State of the Art Report
COTW
Citizen of the World
Authored by Lisa Ferrada Andersson and Mirjana Danilovic at Vetlanda Lärcentrum in
cooperation with the partner organizations CESIE- Paula Goltzsche, O.M.A.H.A.I -Hoda
Thabet and Centrum demokratického vzdělávání - Šárka Paličková

2020-1-SE01-KA204-077911

Partner organizations in the project Citizen of the world:
Sweden

Italy

Iceland

Czech Republic

Table of content
Introduction............................................................................................................................................. 3
Background.............................................................................................................................................. 3
Purpose, process, and development of the field study research/interviews ......................................... 4
Methodological approach of collecting the data .................................................................................... 5
Professionals........................................................................................................................................ 5
Beneficiaries ........................................................................................................................................ 6
Barriers holding migrants back................................................................................................................ 7
Support migrants need ............................................................................................................................ 8
Main obstacles migrants are facing according to the professionals ....................................................... 9
What is needed to tackle challenges and obstacles migrants face in their daily life ............................ 10
Discussion .............................................................................................................................................. 12
Conclusion ............................................................................................................................................. 13
Annex I The State of the Art Report – Czech republic ....................................................................... 15
Annex II The State of the Art Report – Sweden ................................................................................ 25
Annex III The state of the Art report - Iceland .................................................................................. 34
Annex IV The State of the Art Report – Italy ..................................................................................... 51
Annex V Questionnaire professionals ............................................................................................... 68
Annex VI Questionnaire beneficiaries ............................................................................................... 70
Annex VII Comparation between partner countries ......................................................................... 73
1. Barriers that migrants express is holding them back .................................................................... 73
2. Obstacles migrants are facing according to the professionals...................................................... 74
3. Support the migrants need according to themselves .................................................................... 76
4. What is needed to tackle these challenges according to the professionals ................................. 77

Introduction
This State of the Art Report is generated by the summaries of the field study research results
from each partner country and is the first phase of the project Citizen of the World (COTW).
This report gives us a general knowledge about strength and weaknesses in today’s work to
empower marginalized migrants and the results will lay the basis for the further work and
development in the project and result in the International Handbook for Professionals (IHP)
working with migrants. The objective is to develop and reinforce the professionals working with
migrants so the beneficiaries can become empowered and self-sufficient in their new home
countries.

Background
All EU countries who have received a high number of migrants in a brief period struggles with
similar issues in terms of integration. Social exclusion of migrants exists in all of our countries
and there is an exceptional need of strengthening and empowering migrants’ participation in
our societies to avoid a long-term life in alienation. There is a vast variety within migrant groups
regarding socially, linguistically, and culturally knowledge. When it concerns their educational
capital, they range from the illiterate to the highly qualified. Individuals with limited school
background need various, different, and adapted efforts to assimilate knowledge and skills.
Language skills are among the most important key competence to enter a new society and
therefor it is enormously significant to succeed in motivating the individuals to pursue further
studies and personal development that leads to the desire of lifelong learning.
The project Citizen of the world is a partnership between Sweden, Italy, Iceland, and the Czech
Republic. The target group of the project is professionals who work to empower marginalized
migrants, thus the final beneficiaries are the migrants themselves.
The main results expected during the project and on its completion are strengthened skills of
professionals in their daily working life with marginalized migrants and empowered
marginalized migrants to navigate their local context, in which they are living, as well as their
knowledge of their new society.
The project expects to develop sustainable methods and long-term structures available even
after the end of the project. Further the aim is to share and spread already existing working
methodologies and good practices as well as to exchange and spread knowledge from the
consortium regarding ways to work with functional employment strategies and the fight against
social exclusion.
In order to reach adequate results, the project started with a field study research addressed to
the involved target groups resulting in the following State of the Art Report, which is laying the
basis for all further project activities.
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The organizations participating in the project Citizen of the World are CESIE in Italy, O.M.A.H.A.I
on Iceland, Centrum demokratického vzdělávání, in the Czech Republic and Vetlanda
Lärcentrum in Sweden. All partners are NGOs except for Sweden who is a municipal adult
education center.

Purpose, process,
research/interviews

and

development

of

the

field

study

The first phase of the project Citizen of the World consisted in interviewing both, migrants
themselves and professionals working with migrants. The preparatory work included
producing two sets of questionnaires both for migrants and for the professionals. In
collaboration and discussions between the consortium Iceland (O.M.A.H.A.I) had the final
responsibility of designing the questionnaires. Most of the questions in the questionnaires
were opened questions with the purpose to receive deeper and more detailed answers.
The questionnaires for the migrants focused on their life before arriving to their new host
country compared to their new life after the arrival. Furthermore, there were questions about
barriers holding them back, obstacles and what kind of support they would need to become
active citizens in their new society. Other questions treated their family situation, former
education and skills as well as their dreams and goals.
Another question was regarding Unity in diversity with the aim to motivate individuals to
reflect on their own responsibility to grow as well as how they can contribute to the ongoing
process of community building and social progress with their unique resources. It was
necessary to explain the concept in advance since the majority did not have a previous
understanding of the concept. The answers from the beneficiaries regarding it were few but
the partnership still believes that the concept Unity in diversity should be addressed within
the next step of Citizen of the World.
The questionnaire for the professionals working with migrants focused on the main challenges
they face in their daily work and what is needed to tackle these challenges.
The answers of the questionnaires are based on interviews with forty-two migrants and fortytwo professionals. The migrants were represented by sixteen men and twenty-six women and
the age ranged between 20-65 years. Each partner country interviewed ten migrants and ten
professionals except for the Czech Republic who interviewed twelve migrants and Sweden
who interviewed twelve professionals. When electing individuals for the interviews, we took
into consideration attempting to reflect voices of professionals working in various fields and
migrants from different countries and different ages to fulfill a holistic view and reach an
adequate result.
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Methodological approach of collecting the data
The field study research/interviews were performed in different ways due to the restrictions
caused by COVID-19. The participants were informed that their answers would be used
anonymously and only for the projects purpose and additionally that no data connected to
their person would be relieved.
Overall, it is a qualitative research where we have collected and analyzed answers/data from
the two groups, professionals, and beneficiaries. The purpose of using a qualitative research
was to describe and illuminate the migrants and professionals’ experiences regarding the
challenges with migration in each partner country and gain a deeper understanding of barriers
holding them back as well as requirements to improve the current situation. The result of the
research will be used as a basis for the further work in the project Citizen of the world and will
lead to a digital International handbook for professionals working with migrants (IHP).
The following report focusses on the barriers and obstacles both professionals and
beneficiaries have expressed in the interviews. Further it focusses on the needs to tackle those
challenges. The complete national reports on answers from both groups of beneficiaries in
each country will be found as annexes at the end of this report.

Professionals
The objective was to find professionals from various backgrounds and with different
experiences with the aim to achieve deep and diverse answers.
The research was mostly implemented through focus groups and individual interviews, in
some cases even face to face where the aim of the project was presented in advance. A couple
of professionals had the opportunity to review the questions in advance and in some cases
answer selected questions via e-mail. The vast majority of the interviews with the
professionals were conducted online via Zoom, Google Hangouts and Skype.
The table depicted below illustrates the variation of professions interviewed in each partner
country and organization.

Organization
Italy - CESIE

Iceland - O.M.A.H.A.I

Professions
Representatives from local NGOs, intercultural
mediators
(working
with
non-profit
organizations and in social projects),
professionals working at fiscal assistance center,
professionals working with women victims of
trafficking, professionals working with Muslim
women, including professionals with migration
background
Social workers, project managers, specialists,
and educators.
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Czech Rebublic - Centrum demokratického Social workers, intercultural worker, interpreter,
language teacher, psychological counselor at a
vzdělávání
NGO, lawyer, project management
Teachers, social workers, employment coaches,
volunteers from the local women shelter

Sweden - Vetlanda Lärcentrum

Beneficiaries
Because of different restrictions in the partner countries some of the interviews were
performed online via various platforms such as Zoom, Skype, WhatsApp and video call and
others performed in person, face to face. The migrants were introduced to the questions and
the project in advance and the questions were presented either in their mother tongue or
English. During the interviews the participants who needed had access to translators and
others realized the interviews in English or the language spoken in the partner country. To
reach varied and comprehensive answers we selected participants from different countries
and different ages.
The chart below demonstrates the variation of the linguistics groups
Linguistics groups
Dari/Farsi
Tigrinya
Spanish
Italian
French
English
Spanish
Czech
Bambara
Urobo
Kamba

Mandinka
Wolof
Ukrainian
Russian
Hindi
Bengali
Kurdish
Bamun
Fullah
Fanti

One question asked in the beneficiary’s survey treated their former education and whether
they were literate or illiterate. The result is illustrated in the graph below.
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Literate/illiterate/semi-illiterated
8

24

semi-illiterate

11

illiterate

litterate

Out of the twenty-four literate participants fifteen were well educated and had former higher
education from their home countries.

Barriers holding migrants back
One significant question asked to the migrant group treated obstacles and barriers that are
holding them back in terms of becoming active and self-sufficient citizens in their arriving
country. The answers differed in some aspects and the differences are often connected to the
existing laws and rules regarding migration in the current country. For example, access to a
living, economic support as well as right to adapted studies on different levels.
One common barrier the migrants expressed was the difficulties to enter the labour market
in their new country. They lack basic information regarding different ways to find a job e.g.
how to write a CV.
Individuals who have short or no former school background (illiterates) particularly expressed
difficulties to learn a new language.
Migrants also lack overall information about their current society e.g. education system,
labour-market and what kind of help they can receive. Today's society demands digital
knowledges and skills which many of the migrant’s don´t handle. It´s a major barrier to
overcome in their process to become active citizens.
A sample of other obstacles and barriers the migrants expressed were the following
(complete comparation between the partner countries will be found in Annex VII):
Lack of knowledge about organisations helping distress from uncertainty of their residence
foreigners after the arrival
status
Bad health and a sense of loneliness

It’s difficult for women to participate in any
activity, for example language courses, when the
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children return home from school. Language
courses that are offered in the evenings are the
most difficult ones for them to attend.
communication issues

Lack of information regarding how to open your
own business in combination with lack of
computer skills
Being part of the generation 1.5 and having Women face problems to coordinate job search
grown in Italy – neither having the same rights as and childcare
Italian citizens nor being considered for the
support offered to other TCNs
The current situation in my home country, still Prejudices and everyday racism – being
war, stress
considered second-class citizens, unreliable or
not considered at all.
Complicated or missing recognition of their Some women experience that they can’’ make
former education
their own decisions. They need permission from
their husbands.

