multiple dimensions of bullying, such as social solidarity, difference - empathy, empathy, 
treatment, etc. Provisions are also provided - meetings with parents. The total duration is 22 
hours and is implemented at framework of the flexible curriculum area. Their goal activities 
are to protect the rights of children. 

 

5. Safer Internet4 

This theatrical play was created by George Kormas and Veronica Samara in the framework of 
the Greek Safe Node Internet Safer Internet, with the support of the Ministry of Education, 
the Ministry of Culture and Google. Objective of the project is the awareness about online 
bullying and how to deal with it.  The aim is to  
help children discover basic safety rules on the Internet while highlighting ways in which 
parents or even grandparents can play an active role in their children's activities and guide 
them to safe, ethical and constructive navigation. 
The project is available free on the website. 

 

 

 

3) Please provide resources for storytelling in Greece 

The power of storytelling as an educational tool and for community building is widely 
recognised. Many aspects of storytelling are close to our daily life, to the way we think and 
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(try to) understand the world. Trainers often see the benefits of the ‘technical competences’ 
(speaking, communication skills) tackled through storytelling, but sometimes underestimate 
the social effects and the effect of the alternative thinking styles promoted through 
storytelling. It is very important to bring this into focus as well. The connecting power of 
storytelling makes it a valuable tool and form of communication in all areas of life which 
reasons its universal applicability. 

“The benefits of oral storytelling are as diverse as the stories we tell.”5 

● A number of sources have described the benefits of oral storytelling for education6: 
Storytelling improves listening skills and increases attention spans. 

● It requires active listening and is an activity that brings an immediate reward for the 
listener and the storyteller. 

● Storytelling improves the use of oral language and subsequently also written 
language.   

● It improves understanding of plot, sequencing, characterisation, and other literacy 
competences.  

● It develops visualisation and creativity.  

● It allows students to strengthen their communication and social skills.  

● It enhances self-esteem.  

● It establishes a special bond between teller and listener, improving the 
teacher/student relation, but also the sense of community among students.  

● It improves literacy skills.   

● It strengthens comprehension.  

● It improves vocabulary, imagination, and logical thinking;  

● It builds critical thinking skills as listeners compare different versions of tales or the 
responses of numerous characters to similar situations; It improves empathy with 
others and, with others’ cultures, enabling children to resist peer pressure and make 
independent decisions.  

● It improves group dynamics, social skills and reasoning;  

● It is a relaxing activity where the students are not assessed and where the only thing 
required is a willingness to listen.  

● It is a living context for making meaning. 
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No matter what stories are told, it is possible to recognise pedagogical, personal and social 
benefits from the storytelling practice in education, be it formal or informal. On the one 
hand, it helps to create a motivating learning environment and develops important skills. 
But it also contributes to the students’ personal and cultural self-awareness, being a way 
for them to express their thoughts, ideas, their identity. Finally, it helps to form confident 
individuals who are able to make themselves understood, but who also understand and 
respect the importance of difference and are willing and able to communicate across 
cultures. We believe that storytelling is a very powerful tool that can be used in undressing 
bulling incidents and will help students to express themselves.  

 

4) What are the challenges/barriers in your country that we face in getting schools/youth 
engaged in fighting against exclusion? 

Challenges for schools and youth are many so to engage these groups in fighting against 
exclusion. To begin with, 

 

- Attitudes: Societal norms often consist the biggest barrier to inclusion. As widely said old 
habits die hard and since Greek society is associated with well-rooted habits, prejudices 
against people with differences or even different school curricula cultivate exclusion. 

Students with physical disabilities are expected to attend schools that are inaccessible to 
them. Poor school system results some facilities to not be safe or healthy for some students. 
Many schools do not have the proper facilities to accommodate students with special needs 
and the Greek government lacks funds to provide any kind of aid.  According to OECD, 
Greece is amongst the countries that spend the least money for primary and secondary 
education (2.66% of total GDP compared to other European Countries)7.  

 
-Curriculum: An inflexible curriculum that does not allow any experimentation or the use of 
different teaching methods can be an enormous barrier to inclusion. Study plans remain the 
same for years without recognizing any different styles of learning methods. 

-Socio-economic factors: Due to the financial crisis that Greece has been through, high 
unemployment rates tend to cause schools many negative results.  Run-down facilities, 
students who are unable to afford necessities are barriers to the learning process.  

 
-Teachers: Teachers who are not trained or who are unwilling or unenthusiastic about 
working with different groups of students are a drawback to successful inclusion. Trainings 
often fall short of real effectiveness, and instructors already straining under large workloads 
may resent the added duties of coming up with different approaches for the same lessons.  
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-Poor Infrastructure: In an Euractiv’s article written in 2016, directors of secondary schools 
noted that 21.0% of pupils aged 15 were faced with insufficient heating, cooling and lighting 
that prevent either ‘’too much’’ or ‘’much’’ of the learning process8. 

 

 
There are many barriers in Greece that block teachers or supportive network to combat 
exclusion in any form. 
To specify, 

 
-The educational system, does not allow to teachers to discuss about problematic issues 
which may appear amongst students or in the school environment as such issues are 
considered to stigmatize either children or the classroom or even the whole school. In many 
cases, teachers have tried to face radically such episodes, yet they find a wall risen by the 
responsible authorities. 

 

-The societal prejudice is a fundamental reason why many exclusion issues are never on the 
spotlight. Since there are many biases about those children or teachers who do not follow 
the norms, it is always difficult to “get away” and fight against issues that most people will 
not support you. 

 

- Lack of logistical equipment, has always been an issue for the Greek education system. 
According to EUROSTAT, Greece is one of the countries that has been constantly cutting 
funds from the educational sector, making it difficult for new opportunities to rise9 . 

 

5) What are the challenges/barriers in your country to engaging teachers/ support 
network to fight against exclusion? 

 

There are many barriers in Greece that block teachers or supportive network to combat 
exclusion in any form. 
To specify, 

 
-The educational system, does not allow to teachers to discuss about problematic issues 
which may appear amongst students or in the school environment as such issues are 
considered to stigmatize either children or the classroom or even the whole school. In many 
cases, teachers have tried to face radically such episodes, yet they find a wall risen by the 
responsible authorities. 
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-The societal prejudice is a fundamental reason why many exclusion issues are never on the 
spotlight. Since there are many biases about those children or teachers who do not follow 
the norms, it is always difficult to “get away” and fight against issues that most people will 
not support you. 

 

- Lack of logistical equipment, has always been an issue for the Greek education system. 
According to EUROSTAT, Greece is one of the countries that has been constantly cutting 
funds from the educational sector, making it difficult for new opportunities to rise10 . 
 

C) Executive summary of main results – desk research 

Bullying phenomena in Greece have started gaining ground throughout the years- creating a 
situation quite new for the Greek society. Although bullying events have been occurring 
scattered many years ago, now the phenomenon is accelerating.  

 

Greek legislation is severe with any form of bullying and the penalties for those juveniles 
who do not uphold the law are many. The legislation foresees penalties for all the involved 
members to a bullying event as well as for parents, guardians and teachers who obviously 
failed to perform their duties properly (Articles 121-123/126-127-360/923/927 of the Greek 
Penal Code).  

 

As bullying incidents arise throughout the Greek region, Greek government has started 
taking striking measures to deal with such phenomena. The new legislations (15 new 
measures to fight bullying situations) which are being put into force already by next year 
consist a fundamental step to eliminate any relevant episodes. Yet Greece has a long way to 
go.  

 

Issues like a strict curriculum, socio-economic factors which have been hurting the country 
for the last 11 years as well as the catholic perception of the residents in many issues are 
some of the main reasons why school exclusion is nurturing. The strict Penal Code on 
bullying issues does not seem to apply in most cases unless things evolve dramatically. 

 

There are also many factors impeding all the relevant stakeholders to fight against any form 
of exclusion. There is an abundance of online tools and/or good practices available for all the 
relevant stakeholders so to use and fight this phenomenon, but it is unknown whether they 
are familiar with such tools. 

 
As can be easily observed, bullying episodes have started increasing in Greek schools and the 
reasons may vary. But the situation is reversible if the responsible stakeholders act 
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collectively. The challenges can be many due to socio-economic reasons, but this project can 
be a step to improve the circumstances. Efforts from every part would allow everyone to 
understand such phenomena and fight for its elimination. 
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Kitefighters 
Kids and Teachers fighting for inclusion 

 
National Adaptation Plan - Desk Research 

 

Aim of the Report 
 
National adaption plans – how to adapt Kitefighter methodology for school practice - will 
contain information on the national situation concerning factors for exclusion, support 
system and training programmes for teacher and expert staff. 
The expected impact is, that it will be the basis for the development of the toolkit and 
teacher training curriculum to be developed, as well as an inspiration and deeper learning 
for the project team on internal and external factors of exclusion. These results will only be 
partially transferable, so that we have to develop a knowledge-base on how to tailor these 
to the specific needs in the partner countries. 
 

Research methodology 
 
The National Adaption plans will be informed by different sources of information:  

 Starting point is this desk research to understand the initial situation in the partner 
countries, stakeholders and relevant influence factors. 

 Following to that, there will be some field research carried out in each partner 
country. This could be around 10 interviews with a semi-structured questionnaire or 
some focus groups to discuss the issue and possible implementation of Kitefighter 
toolkit in partner countries. 

 Finally, all partner countries will develop National Adaption Plans (NAPs) to specify 
their respective strategy to reach the aim of the project. 

 These drafted NAPs will be discussed with stakeholders at National level and fixed 
finally. 
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A) National status quo - initial situation in Hungary 
 

1. Collect data, evidence for exclusion factors in your country 
 
In Hungary, the first research about school bullying and exclusion were conducted only from 

the mid-2000s. The first studies focused on local level like Erika Figula (2004) in Szabolcs-Szatmár-Bereg 
county or Mariann Buda (2008) in Hajdú-Bihar county. 

