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INTrOdUCTION

The project entitled "From School to Community: Children and 
Students as Agents of Social Change" is being implemented 
within the framework of the Democratic Citizenship and 
Human Rights Education Project supported by the Central 
Finance and Contracts Unit Ministry of National Education 
and European Union. The overall aim of this project is for 
students to organise and participate in activities that will raise 
awareness among society on the subjects of democracy and 
human rights. Materials and activities to provide guidance to 
students are developed and implemented within the project 
framework. At the same time, the experience gained through 
the project activities are expected to help students to develop 
the knowledge, skills, attitudes and values required to actively 
contribute to democratic life

The stated project goals are as follows: 

1. To be a leader in strengthening democratic citizenship and 
human rights using a sustainable, multi-actor and grassroots 
approach in order to contribute to the development of a 
democratic society. 

2. To support students in developing the knowledge, skills 
and attitudes that will permit them to actively participate 
in democratic life and in learning through experience their 
rights and responsibilities at school and in society. 

3. To provide the opportunity for students to undertake 
activities that will improve their environment as well as their 
participatory democratic citizenship skills. 

This handbook contains activities that can be implemented as 
part of the process by which students’ share with society the 



8

knowledge and experience they gain in school on the subjects 
of democratic citizenship and human rights. All the activities 
have been prepared in line with a Child-to-Child approach. 
The handbook aims to provide help to teachers throughout 
the process as they advise students in their activities. This 
practical handbook was designed for conducting school 
activities outside of the classroom.

Child-to-Child approach

The activities were prepared using the Child-to-Child Approach 
developed by Professor David Morley and his colleagues in 
1978 based on their activities conducted for children’s health 
within the framework of the 1979 Year of the Child. 

The Child-to-Child Approach is a 6-step method for solving 
problems that was formulated as a means of equipping children 
with the information and skills needed to cope successfully with 
the problems arising in the society in which they live. 

The underlying assumption of the Child-to-Child Approach is 
that children can organise and implement various activities 
that allow them to contribute to solving the problems of the 
society in which they live. Originally begun with the aim of 
transferring important messages and skills relating to health, 
in time, these activities have come to be used in all areas as 
an effective way for children to send messages to and instill 
new behaviours in other children as well as in adults, including 
their parents and society at large. This approach envisions 
introducing children to participatory methods; in other 
words, thinking as a group, making decisions together, and 
implementing and evaluating these decisions by themselves. 
In this sense, activities organised using the Child-to-Child 
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Approach can be a very positive start to children’s taking 
responsibility for their own lives, strengthening their roles in 
society and increasing their knowledge through information-
sharing. Thus, it is very important that this participatory 
approach is used as the foundation for planning the activities 
children will then implement with the aim of participating in the 
search for solutions to society’s problems related to democracy 
and human rights.

Children’s effective participation and group work are central to 
the Child-to-Child approach. For this reason, activities should be 
implemented in a manner that allows all children to participate 
and to think and work together as a group. 

The Six-Step Child-to-Child approach

The Child-to-Child Approach consists of six steps:

1. Identification of Subject and Priorities
2. Studying the Chosen Subject 
3. Discussion and Planning
4. Preparation
5. Implementation
6. Evaluation

Step I : Identifying the Subject and Priorities: 
In this step, children identify the subject and the priorities that 
they want to address. 
There can be a wide variety of subjects; however, in order for 
the action to be more effective, it must address real problems 
of society. When the problem identified is one that the students 
are themselves interested in and want to actively participate 
in solving, their opportunities for learning will increase. In the 
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first step, brainstorming can be used to identify what students 
see as the greatest problems in their own environment. Small 
group discussions can also be used in ranking the problems 
that have been identified.
 
at the end of Step 1, children should be able to answer the 
following questions: 

• What are the problems related to democracy and human 
rights in my surroundings?  

• Of these, which could be the most important problems? 

Step II – Studying the Chosen Subject: 
In this step, students collect information from various sources 
(e.g. books, magazines, brochures and experts) in order for 
them to get a better grasp of the subject and its different 
aspects. In some cases, the teacher can also provide some 
information on the subject. Society can also be a source of 
information, in which case field research may be conducted to 
gather information from society. As part of the field research, 
children question the relevant people in their environment 
(neighbourhood residents, neighbourhood registrar, etc.) 
about the problems they have identified and take note of their 
responses. Prior to conducting the field research, it is helpful to 
tell students that the questions they will be asking should not 
be aimed at embarrassing or finding out about the private lives 
of the individuals being questioned, but to collect information 
about the problems. Children can construct simple tables or 
graphs to analyse and present the information they collect. 
These materials may also be used to start a discussion, and 
by discussing what these graphics show and what they mean, 
students might be able to reach conclusions. In this step, 
students should share with their classmates the information 
they have gathered. 
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at the end of Step 2, children should be able to answer the 
following questions:

• What information do we need about the problem identified? 
(For example, the causes and effects of the problem)

• How will we collect this information? (For example, from 
field research, books, or relevant  individuals)

• How will we organise the information we collect? (For 
example, tables or graphics.)