Support migrants need
Another significant question during the interviews was what sort of support the migrants need
to overcome the obstacles and barriers they experience in their arriving country. One common
area was the need to develop their computer/digital skills to be a part of the society and be
able to take part in online courses. In today’s society digital skills are necessary e.g. when
searching for a job, accessing to different services etcetera. Not having digital skills equals not
be a part of the society. Some of the migrants also expressed the need of vocational education
and other educational pathways. Illiterate migrants wish for information in their own language
to understand the new society as well as mother tongue education.
Other areas of support the migrants expressed they need are the following:













More writing skills
Career guidance
CV-preparation
Support in finding job offers
Adapted language courses
Access to housing, support in searching for a living
More information about the Swedish society
Specific support for the generation 1.5 in terms of accompaniment, internships and
working opportunities, legal and psychological support etc.
Paid rent for a short time
Support from the social services to develop themselves
Financial support
Be in a context where they can meet people and develop the language
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Main obstacles migrants are facing according to the professionals
When interviewing the professionals regarding the barriers and obstacle migrants are facing,
the results often tied in with the results of the beneficiaries. The professionals mentioned
language skills as a huge obstacle in various aspects e.g. finding a job and enter the labor
market. They also mentioned the importance of computer skills to be able to become more
active citizens.
Further the professionals believe that migrants lack significant information about their current
society which prevent them from becoming active and self-sufficient citizens. One
considerable issue is the lack of physiological support and treatment to migrants who suffer
from stress and PTSD. There are also no exiting methods to investigate mental disabilities to
offer adequate achievements.
The below chart illustrates other obstacles professionals mentioned as significant. The
complete State of the Art Report from each partner country will be find forward in this report.
Legal hurdles- A valid resident permit is the basis
for all other life projects. Long wait for their first
official permit. Results in frustration,
demotivation and sometimes depression.
Fear of law and tax system and consequent
feeling of oppression.

Prejudices and every-day racism/ mentality of
locals/ discrimination of Muslim women

Management of emotions - some foreigners get
stuck in negative thinking and unhappiness
which influences their perception of everything
in the new society.
Uuncertainty of limited residence status
Inadequate approaches/ missing reciprocity in
integration processes.
Willingness to learn from the new members of
our societies and reciprocity between migrants
and locals are of key importance

Missing access to basic services such as language
courses, formal education, child-care, make their
own income and find a living, language skills

Exclusion is one factor
Inferiority in host country

Women – many of them didn´t work. New
demands in Sweden where naturally both
women and men work. Challenge to support and
strengthen the women to become more
independent and choose their own path to
become self-sufficient citizens
facing stigma limited acceptance of migrants by Employers not willing to hire people of foreign
society – prejudices and xenophobia
origin, especially refugees
-Hidden information about the local public
service and community
-Social isolation
“Home community” approach
Moving to a country where one cannot access
- Segregation
information in any other language then the
Separated communities who helps and provide native language really prevent these groups to
the individuals in many areas but at the same become independent citizens
time prevent them thriving in the new society
Social integration and closeness of Czech society They do not get enough opportunities to
– migrants face problems when trying to create participate in Icelandic society and there are far
rapport and interactions.
too many obstacles to meet. Examples: labor
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Men often lose their identity when coming to
Sweden. In their home countries they were
responsible of providing for their families and
had the overall responsibility. Arriving to
Sweden
often
implies
unemployment
meanwhile the women still have their
responsibilities taking care of the children and
the household. It often leads to frustration and
in the long run it can also lead to aggression and
stress.

market, activities, learning Icelandic as a second
language, prejudice, etc.
Relationship between men and women. An
Arabic or Somali man have very hard to
understand that in our society we take decisions
together. It takes a lot of time to explain and
understand since in their culture the man takes
the general decisions about the economy and
other questions regarding the family.

What is needed to tackle challenges and obstacles migrants face in their
daily life
All professionals involved in the research agreed upon the need of increased and wider
collaboration between authorities, social services, schools, public entities and NGO; s. A wider
and increased collaboration leads to a deeper understanding of the individual needs on many
different levels. Further the professionals expressed a requirement of mapping the
beneficiary’s former skills and life presumptions to learn more about them as individuals and
the culture they come from. Some of the needs were connected to the current political
situation in each partner country. Needs that are difficult for the project to achieve but worth
mentioning as a part of the research. For example:
-

-

Change of attitude from those who lead and have power
NGOs should be able to invest funds in verifying if the laws and rules work and
negotiate with legislators because they know what does and doesn´t work based on
their practice and experience from working with migrants.
Government, municipalities, and institution to invest in making their resources
available in other languages than Icelandic
The issue regarding residence to stay in their arriving country. Long wait leads to stress,
hopelessness and lack of motivation.

Other significant areas the professionals mentioned were sharing good practices, more
knowledge about other societies and cultures to be able to meet the migrants and handle
cultural clashes effectively. Further the need of interpreters/ambassadors who could be an
important support for the migrant within different areas for example comprehension
regarding the society, the labor market, the school system etcetera.
An interpreter/ambassador could help build these bridges of understanding (e.g. someone
who has gone through similar things or is from a similar region as the beneficiaries)
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The below chart demonstrates other important needs:
Important needs
The same/similar model of support to all asylum Inclusive design of interventions: To design more
seekers and refugees as other Nordic countries tailored interventions, it is important to involve
migrants themselves in the creation of such
Adapted courses with focus on work-life in Assessment exercises to increase the migrant’s
Sweden, local context. What kind of jobs are self-esteem and help them to become
available in our municipality? Demanded independent. Many of them have never had the
education? Manly and female jobs/prejudices? opportunity to choose by/for themselves.
Cultural clashes?
To
create
basic
competences Major information and involvement of
seminars/videos/leaflets (how to fill in a simple intercultural mediators.
form, set up an email, etc.) in native languages Building trust and creating open exchanges to
focused on basic technology skills.
make the migrants feel seen and heard as well as
empowering them to act on their own.
Involvement of small-scale communities to Constant further training: In the field of
overcome prejudices and change the prominent migration, and especially ever-changing subject
narrative regarding migration
of human trafficking and sexual exploitation,
professionals voiced the need for constant
further training in order to update their
knowledge and skills regarding a diverse
spectrum of topics as well as the adequate time
to take part in these educational offers.
Structured system and individual educational Need of stronger civic society, necessity of
pathways. Public authorities need to provide advocacy activities and lobbying.
arriving migrants with all the basic needs.
Social projects should be organized in
continuous, customized pathways in both
education and preparation for the labor market
More knowledge and information about "best Focus on creating opportunities for intercultural
practice" in working with refugees
meetings – activities not only for foreigners, but
Courses and ways to strengthen parents in their also for the public where they can get to know
parenting role.
each other and realize they have similar needs.
To show public that integration is a two-way
process.
There should be a re-educative course for
everyone who works with these groups such as
culture, race and diversity courses
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Discussion
This State of the Art Report is based on the results of the field study research conducted in
each partner country. The survey and the analyzed results will form the basis of the continued
work in the project Citizen of the World, an International handbook for professionals working
with migrants with the aim to strengthen and widen the professionals knowledge to become
fully equipped to empower and enhance the key competences and qualifications of low-skilled
or low-qualified migrants and eventually the migrants will be strengthened and equipped with
tools to empower their lives, knowledge and higher level of confidence in themselves and their
abilities.
Italy, Sweden, Iceland and Czech Republic have different laws and rules which govern the
migration policy. Therefore, the answers also differ in some aspects, especially when it comes
to economic support and access to housing and adapted education. These topics can be
difficult to solve in our project, but it is of great importance to highlight the problems to
perhaps achieve a change in the long run.
One common denominator for the beneficiaries is the difficulties to enter the labor market in
the arriving country. They often lack basic information regarding different ways to find a work,
how to write a current CV and further lack of information from career guides. Many
beneficiaries also express complications to learn the new language and it’s often connected
to the opportunities to achieve a job.
Individuals who have short or no former school background (illiterates) particularly expressed
difficulties to learn a new language. Individuals who are illiterates are particularly vulnerable
to alienation and segregation since they in general can’t access written public information and
therefore is extremely far from becoming active citizens in their new society. A lack of literacy
and numeracy skills reduces individuals' employability, career advancement, and income
prospects.
Further common denominator was the lack of basic digital skills. Demand for digital skills is
greater than ever and today’s society requires knowledge and skills within enormously many
areas e.g. how to search for a job, where to find work adverts, receive society information,
health care etcetera. If the individual don´t have these required skills it implies a life in
alienation.
The research also proves that gender equality is an important area where continued work is
important. As most of the woman were housewives in their origin country new requirements
arises in their arriving country. Requirements of learning a new language, requirements of
enter the labor market and requirements of activities outside their home. Some of these
women don’t have the possibilities to make their own decisions and is a huge barrier for their
integration.
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The above figure illustrates identified needs at different levels. Governmental/political, local
and individual level. Further it illustrates other general needs.

Local level

Governmental/Political level

Networking and collabortaion between social services,
schools, NGO:s, public entities and authorities.