The first national level study in the area was ordered by the Office of the Commissioner of 
Educational Rights and carried out by sociologists Hajdu and Saska in 2009. 4000 11thgraders were 
asked by online questionnaire in 186 secondary schools throughout the country. Teachers and school 
principals were also asked. The most common forms of aggression according to this study was 1.) 
yelling or cursing (59,9%), 2.) humiliation (47,5%) and 3.) ostracism (25%). The researchers examined 
institutional factors contributing to bullying and no connection have been found between the type of 
school and the level of bullying, however secondary grammar schools with homogeneous students 
seemed less problematic. Another important finding of this research is that teachers recognize school 
conflicts 70% less than students, namely, teachers only notice every 3rd conflict. 

The latest study on bullying in Hungarian schools was published in 2015 (Oktatási és 
Kutatásfejlesztő Intézet). 3250 students and 500 teachers were asked and some significant findings 
were discovered. Researchers worked with 13 types of aggression and bullying including sexual and 
cyberbullying. They connected the answers of students with those of the answers of their teachers 
which could thus be compared. According to their criteria 15% of the students could be considered as 
victims of bullying. The most common forms of aggression are verbal forms of bullying while physical 
bullying is less common and online bullying is the least frequent. Since then, research on cyberbullying 
is gaining more and more importance in Hungary. 

According to the results of HBSC (Health Behaviour in School-aged Children) survey, Hungary 
is under the average in school bullying, international research shows that the percentage of the bullied 
children is 7% while the average is 11%. However, these result does not always correlate with the 
findings of Hungarian researchers. The basic problem of the Hungarian research in this field are the 
different interpretations of phrases in school aggression (bullying, peer victimization) and low number 
of representative research at national level. 

There are some initiatives from Hungary in the topic of bullying and exclusion. Against School 
Aggression Partnership (ASAP) project aims to develop a model programme that will contribute to a 
reduction of school aggression and bullying, while establishing and strengthening cooperation 
between different institutions that deal with the student community, with the long-term goal to 
implement new conflict management methods and a culture of nonviolence in schools. For this report, 
we used their research. 
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2. Search for policies, public strategies fighting against exclusion 
 

In Hungary, Legislative Decree No. 11 of 1964 promulgated the 1960 UNESCO Convention on 
Combating Discrimination in Education to eliminate and eliminate all forms of discrimination. States 
committed themselves to abolish all legislative and administrative provisions and to eliminate all 
administrative practices which discriminate in the field of education; take the necessary measures, if 
necessary by legislative means, to ensure that there is no discrimination in the admission of students 
to educational institutions; prevent discriminative actions of public authorities in the provision of 
tuition fees, scholarships and other forms of assistance to students; do not tolerate any restrictions or 
advantages on any form of aid granted by public authorities to educational establishments solely on 
the basis of the students' membership of a particular group. Based on Article 1, "discrimination" means 
any exclusion, restriction or favouring on the basis of race, skin colour, sex, language, religion, political 
or any other opinion, nationality or social origin, financial situation or birth, the elimination or 
impediment of equal treatment in education. 

Act CXXV. of 2003 on Equal Treatment and Promotion of Equal Opportunities under the heading 
Education and Training, the legislature recodified the relevant postulates of the UNESCO Convention. 
The Equal Treatment Authority (Egyenlő Bánásmód Hatóság (EBH) is responsible for monitoring the 
implementation of the principle of equal treatment, and its jurisdiction extends across Hungary. The 
legal framework for the activities of the Equal Treatment Authority is set out in Act CXXV. of 2003 on 
Equal Treatment and the Promotion of Equal Opportunities. 

Act CXC. Of 2011 on the national education states the children’ right to be educated in a safe and 
healthy environment. The decree of education by the Ministry of Human Resources state 128. § (3): it 
is the task of the educational institute to prevent bullying and school violence, which makes it a direct 
responsibility for the schools. However, there are no centralized policy, guideline or directive how to 
do it. Usually schools regulate the issue in their school by laws and house rules, however that is also at 
a general level. In most schools there are no directives or special house rules about it. 

Altogether it is important to see while there are no general/state level initiatives around the issue, 
still the issue itself is recognized and there is a supportive or at least non-oppositional attitude from 
the higher levels of educational institute system. At the same time there is no financial support 
available for school level adaptation of existing programs. Even when the National Institute for 
Educational Research started to introduce the KiVA (http://www.kivaprogram.net/) program, an 
existing and proven effective international programme in schools, the program was closed due to the 
lack of funding available for school licences. 

That leaves the task – without any extra available finance – to be dealt at school level, based on 
the interest (or lack of interest) of the school leadership. 
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3. Who is the client for your National Kitefighter Implementation?  
 

Statistics show us that in Hunagry there could be as much as 7-15% of students who are being 
bullied in the school. But it is important to note, that those who are bullied are not the only ones who 
are affected by bullying: those who are bullying, and also the bystanders are part oft he phenomenon, 
and therefore are affected. Because of that, our efforts also need to address the whole school 
community.  

With the KITE projet, we are developing tools for teachers/pedagogues to use with their students 
who are between 13-20 years old. In general we are looking forward to work with the higher classes 
of primary school (7th and 8th graders – 13-15 years old) as well as high schools (9th-12th graders – 
14-20 years old). 

Our direct target group, aka the people with whom we will work directly are the teachers 
themseles, who will be trianed in using our tools with their students. More broadly, we would like to 
involve as much as the school community as we can – while being aware of the fact that cases can be 
very different, as some schools are ready to stand behind such a program, while in other schools it will 
be individual teachers who are going to be enthusiastic to work with KITE tools. 

Another factor we are considering is the involvment oft he wider school community as well, 
including: 

 parents and families 
 youth workers 
 school social workers 
 psychologists and career counsellor 
 cathecists,  
 etc. 

When selecting teachers/schools we are going to work with, we will take into consideration the 
geographical locations as well: we would like to involve schools of different types (private and public 
schools as well) from different parts of the country. This approach includes also underpriviliged regions 
in the countryside, where a high percentage oft he population is part of a minority (especially with 
roma background), with economical obstacles – as these groups can be even more affected by bullying 
due to being neglected in the society. 

 
 
 

4. Who else is relevant for Kitefighter Project in your Country? 
 

As mentioned above, our direct target groups are the teachers themselves, but our intention ist o 
involve the wider community as well who are in contact with the children/young people or are in the 
position of making decisions about school policies. Therefore relevant stakeholders are: 

 Civil society rganisations, NGOs – NGOs are often involved in the development of 
strategies against bullying.  



KITE fighters – Kids and Teachers fighting for inclusion 

2019-1-HU01-KA201-060962 

 

Kitefighter – National Adaption Plans  page 7 from 16 

 Sport clubs, craft clubs, other afterschool clubs – Afterschool clubs are an important factor 
in some young person’s life, for some youngsters in a vulnerable position, these could 
mean a space for safety. At the same time they can also be affected by bullying. 

 Maintainers of schools (mostly local governments), municipal staff – These official bodies 
function as decisionmakers, therefore they can suggest possible strategies for schools. 

 Foster homes – Children living in foster homes are especially vulnerable for bullying, often 
lacking a stable „home environment“, and bullying is present in many of these places. 

 Special schools, care institutions, children’s hospitals – These institutions are also in direct 
contact with children and young people, therefore can be affected by bullying as well. 

 Local communities, religious communities – As part of the wider community, we can 
involve local groups in handling bullying situations. 

 
 
 

5. What are the main aims/needs of the clients in your country? 
 

According to the law on national education states the children’ right to be educated in a safe and 
healthy environment, which is reinforced by the decree of education by the Ministry of Human 
Resources state 128. § (3): it is the task of the educational institute to prevent bullying and school 
violence, which makes it a direct responsibility for the schools. However, as there are no centralized 
policies, guidelines or directives how to do it, schools regulate the issue by themselves, and in many 
cases there are no comprehensive solutions for aggresion in the school. This leads to teachers who 
often have to „fight“ with the children, to behave well, as they don’t have tools to move the class’s 
(and more broadly: the school’s) climate to a more positive, caring and trusting direction. 

Járdaházi and Láng (2018) conducted a research about bullying, looking at the issue both from 
students‘ and from teachers‘ perspectives. Their result show that those teachers who feel more 
competent and autonomous are less likely to leave the issue of bullying (if they noticed it) to others 
(either other colleagues or the students themselves). Being more proactive in trying to solve the 
situation also correlated positively with teachers‘ empathetic ability – the more empathetic a teacher 
was, the more likely it was fort hem to try to help. Positive interpersonal relations can be considered 
a basic psychological need – and we see that if teachers do feel that their basic needs are met in their 
workplace, and they feel competent and autonomous, they are more likely to act responsibly in 
bullying situations. These also correlated with teachers‘ willingness to discuss these issues with their 
colleagues (so using their support system).  

Therefore if we are able to provide teachers with useful tools, that can help them to feel more 
competent in handling interpersonal relations in the classroom, we not only help the students in need, 
but also support teachers in feeling more positive in their workplace. 
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6. "Project environments" 
The main “project environment” we forsee for the KITE project are working with individual 

teachers in providing them with tools they can use to support their classes’ emotional climate, as well 
as possibly targeting the wider schools community as well, involving the leadership of the school, 
teachers, other pedagogical staff, as well as non-pedagocial staff (school psychologists, schools social 
workers, cathecists, etc.).  

Other than the school themselves, we are going to contact stakeholders identified above (social 
workers, youth workers, NGOs, local communities, etc.), and through contact we are going to develop 
frameworks for collaboration with those who are interested in working on the project. One group with 
whom we are hopeful to work with ist he Network of School Social Workers – while there was 
previously some form of social care for students in school, it has been reorganized and this network 
has been introduced in 2018 – therefore it is quite a new body, and open for collaboration. 