Step III – Discussion and Planning: 
In this step, students hold discussions based on the information 
they have gathered in order to gain a deeper understanding 
of the causes and effects of the problem. They also discuss 
possible solutions, what actions they can take, and the possible 
outcomes of their activities. 
Small-group discussions can be very productive for students at 
this stage.  These discussions need to be well-planned. Groups 
should be comprised of 4 or 5 students. In order for students 
to be able to see each others’ faces and communicate with one 
another it is important that they are seated around a table or 
in a circle on the floor. All children should have a chance to 
participate in the small-group discussions. The aim of these 
small-group discussions is to help students to better understand 
the problem and identify what they can do about it. At the end 
of these discussions, the students will understand the problem 
and develop a work plan designed to solve it. As part of this 
process, students will decide what will be undertaken, how, 
where, when and by who. They will try to find the most effective 
way to develop and communicate their message. Discussions 
and brain-storming are methods that can be used at this stage. 
At the same time, students can use drama techniques in order 
to help them anticipate what results they may obtain before 
they start work on their planned activities.
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at the end of Step 3, children should be able to answer the 
following questions:

• What are the causes and effects of the problem we have 
identified?

• What can we do to try and solve the problem?
• What kind of a workplan do we need to find a solution to 

the problem?

 

Step IV - Preparation: 

In this step, students will prepare to implement the plan they 
presented in Step III. At this stage, students may need guidance 
to prepare for the difficulties they may encounter and avoid 
unnecessary failure. 
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Step V - Implementation:
 
In this step, students 
will start work on imple-
menting the activities 
they have prepared to 
solve the problem. 
Within this framework, 
students can undertake 
a number of actions, 
such as talking to other 
students and members 
of the public to raise 
their levels of aware-
ness, designing and 
distributing brochures, 
and hanging posters 
in relevant places. It is 
important that the stu-
dents decide on what 
activities will be under-
taken. At this stage, the 
teacher can observe the 
students’ activities and act as a guide in evaluating possible 
difficulties and making plans for what to do in the future.

Step VI – Evaluation:
 
To complete the activity implemented in the field, students come 
together again and discuss whether or not their actions were effective 
or not and how they could be improved. Activities that students 
considered to be unsuccessful can be changed and repeated. 
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Implementing the Principles of 
the Child-to-Child approach 

• Children should be listened to carefully. 
• Children should be provided with an environment 

condusive to   collaborative work and effective 
participation.

• Childrens’ ideas and experiences should be taken 
seriously. 

• Children should be shown flexibility.
• Facilitator should be open and approachable. 
• Children should be provided with sufficient time to 

complete work.
• Children should be provided with guidance  in their 

activities. 
• Children should be provided with encouragement.
• Children’s needs should be kept in mind.
• The process should be enjoyable.
• Care should be taken to exhibit patience, creativity and 

efforts at democracy throughout the entire process.
•  There should be openness to criticism, and mistakes 

should be viewed as learning opportunities. 
• Children should be provided with concrete learning 

experiences. 
• Children should be given constructive feedback about 

their activity.
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aCTIVITIeS
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aCTIVITIeS

A variety of activities can be used for each step of the Child-
to-Child Approach. This section presents the six steps of the 
approach along with activities that can be implemented at each 
step. The handbook also provides some additional activities to 
be used in different settings on Annex 7. 

Step I – Identifying the Topic and Priorities 

aims:

1. To develop the attitudes, behaviours and skills students will 
need to work together effectively.

2. To inform students about the project topic and 
implementation approach. 

3. To present to children problems identified in society relating 
to democracy and human rights, and to have students 
state the problems they have observed in society related to 
democracy and human rights. 

4. To have students point out the most significant problems 
from among those they have identified.

The teacher/facilitator can use a variety of activities, included 
the ones presented below, in order to achieve these aims. 

• The students split into groups. The teacher and students 
decide together how the groups will be constituted. If the 
students don’t know each other, introduction and ice-
breaking activities can be implemented. If necessary, the 
activities found in Annex 1 can be used to establish groups 
and as ice-breakers.  

• The teacher asks students questions such as, “What do we 
need to watch out for with group work?” and writes the. 



17

Helpful Hints #1: What to Watch Out for during Group 
Work 

• Everyone in the group has the right to speak up and 
present their ideas.

• When your friends are speaking, listen carefully without 
interrupting. 

• Different ideas may be presented, and you should show 
respect for everyone’s.

• Fulfil the responsibilities and tasks  assigned to you as 
part of the group work, because the ideas and things 
produced will belong to all of you.

students’ responses on the board. The box “Helpful Hints #1” 
lists points that require particular attention. The groups sign 
the “Group Contract” (See Annex 2)
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activity 1: Children in england Work for environmental 
Health 

aim: 

1. To become informed about the Child-to-Child Approach 

Materials: Case Study Paper (Annex 3), “Worksheet 1” 
(Annex 4). 
Time: 10 min.

Procedures:  

1. Students get together in their groups. 
2. Students are given 3 minutes to read the case study 

entitled “Children in England Work for Environmental 
Health” (See. Annex 3). 

3. Students work as a group to discuss and answer the 
following questions found on “Worksheet 1” (See Annex 
4).

a. What is the problem in this case study?
b. What kind of solution did the students find?
c. What did they do to solve the problem? 
d. What would you have done in their place?
e. Each group is asked to share how they answered the 
question “What would you have done in their place?” 
 
4. By using the Case Study and taking into consideration 

students’ responses, students become informed about 
the six steps of the Child-to-Child Approach. 