Permit to stay in the arriving country
Economic support

Intercultural meetings

Acess to living
Different acess to contributions and information
Similar model of support to asylum seekers and
refugees within EU
Trafficking

Best practises and examples
Need of stronger civic society
Involvment of small scale communities
Adequate help and support to individuals with ill
health and PTSD

Summarized analyzed results
Individual level
Wider and broader information regarding their
current society and the labour market
Adapted education and vocational education and in
addition individual eduational pathways

Other needs

Ambassadours/interpreters with existing knowledge
and experience regarding barriers and needs

Gender perspective

Mapping

Strengthen parents in their parenting role

Strengthen already existing skills and abilities so they
can be acitive and own their own process

Racism

Strngthen women´s indenpendence and options

Conclusion
Analyzing the results of the survey demonstrate that there are various obstacles and barriers to
overcome and needs to achieve in the upcoming work in the project. As mentioned before in this
report we are different countries with different legislation which means that we must focus on
common denominators that are possible to implement in the project.
With regards of the results and in agreement between the partner countries it has been decided that
the forthcoming international handbook for professionals should contain 5 chapters. The substances
have been chosen in agreement with the analyzed results as a starting point.
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The five chapters are targeted towards the professionals working with marginalized migrants and will
contain research, tips and advices, useful material, and links, teaching materials etcetera.
The below five chapters will be found in the International handbook:
1. Labor market inclusion
2. Digital skills
3. Building bridges
4. Unity in diversity
5. Best practices/examples
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Annex I The State of the Art Report – Czech republic
1. Introduction of the organisation
The Democratic Education Centre (Centrum demokratického vzdělávání) is a small scale nongovernmental and non-profit organisation established in 2017 in the Czech republic. CDV is
based in Prague and focuses on educational activities for migrants and general Czech public as
well. CDV provides Czech language courses for foreigners, psychological counselling for both
adults and children and various free time community activities aiming at successful integration
and activation of foreigners in the Czech society. Particular emphasis is given to non-formal
educational activities focusing on families, women and children. The objective and mission of
the organisation to create opportunities for inclusive and diverse space where locals and
migrants can meet and get to know each other.
2. Background and local context
The highest concentration of migrants in the Czech republic is in Prague and surrounding
Central Bohemian Region. The city of Prague is a long-term destination for the lives of
foreigners. They are mostly working age and citizens of non-EU countries (Ukrainians, Russians
and Vietnamese). Almost 15% of the population in Prague are foreigners.
Immigrants living in Prague are a diverse group of people, in respect to the countries of origin,
economic status or the level of Czech language proficiency. Concerning third countries
migrants, Prague attracts primarily well-educated and economically active migrants, who often
move to the Czech Republic with their families. According Eurostat the CR has a very low
unemployment rate (the lowest in Europe in December 2020). There is a need for a new
workforce in the Czech Republic, as there are many job vacancies. Prague thus also attracts
migrants who are employed in low qualified positions. 20% of employed migrants perform
unskilled and ancillary labour. This group is danger of marginalization, especially due to low
incomes, uncertain residency status, limited knowledge of Czech and frequent social isolation.
Despite the fact that the CR is not a typical migrant receiving country and actually needs
migrants there is xenophobia and populism on the rise. This unfounded fear of refugees in
Czech society is a subject to many educational efforts and activities organised by the City of
Prague and numerous local NGOs for general public.
For foreigners from third countries it is compulsory to attend an adaptation-integration
course ”Welcome to the Czech republic” implied by the Ministry of Interior that should help
migrants to adapt in the new country and ensure they get acquainted with their rights and
responsibilities. The course takes 4 hours and it should provide migrants basic information
concerning gaining further information and awareness of public and commercial services for
foreigners. Migrants with worse language proficiency face obstacles more often and tend to
be more marginalized and less informed. Integration centres in the CR are run by the state,
cities or function as NGOs.
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3. Methodology
The pilot research was conducted using semi-stuctured individual interviews of 10
professionals and 12 migrants. Above that few small informal interviews took place to
supplement the final conclusions to ensure the validity of the qualitative survey.
9 out of 10 of the interviews with professionals were conducted online via Skype, Zoom and
Google Hangouts. Interviews with the adult migrants were held in person while the informants
were visiting the Centre for various purposes. The project and the aim and the purpose of the
survey was introduced to all of the participants. The participants gave informed consent to the
researcher to use the information gained anonymously for the purpose of the State of the Art
Report compilation. Participant were informed that their personal data leading to reveal their
identity won´t be used. The researcher made sure that the selected participants want to get
involved in the research voluntarily and that they understand the aim of it. Most of the
professionals got a draft with key questionnaire questions in advance via email so they were
able to think through the issues in advance. 9 of the professionals themselves expressed a wish
to be updated of the further project news and findings.
4. Background of interviewees
4. 1. Migrants
12 people were chosen to be interviewed for the purpose of the State of Art report survey.
The researcher was acquainted with most of them well from before so she had some foresight
of their relevance for this purpose. The research sample consisted of 10 women and 2 men
due to the fact that clients of the Democratic Education Centre are mostly women and
children. This focus allowed to look into gendered aspects of migration experience and its
specific issues. 9 of the women were married and had children aged 1,5 – 17 years old. The
participants were in the CR from 1,5 – 12 years, 4 years on average. 5 of them were originally
from Ukraine, 2 from Syria, 2 from Iran, 1 from Bangladesh, 1 from Iraq and 1 from Russia. 6
of the participants were able to go through the interview in Czech comfortably, 1 interview
was conducted partly in Czech, partly in English and 2 in English. 3 interviews were conducted
in Arabic with highly appreciated free assistance of an interpreter and also a professional
participating in the professionals survey later. All those three participants understood basics
of some of the questions in Czech but they weren´t able to answer in Czech.
The languages spoken were: Ukrainian, Arabic, Persian, Russian, Hindi, Bengali, colloquial
Kurdish, English and Czech (A2-B2 levels).
Families often didn´t go to the CR together. In a few cases the husband/wife came to the
country first and the rest of the family followed him/her after 2-6 years.
Half of the participants stayed in Residential Centres or Integration Asylum Centres after their
arrival to the CR as applicants for international protection or international protection holders.
4. 2. Professionals working with migrants
Professionals working with various groups of migrants (Vietnamese, South American, Arabic,
post-Soviet communities) were involved. 8 women and 2 men agreed to participate in the
survey. The participants worked in areas such as: social worker, intercultural worker,
interpreter, Czech language teacher, psychological counselor in an NGO, lawyer, project
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manager. They work for 9 different NGOs in Prague, so variety of views and contexts was
ensured. Some interviewees were migrants themselves (Ukraine, Uzbekistan, Venezuela) or
had extensive experience of living in a given country for a decade (Syria) so they were able to
reflect some issues from an insider´s perspective too. For most of them to comprehend the
Unity in diversity concept was difficult and distant to their work and experience. However, all
stressed that helping migrants to become equal and independent members of the Czech
society is their priority.
5. Results – Migrants
5. 1. Education and occupation
Two of the participants came to the CR to study (bachelor degree in health care, and master
degree in urban planning). For one of them this reason was the easiest way how to leave his
home country (Iran). Many also weren´t satisfied with their university in the home country and
disliked the education system there. One of the participants had to go through an obligatory
military service in Iran and then had a government job. The experience led him to desire to
leave the country.
5 gained a bachelor degree in their country of origin (general humanities, pedagogy, civil
engineering), 1 finished medicine studies and worked as a qualified general practitioner in
Ukraine briefly, before coming to the CR. 4 of the participants attended specialized high school
(confectionery, accounting, hairdressing, administration), one of them didn´t graduate. 2
participants studied primary school and one of them quit in the 7th grade. In the Czech
republic, almost all jobs require “basic education” (9 grades of primary school).
Women interviewed were either on their parental leave at home with their children or
unemployed caring for their children being housewives and searching for a job. One man had
a student status, one worked as a cook in a restaurant.
5. 2. Situation in the country of origin
Some were noticing that there were many restrictions and obligatory rules that were annoying
for them (such as veiling of women) and they couldn´t stand it as it was intruding on their life.
Consequently they wanted to live and raise their child in a system that would be more atheist.
Few reported that they wanted “a very open and very good European life” for their child which
they considered to be a good environment for their future.
Problems in their home countries mentioned were: corruption, education and healthcare
problems in rural areas, no opportunities with no money, high birth rate in Bangladesh.
Functioning of family and society was an issue for some. Two women from the Middle East
were housewives after marriage. One of them reported that she lacked the opportunity to
make her own decisions and that her husband was solving most of the things. In Iraq she didn´t
live how she wanted as she lived with her husband´s family and had conflicts with them. She
was missing “being one´s own man/master”.
Both men and women pointed out that in their country the man only works and the woman is
in the household as it´s not common in their country for a woman to work.
One of the interviewees was highly qualified as a doctor. She decided to move on and pursue
life in a new country due to extremely high costs of ordinary modest life in her home country.
Many pointed out that they had to leave the country involuntarily due to war political conflicts
(e. g. Crimea, Syria) and that they were exposed to urgent danger.
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5. 3. Language competences
Few of the participants were granted international protection and thus they were able to be
involved in The State Integration Program. People involved in this program gain a free Czech
language course (400 hours, 6-12 months). 4 interviewees went through this type of language
course and evaluated it positively. One attended a re-qualification language course provided
by a Labor Office: Czech for labour market. Almost all of the participants participated in some
free course provided by NGOs in Prague.
For the migrants from Ukraine it was easier to learn the language from media (newspapers,
radio, television) and co-workers naturally and some of them didn´t attend any course. All
claimed they enjoyed the courses they´ve attended, it was helpful for them and they found
friends there also. Few consider online courses not as effective and they prefer regular courses
in person. One person was self-studying to pass the Czech language exam for permanent
residence (30 minutes before work every day). Many showed gratitude and appreciation of
the language courses the have attended, claimed that the lecturers were qualified and
professional.
5. 4. Skills and competences
- cooking and baking
- working in a shop, working with people, interpersonal skills
- manual work
- hair-cutting and hair-dying
- makeup art
- entrepreneurship – to start own project, business
5. 5. Hobbies and interests
All 4 women coming from Middle East claimed their hobbies include mainly handicraft such as
sewing, knitting, crocheting. One reported that in her country of origin she didn´t have any
hobbies and she was devoted to household chores. One participant had playing cricket as a
hobby in his home country and was planning to start playing golf as he considered it similar to
cricket. Few claimed they don't have time for hobbies.
- caring for their family, children and household
- cooking and baking
- walks in forests and countryside
- reading, cultural gatherings about literature and poetry
- being with friends, spending time with children
- playing musical instruments
- making toys, painting
5. 6. Dreams and goals
Most of the participants knew in their country of origin what area they would like to develop
their career and life but knew that it wouldn´t be possible to achieve it in the given country
(economical, safety and other reasons).
As majority of the participants had children, their dreams and life goals were closely related
to their family and children´s happiness and prospects. They were stressing their desire to
ensure their children to gain good education and future. “We do everything for our children
to have a better life.”
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All migrants had a dream of getting a permanent residence permit or citizenship so they don´t
have to face the possibility of having to return back to the country of origin. One claimed that
her motivation is to find a job so her residence permit gets prolonged after 2 years.
 to learn new techniques in hairdressing – to attend a hairdressing re-qualification
course, find a job as a hairdresser
 to find a job in the original field they are qualified, to find a good job
 to get a job in a Czech company in order to learn the language
 to get a normal job I would enjoy and be in touch with people, satisfying job
 to get a re-qualification course, continue studying
 to pass approbation exams and get the university degree nostrified
 to get a bigger apartment, buy a car
 to get a driving licence
 to learn Czech or improve it. Many claimed that they know the rules and grammar but
they can´t use the language and they would like to enroll in a course focused on
conversation or have an opportunity to use the language actively and improve their
pronunciation.
 to start own small business – beauty studio, restaurant
 to live in freedom, change his/her life, be independent
 get their family together (as in many cases members of their nuclear family were still
in the country of origin)
 have a good life, to have a regular ordinary life: “We don´t have ambitious dreams”
 to start playing golf when one has money and time
 working to help people, ideas for personal projects - Some had very commendable
dreams showing humanity awareness: to earn a lot of money and help poor people in
Bangladesh, India and Africa because “the whole world needs equality of humanity”.
One expressed a vision that people “should help each other to be remembered” and
that his dream is to help humanity and equality. One female has a wish to connect
children in the CR and Crimea. As the children in Crimea have a very limited free time,
live in a conflict zone, Czech kids could send them drawings from Prague to cheer them
up and show them Prague as a beautiful and magical place in pictures and letters. The
conflict in Crimea goes on for 6 years and even though it´s not in its active phase lives
of people are very restricted.
For many, the question about dreams and goals was new, it was something that never came
to their minds before.
5. 7. Motivation in the new country
They were mostly focused on securing their children´s future so they can have a good life in
the CR. As one expressed: “I devote my life to my children.” Some participants had strong
memories of their beginning in the CR and reflecting it as hard – not knowing the language.
Another pointed out that her aim is “search of stability and opportunities”. Most said that the
situation in their home country is not good politically, economically and they couldn´t tolerate
it.
Three of the participants claimed that they consider the CR as their home and the feel
alienated in their original country (Ukraine) when visiting family and friends over-there.
 To ensure their children are happy and have a good life, studying and finding a good
job
 To get to know something new, different (place, culture)
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discover beautiful places in the CR
Some mentioned that the fact that their children like it in the CR motivates them.
Not knowing yet as they are in the CR for a short time.
Freedom and safety of the new country. 7 claimed finding peace is their motivation, as
in their home country life wasn´t safe.
to finish their studies
to live an empowered and independent life as a woman – one claimed that as a woman
she didn´t have freedom of movement in her country and was constantly associated
with her husband.
to live in a country where one can influence his future (compared to uncertain and
unclear future in the home country)
better services, society, different mentality, relaxed regular life (compared to tension
and stress in the country of origin)
good opportunities for children – urban space of Prague is open to children