Through schools we would also like to involve parents if possible. Rogers Fuondation has a large 
network of teachers, many of whom have participated in our previous training courses and some who 
are committed to introduce our tools in their schools. 
 
 

 

7. What is your understanding/interpretation of our “final Kitefighter 
results”?  
The KITE project aims to contribute to substantial improvements in the education system for 
disadvantaged youth in Europe by strengthening social inclusion skills of kids and teachers by 
facilitating their better understanding of themselves and their situations and helping to find 
purpose and therefore increasing their resilience and sense of agency. 

To reach our aim we would like to build upon and develop further proofed best practice-methods 
which increase resilience and self-reflection into peer-assisted tools which both groups (kids and 
teacher) can use within their groups and also teachers to support youngsters. 

The three core methods are symbolwork, storytelling and folk tales, together with appropriate 
communication approach (non-violent communication and active listening) through which young 
people and educators can present and understand their own representation of the world, take 
back their control, and prepare their personal narrative and purpose: to live in their own story, 
and not being drawn into others’. 

The concrete results we are developing within the project are: 

 Generic Framework and National Adaptation Plans: based on locally conducted research 
(both a desk research and a field research), we will have a clear picture of the national 
cases, which will help us inform our future work in the project – this will be summarized 
in the NAPs produced in each partner country. Furthermore, the research results will 
provide useful information for teachers who want to learn more about the bullying 
phenomenon in each countries and/or about our intention behind our results and how to 
use them. 

 KITE Fighter Toolkit: a collection of tools and best practices, which can be used in the 
school, took from the framework of our core methods. Some of these will be adated from 
previous projects, while others will be newly developed. 
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 Curriculum and implementation design for teacher training: a training curriculum will be 
developed, where teachers can participate in order to understand more deeply and 
holistically the issue of bullying and the implementation of our tools. The Toolkit will be 
the basis of this curriculum, as some of them will be used within the curriculum, together 
with accompanying programs, such as understanding the bullying phenomenon better, 
learning about and practicing non-violent communication techniques, empowering 
teachers to be active agent in bullying situations, etc. 

Furthermore, we are developing the project’s website, where we are going to upload all tools 
and accompanying videos to support teachers in their implementation. We are also going to 
lead workshops for teachers, as part of the multiplying efforts within the project. 

 

 

 

B) Ideas to approach the target group – awareness raising 
for Kitefighter 
 

8. What (online) tools and (digital) resources are available to fight against 
exclusion in school in your country?  
 

8.1 Aki ver, az nem haver! („Those who hit are not buddies!“) 
In 2014 the Cartoon Network TV channel, together with UNICEF National Commitee Hungary started 
a campaign called „Aki ver, az nem haver4“ („Those who hit are not buddies!“), aiming for raising 
awareness about school bullying and ist potential solutions. Several well-known people (athletes, 
Youtube influencers) joined the campaign. An interactive platform has been created, as well as an 
accredited training course for teachers with a focus on crime prevention, supported by the National 
Crime Prevention unit. 
On the website visitors can find information about what is bullying, advices on how to deal with it, 
animated videos and an online game designed fort wo age groups (8-9, and 10-11 year old) and a quiz 
for students. 
 
Website: https://haverklub.cartoonnetwork.hu/ 
Game platform: https://play.seppo.io/?l=hu 
 
 
8.2 Tabby plays (TABBY – Threat Assessment of Bullying Behaviour in Youngsters) 
TABBY was a project aimed at raising awareness on the risks of using online and digital tools 
(cyberbullying) and provide information and skills needed for self-defence. An online game, TABBY 
plays was developed, which builds on the players completeing tasks in a virtual city. The tasks include 
for example talking to a kid who bully, keeping your character’s happiness points high. It helps students 
practice their skills in a simulation. 
 
Website: http://tabby-hun.weebly.com/ 
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9. Please review good practices and mechanisms in your respective country 
concerning for fighting against exclusion in school  
 

9.1. KiVa 
KiVa is a research-based antibullying program that has been developed in the University of Turku, 
Finland, with funding from the Ministry of Education and Culture. The effectiveness of KiVa has 
been shown in a large randomized controlled trial. In Finland, KiVa is a sought-after program: most 
of all comprehensive schools in the country are registered KiVa schools implementing the program. 
Web: http://www.kivaprogram.net/hu 
 
9.2. Complex Instructional Program (KIP)  
The Complex Instructional Program (KIP) is a teaching method that allows teachers to organize 
high-level group work in classes where students' knowledge difference and expression skills are 
within wide limits. The Program is suitable for the education of a heterogeneous group of students 
for the following reasons: in-class status issues become recognizable and manageable from the 
start of school; during group sessions in heterogeneous classrooms, it is possible to prepare 
learners for collaborative norms through the use of a special instructional procedure; developing 
abilities under the surface using a wide variety of curriculum materials that bring different 
abilities. Web: http://www.komplexinstrukcio.hu/ 
 

9.3. Peacful Schools 
The Peaceful Schools Program is a method based on forty years of research and fieldwork by 
American psychiatrist Stuart W. Twemlow and psychologist and child rights expert Frank Sacco, to 
prevent school violence. It is available in many schools around the world like America, Jamaica, 
Australia, and Hungary. The Peaceful Schools program can be a long-term solution to prevent 
aggression and to develop a peaceful solution to school conflicts. The point of the approach is to 
derive aggressive manifestations and abuse at school from the atmosphere of the school and the 
characteristics of school-wide relationships. Web: http://www.bekesiskolak.hu/ 
 
9.4. Sulinyugi (Calm down school) 
The Sulinyugi programme aims to teach children, teachers, and parents more about effective 
stress management. Web: http://www.sulinyugi.hu/ 
 
9.5. Peer Participation and Community for a Good and Safe School Environment  
The "Peer Participation and Community for a Good and Safe School Environment" project’s aim 
is to develop a methodology that actively supports school community building, the prevention of 
peer abuse and constructive leisure activities, thus helping to prevent school crime. During the 
project, pilot schools tried out activities that involve both adults and students in shaping their own 
school environment, which helps to maintain a safe school environment and prevents peer-to-
peer problems. 
 
9.6. Peer Assistance Program 
Children, especially teens, are more likely to turn to their peers, talk to them, and accept their 
advice. The program based in two Hungarian cities, Kecskemét and Miskolc. The program teaches 
young people how to help their peers, talk to them, and recognize situations where adult help is 
needed. 
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9.7. Dramatic workshops 
Interactive dramatic workshops for a class can be highly effective in tackling the issue of school 
violence, due to several reasons: 
- They usually happen outside of the school, the teacher is only an observer, the environment is 
different, which helps the class to open up and work with the subject in a meaningful manner. 
- The participatory approach help engaging the students which then is able to create longterm 
change in their attitude. 
- the students are “thrown into” the situation, and they are protected by the role, but at the same 
time behave in the scenes as they normally would. These scenes give a chance for them to reflect 
on their own behaviour and this opens up an honest discussion about different perspectives, about 
being empathetic, about being active in their community. 
Some initiatives are: 
 

9.7.1. Színjátszótér: http://szinjatszoter.hu/ 

Színjátszótér is a small theater group that offer workshops for school classes. They offer different 
workshops for different age groups, always building their piece around an important ethical-moral 
dilemma. One of their pieces is specifically designed to open up conversations about bullying and 
ist effects. 
 
9.7.2. Káva Kulturális Műhely: https://kavaszinhaz.hu/ 
Káva Theater’s mission is to discover moral issues of human existence, and their method involves 
discussions after theatre performances. Many of their pieces are for school students, especially 
designed to create discussion about issues such as being lost, freedom, handling unjustice, 
responsibility towards others, etc. 
 
9.8. DeShame:  
https://www.kek-vonal.hu/index.php/hu/szolgaltatasok/projektek/490-deshame 
The Kék Vonal Child Crisis Foundation has been working with online sexual harassment with the 
DeShame international project, in which they have created several didactic materials for teachers 
(such as concrete lesson plans) which are available from their website for free. These seemed to 
be very useful, as even those teachers can use it, who don’t want to spend many days at a training 
but are in need of concrete tools they can use. Even though we like to often encourage teachers 
to adapt methods to their own environment, sometimes what is helpful is if we concretely tell 
them what they can say to their groups – at least this way many more teachers can be used 

 
9.9. Accredited teacher training to implement peer mentoring programs to prevent school 

violence  
https://www.kek-vonal.hu/index.php/hu/szolgaltatasok/iskolai-prevencios-program/510-
akkreditalt-pedagogus-kepzes-kortars-segito-program-alkalmazasara-az-iskolai-eroszak-
megelozeseert 
The Kék Vonal Child Crisis foundation also has several training programs that aim to support 
teachers in these diverse situations. One of their course is the 30 hours long accredited teacher 
training called “Accredited teacher training to implement peer mentoring programs to prevent 
school violence”. The aim of the training is to let participants get to know the theoretical and 
practical foundations of peer mentoring and its opportunities in preventing violence in the school 
and the practicalities of starting such a program in their school. As mentioned, the foundation is 
continuously finding ways to offer this training to teachers for free (through funds received). 
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10. Please provide resources for symbolwork (AT), digital story telling (GR), 
folk tales (Hungary) 

 
10.1. Symbol work (AT) 

 

We think that the method of working with symbols fits perfectly to the Kitefighter project and 
therefore present the project at a glance. All outcomes and products are available on  

 
www.symfos.eu 

  

SymfoS – Symbols for Success is an Erasmus+ project that promotes an innovative education and 
career guidance method addressed to young disadvantaged people based on sets of symbols. 