• Information about the Child-to-Child Approach is provided by 
implementing “Activity 1”. 
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activity 2: brainstorming and Vote 

aims:

1. To identify problems encountered in society related to 
democracy and human rights. 

2. To identify the most significant problems from among 
those recognised.

educational acquisitions: Critical thinking, sharing and 
respecting ideas, discussion and compromise, research 
skills 

Materials: Music player, paper cut into strips, poster board, 
glue, ‘sticky notes’.

Time: 20-25 min.

Procedures:

1. Students come together in groups. 
2. Children get into comfortable positions and then close 

their eyes.
3. The teacher, accompanied, if possible, by relaxing music 

in the background, gives the following instructions: 
“Imagine that you are lying in your bed at night and are 
about to go to sleep. You start to think about the things 
you have experienced recently. You think about your 
family, your school, and society. What things would you 
want to change in order to have a more liveable society 
that is more democratic and more respectful of human 
rights?”

• Activity 2 is implemented in order to identify the subjects on 
which the groups will study.
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4. Children write down on the strips of paper the problems 
they have thought about. Each group member is 
encouraged to write down more than one problem.  

5. The groups glue the strips of paper with their responses 
onto poster board. 

6. Each group votes on which problem they want to 
work on from among the problems identified. Voting 
is conducted by giving each student 5 sticky notes and 
having them vote for the problem they think is most 
important by sticking down the notes by the problem. 
If they want, students can distribute their ‘votes’ among 
more than one problem. 

7. Based on the results of the vote, each group discusses 
among itself and reaches a compromise about which 
problem the group will work on. Afterwards, the students 
decide on names for their groups.

8. The groups share with each other their names and the 
problems they have decided to work on. It is all right if 
more than one group has decided to work on the same 
subject. 

9. This session ends by explaining to each group that they 
should gather information about the problem they have 
identified from a variety of resources (newspapers, 
photographs, knowledgeable individuals, etc.) and bring 
these with them to the next session.  
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Step II – Studying the Chosen Subject

aim:

• 1. To have students discuss in greater depth the causes and 
outcomes of the problems they have identified.

1. The teacher/facilitator guides the groups in answering all the 
questions found under ‘Helpful Hints #2’ as they implement 
‘Activity 3’. 

Helpful Hint #2: Study Questions

• What do we know about the subject identified?
• What types of information do we need? (Problems of 

democracy)
• How will we collect this information? Where can we 

find this information? With whom can we speak?
• How can we organise the information we collect? (using 

Tables or Graphics)
• What can we learn at the end of our research? (What 

are the most frequently encountered problems related 
to democracy and human rights?)
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activity 3: Group discussion

aim: 

1. To gain a deeper understanding of the subject. 

educational acquisitions: Communication skills, decision-
making, compromise, categorising and presenting 
information and ideas, critical thinking. 

Materials: Worksheet 2 (Annex 5)

Time: 30-40 min.

Procedures: 

1. Children come together in groups. They work on becoming 
informed about their chosen subject and gaining a deeper 
understanding of the problem. 

2. During the working process, it is important that they 
answer the questions on Worksheet 2 (See Annex 5). 
The answers that are given to the questions on the 
worksheet will act as a guide to the students in organising 
the information they have obtained from their group 
research and their discussions in order to prepare for the 
next step. 



23

Step III – Discussion and Planning 

aims:

1. Students consider in-depth the causes and effects of the 
identified topic.

2. Students make recommendations regarding possible 
solutions to the problem. 

3. Students prepare a workplan to solve the problem. 

• The teacher/facilitator implements ‘Activity 4’.  
• During the activity, the groups reach joint decisions about 

the questions found on ‘Worksheet 3’ (See Annex 6). At the 
end of this activity, students are expected to produce an 
implementable work plan. 

• The goal of the activities planned at this stage should be 
for the students’ messages to reach as wide an audience as 
possible. 

• It is very important for the students to develop these plans 
by themselves. 

• ‘Helpful Hints #3’ provides a list of possible actions that 
students might suggest as a result of this activity. 

Create and hang up a poster 

Write a poem 

Send a letter to the relevant people 

Write and perform a puppet show 

Write and perform a play

Write and perform a sketch 

Create a blog 

Make a short film 

Write a song 

Publish a newspaper

Design and distribute a brochure

Speak at the school assembly

Open an information stand

Speak on tv and radio

Organise a field trip

Develop a web site

Meet with decision-makers

Draw a caricature

Helpful Hint #3: What Can be done?
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activity 4: Work Plan

aim 

1. Prepare an implementable workplan to solve the problem 
identified.

educational acquisitions: Critical thinking, effective 
communication, creative thinking, idea sharing, decision-
making, problem-solving, collaboration. 

Materials: Worksheet 3

Time: 40 min.

Procedures:

1. The project groups meet, worksheets are distributed, 
and the groups answer the questions on the worksheets 
in order to plan the activities they are to conduct aimed 
at solving the societal problem they have identified. 

2. In order for the groups to exchange ideas with each 
other, the plans they develop are presented on a panel 
or on the classroom blackboard, and a spokesperson for 
each group presents a summary of their action plan.

3. The action plans that are developed can remain on the 
blackboard after the session ends in order to guide 
students in the work they will be undertaking during the 
next sessions.  
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Step IV - Preparation

aim:

1. Students make preparations for implementing their 
workplans. 

• Throughout this process, the teacher/facilitator provides 
students with the materials and tools that they feel they 
need as well as guidance to enable students to develop a 
workplan suitable to their aims during the time available. 
This step may take 2-3 weeks to complete. 
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Step V - Implementation

aim:

1. To communicate the students’ messages to the public.

• In this step, students implement the actions they have 
planned in order to communicate their message to the 
groups they have decided upon (e.g. parents, employees 
of state and private agencies, students at other schools, 
merchants, ‘the person on the street’). At this point, the 
teacher/facilitator can observe the students’ activities and 
help them in assessing any difficulties they face and planning 
what steps they should take to reach a solution.
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What did They do?