5. 8. Help they gained
Migrants often appreciated people who helped them with with paperwork (public officials,
social/law NGO workers, friends and acquaintances already living in the CR. Among the main
things they appreciated were:
 good quality of education and healthcare, safety
 information provided by NGOs, assistance of NGOs with their children´s education and
adaptation
 assistance with visa, residence permits
 free services of interpreters
 getting various social benefits (child allowance, housing allowance) so they can exist
independently
 being involved in The State Integration Program, getting help with housing
 few appreciated that unlike in their home country in the CR everything is accessible, e.
g. goods like food and other supplies
 chances to have a good quality free time - opportunity to attend cultural events,
organised trips, activities for families
 help from neighbours
 good quality of life - less traffic in cities, silent urban environment, calm and
peace: ”People are happy with life, there are many events and no bad news coming
from everywhere.”
 help focused on women – One appreciated that she had a chance to attend an
intensive (4 months) Czech language course in an NGO where babysitting was provided,
so even parents with small children could attend. Another one remembered she was
involved in an NGO project focused on helping female migrants in the labour market.
5. 9. Barriers
 distress from uncertainty of their residence status – Not knowing for definite, whether
they will be able to stay in the CR in the future was a major concern for many. Difficult
communication with the Ministry of interior in this matter was considered as an issue
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also. Gaining a permanent residence was a great turnover and relief for them. One was
planning to apply for a citizenship.
communication issues – many reflected the language as a determining problem for
every aspect of their life in the CR
finding a job that would be fulfilling for them
low-qualified job offers that don´t suit their needs and wishes
unwillingness of employees to deal with administrative obstacles associated with
employing foreigners
women face problems to coordinate job search and childcare. One participant was a
single mother (as the husband was still back in Iraq) and this fact determined all aspects
of her integration, such as job search and language learning. Being a foreigner and
mother is a barrier in some situations.
financial problems
feeling of alienation – facing worse behaviour due to the fact that one comes from a
foreign country. A participant living in the CR for 12 years claimed that “I will always be
a stranger here even though I would live my whole life here.” Some experienced that
local people don´t have trust in migrants and think they will fail working well.
covid-19 – Two of the participants were involved in language courses that had to
change online due to quarantine. While stressing that the quality of the course hadn´t
changed in their opinion, they admitted they quit the course.
lack of knowledge about organisations helping foreigners after the arrival.

5. 10. Tools that would help them overcome the barriers
 “peace of mind”
 “the need of confidence”
 get in touch with Czech people more, find a job and create relations with co-workers
5. 11. Reflection of opportunities and development of life and skills
Migrants reflected that in the CR there are many opportunities for professional and personal
development, but the language is an enormous barrier for them compared to their home
country. The ones coming from Ukraine were able to master the language quickly, but even
after years and being fluent they faced it as a handicap that their level is fluent but not fully
proficient.
Most interviewees feel that in the CR foreigners have various opportunities to develop their
lives and carry out their plan unlike in their home country. One said that when one wants and
believes something, he can overcome everything. They were aware of the need to be proactive
- “when one sits down nothing is going to come to him”.
Participants felt that their personalities are generally respected and treated well with human
understanding and individual approach. One claimed she perceives that some of the
administrative and bureaucratic barriers and obstacles are inevitable as the workers have to
follow certain rules and laws.
Many admitted that their situation is not ideal for development: “Nowadays, it is difficult when
a person does not have a stable life, he would like to develop, but he encounters practical and
material problems.”
6. Results – Professionals working with migrants
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6. 1. Barriers of integration and empowerment
 vulnerability of migrants due to lack of information how does it work in the CR which
creates problems and obstacles for them. This difficulty appears especially after the
initial arrival.
 fear of law and tax system and consequent feeling of oppression.
 facing stigma limited acceptance of migrants by society – prejudices and xenophobia.
 social integration and closeness of Czech society – migrants face problems when trying
to create rapport and interactions.
 psychological barriers – insufficient psychological assistance, help and mentoring.
 emerging relationships problems – Psychology counselors stated that they often deal
with family and relationships related problems. Migration is a stressful transitional
experience and can cause and highlight couple problems and conflicts, divorces and
parent-child problems.
 management of emotions - some foreigners get stuck in negative thinking and
unhappiness which influences their perception of everything in the new society.
 little confidence in one's own abilities – fear of failure, feeling disadvantaged, need to
build confidence in one's own abilities. Dreams and expectations diminish during
migration when one is busy arranging basic needs.
 language competence
 uncertainty of limted residence status
 relying on decision making of other people
 state officials and their approach, extreme control of migrants and laws which causes
that the system is overloaded.
6. 2. Challenges of working with migrants
 political stance of the government – CR is relatively homogeneous society which
wasn´t used to be varied and thus politicians approach migration issues with
apprehension. It causes populism and media images which support the unfounded
fears of migration in society.
 uncertain funding of social services – NGOs mostly rely on EU funded temporary grants
 migrants often have low knowledge of their rights and obligations, and how the social
and legal system the CR works.
 communication – Some clients feel that social worker will sort out everything for them
and are not willing to cooperate. Professionals face challenge of making migrants
cooperative and engaged. Many interviewees addressed the issue of setting up borders
with clients, level of involvement and creating professional distance.
 distrust, closeness, fear of asking questions
 lack of basic skills – Such as how to write a simple formal letter, refusal to write.
 low technology, digital and computer skills – Some professionals have experience with
clients who don´t know how to use email, have problems searching on the internet,
use basic programs etc.
 the issue of setting boundaries with clients – Trying not to shoulder their
responsibilities but instead making clients to do and decide things themselves with
help.
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perception of activities provided for free – Few professionals experienced mistrust and
suspicion towards free project´s funded activities. Migrants from post-Soviet Union
communities tend to consider free services of low quality and with disregard.
low understanding of intercultural work – officials, doctors and other actors often show
lack of interest in communication with the foreigner and intercultural worker and often
approach the worker and not the foreigner.
project and administrative burden - the need to constantly invent new things at the
expense of already proven and useful activities.
gender negotiations of trust – One female intercultural worker faced problems not
being initially respected by a male migrant.
lack of knowledge how to live in Czech and European society and how things work (e.
g. behavior, compulsory school attendance, state as a respected authority, equal man´s
and woman´s decision making)
reflection that some communities have different concept of interpersonal
relationships, e. g. low and medium educated Arabic women have fear of participating
in activities concerning mental health and personal development.
need to support Arabic women in their independence – to explain them the social
code in Europe (e.g. that they can work also like men and earn their own money)