 

Very often the traditional counselling methods are aimed at young people who have advanced 
writing and reading skills and are already supported by a strong social system. These kinds of 
interventions can be ineffective with young people who, for various reasons, find difficulties in 
expressing in words their situation, their needs and their goals for the future. Working with 
symbols is an opportunity for them to use a universal language to do it. 

What does SymfoS stand for? On the one hand, SymfoS aims to support young people who 
encounter difficulties in finding their own pathway within the education system and labor 
market to set their own goals for their future. On the other hand, SymfoS aims to provide a 
holistic method to educational guidance and professional operators that improves the overall 
quality of counselling. 

 

In a nutshell, symbol work is about getting a person to reach him- or herself. The main goal is 
not the achievement of something. Furthermore, working with symbols is always about 
“grasping” something, in both meanings of the term. This is the essential and fundamental 
difference in comparison to other methods. 

 
3.2 Storytelling 
 
 
3.3 Folk tales 
 

Folk tales (and other parts of folklore like rhymes and folk songs) also show a way how to look at 
the world around, but it is usually different. In folk stories there is no alienation from Nature – 
actually other beings or imaginary beings are also important actors. If we look at folk stories, we 
can see that in there people live in good peace of nature, as if not, they face severe 
consequences (dragons, storms, wreath of the sun or the sea). 

Ildikó Boldizsar, Hungarian folklore researcher and folk tale therapist says, that actually folk tales 
reflect upon different kinds of situations people face, and even more: all situations (life 
situations and conflicts) have their relevant folk tales. Our ancestors still had a close connection 
with the symbol system of folklore and therefor when a storyteller chose a story, people did 
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understand what it meant: what situation the story hero (protagonist) faced and how s/he 
solved it. This way folk stories worked (and still can work) as threads to solve personal problems, 
as patterns to learn from about connections and problem solving. 

Indeed if we look at folk tales and dig deeper inside them, we can experience this: there are 
stories about leaving the paternal house, stories of marriage problems, stories of conflicts 
between brothers and sisters, or parents and children, stories of friendships and so on. People in 
these stories do solve their problems somehow: they develop their personalities to become 
kings or queens of their lives, their kill dragons of their own bad customs and attitude, and 
collect magical objects of own competencies and skills. As the stories are not about dragons and 
magical wands – these are all stories of coping and connection, in which everything, every place, 
every person and being, every object is within our internal world. 

Ildikó Boldizsár’s website: https://www.boldizsarildiko.com/more-english 
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11. What are the challenges/barriers in your country that we face in getting 
schools/youth engaged in fighting against exclusion? 

 
One longstanding issue is that the Hungarian school system is selective, this means that if it is 
possible to choose between schools, children can apply for more than one, the social background 
in each school will be generally homogenized, meaning that some schools mostly accept children 
from families with higher social prestige, whereas in another group of schools the children of 
parents with low socioeconomic status are over-represented. Segregating public education makes 
exclusion a latent social norm in children's communities and classes. Social selection is harmful not 
only for the process of socialization as well as for the efficiency of education. (Julesz, 2010) 
 
Also, in general, in Hungarian schools, especially on the countryside there is a lack of teachers so 
they are often overwhelmed. Students often do not respond adequately to individual needs, and 
in some cases they do not even notice exclusion. 
 
Especially vulnerable are the kids who are in a bad situation both at home and in the school, as 
they may not have an existing model of how a healthy relationship should work, therefore they 
don’t know how to defend themselves. This can be even dier, if the school climate / the teacher 
denies the situation. 
 
As for a more cultural issue, in many cases the sense of agency of students in the school is lacking. 
Often schools run on a basis of children should „sit silently and listen“, and they are not encouraged 
to work with their emotions, to reflect on group their group dynamics and to participate in the 
school life in general. (Figula, Margitics, 2013) 
 
 

12. What are the challenges/barriers in your country to engaging teachers/ 
support network to fight against exclusion? 

 
Some oft he challenges we face are more systemic, while others root in personal approaches, and 
attitudes oft he teachers/schools. 
 
As for the systemic challenges, we can say that in Hungarian schools especially on the countryside 
there is a lack of teachers so they are often overwhelmed. Also, the changes in the laws regarding 
public education lead to mroe and more administrative tasks for teachers, and as a result, they 
often feel overburdened due to the increased number of lessons, as well as in many cases to 
financial difficulties. Thus capacity building needs to be ensured for the sustainability of 
programs.  
 
Cooperation between the civil sector and the school staff is not assured. Supportive professional 
environment and strengthening teacher autonomy may help to engage teachers to fight against 
exclusion. 
 
On the more personal aspect, many teachers percieve a lack of control in handling difficult 
emotional situations, or some may even think it is not their responsibility to handle them, and 
this can lead to denying the problem, which can worsen the situation.  
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Teachers often do not respond adequately to individual needs, and in some cases they do not 
even notice exclusion. Teachers need more awareness about what is bullying and how they can 
step up against it. 

 

C) Executive summary of main results – desk research 

Researches differ in their estimation to the percentage of students being bullied in the school, 
these estimations range between 7% to 15%. Some part of these differences can be understood 
through the different definitions to bullying (such as what type of aggression is considered 
bullying).  

It is stated in the basic laws that guide public education, reinforced by a decree issued by the 
Ministry of Humanities, that children have the right to study in a safe and healthy environment, 
and it is the school’s responsibility to provide this environment and to prevent bullying and school 
violence. However, there are no centralized policies or guidelines on how to achieve this goal, 
schools are governing themselves in this regard. This also means that there is no financial support 
for schools to tackle these issues. 

There are a number of initiatives available in Hungary that focus on decreasing bullying in schools, 
and these are mostly initiated by NGOs and experts. In this context, the commitment of the school 
leadership is crucial to be able to effectively fight against bullying. Teachers do have some tools 
available if they want to tackle the issue by themselves, but the support of colleagues is necessary 
for such programs’ sustainability (also taking into account the personal capacities of teachers, 
who are often overwhelmed with administrational and financial issues in the school).  

Another reason why the school leadership’s commitment is important is that it is the only way to 
introduce school-level programs, which address the whole school’s climate, and which can align 
efforts of individuals to a school culture where conflicts are solve non-violently, and which is safe 
and trusting. 

The lack of agency, both with regards to teachers and to students is a longstanding challenge. 
Students are often not encouraged to participate proactively in the school life, but are expected 
to act as they are told, and at the same time teachers face similar challenges, as they often feel 
that their work is not appreciated, and they feel overburdened. 

With all these difficulties it is important to mention that there is a great deal of interest among 
individual teachers and among schools in trying to find ways that suit their context and that 
support a healthier school climate. Rogers Foundation has been working with a number of schools 
and lead training courses/workshops on emotional development and resilience development of 
students to several hundred teachers in the last 2 years. Therefore we do have a large network of 
pedagogues who are interested in using tools developed / adapted in KITE. 

We are primarily planning to work with teachers who are working with students of 13-20 years 
old, both in the upper classes of primary schools and in secondary schools. If possible, we would 
like to involve the whole school for a comprehensive training for the staff, and this way supporting 
the institutional commitment to our program.  

We also plan to involve / introduce the project to other stakeholders, such as non-teaching staff 
of the school (psychologists, social workers, cathechists, etc.), and to stakeholders outside of the 
school (local communities, NGOs, youth workers, local governments, etc.). 
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Kitefighters 
Kids and Teachers fighting for inclusion 

 
National Adaptation Plan - Desk Research 

 

1. Aim of the Report 
 
National adaption plans – how to adapt Kitefighter methodology for school practice - will 
contain information on the national situation concerning factors for exclusion, support 
system and training programmes for teacher and expert staff. 
The expected impact is, that it will be the basis for the development of the toolkit and 
teacher training curriculum to be developed, as well as an inspiration and deeper learning 
for the project team on internal and external factors of exclusion. These results will only be 
partially transferable, so that we have to develop a knowledge-base on how to tailor these 
to the specific needs in the partner countries. 
 

2. Research methodology 
 
The National Adaption plans will be informed by different sources of information:  

 Starting point is this desk research to understand the initial situation in the partner 
countries, stakeholders and relevant influence factors. 

 Following to that, there will be some field research carried out in each partner 
country. This could be around 10 interviews with a semi-structured questionnaire or 
some focus groups to discuss the issue and possible implementation of Kitefighter 
toolkit in partner countries. 

 Finally, all partner countries will develop National Adaption Plans (NAPs) to specify 
their respective strategy to reach the aim of the project. 

 These drafted NAPs will be discussed with stakeholders at National level and fixed 
finally. 
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A) National status quo - initial situation in Italy 

In Italy, “Inclusive education” is an ongoing process that aims to offer strong education for all 
students, respecting diversity and different needs, characteristics and educational 
expectations of students and communities, avoiding any form of discrimination. That’s why 
the Italian legislation adopted the Strategy for the Rights of the Child (2016-2021) “promoting  
child-friendly  services  and  systems;  eliminating  all  forms  of  violence  against children; 
guaranteeing the rights of children in vulnerable situations; promoting child participation”. 

The inclusive school helps all students, taking into account their different social and cultural 
characteristics, and allows student to feel completely integrated and accepted by their peers. 
For this reason, teaching lesson plans and training offers are targeted by meeting the specific 
needs of the pupils, where special educational needs include not only pupils with disabilities 
but also pupils with different social and cultural backgrounds.  

In addition, where dealing with violence in school, there is a lot of attention for the victims 
(the bullied) and the perpetrator (the bully), preventing and contrasting any forms of physical 
or verbal violence, and with the help provided to the school by psychologists, judicial 
authorities, police etc. In addition, several national laws contrast bullying and cyberbullying in 
all expressions with preventive actions whose purpose is: shift the attention on protecting the 
victims and their families, while re-educating the perpetrators (the bully).  