• They wrote and performed a sketch.
• They created a blog (indes06.blogspot.com.tr).
• They prepared a brochure and distributed it to merchants, 

employees and citizens at government offices, university 
students, etc. at various places in the neighbourhood.

• They opened information stands at various events (a 
Democracy Festival, a Kite Fest and an Intergenerational 
Communication Seminar). 

• They created banners and marched at the university 
campus. 

• They wrote and recited poetry.
• They drew and exhibited caricatures.
• They designed and exhibited posters.
• They created a magazine.
• They went to the District Administrative Offices and the 

neighbourhood registrar’s office to meet and discuss the 
issue.

• They visited a woman’s association. 
• The 3 schools that participated in the Project came 

together at the ‘Democracy Festival’ held at the university 
and shared their work with each other.
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activity 5: Memory box

aim:  

1. To evaluate the activities conducted as part of this project. 

educational acquisitions: Critical thinking, creative think-
ing, self-expression, reflective thinking

Materials: Cardboard, board marker, cardboard box, pen, 
paper cut into strips.  

Time: 40 min.

Procedures:

1. Paper is distributed, and students are asked to write 
down what they felt and thought at any of the stages of 
the activities they implemented. It is not necessary for 
them to write down their names.

2. Strips of paper are distributed to students, who are asked 
to write on separate pieces of paper their views on the 
topics below with regard to the activities they completed 
as part of the project. 

Step VI - Evaluation

aim:

1. To have students evaluate the actions they have undertaken.

• To have students come together again and complete ‘Activity 
5’ with the teacher/facilitator as a conclusion to the activities 
they have organised. 
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• How I felt about our activities
• What I found to be interesting about our activities
• My positive views about our activities 
• My negative views about our activities 
• My recommendations

3. Students are asked to put their papers in the ‘Memory Box’ 
according to subject. (For example, starting with “I felt”…)

4. Students are asked to take turns picking a strip of paper 
from the box and reading out loud the statement written 
on it. If necessary, the viewpoint presented is discussed. 
The teacher can encourage discussion by asking questions. 
It is necessary to ensure that everyone’s opinions are read 
out.



aNNeX
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annex 1a.
activity 1:  My Hero

aim: 

1. Children establish groups of 4 or 5.

Materials: Pictures of superheroes, cardboard box, scissors

Time: 5 min.

Procedures: 
1. Previously selected pictures of superheroes are cut into 

4-5 pieces each according to the number of students per 
group. All the pieces are placed inside a cardboard box 
and mixed up. 

2. Students take turns choosing a piece from the box without 
looking.

3. After all the students have chosen a piece, they must 
try to put the pieces back together and guess who the 
superhero is in the original picture. At the same time, 
groups are formed by placing all students who selected 
pieces from the same picture into the same group. 

4. Students may decide to name their group after the 
superhero whose picture they pieced together.

aNNeX
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annex 1b .
activity 2: all aboard the Train!

aim: 

1. Children establish groups of 4 or 5.

Materials: Music player, chalk.
 
Time: 5 min.

Procedures: 

Teacher/facilitator asks the children to imagine that they are 
going to embark on a train trip, but that it is not clear who 
will be seated in which compartment. In order to determine 
where the travellers will be seated, they will need to follow 
certain steps.

1. The teacher/facilitator uses the chalk to draw a large 
circle in the centre of the classroom.

2. All the students are asked to take a place on the circle.
3. The music is started, children start moving around the 

circle, clapping in time to the music and shouting “All 
aboard, the train is leaving the station!”

4. The teacher/facilitator stops the music, and the children 
are asked to quickly hold hands and make small circles in 
groups of four.

5. Each of the circles with children holding hands becomes 
a group.
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annex 1c.
activity 3: I Get to Know My friend

aim: 

1. Children meet and get to know each other.

Materials: Chalk

Time: 5 min.

Procedures: 

1. The teacher/facilitator uses the chalk to draw a large circle 
in the centre of the classroom.

2. All the students are asked to take a place on the circle.
3. To start the game, the teacher/facilitator also takes a place 

on the circle and asks the student on the right or left to 
say their first and last name and to share one interesting 
thing about them with the class. 

4. The next student repeats what the previous student 
said and then says his/her name and shares something 
interesting about him/herself. After s/he is finished, the 
next student takes his/her turn.

5. The other students join in the game by watching. In this 
way, an environment is created for all the students to get 
to know one another.
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annex 1d.
activity 4: Who’s got the ball?

aim: 

1. Children meet and get to know each other.

Materials: A small ball.

Time: 5 min.

Procedures: 

1. The teacher/facilitator begins the game by standing in 
the centre of the classroom holding a small ball. S/he says 
his/her first and last name and shares one interesting 
thing about him/herself with the class.

2. The teacher/facilitator  tosses the ball to a student, and 
that student gets up and stands next to the teacher/
facilitator, introduces him/herself the same way, saying 
his/her first and last name and sharing one interesting 
thing about him/herself with the class. When s/he 
is finished speaking, s/he tosses the ball to another 
student. 