6. 3. Suggestions for tackling the challenges
 need of stronger civic society, necessity of advocacy activities and lobbying. NGOs
should be able to invest funds in verifying if the laws and rules work and negotiate with
legislators because they know what does and doesn´t work based on their practice and
experience from working with migrants.
 focus on creating opportunities for intercultural meetings - activities not only for
foreigners, but also for the general public where they can get to know each other and
realize they have similar needs. To show general public that integration is a two-way
process.
 all stressed the importance of community interpretation – translating and providing
context and explanation to clients.
 need to see how foreigners think and experience things, always map their particular
life situation and inquire about their expectations from the services.
 to create basic competences seminars/videos/leaflets (how to fill in a simple form, set
up an email, etc.) in native languages focused on basic technology skills.
 sharing good practices – One intercultural worker expressed a wish to get involved in
other organizations that work with migrants, to gain experience from new
environments (countries, cities).
 NGOs should continue to create community and actively involve migrants n their
activities where the migrants not only participate but create and run activities and
programs themselves.
7. Conclusion
All migrants interviewed stressed that the key thing for them is to learn the language. They
mostly feel that in the CR there are many opportunities for people to fulfil their dreams and
develop themselves. However the language is a difficult barrier to them to overcome.
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All the participants showed to be free thinking people, motivated to embrace the
opportunities in the new country. The main motif of their motivation was the future of their
children. Foreigners are motivated to stay in the CR because of their children, as they are
becoming settled here easily. All were happy and relieved that their children are well adapted
and caught up with the language quickly.
It proved that women are more vulnerable and isolated compared to their
children and husbands who have opportunities to integrate at work or school where they
create rapport with classmates and master the language quickly.
In the CR there is a high number of migrants from Ukraine. As Ukrainian is a Slavic
language as Czech, most of them claimed they caught up on the basics of the new country´s
language quickly. The problem for them is to master the language on a proficient level as they
feel being fluent but not proficient is still a barrier for them in society.
Professionals were also stressing that empowerment of women to reach their
full potential is one of the most powerful ways to achieve economic and social progress.
In their work they all reported endeavor to motivate clients, help them to realize
that they have their own responsibility of their life. All claimed that the purpose of social
services and assistance is to activate the client, provide information and help so he can make
his/her own decisions. Services should serve as a supportive tool, the migrants themselves
must be responsible and play a major role in their lives and realize their own power.
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Annex II The State of the Art Report – Sweden
Sweden Vetlanda Lärcentrum

Introduction (Short introduction to your organisation and conditions)
Vetlanda Lärcentrum is a Municipal adult education and the school system for adults
includes special education for adults and Swedish for immigrants. The education bears a
stamp of both formal and non-formal methods in language learning and the education is
controlled by curriculums. The authority in charge is The Swedish national agency for
education. Within the organisation we have different achievements who are targeted to
individuals with short or no school background in order to empower and strengthen their
basic skills. Over and above regular language teaching we extend courses in basic
mathematic, social studies, working life, parenting, guidance in home language and
individual support when needed. Further on we extend education in close cooperation
with the business sector and public sector with the purpose to learn the language whilst
they learn a profession and eventually achieve an employment. Students who are more
advanced are ably to study on elementary or high school level. We also present occasional
education on university level and vocational university educations. The Municipal adult
education has a widely mission and according to the education act the aim of the
education is to support and stimulate adults in their learning process. The outset for the
education should be the needs and prerequisites of the individuals and they should be
offered possibilities to develop their knowledges and skills for the purpose of strengthen
their possibilities in working life as well as in social life. Vetlanda Lärcentrum works with
individuals who have received residence to stay in Sweden.

Background (Short background information, purpose, and conditions regarding
migration/integration in your area/organisation) Local context
National context
2015 Sweden and the rest of the world experienced one of the worst refugee crises in
history. 162 877 migrants applied for asylum to stay in Sweden. Because of the situation
Sweden adopted a new law in 2016. From having an extremely generous refugee policy
the new law entailed that Sweden went to be a country which in EU standard meant
minimum level regarding asylum seekers. The new law resulted for example in temporary
residences and maintenance and housing requirements at family reunifications. An effect
of the new law was that 2019, 21 958 persons searched for asylum in Sweden and the
following year only 12 991 persons. Most of the asylum seekers came from Syria,
Afghanistan, Iraq, Somalia, Eritrea, and Turkey.
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Local context
In the municipality Vetlanda several instances work with migrants in different ways
depending on the individual needs. For example, the social service, the employment
service, the labor market unit, and the adult education. These instances together have the
overall responsibility of the local integration strategy. One of the laws that governs the
integration in Sweden is called the establishment law and according to that law all
migrants who have temporary or permanent residence to stay in Sweden are obligated to
search for a job in order to receive economic support with the aim to become selfsufficient citizens. The Swedish employment service is responsible for the compliance
with the law and to establish an individual plan with the migrants with focus on become
self-sufficient. The establishment plan aims to give all individuals adapted activities where
for example Swedish for immigrants can be included. In 2020 there were about 1100
migrants inscribed at the local employment service and circa 420 of them studied at the
municipal adult education Vetlanda Lärcentrum. Out of the 1100 migrants almost 500
individuals were lacking high school education and had nine years or shorter school
background from their home countries.
The education level of the individuals is a huge challenge when most of the employers
demand high school studies to receive a job in Sweden.
In the municipality Vetlanda the migrants have access to various adapted achievements.
The adult education offers adapted education irrespective of former studies. Swedish for
immigrants is the first step to learn Swedish and the education is divided in four language
courses and three study paths depending on the individuals school background and their
study habits. For individuals who are illiterate we offer special courses where they have
the possibility to learn how to write and read in their mother tongue parallel with studies
in the Swedish language. They also have access to language support in their own
languages. After passing the fourth step in the Swedish language course they have the
possibility to continue their studies at elementary level and later upper secondary level.
The individuals have current support of guidance counselors, language supporters as well
as special pedagogues.
Further the child health care center offers public preschool for parents who are on
parental leave. They perform activities such as cocking classes, language studies whilst
informing about the children’s health, the Swedish vaccination program, parents’
responsibility in Sweden etcetera.
The establishment law also decide that migrants must pass a special course about their
new life in Sweden. The course gives them knowledge about rights and duties, democracy
in Sweden and how the society is organized. The course is also about the daily life in
Sweden and covers questions regarding work life, education, health care, accommodation
and children and family life in Sweden. The purpose with the course is to enable the
individual to become a member of the Swedish society. The municipality has the overall
responsibility to ensure that the course is given to the individuals. They should carry out
the course shortly after receiving their residence. The course is one hundred hours and
given in their mother tongue.
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Methodology (how did you perform the interviews? Face to face, digital, in group, other
ways)
Interviews with migrants
We have performed the interviews using qualitative analysis. Most of the questions in the
questionnaire were opened questions with the purpose to receive deeper answers. Each
interview lasted approximately one hour with an interpreter present. We had a premeeting with the interpreters to explain the questions and give them a pre-understanding
of the purpose of the survey and the project Citizen of the World. Nine interviews were
performed in person/face to face and one interview was virtual using WhatsApp.
Interview with the focus group
We decided to use a focus group with employees working with migrants in different areas.
The first reason was to inform each other about our different organizations and the daily
work we perform with migrants and in this way develop a deeper knowledge.
The second reason was to inform the other organizations about our ERASMUS+ project,
Citizen of the World, and to be able in the future to spread the results as a part of the
dissemination.
The third reason was to reinforce the network of contacts.
The interview with the focus group was also performed as a qualitative analysis. The
questions were sent in advance to each participant. The first part of the questionnaire
(question 1-3) was answered written before the interview occasion and the rest of the
questions (question 4-10) were basis for the discussion.
The interview/discussion lasted two and a half hours and due to Covid-19 it was arranged
as a zoom meeting. Each participant was given the opportunity to answer each question
and each answer was discussed in the whole group.

Presumptions/bases for the interviews
Migrants
We interviewed ten migrants, five men and five women. Their ethnic belonging were
Afghanistan, Syria, and Eritrea and their mother tongue Dari, Arabic, and Tigrinya. Three of
the interviewed migrants were also able to communicate in additional languages such as
Russian, English, Saho, and Amhara. Their age ranged from 26-58 years old. 9 of them
have permanent residence to stay in Sweden and one have temporary residence (3 years).
One migrant came to Sweden 2010 and other between 2015-2017. Their Swedish
knowledges ranged from speaking fluently to not be able to speak at all.
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Focus group
The participants of the focus group consisted of twelve persons, three men and nine
women. Their occupation varied from teachers, social workers, employment coaches to
volunteers at the local women shelter. All of them have long experience working with
migrants and they are all educated at university level.