 
1) Collect data, evidence for exclusion factors in Italy 

a) Bullying and discrimination in Italy 

Bullying is an antisocial behaviour which deserves to be addressed by all institutions (State, 
school, family) and by all stakeholders, so to foster interinstitutional cooperation and create 
common rules.  

In Italy, The Ministry of Education, Universities and Research (MIUR) collaborates closely with 
different public bodies such as the Italian Commissioner for children and the Ministry of social 
affairs to fight against bullying. 

Since 2007 different laws have been elaborated as well as a public information policy, 
including several awareness campaigns.  

The so-called ministerial directive n. 16/2007 “Guidelines for General and Actions at the 
national level for the prevention and fight against bullying” set up the first national campaign 
against bullying and focus on the development of antibullying strategies (at national level) and 
targeted interventions (at local level).  

For this reason, each region has been equipped with an “antibullying regional observatory” 
which deals with the prevention and monitoring of the phenomenon within the local realities. 
The directive n.16/2007, elaborated with the help and for the need of schools, was 
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immediately distributed to all national schools. It was followed by another more updated 
directive on April 2015.  

On April 2015, new antibullying guidelines were issued by MIUR providing for the 
reorganization of the antibullying regional observatories. These guidelines will be provided of 
“operational nucleus” consisting of one or two technical managers and two or three teachers, 
so to have a good network of local stakeholders. Moreover, the operational nucleus 
collaborates with specific professional figures such as psychologists and other professionals 
working for private or public bodies (the local police, the postal police, the Juvenile Court etc.). 
The regional observatories are very active in local and urban contexts, promoting teachers' 
training and workshops so to provide teachers with the psycho-pedagogical skills to deal with 
cases of bullying and cyberbullying in their classes.  

Today, the main goal of MIUR is to help schools develop strategic actions, considering the 
changes in the world of youth and the phenomena that are increasingly affecting young 
people. The new 2015 guidelines are much more complete and concern all aspects of youth 
distresses, focusing not only on the phenomenon of bullying but also on cyberbullying. For the 
first time, the MIUR faces problems as cyberbullying but also stalking, cyberstalking, sexting 
and gambling addiction. Actions aimed at network/cyber security are therefore essential to 
address these issues. Teachers must be helped in the development of their observation and 
interpersonal skills. At the same time, teachers must improve their knowledges not only of 
youth issues but also of technological contents and social medias.  

In addition, Italy has the first law against cyberbullying in Europe. The Law no. 71/2017, the 
so-called "anti-cyberbullying law," officially entered into force after being approved by the 
Italian Parliament at the end of May 2017. 

Despite the good legislative protection, the data collected are not encouraging. On 2019, the 
National Institute of Statistics – ISTAT published a report about bullying and cyberbullying in 
Italian secondary schools, through the administration of some questionnaires to the students. 
According to the survey, more than 50% of respondents aged 11-17 years reported to be 
victim of bullying in the previous 12 months the survey. This percentage decreases for 
students aged 11-13 (22.5%) and 14-17 (17.9%). About the gender distribution, 9.9% of girls 
suffered bullying one or more times a week, compared to 8.5% of males. So, girls have a 
victimization rate higher than boys. There is also a geographical repartition of bullying, as 57% 
of boys in the North of Italy experienced bullying (the year preceding the interview) against a 
sample of less than 50% youngsters in the central and southern regions. For those who live in 
poor areas, the share rises to 55.4% of the students.  

Faced with bullying, the majority, 65% of the interviewed students address to parents to ask 
for help, but in some cases, students prefer avoiding the situation.  
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The Italian Ministry of Education, MIUR provided also some national guidelines on how to deal 
with diversity in school. 

The MIUR “National Plan for Education to Respect: for equality between the sexes, the 
prevention of violence by gender and all forms of discrimination” (art. 1 comma 16 
L. 107/2015), aims at promoting a series of educational and training actions in the schools for 
gender equality, the prevention of gender-based violence and all forms of discrimination, 
including the prevention and contrast of cyberbullying. According to the MIUR, the school 
must provide adequate support so that each person develops a conscious and open identity. 
That’s why the school must recognize and guarantee the freedom and equality, giving actively 
support and integration through the knowledge of our and other cultures. This knowledge, it 
is fundamental in the sphere of the competences that students must acquire as a part of the 
citizenship education.  

In addition, Italian “prosocial” schools need to bridge the differences between different 
cultures including religious beliefs, family role and gender differences. A lot of traditional 
programs about “multiculturality” attempt to do this by teaching about differences between 
cultures, in the hope that this will create more understanding among both students and 
teachers.  

Most of the policies on diversity and gender issues are included in the Italian national 
antibullying policies as well, following the UN Convention on the Rights of the Child, 1989 and 
the previous UN Convention Against Discrimination in Education, 1960. The last one prevents 
discrimination with reference to:  

- deprive any person or group of persons of access to education of any type or at any 
level; 

- limit any person or group of persons to education of an inferior standard;  

- have separate educational systems or institutions for persons or groups of persons; 

- inflict on any person or group of persons conditions which are in-compatible with the 
dignity of man.  

Also in this case, collected data showed that much more has to be done to prevent 
discrimination phenomena inside schools. A group of young people engaged in the activities 
of Save the Children in Italy (dealing with awareness campaign and active citizenship for young 
people) conducted a survey on this topic on 2019. According to the survey results, 61% of the 
students suffered discrimination situations created by their peers (exclusion from the group 
by the peers, victims of bad rumours spread, mocked and threats or beatings). Among those 
who were victims of discrimination, 32% chose to turn to their parents, another 32% preferred 
to talk to their friends, while 31% did not address anyone. Only one out of 20% respondents 
chose to address teachers. Over 80% of the students declared that homosexuality, belonging 
to the Roma community, obesity or race factors are the main causes for discrimination. These 
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are followed by belonging to the Islamic religion (data Youth movement for Safe the children, 
available on https://www.minori.it/it/node/6765).  

At regional level, there are different realities dealing with these issue, that can be engaged 
during the implementation of KITE activities are: the “Ufficio scolastico regionale” (Regional 
School Office), the “Osservatorio Regionale Permanente sul Bullismo” Regional Permanent 
Antibullying Observatory, the “Sportello antibullismo” (antibullying desk), and the “Gruppo di 
osservazione e supporto psicologico” GOSP (group of observation and psychological support).  

At the European level, CESIE is part of the EAN - European Antibullying Network: 
http://www.antibullying.eu/it 

 
2) Search for policies, public strategies fighting against exclusion 

a) National policies on bullying  

In the face of a complex and evolving youth situation, Italian antibullying policy aims to 
understand what measures have to be followed (at national level) and which agencies 
implement the interventions at national, regional and local level too. Bullying is an antisocial 
behaviour which deserves to be addressed by all institutions (State, school, family) and by all 
stakeholders, so to foster interinstitutional cooperation and create common rules.  

In Italy, The Ministry of Education, Universities and Research (MIUR) collaborates closely with 
different public bodies such as the Italian Commissioner for children and the Ministry of social 
affairs to fight against bullying. 

Since 2007 different laws have been elaborated as well as a public information policy, 
including several awareness campaigns.  

The so-called ministerial directive n. 16/2007 “Guidelines for General and Actions at the 
national level for the prevention and fight against bullying” set up the first national campaign 
against bullying and focus on the development of antibullying strategies (at national level) and 
targeted interventions (at local level).  

For this reason, each region has been equipped with an “antibullying regional observatory” 
which deals with the prevention and monitoring of the phenomenon within the local realities. 
The directive n.16/2007, elaborated with the help and for the need of schools, was 
immediately distributed to all national schools. It was followed by another more updated 
directive on April 2015.  

On April 2015, new antibullying guidelines were issued by MIUR providing for the 
reorganization of the antibullying regional observatories. These guidelines will be provided of 
“operational nucleus” consisting of one or two technical managers and two or three teachers, 
so to have a good network of local stakeholders. Moreover, the operational nucleus 
collaborates with specific professional figures such as psychologists and other professionals 



KITE fighters – Kids and Teachers fighting for 
inclusion 

2019-1-HU01-KA201-060962 

 

Kitefighter – National Adaption Plans  page 8 from 23 

working for private or public bodies (the local police, the postal police, the Juvenile Court etc.). 
The regional observatories are very active in local and urban contexts, promoting teachers' 
training and workshops so to provide teachers with the psycho-pedagogical skills to deal with 
cases of bullying and cyberbullying in their classes.  

Today, the main goal of MIUR is to help schools develop strategic actions, considering the 
changes in the world of youth and the phenomena that are increasingly affecting young 
people. The new 2015 guidelines are much more complete and concern all aspects of youth 
distresses, focusing not only on the phenomenon of bullying but also on cyberbullying. For the 
first time, the MIUR faces problems as cyberbullying but also stalking, cyberstalking, sexting 
and gambling addiction. Actions aimed at network/cyber security are therefore essential to 
address these issues. Teachers must be helped in the development of their observation and 
interpersonal skills. At the same time, teachers must improve their knowledges not only of 
youth issues but also of technological contents and social medias.  

In addition, Italy has the first law against cyberbullying in Europe. The Law no. 71/2017, the 
so-called "anti-cyberbullying law," officially entered into force after being approved by the 
Italian Parliament at the end of May 2017. 

 

b) National policies on special educational needs  

 
The Italian Ministry of Education (MIUR) identifies 3 categories of special needs, which can be 
classified in: 
 

1. Students having serious certified-medical disability (down syndrome, autism etc.) 
2. Students having learning disorders, receptive language deficits and attention deficit 
hyperactivity disorder. For those students, minimum knowledge and skills are required 
in school as well as the presence of a SEN teacher in the class;  
3. Students with social, cultural and linguistic disadvantage. For those students, 
minimum knowledge and skills are required in school.  