3. The game continues with each student introducing him/
herself and tossing the ball to another student, with all 
the students in the class getting a turn to speak. 

4. By the end of the game, all the students have got to 
know one another. 
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annex 2.
Group Contract

I, _____________________________, promise to abide by the 
group work principles listed below.  

1. I will respect the right of everyone in the group to speak 
and share their ideas. 

2. I will share my ideas with the other members of my 
group, and I will try to learn their ideas as well.

3. I will make an effort to reach decisions as a group. 
4. When tasks are assigned to group members, I will 

complete the tasks assigned to me on time, and I will 
try to help the other group members with their assigned 
tasks. 

5. I will work in harmony with the other members of my 
group. I will look for ways to compromise in cases where 
disagreements arise. 

Signature:  _____________________       Date:  _________________



37

annex 3. 
Case Study: Children in england Work for environmental 
Health 

CHIld HealTH edUCaTOrS 
(aN eXaMPle frOM eNGlaNd)

Children at a school in a suburban Liverpool were using an 
empty space next to the school as a playground. As part 
of the Child-to-Child Children’s Health Programme being 
implemented at the school, children ages 10-11 conducted 
field research in order to identify the most significant health 
problems in their neighbourhoods and gather information 
about regional health conditions.   

The most significant problem identified by the children was 
that of dog faeces, which was due to the fact that residents 
walked their dogs in the space the children used as a 
playground. At the same time the students learned that dog 
waste usually contains a parasite called “taxocora canis” 
that can cause disease, including blindness. Therefore, 
they conducted a campaign to raise the neighbourhood 
residents’ awareness about this topic.

As part of the campaign, the children prepared a puppet 
show that aimed to inform younger children about the 
hazards of dog waste. In the meantime, they realised that 
the problem could not be solved merely by educating small 
children, but that dog owners also needed to be informed 
about the subject. For this reason, they prepared a small 
brochure that explained the hazards posed by dog faeces. 
They also made scoops from plastic bottles and collected 
plastic bags to use in collecting dog waste. 
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As soon as they saw someone walking a dog, a group (team) 
of students immediately went to the person, handed out a 
brochure, informed them about the problem and suggested 
that they use the plastic scoops and bags that they had with 
them. 

The children wanted to give a presentation about the activity 
to their parents and teachers. They also called the City 
Council and explained that something needed to be done 
about the problems of their neighbourhood. Moreover, 
an official responsible for environmental problems visited 
the school and met with a classroom of students to discuss 
the neighbourhood’s state of development, its future, 
and what steps needed to be taken. The purpose of this 
meeting was to demonstrate that responsible officials took 
the students’ activities seriously and to provide them with 
encouragement. 
 
In order to meet the Child-to-Child project’s primary goal of 
improving the health of children and adults, the students 
need to be actively involved in doing something. In this 
first project in England, not only were the students able to 
create change in their own environments, they proved that 
they could be an important source of information for both 
children and adults. In the process, childrens’ attitudes and 
perceptions about themselves also changed. In the words 
of one 10-year-old: 
“Before .... I was a child and not an important person for anyone, 
but now..... I feel that I am more important and can take control 
over my own life.” 
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annex 4. 
Worksheet 1: english Children Work for environmental 
Health

What is the problem 
in this case study?

What kind of 
solution did the 
students find?

What did they do to 
solve the problem?

What would you 
have done in their 
place?
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annex 5. 
Worksheet 2: Group discussion

We are 
defining the 
problem

We are 
becoming 
informed 
about the 
problem

We are 
sharing our 
information

What do we know 
about the subject 

identified?

What could be 
the causes of 
the problem?

Who is 
affected by the 

problem?

What type of 
information do 

we need?

Where can 
we find this 

information? Who 
can we talk to?

How will we 
gather this 

information?

How will 
we organise this 

informaiton?

How will we present this 
information?
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annex 6. 
Worksheet 3: Workplan

What is the problem 
we want to solve?

What is the message 
we want to give 
people?

What kind of action 
will we organise?

Who is our target 
group? 
Who are we 
conducting this 
action for? 
What do we want to 
say to whom? 

How will we reach 
these people? 
What methods will 
we use to promote 
our message?

How will tasks be 
distributed? 
Who will do what?

When?
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Annex 7.a
Activity 1: The Issue Mix - & - Match Game

Duration: 1-2 hours. 
Setting: School, during regular hours of the citizenship 
course.
Human Resources: One teacher/facilitator, students.
Materials: sheets of paper to write on; pens, pencils, crayons; 
posters – one per small group; paper slips.
Purposes: this activity is designed as a game that facilitates 
students in the exploration of a variable number of issues 
to focus on. The approach is that of creative thinking and it 
is used to look at the different problems from a variety of 
perspectives. Students are challenged to acquire an out-
of-the-box approach to come up with new perspectives on 
issues that they would like to build an activity on. 