Results migrants/professionals
Migrants
School background:
Eight of the migrants had none or very short school background 0-5 years. One individual
had 7 years school background and one person finished education at University level.
Literacy and numeracy
Two participants were not literate or numerate. 8 participants were numerate and literate
but two of them had difficulties reading and writing and declared that they handle writing
and reading skills but need more time.
The two participants who were not literate and numerate handled their daily life in
Sweden with help from their children, husbands, neighbor’s etcetera. In their home
countries they didn’t find it so hard to not be able to read or write since the system is
different and you don’t need those skills to the same extension as in Sweden.
Occupation:
All the migrants are now in studies to learn the Swedish language, only one is working in
Sweden. In their origin countries the women were housewives. The men had different
occupations for example one was in the military, farmer, baker, construction, odd jobs,
engineer.
Current family situation:
9 persons are married but it differs when it comes to really live with your family. Two of
them have their families in their origin countries and one is a widow.
Its significant for the integration to have your family beside you. The persons who are not
with their families experienced it harder to focus and are more fragmented. They feel
pressure to succeed to be able to bring their families to Sweden. They often suffer from
psychological problems for example sleeping problems, stress, and a sense of restlessness.
These problems results in lack of motivation to integrate in their new home country.
Activities and hobbies
The activities and hobbies the participants had in their home countries didn’t change
appreciably when arriving to Sweden. Most of them still attempt to continue but some of
them mentioned the lack of motivation because of bad health and stress.
- -Football with friends
- Walking with friends and family
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-

Sewing
Swimming
Make-up and beauty, haircuts
Listen to music, baking
Taekwondo
Spend time at the beach
Chess

Knowledges and abilities:
Regarding mention them strengthens it varied from soft skills to practical skills. One
person mentioned that it was the first time ever he/she got the question about personal
skills.
- Dutiful and physically strong
- Construction
- Hairdresser
- Organize parties and weddings, sewing.
- Selling and social contact with other people
- Planning and organizing, keep the time, henna, make up.
- Baking, taekwondo, play pool.
- Mathematics and selling
- Cooking and organizing
- Designing and calculating new buildings and mathematics
What dream/wish did you have for yourself to fulfil/achieve?
The migrants had dreams and wishes when they lived and grew up in their home countries
but most of them were not fulfilled because of the current circumstances such as financial
difficulties, expectations from the family (getting married and have children), military
service and war.
-

To study, wanted to be a teacher.
To study and achieve a better employment
Continue studying.
Never thought about it (wanted to study but were not allowed)
Work in a clothing store
Dentist
Study at university to become a doctor.
Continue studying and to live in freedom and security.
To work in trading and own a proper store.

´
Goals:
When arriving to Sweden one predominant answer among the individuals with children was
to find a better future for them. It’s very significant to give their children what they couldn’t
achieve or had the opportunities to do. Other goals were:
- To work and to be able to provide for myself and get an opportunity to bring my
family to Sweden.
- To work and to be able to provide for myself.
- Learn the language and continue studying and in the future become a teacher.
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-

Work in preschool as a child nurse (wanted to be a dentist but a long way)
To be an entrepreneur and own his/her own business.
To work
To give my children a better future and a good education. Start my own bakery,
live a normal life, and contribute to the Swedish society.
Learn how to sew.
Competence development within my occupation, learn about the Swedish school
system, refresh my mathematic skills.

What would you need in order to obtain your goal (in terms of education, support or
resources)? Are there any barriers holding you back?
The frequent answer among both men and women regarding help/support they need in
Sweden was about the Swedish labor market. How can I obtain a job? Where can I find a
job? What do I need to be employable? They also pointed out the following:
- More writing skills
- Vocational education
- More language, more activities, more time at school
- I need more knowledge in computer
- I don´t know how the Swedish society works (laws, system, rules)
They pointed out the following main barriers that are holding them back:
- My age and the language are huge obstacles
- Bad health and a sense of loneliness in Sweden
- The current situation in my home country, still war, stress
- Temporary permission to stay in Sweden – lack of motivation
- Difficult to find a job
- Bad health
What is the most important support that you received in your host country? Is there
any support you need but didn’t receive?
The support the migrants found significant receiving in Sweden are the following:
- Very pleased with the health care
- Pleased with everything, school, health care, living
- Pleased with the school system, the treatment, health care
- To take driving license
- Got the opportunity to learn his/her mother tongue
- Economic support, living, health care.
The support/help the migrants feel they need in Sweden:
- Miss the opportunity to find a job
- Residence in Sweden
- More information regarding the Swedish society
- Lots of bureaucracy in Sweden. Important that everything is correct from the
beginning.
- Lack information about the Swedish society, how and what should I do?
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Professionals
What are the main challenges you are facing in your work with the beneficiary
groups?/ Please explain, in your opinion, which critical barriers are beneficiaries
facing preventing them to become independent citizens?
Many of the individuals that we meet in our daily work lack information about the Swedish
society. The language is a huge challenge, and we often work with translators but still they
have difficulties understanding how our society works. Their home countries have different
society structure, family=the government. The family is the bank, social service, take care
of the elder family members and so on. For them it is a scary thought that the society has
the main responsibility of the citizens.
Another challenge is the relationship between men and women. An Arabic or Somali man
have very hard to understand that in our society we take decisions together. It takes a lot of
time to explain and understand since in their culture the man takes the general decisions
about the economy and other questions regarding the family.
Women – many of them didn´t work. New demands in Sweden where naturally both
women and men work. Challenge to support and strengthen the women to become more
independent and choose their own path to become self-sufficient citizens.
Men often lose their identity when coming to Sweden. In their home countries they were
responsible of providing for their families and had the overall responsibility. Arriving to
Sweden often implies unemployment meanwhile the women still have their responsibilities
taking care of the children and the household. It often leads to frustration and in the long
run it can also lead to aggression and stress.
Individuals with short or no school background are very grateful over the opportunity to
learn Swedish. The main challenge in this aspect is that they don´t have any contexts where
they can use and develop their new skills. The language is a very important key to
understand how the society works and how to adapt in their new environment. It is also
very difficult to investigate disabilities and mental illness because of the lacking language
skills.
Understanding concerning the Swedish working life. Keep the time, work 8 hours per day,
work independently, social codes etcetera. We must become better at making demands.
Counterclaims if the individual is going to receive economic support.
What is needed to tackle these challenges (in terms of time, skills, resources etc.)?
-

More collaboration from day one (first meeting with migrants) between different
instances which leads to a deeper understanding and focus on the individual.
- Strengthen the individuals already existing abilities, skills, and knowledges.
- Collaboration regarding studies and work to give them right support and adaptions.
- Ambassadors/guides
- More effective ways to investigate mental and physical illness.
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-

In the adult education we use image support, needed adaptions and other individual
tools who can also be used at workplaces to support and help the individual to
manage a job.
We need more knowledge about other cultures and societies to be able to meet the
migrants and handle cultural clashes more constructive. (ask the right questions)
Educated translators who can support the individuals not only with the language but
also with knowledge about how the Swedish society works.
Many migrants come from “deciding countries” where they are used to accept that
the government, the family, your father, your brother decide everything concerning
your life. For these individuals lack of requirements is to say that we ignore them.
Adapted courses with focus on work-life in Sweden, local context. What kind of
jobs are available in our municipality? Demanded education? Manly and female
jobs/prejudices? Cultural clashes?
Assessment exercises to increase the migrant’s self-esteem and help them to become
independent. Many of them have never had the opportunity to choose by/for
themselves.

When working on the development of beneficiaries’ capabilities and skills, do you base your
work on the beneficiaries’ prior knowledge and skills?
All instances working with migrants in our municipality use different mapping to clarify former
knowledges and skills. Depending on the instance – skills regarding economy, skills regarding
work, skills regarding the society, skills regarding reading and writing etcetera.
By guidance (conversations) with the individuals appears their capabilities and lacking knowledges.
The guidance conversations enable the actual instance to send the individual to an adapted and
individual activities.

Discussion/conclusion
The beneficiaries face different kind of barriers depending on their former experiences
and school background. Out of the ten individuals we interviewed only one person had the
possibility to impinge his/her future in his/her own country. Nine individuals were forced
to do what their families decided, what the government decided and what the
circumstances decided. Even if they didn’t have the possibilities to make impact on their
own futures, they had dreams about studies and work. Women and men had the same
dreams regarding their future in their home countries but being in their new
country/society there are more difference between the answers. Women often wishes to
work with children meanwhile men want to work, no matter in what area. The most
important is to become self-sufficient. It’s a challenge to broaden women’s views of the
Swedish labor market and strengthen them to choose their own path toward work or
further studies.
Barriers that are holding the individuals back were several. Many of them answered that
they don´t have enough knowledge in the Swedish language to understand the system,
make contacts and to find a job. They also pointed out the knowledge of the Swedish
system and society. It’s difficult to understand how the Swedish society work and they
confront a lot of bureaucracy wish is very difficult to handle if you don´t have enough
32

understanding of the Swedish language. Several of them also declared bad health as a
huge obstacle. Bad health in combination with stress round the family situation, the
situation in their home countries and the anxiety over a temporal residence in Sweden.
We asked the beneficiaries what they would need in order to obtain their goals in Sweden
and consistently they answered more language skills and more information about the
Swedish society further they requested vocational education, computer skills, writing skills
and more activities addressed towards work.
When interviewing the professionals, the result often tied in with the results of the
beneficiaries. The main challenges the professionals face in their daily work with migrants
are the lack of knowledge of the Swedish society, the lack of language skills, that the
individuals suffer from bad health and stress and a basic understanding regarding the
Swedish working life (both men and women must work). Furthermore, the professionals
consider the equality aspect as a huge challenge. We need to find ways to broaden the
women’s possibilities to enter the Swedish labor market and strengthen them to become
individuals of their own not depending on husbands and other family members.
We also need to learn from good experiences. We have had many projects in our
municipality with good results.
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Annex III The state of the Art report - Iceland
Introduction (Short introduction to your organisation and conditions)
O.M.A.H.A.I is a specialized and a high-performing organization in Iceland. It is well
known for designing, developing and implementing sustainable programs of growth that
address the need of grassroots population from the marginalized groups such as women,
children and refugees.O.M.A.H.A.I Executive Board of Directors work has three main
components:
-conducting field research,
-designing programs of growth that address the results of the field research and,
-launching educational programs for marginalized groups in their own languages.
By designing and launching sustainable programs of growth O.M.A.H.A.I addresses the
individual need to progress intellectually, materialistically, physically and spiritually.
Furthermore, the sustainable programs of growth aim to release the capacities of individuals
and collective communities towards contributing to the emergence of building a united
world. The education of Women and Children stands in the very heart and soul of this firm
foundation. Through its education programs, O.M.A.H.A.I is dedicated to empowering the
marginalized, and to enlist the constructive potential of individuals who have traditionally
been excluded.