 

It is very important to underline that in Italy the concept of SEN children refers to a broader 
and more inclusive definition: even students with difficulties due to social, cultural or foreign 
disadvantages can be the object of specific and personalized interventions, as well as 
psychological support. These vulnerable children have the right to a personalized learning: PDI 
individualized teaching plan and personalized PDP learning plan. For  almost all pupils with 
special educational needs in the Italian school system (including pupils with disabilities, 
specific learning disorders, specific developmental disorders or socio-economic, cultural or 
linguistic disadvantages), the law provides for the drafting of tailored educational plans which 
allow them to improve their abilities and knowledge, based on their own skills and the 
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predicted area of improvement. They are called “individual education plans” or “personalised 
education plans” and are drafted by teachers, medical staff, parents and other professional 
figures involved in the pupil’s education/life. 

However, students with physical disabilities or special educational needs are the more and 
more included in school. That’s because they attend common classes (together with the other 
pupils) in which curricular teachers are supported by special/SEN teachers. All students are in 
the same general/mixed classrooms as in Italy there is no distinction between general and 
special classes and/or schools. All pupils, with or without disabilities are together and SEN 
teachers are fully part of the teaching team. They work with curricular teachers and 
participate in all activities that concern the class as a whole, such as planning and assessment. 
Not all teachers are support teachers, but all support teachers are teachers as it has been 
defined by MIUR. Each year, the regional offices of the Ministry of Education, Universities and 
Research (MIUR) allocate support teachers to each school, according to the number of pupils 
and the typology of disabilities. Today, MIUR is represented by the Minister of Education: Mr. 
Lorenzo Fioramonti. 

 

c) National policies on diversity and gender issues in school 

 

Gender is perhaps the form of diversity that is most pervasive in schools and influences almost 
every process. To avoid discrimination in school, educate students against all types of 
discrimination (including based-gender issues) and promote respect for differences the Italian 
Ministry of Education, MIUR provided some national guidelines on how to deal with diversity 
in school. 

The MIUR “National Plan for Education to Respect: for equality between the sexes, the 
prevention of violence by gender and all forms of discrimination” (art. 1 comma 16 
L. 107/2015), aims at promoting a series of educational and training actions in the schools for 
gender equality, the prevention of gender-based violence and all forms of discrimination, 
including the prevention and contrast of cyberbullying. According to the MIUR, the school 
must provide adequate support so that each person develops a conscious and open identity. 
That’s why the school must recognize and guarantee the freedom and equality, giving actively 
support and integration through the knowledge of our and other cultures. This knowledge, it 
is fundamental in the sphere of the competences that students must acquire as a part of the 
citizenship education.  

In addition, Italian “prosocial” schools need to bridge the differences between different 
cultures including religious beliefs, family role and gender differences. A lot of traditional 
programs about “multiculturality” attempt to do this by teaching about differences between 



KITE fighters – Kids and Teachers fighting for 
inclusion 

2019-1-HU01-KA201-060962 

 

Kitefighter – National Adaption Plans  page 10 from 23 

cultures, in the hope that this will create more understanding among both students and 
teachers.  

Most of the policies on diversity and gender issues are included in the Italian national 
antibullying policies as well, following the UN Convention on the Rights of the Child, 1989 and 
the previous UN Convention Against Discrimination in Education, 1960. The last one prevents 
discrimination with reference to:  

- deprive any person or group of persons of access to education of any type or at any 
level; 

- limit any person or group of persons to education of an inferior standard;  
- have separate educational systems or institutions for persons or groups of persons; 
- inflict on any person or group of persons conditions which are in-compatible with the 

dignity of man.  

 
 

3) Who is the client for your National Kitefighter Implementation?  

Today, CESIE collaborate with 27 schools in Palermo, 212 teachers, 36 external educational 
stakeholders, 100 families and around 600 citizens. The CESIE school unit 
https://cesie.org/en/units/school/ carries out 22 European projects dealing with different 
issues and promoting the acquisition of skills and competences through innovative teaching 
and assessment by teachers. That’s why we are actively involved in schools, through a series 
of workshops and training sessions for teachers.  

Empirical data collected in schools (we administered a school safety survey for teachers and 
students on 2018/2019) show that there is an urgent need to incorporate skills and abilities 
to dealt with diversity and intercultural communication competences in school. The main 
factors for exclusion in school (emerged from the CESIE anti-bullying school safety survey) are:  

- because of the way we look;  
- because of what we can do well or cannot do well; 
- because of our cultural background;  
- because of the country where we come from;  
- because of our religion;  
- because of the way we speak or write (SEN students);  
- because we are boys or girls;  
- because our parents are different from other parents.  

 
From our analysis, the most common causes for being discriminated or for discrimination on 
other pupils are (in order): 1) the way we look, 2) the way we behave differently than other 
boys/girls, 3) learning difficulties in school, 4) being gay or lesbian, 5) coming from another 
country.  
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For all those causes, students are often victim of bullying in school. Moreover, we started from 
the premise that Italian students 11-16 years old talk about several and private things online, 
so they use or “abuse” of internet and social networks as well. Sometimes, students feel more 
comfortable and safer with online communication, so to insult or persecute other students 
easily. In this context, storytelling, symbolwork and folk tales (in the frame of the Kite project) 
can be used as useful instruments for school-based violence prevention programmes, through 
fostering non violent communication among students.  

NB. CESIE participating schools are mostly schools located in the historic city centre in 
Palermo, in a district with a medium-low crime risk compared to the more peripheral 
neighbourhoods. That’s why there are sporadic episodes of bullying, not always recognizable, 
and often linked to adolescent dynamics. Some cases of cyberbullying too. However, to 
contrast discrimination and violence, each school tries to provide special services for 
antibullying or a group of observation and psychological support “GOSP” which includes a 
referent, some teachers and psychologists on the behalf of the Municipality of Palermo.  

 
4) Who else is relevant for Kitefighter Project in your Country? 

At regional level, possible stakeholders to be engaged during the implementation of KITE 
activities are:  

1) The “Ufficio scolastico regionale” (Regional School Office): composed by a technical 
group to monitor and support the actions of the Regional Permanent Antibullying 
Observatory; 

2) The “Osservatorio Regionale Permanente sul Bullismo” Regional Permanent 
Antibullying Observatory: it is a public body working for schools and whose composition is 
mixed (it’s an inter-institutional body because its members are professionals from the Juvenile 
Court, the Police, as well as educators from the schools, the universities and other educational 
institutions). The main activities of the Regional Antibullying Observatory are:  

• Interinstitutional cooperation to prevent bullying; 

• Monitoring bullying in its different expressions and episodes; 

• Targeted strategies and interventions in schools; 

• Promotion of legality and civil values as well as promotion of diversity and 
interculturality. 

 

3) The “Sportello antibullismo”: it is a listening and assistance service for teachers, 
parents, students and managers. It can be set up voluntarily within each school. 

 

4) The “Gruppo di osservazione e supporto psicologico” GOSP: group of observation and 
psychological support which includes a referent, some teachers and psychologists on the 
behalf on the Municipality of Palermo. Each school must identify professionals to support anti-
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violence and anti-bullying policies, but often the anti-bullying services still miss. The services 
offered by the GOSP are personalized listening and counselling based on specific psychological 
and psycho-educational needs.  

 

At the European level, CESIE is part of the EAN - European Antibullying Network: 
http://www.antibullying.eu/it 

 
 

5) What are the main aims/needs of the clients in your country? 

While analyzing data about discrimination, collected around Sicilian schools, the emerging 
needs are:  

 Training and prevention on possible episodes of discrimination and in particular: 
bullying, cyber-bullying and hate-speech. Today, the Italian school system is adopting 
new educational tools to prevent discrimination phenomena;  

 Better relationships among the educational stakeholders. The school in collaboration 
with all the subjects of the educating community (families, state institutions, nonprofit 
organizations) will be able to help victims and perpetrators with didactic actions and 
listening. Moreover, the school can take rapid actions of perception/prevention of 
danger, providing listening and help to the families;   

 A more participation of students in decisions that involve them. It is very important 
the direct intervention of the adolescents in the analysis of problems and their direct 
involvement so to find answers and possible solutions together with adults. Involving 
the students in planning a project is a method of active learning, which stands at the 
base of the Education Plan designed by UNESCO.  

 A “maieutic” approach to problems: using dialogue and involving the audience, so to 
create interest and receive a direct feedback from the audience.  
 
 

6) "Project environments" 
 

Previous experience on storytelling 

In previous projects, CESIE already experienced some similar learning modules in the frame of 
the Erasmus+ project “Tell Your Story” where we prepared early school leavers to create their 
own story map by presenting them what is storytelling, providing them with the first set of 
competences they need for digital story-telling. This module was tested during an 
international training course and then implemented in the partner countries.  

At CESIE, storytelling and symbolwork have been also used to empower young women (in the 
frame of the Erasmus+ project ”Bymbe”) and refugees (Erasmus+ project ”Listen”) as well as 
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dealing with diversity in schools. In addition, the Erasmus+ project ”MYSTY (Centro Danilo 
Dolci as partner) aiming to create innovative tools for pupils and teachers, specifically digital 
storytelling to enhance awareness on diversity within the school environment).  

To conclude, CESIE has a great experience in various storytelling methods (biographical, for 
language learning, stories for reflection, digital and visual storytelling) that could be used in 
different social and learning contexts. 

Other experiences 

CESIE as research centre gathered several data and studies on different social research 
domains: https://cesie.org/en/studies/ and specifically on:  bullying prevention in European 
schools, early detection and prevention of drug abuse, roma communities’ entrepreneurial 
potential for inclusion, pre-school violence prevention and de-escalation, early school leaving 
prevention, teenage intimate relationships prevention. We have also several empirical data, 
gathered during our trainings and workshops in school. 