Description of the Activity:

Step One
Students are divided in smaller groups. They are asked 
to think about 5 issues they would like to solve for their 
community. 3 of these issues are required to be made up of 
an adjective preceding a noun. Students will then be asked to 
analyse the elements of their issue separately. For example, 
they might come up with “lonely elders”, which will need to 
be split up into “lonely” ”loneliness”, and “elders”, and wrote 
down separately on paper slips. “Polluted environment” could 
be another issue, which would be split up into “pollution” and 
“environment”. This analysis will be applied to all issues found. 
At the end of this step, they will have a number of paper slips 
with several elements composing issues written down on 
them. Some issues cannot be divided into sub-elements, and 
they will be kept as they are (e.g. crime, homelessness, etc.). 
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Step Two
Paper slips will be combined in 3 couples, so as to put together 
elements from different issues. For example, students 
might have combinations of “poverty” and “education”, or of 
“pollution” and “crime”. Some combinations will not make 
sense at all (e.g. “lonely” and “abuse”). Two paper slips will 
not come in combination, as their original issue was not 
made up of an adjective + a noun.
 
Step Three
The 3 combinations of issues and the two single issues from 
each small group will be handed over to the closest group. 
Each group will then be asked to review the combinations 
and issues that the other group has come up with, and to try 
to make sense of them as they are. Students will write down 
their ideas of issues that the combinations might give rise to, 
by listing each combination on a poster and adding below 
their understanding of it. Later on, they will recombine the 
issues to obtain what they think was the original version of 
them. 
 
Step Four
Each group will show their posters to all classmates. One 
student from each small group will present the poster and 
take questions and comments from the audience. A voting 
activity will finally be carried out to choose which issue/s to 
tackle.

Step Five
The evaluation activity “Memory Box” can be used to help 
student evaluate their activity.
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annex 7.b
activity 2: The awareness Comic Strip

Duration: 1-2 hours. 
Setting: School, during regular hours of the citizenship 
course.
Human Resources: One teacher-facilitator, students.
Materials: sheets of paper to write on; pens, pencils, crayons; 
posters – one per small group; paper slips; a cardboard box.
Purposes: This activity allows students to reflect on the 
several meanings of violence and to raise awareness in their 
schools and their communities about violence and non-
discrimination, through a creative and participatory method. 
Students experience team-work, creative writing and drawing 
skills, respect for each other’s views and ideas, and expressing 
their own opinions, while exploring the issue of violence and 
discrimination.

Description of the Activity:

Step One
The facilitator asks students to split into smaller groups, 
either freely or by means of a game, depending on the time 
at disposal. Each group is allocated 10 minutes to discuss the 
topic of violence, and to come up with 1 (or more) aspect of 
violence they would prefer to focus on. The chosen aspects 
are then shared with all classmates. The facilitator writes all 
shortlisted topics on the whiteboard or blackboard. 

Step Two
Each student is asked to vote only for one aspect that they 
want to focus on. Each of them has one vote and expresses it 
by raise of hand or ballot. One student makes note of all votes 
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and declares the chosen topic at the end of the voting. If no 
topic has the majority, the floor is open to discussion – one 
minute is allocated to each student willing to express their 
opinion on why their topic of choice is the best. This is then 
followed by a second voting session.  This step ends when 
consensus is reached. All students will have contributed to 
making a decision on the topic to focus on.

Step Three
Students write down a story based on the topic chosen by 
the class. This activity is undertaken in small groups. The 
time allocated to the story-writing is 15 minutes. All stories 
are then read to the class and one story is chosen by means 
of democratic vote (as above) – or in a raffle if time is not 
sufficient. Each small group is assigned one part of the story. 

Step four
Every small group draws their part of the story as a comic 
strip. The facilitator will decide how much time should be 
allocated to this step. When all strips are ready, they are 
exhibited in the schools and/or community centres/town 
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annex 7.c
activity 3: The Snapshot

Duration: 1-2 hours. 
Setting: School, during regular hours of the citizenship 
course.
Human Resources: One teacher/facilitator, students.
Materials: make-up, colours, crayons, materials to create 
props.
Purposes: this activity allows students to explore 
communication strategies and creative thinking to raise 
awareness about a topic of their choice in the field of 
democratic citizenship and/or human rights.  Students 
are challenged to make decisions as a group, respecting 
everybody’s views and opinions, and to adopt a creative and 
visual method to learn about an issue of their choice, while 
also educating the community about it.

Description of the Activity:

Step One
Students divide in smaller groups for better cooperation. 
Each group is asked to think about their country or their 
community, and to discuss the issues that require a solution. 
Each group is then asked to vote on one issue only. 

Step Two
Once one topic per group has been chosen, students are 
expected to reflect on a way of representing the issue 
through a photo. Group discussion leads to the definition of 
the preferred representation of the chosen issue. 

Step Three
Students develop the props they need for the photo. The 
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facilitator sets the time for the representation and shooting 
phase. One or more photos of the issue enactment is taken 
either by students themselves or by the facilitator. A proper 
venue for the exhibition of the photos is then suggested by 
the students and arranged by the facilitator. The photos* 
can also be used as leaflets to raise awareness among the 
community. 
*Photos can be replaced by other visual means of conveying 
the chosen issue to the community, such as drawings or 
poems.

Step four
The evaluation activity “Memory Box” can be used to help 
student evaluate their activity.
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annex 7.d
activity 4: democracy in the Making

Duration: 1-2 hours. 
Setting: School, during regular hours of the citizenship 
course.
Human Resources: One teacher/facilitator, students.
Materials: voting paddles – or material to make voting 
paddles – with “for” and “against” sides. 
Purposes: this activity is based on the technique of the 
Oxford-style debate.  Students are engaged in a mock 
decision-making process that allows them to: 1. explore a 
topic related to democracy in their country or in their school; 
2. practice speaking in front of an audience; 3. apply critical 
thinking skills in a real-life-case scenario; 4. share their 
opinions with others while respecting others’ views. Role-
playing is the main method employed for this activity. 