Background (Short background information, purpose and conditions regarding
migration/integration in your area/organisation) Local context
Integration program in Iceland appears to be offered in isolation from information on
background education and in isolation to the literacy levels of immigrants. The curriculum
for teaching Icelandic for immigrants greatly emphasizes Icelandic skills, language, and
culture. However, there is a lack of long-term educational infrastructures and policies to
create sustainable programs of growth for immigrants for the coming decades. To design
holistic and durable integration programs, there is a need to provide a road-map of those
factors which have impacts on the immigrants´ opportunities in the labor market, recreation
activities and educational activities, to determine their situation with relation to work,
leisure activities, social and financial aspects. There is a need for designing and launching
sustainable innovative need-based building capacity advanced educational programs in
Iceland. Moreover, there is a need for developing researched-based integration programs
for immigrants in Iceland, in which their background educational and literacy levels are
taken into consideration and their growth is addressed through a holistic approach.
There are no studies or statistics available on the background education that those who are
living in Iceland as immigrants, asylum seekers or refugees have had obtained before they
come to Iceland. There are no studies or statistics available on the number of illiterate
individuals who are arriving in Iceland as immigrants, asylum seekers, and refugees. The
only information that is available on the Statistics of Iceland regarding the number of
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people who do not have formal education in Iceland goes back to 2011 and it does not
explain the background ethnicity or the nationality of this population. The 2011 figures
show that there are 37 individuals living in Iceland between the ages 20 to 79 without
having any formal education.This information has not been updated yet. No information on
education is available on the Statistics Iceland1 for the Arabic speaking and Afghan
nationals to this date.

The only study that is available on the education background of the Arabic speaking and
Afghan nationals is a research that O.M.A.H.A.I conducted in 2019 after receiving a grant
from the Human Rights Office in Reykjavík municipality for this purpose2. The survey was
designed to be completed by the Arabic speaking and Afghan nationals, aged 18+ years, to
capture information relating to areas such as Level of education, Occupation, Recreational
activities, Mother-tongue and Icelandic language programs. Participants were recruited by
using a purposive sampling method; a snowball sampling strategy, a non-random sampling
technique. There were 40 participants who answered the questionnaire, 16 men and 24
women. Majority of the participants came to Iceland in 2016 or later. The aim of this study
was to understand the ongoing integration challenges that the Arabic speaking and Afghan
nationals are facing in Iceland, through analyzing their educational backgrounds, with a
particular emphasis on the educational backgrounds of the Arab and Afghan women, for the
purpose of proposing solutions.

1

https://hagstofa.is

2

https://www.omahai.org/uploads/2/2/3/0/22300012/omahai-report-edited.pdf
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The Statistics of Iceland shows that Iceland received 358 Afghan nationals between 2016 to
2020.

As for the Arab nationals, the Statistics of Iceland shows that Iceland received between
2016 to 2020, 1016 Syrian nationals , 114 Palestinian nationals and 759 Iraqi nationals.

Due to language and cultural barriers, the integration programs in Iceland face challenges
on helping the Arabic speaking and Afghan nationals to integrate. The reason that this
group was chosen to represent the beneficiary population for this study is because the voice
of this group is usually not heard in Iceland.
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Methodology (how did you perform the interwievs? Face to face, digital, in group, other
ways)
The research engaged a qualitative (survey questionnaire) method. Two sets of
questionnaires were designed, one was for the beneficiary group and the other was for the
professionals who are working with the beneficiary groups. Ten participants from the
beneficiary groups and ten participants from the professional groups were recruited, by
using a purposive sampling method; a snowball sampling strategy, a non-random sampling
technique.
Various methods have been followed to conduct the interviews. A focus group has been
chosen from the beneficiary group. With the beneficiary group, first the project and the
propose of the questionnaire was explained to each one of them individually in a face to
face meeting. Then, online meetings were organized for smaller groups. A small number of
beneficiaries were invited each time to join as a group in one of the online meetings. The
aim of these group online meetings were to explain the questions in the questionnaire to
the beneficiaries. Then the interviews were conducted individually with each beneficiary
participant. The interview method varied between meeting face to face or meeting virtually
on zoom. The interviews were held in the beneficiary’s mother-tongue. Questions were
translated directly when interviews were held and the beneficiaries responses were
registered directly in English by the researcher.
With the professionals, also various methods have been followed to conduct the interviews.
First at the beginning of the project, a public call has been posted on various FB groups for
professionals working with the beneficiaries and also on O.M.A.H.A.I FB page. One face to
face meeting was held with a group of professionals to introduce the project and the
questionnaire. Additionally, the project and the questionnaire have been introduced to
many individual professionals through various channels, phone-call, email, FB private
messenger, and face to face meeting. After forming a focus group from the professionals
who agreed to participate, the professionals worked individually on answering the
questionnaire. Afterwards, all participant professionals sent in their responses
electronically.

Presumptions/bases for the interviews
In order to develop a holistic view on the integration programs that are offered in Iceland
the study tried to reflect the voices of professionals from various fields. The focus group
was formed by inviting the professionals who are working closely with the beneficiary
groups. The job-title of professionals who participated varies from one participant to
another. Because the group of professionals who are working in this field forms a small
community in Iceland, it is not possible to reveal some specific information that can
identify the identity of the participants. However, from a general perspective, Social
workers, Project Managers, Specialists, and Educators are among those who answered the
call and participated with their voice in this study.
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As for the beneficiary group, Arabic speaking and Afghan nationals were invited to
participate in this study because the voices of this group is usually not heard in Iceland due
to language barriers. Interviews were conducted directly in their own mother-tongue which
helped them to convey freely their thoughts when answering the questionnaire. A key
element for the success of our data collection was having each participant connect through
open communication channels with the researcher who could provide them with culturally
and linguistically relevant information. Each participant from the beneficiary group was
interviewed alone. The universe of the study included both Arabic speaking and Afghan
nationals. Males and females, literate and illiterate were invited to participate in order to
develop a holistic view about the beneficiary group.

Results migrants/professionals
The beneficiary group was formed from ten participants from the Arabic speaking and
Afghan nationals. It included six women of which five are non-literate and one semiliterate. Also the beneficiary group included four men, of which three are literate and one
non-literate. All women are married. The number of children for each woman is between
two to six, and their children’s age is between three to forty six. All men are married. The
number of children for each man is between two to seven and their children’s age is
between one to nineteen. Only one individual from each family was invited to answer the
questionnaire. Therefore, the beneficiary group in this study represent ten different families.
In order to reflect a holistic view of the beneficiaries’ needs and skills, the questionnaire for
the beneficiary group was divided into two sections: one was related to their lives prior to
arriving to Iceland and the other was related to their lives after arriving to Iceland.
Questionnaire 1: The marginalized population-the beneficiary group
Prior to Arriving to Iceland
For the question “how did you manage to fill-in official documents and paying the bills
of water and electricity?” all females, non-literate or semi-literate, responded that they did
have the responsibility of paying bills in their home-countries as this was the responsibility
of the men in the family. They explained it is not proper for women to go to public places
to pay bills. On the other hand, all men, including the non-literate, responded that they
were capable of paying the bills. For the non-literate participant he explained that he
received help, from the literates, when he was attending to his duty to pay the bills in his
home-country.
For the question “What was your occupation status?”, five women answered that they
were house wives, taking care of husband and family. Only one woman, in addition to her
duties at home, was also working in a farm. The woman who was working in a farm is an
illiterate female. All men answered that they were employed/working in their home country
for example as a mechanic in a car-garage, as a clerk in a private firm, as a truck driver or
as a worker at a shop.
For the question “What are your capabilities, capacities and skills?”, five women
answered that they: did not go to school and they do not read and write in any language.
One woman was semi-literate. She studied until grade 4 in her country of origin. She can
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read and write basic words in her mother-tongue. As for the men, their capacities ranged
between being a very good driver, knowing how to fix cars to making sculptures. Only one
man said that he does not have any specific skill.
For the question “Which activities/hobbies did you have?”, all women and men answered
that they did not have any activities.
For the question “What dream/wish did you have for yourself to fulfil/achieve?”, all
men had personal dreams which they wished to fulfil. Three men wished to continue their
studies and have their own business. One man wished to own his personal car. On the other
hand, all women did not have any personal dreams or wishes for themselves after getting
married. They all were child-brides who were married at a very young age. As a child they
wished if they could go to school. After marriage, all their wishes circled around their
children and the welfare of their families. They did not present any identity beyond being a
mother or a wife. These are some of their dreams:
When I was a child I
wanted to go to school

My dream was for my children
to have a good life

When I was a child I wanted to
learn how to bike

I only wanted to be a good
wife and a good mother

I like cooking

I always dreamed to sell my food
and get some money for myself

For the question “Were your education and occupation suitable to your capacities,
wishes and skills?”, five of the women did not go to school and only one went up to grade
four in school. None of them were offered any opportunity to decide for herself. They said
that:
I was never able to take my own decision but that is ok,
because we should follow the decision of the men in the
family