 
7) What is your understanding/interpretation of our “final Kitefighter results”?  

Empirical data collected in schools show that there is an urgent need to incorporate skills and 
abilities to dealt with diversity and intercultural communication competences in school. 
Today, teachers usually use “active listening” as main tool to help students engage themselves 
cognitively and emotionally, enable them to deal with greater awareness of different 
situations. In the past years, CESIE created different tools on how to implement “active 
listening” and promote the “Didactics of Emotions” in school. The didactics of emotions is an 
Italian methodology based on the Danilo Dolci approach. According to Danilo Dolci, emotions 
are necessary tools to discover and appreciate life and all the social relations we develop. To 
make it possible in school, teachers need to enable students to participate, trough listening 
and dialogue as well as through writing and storytelling. That’s why the importance of the KITE 
project in promoting the use of storytelling technique so to foster communication among 
students, promoting intercultural dialogue and non-aggressive speech. However, the “Italian 
National Plan of the Digital School” by the Ministry of Education (MIUR) promotes storytelling 
activities in Italian schools and offers reading and writing paths in digital and mixed 
environments. Storytelling is also one of the main tools proposed by the “Italian National Plan 
for the development of computational thinking, digital creativity and digital citizenship skills" 
which finances training courses directed at students, in order to use new languages and 
collaborate in digital environments using digital storytelling. 

 
B) Ideas to approach the target group – awareness raising for Kitefighters 

1) What (online) tools and (digital) resources are available to fight against exclusion in 
school in your country? 
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a) online tools to fight against bullying 

Nowadays, the use of social medias and public communication channels helps MIUR spreading 
knowledge on bullying and preventing it. Since 2007, MIUR launched a specific communication 
campaign “Smonta il bullo” which also provides for the creation of virtual and thematic e-
platforms where young people can inform themselves, exchange experiences as well as ask 
for help. It’s something very innovative as for the first time the MIUR focuses not only on anti-
bullying measures at the political level but also provides for an intense media campaign to 
raise social awareness.  

Since 2012, the MIUR developed the project “Generazioni connesse – Safer Internet” (SIC), co-
funded by the European Commission and whose main goal is to raise awareness on the safe 
use of internet. The project website (https://www.generazioniconnesse.it/site/it/home-
page/) responds to the needs of everyone (children and adolescents, parents and teachers 
too) so as to help families understand and address youth problems. That’s why the name is 
“Generazioni connesse”, or interconnected generations in English. The platform is therefore 
user-friendly and has a very nice graphic too. 

Specific sessions are dedicated to students (topics such as cyberbullying, sexting, gambling) 
and others to parents, including advices and services that can be contacted if they find having 
to handle one of these unpleasant situations. We speak therefore not only of bullying but of 
unpleasant behaviors more in general.  The “Generazioni connesse” website can be used by 
teachers as well, so to download educational materials and contribute to the collection of 
good practices in schools. 

Until 2012 the work on antibullying was carried out by regional observatory at first. On the 
contrary, the web and the e-platform set up by the MIUR are now being used positively as 
tools for reporting bullying episodes too.  Another very important tool, developed by MIUR 
together with Telefono Azzurro NPO (www.azzurro.it), is the “helpline” made of emergency 
and WhatsApp numbers, skype, chats and SMS so to help children in case of need. Two 
different emergency numbers: 19696 (for children victims of violence) and 114 (for any case 
of domestic abuse involving children as well as their parents).   
Several national antibullying campaigns are now available online:  
 
 https://www.informagiovani-italia.com/campagna_nazionale_contro_bullismo.htm 
 https://www.generazioniconnesse.it/site/it/home-page/.- 
 http://www.stopalbullismo.it/ 
 https://www.azzurro.it/it/ferma-il-bullismo 
 https://www.noisiamopari.it/site/it/bullismo/ 

b) online tools for early school leaving  

CESIE Tell Your Story  project was designed to explore the use of digital storytelling and 
storymapping in education in order to contrast early school leaving. In the frame of the Tell 
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Your Story project, students can look at the videos realized by their peers so to get a better 
knowledge of the others. It’s an important way to foster the cultural sensitivity and awareness. 
A collection of different experiences told by young people coming from different socio-cultural 
backgrounds: https://tellyourstorymap.eu/stories/ 

 

c) online tools for the prevention of gender-based discrimination 

CONVEY – Counteracting sexual violence and harassment: Engaging Youth in schools in digital 
education on gender stereotyping, DG JUST Directorate D: Equality Rights, Equality and 
Citizenship Programme.  

In the frame of CESIE “Convey” project, we created an online simulation game (and linked 
training materials) to be used as educational tool for prevention against sexual violence and 
harassment: https://cesie.org/risorse/convey-notagame/ 

SAFER - Systematic Approaches for Equality of gender, DG JUST – Rights, Equality and 
Citizenship Programme (2014-2020). The SAFER project aims to raise awareness among 
primary school teachers, students, parents and relevant stakeholders regarding GBV (gender-
based violence). For that purpose, CESIE and its partners are actually creating a mobile game 
application for children, to be ready soon on 2020.  
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2) Please review good practices and mechanisms in your respective country concerning for 
fighting against exclusion in school  
 

Some best practices already used in Palermo schools and monitored by CESIE:  

 
 Brainstorming about non-aggressive communication: students reflected on how to 

carry out some sessions over the theme of bullying. They disposed themselves in a 
circle to promote communication and they understood how important is compare 
experiences through dialogue. Discussed topics: 

- Virtual is real  
- You are what you communicate… 
- Words shape the way I think 
- Listen before speaking  
- Words are bridges  
- Words have consequences  
- Share with care 
- Ideas can be discussed…people must be respected! 
- An insult is not an argument  
- Silence says something too 
 Investigation in high school using different tools: Florence Bullying Victimization Scales 

(Platform ELISA); Florence Cyberbullying Victimization Scales (Platform Elisa); 
Evaluation of the teacher (Platform Elisa); Peer-to-peer questionnaires, non-formal 
education investigation: scenes of bullying and possible reactions as a bully, a victim, 
a bystander.   

 Platform ELISA https://www.piattaformaelisa.it/elearning/: 4 annual online training 
courses for teachers on bullying and cyberbullying (set-up by the Italian Ministry of 
Education, MIUR). MIUR delivered also some questionnaires about security in school 
that will be administered to the students and the school staff next year. 

 Peer-to-peer lessons by high school students to middle school students. Students 
analyzed some case studies (possible scenarios and situations involving a classmate) 
and answered to some questions aimed at identifying whether certain behaviors are 
bullying or not. To help students understand the complexity of bullying and its possible 
scenarios, a list of English words and their meaning was presented to students: 
flaming; on-line harassment, cyberstalking, denigration, masquerade, outing, 
exclusion, trickery. That’s because fighting bullying also means identifying and 
recognizing its different forms, often related to discrimination, through choosing the 
right words to describe it. 
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3) Please provide resources for storytelling in Italy 

 
 Barbara De Angelis, L'ascolto atto cosciente e virtù civile. Riflessioni educative, Anicia 

2013.  

 

The role of listening in education. Listening represents the receptive moment of 
communication and the basis for relationship and interaction among people.  

 
 Bruner, La ricerca del significato, Bollati Boringhieri 1992. 

 

Narration is an important instrument of interpretation of reality, it is therefore a way to 
understand our surrounding and transmit it to the others. According to Bruner, “narrative 
thinking” (“discorso narrativo” in Italian) is one of the two main ways of thinking with which 
human beings organize and manage their knowledge of the world. Bruner's theories were 
taken up by the Italian psychologists Cesare Kaneklin and Giuseppe Scaratti in their work 
Formazione e narrazione. Costruzione di significato e processi di cambiamento personale e 
organizzativo, Cortina Raffaello 1998. In it, they reaffirmed the role of narration as a 
fundamental tool for constructing meanings. The narrative point of view is closely connected 
to what experienced by the subject and how the subject gives meaning to his/her direct life 
experiences.   

 
 Corrado Petrucco e Marina De Rossi, Narrare con il digital storytelling a scuola e nelle 

organizzazioni, Carocci editore 2009. 

 

Thanks to the use of technology, we can now narrate and share stories also using images and 
videos. Digital stories and digital storytelling have been used in different Italian school 
contexts so far (The Italian Ministry of Education, MIUR launched the “La Scuola Digitale” 
programme on 2018 on how to work with digital and innovation at school). 

 
 Demetrio D, Educare è narrare. Le teorie, le pratiche, la cura, Mimesis 2012. 

 

According to the Italian researcher Duccio Demetrio, education and narration are essential 
and closely related one to each other. Narration means think through stories and that’s 
because of the need to attribute meaning to the human world and to our life. For Demetrio, 
we usually narrate to educate and construct knowledge for the others. For instance, the 
myths are stories constructed with the intention of explaining something to the present and 
future generations. Similar goals can be achieved by the fairy tales which allow children to 
understand, in the easiest way, a certain vision of the world. The narrative form then helps us 
to educate and transmit to the others our way to attribute meaning.  
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 Doriano Marangon, La comunicazione emozionale. Storytelling, approcci cognitivi e 
social media, Carocci editore 2019. 

 

Emotional communication deals with the ability to tell stories and experiences and it can be 
realized with the body, the voice, the gestures etc. Marangons refers to the ancient Greek 
philosophers and how they used pathos in their stories so to transmit passion and emotions 
to their audience. On the contrary, today the emotional communication goes through 
multimedia orality, social networks and media, losing the original pathos and turning into a 
different persuading power.  

 
 Duccio Demetrio, Raccontarsi. L'autobiografia come cura di sé, Raffaello Cortina 

editore 1995. 