Description of the Activity:

Step One
Students need to decide for a topic and a related proposal to 
debate. In case of existing time restrains, it is recommended 
that a topic that has already been discussed is chosen. 
Students are then expected to come up with a proposal on 
which they will debate and vote during the activity.

Step Two
Students are divided into the following three groups: 1. Party 
in favour of the proposal; 2. Party against the proposal; 3. 
Voting audience (the majority of students are members of 
this group). A game can be used to assign students to the 
groups or they can volunteer. The facilitator will inform, 
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beforehand, that students becoming members of one of the 
parties will be required to give a short two-minute speech.
Step Three
Each party is given 10 minutes to prepare a 3-minute speech 
and an 8-minute speech in favour or against the proposal. 
In the meantime, the facilitator asks the audience to cast a 
pre-debate vote on the proposal. This will allow the students 
to assess the effectiveness of the debate in convincing the 
audience. 

Step four
The debate can now begin. One 3-minute speech per party 
– one speaker only - is given to the audience. The audience 
is asked to cast a vote again. The facilitator makes a note of 
the results.

Step five
One 8-minute speech per party is given in favour or against 
the proposal. After 1 minute from the beginning of each 
speech and until one minute before the end of the speech, 
students from the opposing party and from the audience can 
ask for a point of information to receive a clarifying answer 
on one point that has been made by the speaker. Only 2 
points of information can be asked for, and the speaker is 
obliged to accept only one of the two. 

Step Six
The audience is asked to cast a final vote by using the voting 
paddle. Members of the parties are allowed to vote. The 
winner of the debate needs to hold the majority of votes. 

Step Seven
The evaluation activity “Memory Box” can be used to help 
student evaluate their activity.



SUMMary Of SUMMaTIVe eValUaTION 

rePOrT Of STUdeNTS’ aCTIVITIeS



52

INTrOdUCTION

The FS2C project aims to help students develop knowledge, skills, 
attitudes and values to participate actively in democratic life by 
learning and exercising their rights and responsibilities both at 
school and in their community. It also aims to empower students 
with the readiness to take action in the society in the defence 
and promotion of human rights and democracy. Students are 
able to develop initiatives to improve their environment and 
develop participation and democratic civic skills. Students will 
also understand the meaning of participation and develop a 
sense of effectiveness, through which they will be able to solve 
problems in their communities as well as capabilities to improve 
the environment. The objectives of the action are as follows:

1. to promote and embrace a democratic society by 
strengthening democratic citizenship and human rights 
education via a sustainable multi-actor bottom-up approach. 

2. to help students develop knowledge, skills, attitudes and 
values to participate  actively in democratic life by learning 
and exercising their rights and responsibilities both at school 
and in their community. 

3. to provide initiatives for students in order for them to be able 
to improve their environment and developed participation 
and democratic civic skills.
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Purpose of  Evaluation

The main purpose of the evaluation is to assess the impact 
of student activities on students’ knowledge, skills, attitudes 
and values related to democracy and human rights issues 
from the perspectives of students and teachers. Considering 
the objectives of the project, the following questions were 
attempted to be answered during the evaluation study 

1. What are the democracy and human rights issues and 
problems determined by the students in their community?

2. What strategies have been developed and what actions 
taken by the students to contribute to the solution of the 
problems?

3. What knowledge, skills, attitudes, and values are developed 
by the students who engaged in the project activities, as 
perceived by the teachers and the students?

Method of Evaluation

The qualitative research design was utilised through multiple 
case designs in the evaluation study. Participants of the project 
were 8th grade students and social studies teachers at three 
middle schools from different neighbourhoods of metropolitan 
Ankara.  Among the participating schools, one was private while 
other two were public schools. One eight grade classroom 
was selected from each school, so totally three eight grade 
classrooms with 82 students participated in this study. 
The evaluation data was collected through different instruments 
developed by the METU team; observations, formative 
evaluation forms, analysis of materials developed by the 
students, teacher interviews, student focus group discussion, 
and analysis of the project evaluation activity (Memory Box) 
conducted with students as step 6 of students’ activities. Focus 
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group interviews with six or seven students in each school and 
teacher interviews with 3 social studies teachers were conducted 
to understand what knowledge, skills, attitudes, and values 
were developed by the students after the implementations 
of their planned activities. The qualitative data collected was 
analysed through content analysis. The focus group and teacher 
interview records were transcribed directly, and the emerging 
themes were extracted and categorised together.

Summary of Findings

The findings from  focus group discussions and observations of 
students’ activities indicated that students were determined and  
worked on the various problems and issues that exist in their 
community such as  the violation of animals’ right to life, the state 
of homeless people, the environmental pollution as a result of 
addiction to plastic bags, the violence against women, women’s 
rights, the disrespect for others, the unhygienic conditions of 
hospitals, family conflicts, and any type of discrimination among 
people. Through working on these problems, they aimed to raise 
awareness towards violence against women; have equal rights 
against discrimination; develop an empathetic understanding 
towards others; and encourage the use of recyclable products 
for a healthier environment.
The following activities were planned and conducted by the 
students during the implementation period to convey the 
messages related to social issues in their communities:

• They wrote and performed sketches.
• They designed websites and created pages on social media.
• They prepared and distributed brochures to merchants, 

employees and private citizens at government offices, 
university students, etc. at various places in the 
neighbourhood.

• They designed and exhibited posters.
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• They created a magazine.
• They opened information stands at various events (a 

Democracy Festival, a Kite Fest and an Intergenerational 
Communication Seminar).

• They created banners and marched at the university campus. 
• They visited a woman’s association. 
• They wrote and recited poetry.
• They drew and exhibited caricatures and slogans.
• They interviewed key authorities about the identified 

problems and issues related to democracy and human 
rights.

• They prepared slides and delivered presentations.
• They compiled newsletters.

According to the results of focus group discussions, teacher 
interviews and the evaluation activity, the knowledge, skills, 
attitudes and values developed by students within the scope of 
the project might be summarised as in the following.
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       Knowledge                 Skills      Attitudes & Values

Critical point of 
view towards 
issues about 
democracy and 
human rights 
concerning their 
causes and 
consequences.

Increasing 
knowledge such 
as hygiene of 
hospitals, family 
conflicts and 
violence against 
women and some 
other issues.

Gaining 
awareness 
towards societal 
issues and 
problems 

Collaborative 
group working, 
group discussion 
and questioning 
skills

Research skills

Self-expression 
skills

Self-evaluation
skills

Creativity 

Social Skills

Communication
skills

Effective 
presentation skills

Organisation skills

Time management 
skills

Critical thinking 
skills

Increase in 
motivation to 
understand  social 
issues

Being more task-
oriented

Development of 
self-confidence

Development 
of sense of 
responsibility

Peers’ acceptance 
of each others’ 
ideas

High level of 
enjoyment 
towards learning 
and practicing 
civic issues

Recognising the 
importance of 
several issues 
regarding 
democracy and 
human rights
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Students’ feelings about the activities

• Excitement, happiness and enjoyment due to increase of 
sense of responsibility and raised awareness of individuals 
and presenting project outcomes in a university environ-
ment.

• Astonishment  and anger 
• Tiredness
• Admiration of the project objectives
• Sadness because of some people’s disrespect toward proj-

ect activities
• Increased motivation and enthusiasm for different projects
• Satisfaction due to meeting with different people

Interesting things about the project

• Dissemination of outcomes at university context and indi-
viduals’ appreciation of their actions

• Role-playing and posters of some of the groups
• Dissemination of project activities through social media
• Project partners from different countries following the 

project activities
• Working on different issues and problems from each 

school
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Negative views about  activities

• People’s disrespect toward project activities and 
dissemination of outcomes

• Some of the group members’ lack of interest to project 
activities during group working

Recommendations of students

• More raising awareness of people  about the project
• Effective communication between groups
• Strong sense of team spirit and responsibility taking within 

groups
• Producing more outcomes through the activities 
• Reaching more audiences
• Working on common problems
• Putting the brochures on walls rather than giving to 

people

Positive views about the activities

• Raising awareness and consciousness of people about  
issues related to democracy and human rights identified by 
students

• Increased knowledge about issues related to democracy 
and human rights

• Development of consciousness toward the community 
issues.

• Dissemination of project outcomes 
• Organisation of democracy festival
• Representing themselves as intended
• Working in groups
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Moreover, there are several suggestions and expectations 
mentioned by the teachers if the project was re-conducted. 
Teachers suggested to choose students who would participate 
in the activities actively rather than including all students in 
a class or selecting an active classroom rather than random 
sampling of classrooms. Not only do students know teachers’ 
expectations but also teachers should know the students’ 
capabilities. Secondly, students of fifth and sixth grades would 
be chosen to conduct the project activities rather than 8th 
grade students.  It was suggested to maintain project activities 
during student club hours. Dissemination of project outcomes 
both within the school and the community were stated to be 
stronger by most of the teachers. Giving incentives appropriate 
to each group, increasing the motivation of participants, active 
participation of teachers in terms of guidance were highlighted 
too. 
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Conclusions and Recommendations

Overall the findings derived from observations, focus group 
discussions with students, “memory box” evaluation activity, and 
teacher interviews indicated that the students’ activities were 
effective in developing knowledge, skills, attitudes and values 
conducive to active participation of students in the solution of 
identified problems related to democracy and human rights in 
their community. Moreover, the project activities contributed 
students’ social and personal development. Using the  child-
to-child approach as an approach that encourages children to  
determine the problems,  determine solution strategies, plan 
the activities and take actions in the community and evaluation 
of their own actions were strengths of the project in developing 
necessary knowledge, skills, attitudes, and values conducive to 
development of active and democratic citizenship in the  school 
context. 

On the other hand, some of the issues and problems raised by 
both students and teachers such as unequal participation of 
group members to project activities, limited time for planning 
and implementation of project activities due to abundance 
of curriculum and standard examinations, lack of sufficient 
organisation among group members, and relatively high level 
of absence of students particularly towards the end of the 
semester might be considered as the weaknesses of the project 
activities. In this perspective, several recommendations might 
be presented for further studies;

1. The project activities might be conducted with another grade 
level or in a different time period (e.g. during student club 
hours) with the same grade level. This would eliminate the 
concerns of students and teachers related to examinations.
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2. Observation of students’ activities by the members of project 
team indicated that students needed some more orientation 
and control particularly made by teachers to work in groups 
effectively. Therefore the flow of students’ activities might be 
strengthened through increasing the level of help provided 
from the teacher/facilitator and the level of accountability in 
the classroom during the group work.
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