 

In this work, Demetrio tells about the "autobiographical thinking" based on how to write 
about life. Demetrio suggests which criteria to follow and explains why telling yourself can be 
a funny activity and a deeper introspective process. The autobiographical element in 
storytelling is fundamental because our reality corresponds to our subjective interpretation. 

 
 Federico Batini, Simone Giusti, Le storie siamo noi. Gestire le scelte e costruire la 

propria vita con le narrazioni, Liguori editore 2009. 
 

Through stories and narration, we have the possibility to manage our choices and give 
meanings to our experiences. According to Batini, everyone can “build him/herself as 
history”, since each of us is the product of the stories he/she tells about him/herself, and how 
the others perceive us and tell stories about us. It’s a process of daily narration so to construct 
our identity and reflect on how others see us.  

 
 Marina De Rossi e Corrado Petrucco, Le narrazioni digitali per l'educazione e la 

formazione, Carocci editore 2013. 
 

Through listening and narration, we give meaning to our life and human experience. There are 
several forms for narration, such as stories, myths and other forms dealing with the individual 
or the mass. Today, thanks to the advent of technology, narrative discourse takes on multiple 
characteristics amplifying its communicative goals. Digital Storytelling is actually used as a new 
tool for people and communities’ empowerment.  

 
 Riva M.G., Il lavoro pedagogico come ricerca dei significati e ascolto delle emozioni, 

Guerini Scientifica 2004. 
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Construction of the personal identity through emotions and networks of meanings. This 
work focuses on how educators, teachers and parents have to adopt a pedagogical approach 
focusing on listening and dealing with emotions expressed by children.  

 
 Sara Mittiga, Il valore educativo del digital storytelling: the educational value of 

digital storytelling, Università di Verona 2018. 

 

Digital storytelling is a valid support for facilitating teachers at school, combining new 
technologies with narration so to redesign the relationship between teachers and students. 
It’s about finding a common channel of communication not based on the classical interaction 
between student and teacher, where pupils have a passive role compared to the teacher who 
acts as a divulger of the didactic contents. 

 
 Smorti A., Narrazioni: cultura, memorie e formazione del Sé, Giunti 2007. 

 

Narration is more than telling an experience. That’s because through narration we share 
thoughts and values to the others, agreeing or disagreeing on something, so to build together 
the basis, work on common understandings and create our “culture”.  

4) What are the challenges/barriers in your country that we face in getting schools/youth 
engaged in fighting against exclusion? 

Main challenges  
- Inclusive education (national laws: Legge 107/2015 e D.Lgs. 66/2017). What inclusive 

education is? 

Inclusive education: 
 it concerns girls and boys, students and pupils, female students and students, responds 

to different educational needs and is realized through educational and educational 
strategies aimed at development the potential of each in respect of the law to self-
determination and reasonable accommodation, in perspective of the best quality of 
life; 

 is realized in the cultural, educational and planning identity, in the organization and 
curriculum of educational institutions, as well as through the definition and sharing of 
the individual project between schools, families and other subjects, public and private, 
operating on territory; 

 it is a fundamental commitment of all the members of the community school which, 
within the specific roles and responsibilities, contribute to ensuring the educational 
success of girls and boys 

 children, pupils and students, students and students.  
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- Cyberbullying:  

Empowerment of the victim and complaints to the “Garante”. Underage victims who are at 
least 14 years old, as well as their parents “can now contact the data controller or the website 
provider in order to request the removal, blocking or takedown of content, as well as obtaining 
its immediate cancellation. If the data controller does not respond or grant to the victim that 
it will take all steps necessary aimed at preventing cyberbullying in the following 48 hours, the 
interested data subject can complain directly to the Garante, who may intervene by means of 
a specific order or a sanction in the course of the next 48 
hours”(https://iapp.org/news/a/italian-dpa-welcomes-anti-cyber-bullying-law-amid-fears-
on-resources-effective-enforcement/). In Italy, the Garante is a public institution for the 
promotion of the children rights, as indicated in the Convention on the Rights of the Child, 
New York - 20th November 1989.  

- Discrimination 

In Italy, the Observatory for Security Against Discriminatory Acts (Oscad, since 2010) is an 
inter-agency body (on the behalf of the State Police) who facilitates victims of crimes with a 
discriminatory background (hate crimes) and offers protection against discrimination. Many 
initiatives aimed at young people. Today, young people can talk directly with police experts in 
order to prevent discrimination on age, gender, ethnicity, sexual orientation, religion, 
disability and related to different contexts (work, school, sports).  

5) What are the challenges/barriers in your country to engaging teachers/ support 
network to fight against exclusion? 

 

Main barrier 

Diversity-related issues have to be inserted into the teachers’ curricula. The EU report 
“Preparing teachers for diversity: the role of initial teacher education” deals with the exigence 
to talk about diversity in school and how to integrate it into teachers’ curricula. Nowadays, 
teachers rarely integrate diversity and discussions about diversity into their starting learning 
process. Main needs:  

• Preparing teachers for diversity, though the understanding of main social and pedagogical 
issues; 

• Preparing innovative curricula so that they could reflect the needs of diverse classrooms and 
diverse society;  

• Preparing new programs for teachers that will include: theoretical courses and practical 
preparation, training and working in minority communities and disadvantaged contexts, 
focusing on diversity and human rights;  
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• Developing a collaborative governance to deal with social inclusion and diversity, fostering 
the collaboration between the school staff, the parents, and involving the local authorities as 
well (need to enhance the dialogue with the families and the community); 

• School should be considered as a learning organisation, changing and leading changes; 

• Teachers should be considered as part of a professional learning community so that they 
can share practices and get feedbacks from their colleagues. 

 

Main challenge 

Today, the Italian Ministry of Education (MIUR) develops strategic actions, considering the 
changes in the world of youth and the phenomena that are increasingly affecting young 
people. The new 2015 guidelines (by MIUR) are much more complete and concern all aspects 
of youth distresses, focusing not only on the phenomenon of bullying but also on 
cyberbullying. For the first time, the MIUR faces problems as cyberbullying but also stalking, 
cyberstalking, sexting and gambling addiction. Teachers must be helped in the development 
of their observation and interpersonal skills when referring to these types of situations. At the 
same time, teachers must improve their knowledges not only of youth issues but also of 
technological contents and social medias.  
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C) Executive summary of main results – desk research 

In Italy, “Inclusive education” is an ongoing process that aims to offer strong education for all 
students, respecting diversity and different needs, characteristics and educational 
expectations of students and communities, avoiding any form of discrimination. That’s why 
the Italian legislation adopted the Strategy for the Rights of the Child (2016-2021) “promoting  
child-friendly  services  and  systems;  eliminating  all  forms  of  violence  against children; 
guaranteeing the rights of children in vulnerable situations; promoting child participation”. 

The inclusive school helps all students, taking into account their different social and cultural 
characteristics, and allows student to feel completely integrated and accepted by their peers. 
For this reason, teaching lesson plans and training offers are targeted by meeting the specific 
needs of the pupils, where special educational needs include not only pupils with disabilities 
but also pupils with different social and cultural backgrounds.  

In addition, where dealing with violence in school, there is a lot of attention for the victims 
(the bullied) and the perpetrator (the bully), preventing and contrasting any forms of physical 
or verbal violence, and with the help provided to the school by psychologists, judicial 
authorities, police etc. In addition, several national laws contrast bullying and cyberbullying in 
all expressions with preventive actions whose purpose is: shift the attention on protecting the 
victims and their families, while re-educating the perpetrators (the bully).  

 

LITERATURE 

 

- Dropout in Sicily: 
https://palermo.repubblica.it/cronaca/2019/10/08/news/allarme_dispersione_scola
stica_la_sicilia_a_quota_37_cento-237964986/?fbclid=IwAR0ETqyppI4KKD65JN4l-
aXLrMUKTmIn79dV_X3pQPj_34ChnMVWo13SR7k&refresh_ce 

- European agency: https://www.european-agency.org 
- https://www.corriere.it/salute/pediatria/18_aprile_21/italia-adolescente-due-

subisce-episodi-bullismo-45f0db98-457b-11e8-ae70-
70c19cb6c123.shtml?refresh_ce-cp 

- Italian National Institute of Documentation for Innovation and Educational Research 
(INDIRE): http://www.indire.it/;  

- Ministry of Education, University and Research (MIUR) - data on the early school 
leaving: 
https://www.miur.gov.it/documents/20182/2155736/La+dispersione+scolastica+nell
%27a.s.2016-17+e+nel+passaggio+all%27a.s.2017-18.pdf/1e374ddd-29ac-11e2-
dede-4710d6613062?version=1.0&t=1563371652741 

- Ministry of Education, University and Research (MIUR) - National Plan for Education 
to Respect: for equality between the sexes, the prevention of violence by gender and 
all forms of discrimination 



KITE fighters – Kids and Teachers fighting for 
inclusion 

2019-1-HU01-KA201-060962 

 

Kitefighter – National Adaption Plans  page 23 from 23 

https://www.miur.gov.it/documents/20182/0/Linee+guida+Comma16+finale.pdf/c1
dd73b7-e8dc-4486-87d8-9969db64f01a?version=1.0 

- Ministry of Education, University and Research (MIUR): https://www.miur.gov.it/; 
- National institut of statistics - ISTAT “Indagine conoscitiva sul bullismo e 

cyberbullismo” 2019 : https://www.istat.it/it/archivio/228976 
- National Institute of Educational Documentation, Innovation and Research (INDIRE): 

http://www.indire.it/  
- Save the Children 2019: 

https://s3.savethechildren.it/public/files/uploads/pubblicazioni/x-atlante-
dellinfanzia-rischio-il-tempo-dei-bambini_2.pdf 

 

 