I don’t have any education. Girls
are not allowed to make decisions

When I got married to my husband, no one asked me about
my opinion. After I became a married woman, I had to
follow him and his family in all their decisions

I did not study. I never had an
opinion

I was never allowed to have an opinion

I did not make any decisions

Similarly to the women, all men also answered that they were not given any opportunity to
make their own decisions. For them, it was their life circumstances that shaped their path.
Some of their answers:
I did not get the needed marks to enter a
university. The only decision that I
made was to leave my home country and
save myself and my family from dying
in the war

I did not have a higher
education. I learned by
doing. I am a hard
working person

When you are poor, you
can not make your own
decisions

I did not complete my school education.
I left school to work because my family
was poor and we were many brothers
and sisters

I did not have a chance
to have a different life
or to finish my school.
When I got married I
had to provide for my
family

I did not go to school.
People in my country don’t
know how to make their
own decisions. We don’t
have a chance to do so
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After Arriving to Iceland
For the question “Do your children have any impact on your decision regarding
educational programs you enrol in?” , five women had young children that required them
to take care of. They explained that they can’t participate in any activity, for example
language courses, when the children return home from school. Language courses that are
offered in the evenings are the most difficult ones for them to attend. One of them said:
“ I don’t have much time to study. I have to clean the house, prepare food, take care of the
children. When they are home, I can’t go out. Also, I can’t study because I just have to be
around. I can’t study difficult topics because my brain just does not understand”.
As for the men, two of them said that the responsibility of taking care of their children falls
on their wive therefore, it did not have any impact on their educational programs. On the
other hand, two men responded that they can’t attend courses when their children return
home because it is their responsibility to take the children to their sport or leisure activities.
For the question “Did you receive any formal education (school/ university) in the
country you live in now?”, all women and men participants, did not receive any formal
schooling education in Iceland. The only education they were offered was Icelandic language
courses.
For the question “What is your occupation status?”, all women and men participants are
not working. They all are living on the social salary.
For the question “Which activities/hobbies do you have?”, none of the women participate
in any activities.Two men said that they do not participate in any activities. Two men said
that the only activity they are doing is to go to swimming pools.
For the question “Are you currently or have you been participating in a language
course?”, majority of the women attended Icelandic language courses. Only one woman
could not attend any course because there were no morning courses for her to attend. Those
women who attended the language courses said:
The course was very difficult for them because they The teacher was writing on the board, and
could not understand what was said
they could not write

All men attended Icelandic language courses. All of them said that because they don’t know
English or Icelandic, it was difficult for them to understand the teacher. One of them said that
he is not very good in learning languages. He likes to open his own mechanic-workshop and
he is interested to receive Icelandic language courses related to this specific field. The nonliterate explained that the language courses were difficult for him because he could not write.
For the question “What dream/vision/goal do you have for yourself to fulfil/achieve?”, ,
except for the dream of becoming literate, all the dreams of the women participants, were
circled around their family lives and the welfare of their children:
I want my children to have a I want to go to
good life
school

I want to live a peaceful life
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I want my children to be fine

I don’t have any
dreams, I just want
my children to be
fine

Maybe if I learn how to write in my
mother-tongue then I can write the
Icelandic words in my language similar to
what the other students are doing

All men had dreams related to establishing themselves in the job market. Majority said that
those Icelandic courses which they are offered do not help them to fulfil their dreams. Some
of what they said:
To find a job

To go to university

To learn computer or graphic
designing

To open my own mechanic workshop and start fixing cars
again. It is killing me to sit day and night and do nothing

The non-literate participant explained why he is not able to achieve his dream. He said:
“ I want to become a driving instructor for the people from my home country who are living
here. It is very difficult for me to achieve my dream because I can’t register in the course and
I can’t pass the exam for two reasons, first is because I don’t know Icelandic and the second
is because I am illiterate”.

For the question “What would you need in order to obtain your goal?”, the women
answered this question from various angles. Some of their responses included:
I like to get some courses in my
language to teach me about
things. I don’t understand
Icelandic. I watch Youtube

I am very old now, I
don’t have any goals

Icelandic is very difficult, I don’t
know English. I feel lonely here

I don’t understand the language, I
can’t read and write

GYMs are mixed and my There is no school here for me. I
husband does not allow
can only go to Icelandic
me to go
language courses. But these
language courses are very
difficult for me

I like to learn how to use
computer

I like to cook. For
cooking, it is very
difficult or expensive to
get all the ingredients

No one has taught us how to use
computer. It is good to know
how to use computer
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The men participants explained some practical solutions that might help them to enter the job
market. Some of them said:
It is difficult to pay rent and
support my children with
the salary of cleaning jobs

If the social continues helping us
by paying the rent, then maybe I
can get a job

If the social help me to go
to school, then maybe I can
study

I need to enrol in a graphic
designing course that is
taught in my language.
There are no courses here
offered in my language

I need to learn what is needed to
open my own mechanic-workshop.
I need to learn the vocabularies that
I can use at my work in the
workshop. Also, I need to find a job
at a car-workshop to learn how is
the system in Iceland

I must learn how to read and
write. I must go to school.
There is no school for
people who are illiterate,
like me

For the question “Do you believe in your own responsibility to develop your capabilities
and skills?”, majority of women did not understand the concept of being responsible for
developing their own capabilities because they have never been introduced to this concept
and also because they have never been offered an opportunity to decide for their own
growth. They answered:
I don’t know

I don’t know what to do

I always wanted to learn new
things. I also wanted to go to
school. But I can’t do those
things. I don’t live alone to
decide for myself

I don’t know. I can’t teach
myself also I don’t understand
Icelandic. In my country I did
not have to do anything except
to take care of my family and
my husband and my children

I am very old now to learn
anything

I don’t have time to develop
myself, because if I waste my
time on myself then I will be
like all the other selfish
mothers who forget their
children and go to work

Also, the majority of men participants did not believe in their own responsibility for
developing their own capabilities. They answered:
I don’t think I can do anything by myself

I need money, I need training, I need support to
develop my skills

When you are poor, you can’t do many things
and you can’t develop

If the government does not help me and give
me support then I can’t develop myself

Only one participant believed in his responsibility to develop his skills. He explained that in
his home country he did not get the opportunity to develop himself and in Iceland he
believes that this opportunity is available but unfortunately there are no schools in the
country that can teach him how to develop his skill.
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For the question “What does motivate you concerning the life in the new country?”, the
women answered that:
We live in a house here. My
children go to school. My
son can go to university

My children go to a good
school. They will have a
good future

Maybe I can learn something new.
Maybe one day my children can
teach me what they learn in school

I am very lonely here. In my
country I used to visit my
relatives and neighbors.
Here I am just home

It is safe here. My children My children are happy here. They
can go to school
will have a future. There is no war. I
have my social salary to give to my
children when they need money

The men’s responses were similar to the women’s responses. For example, they said:
I receive social
money

Life is easy here

My children go to school and they can finish
school and go to university

I have money even
if I don’t work

We are safe here
because there is no war

I hope my sons will go to university

I hope my sons
will have good
jobs

I hope to go to school

I hope I can become a driving instructor for
people from my home country who can’t speak
Icelandic and want to learn how to drive a car

For the question “What is the most important support that you received in your host
country?”, all the women participants said that receiving the social salary is the most
important support that they have been receiving in Iceland. Some of what they said:
I have social salary. My children
go to school. I want to go to
school

I have money which the social
gives me. My husband uses my
money but that is fine because
my money is the family’s
money. I don’t have friends
here. Icelandic people don’t
come to my house for a visit
and I don’t go to their house

I get money from the
social. I want to learn how
to drive a car but I don’t
understand Icelandic.
Also, I can’t read or write
so I don’t know how to do
the exam

The most important support is that
they put my children in school. I
am very happy that my children
can have education. Maybe one
day someone can teach me how to
sell my food because whoever
eats my food says that I will
become very rich if I sell it

For the first time in my life I
have my own money. I never
had my own money. The social
money is nice. I like to learn to
write Icelandic words in my
mother-tongue to help me to
learn faster. It is very difficult
for me to learn Icelandic

My children go to
kindergarten and school.
It would be good to learn
something
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Similar to the women participants, all the men participants said that receiving the social
salary is the most important support that they have been receiving in Iceland. Some of what
they said:
I am receiving social salary
but I want to work. The job
salary is very low and I will
not be able to pay rent

I asked many times for mothertongue education for my
children but they don’t have this
service in the schools here

I want to attend courses that
are taught in my mothertongue

I wish to learn how to read
and write to pass the drivinginstructor exam

I need support to open my own
My children go to school
mechanic-workshop to fix cars. I here, this is a very important
know how to fix cars but I don’t support
know anything else. I don’t read
or write English or Icelandic

Questionnaire 2: Professionals who are working with the beneficiary groups
The questionnaire for the professionals included seven questions which aimed to reflect the
professionals’ voices in their respected field of specialization in working with the
beneficiary groups. The majority explained that the language barrier is the first challenge
that the professionals are facing with the beneficiary groups, and the beneficiary groups are
facing in their quest to integrate in Iceland. The language barrier is caused for two reasons,
lack of professional interpreters/translators and lack of cultural specialists who are hired to
work with the beneficiaries. Most professionals mentioned lack of funding as the main
second challenge that both the professionals and the beneficiary groups are facing. For the
professionals, lack of funding leads to having to serve a huge number of beneficiaries
without having enough staffs and without having access to the cultural specialists. On the
other hand, lack of funding has its destructive affects on the beneficiary groups as it leads to
lack of basic support such as finding housing and jobs. Lack of funding is also the main
reason for lack of offering educational supports that the beneficiary groups need in order to
grow and to integrate.
Most of the professional workers stated their need to receive specialized courses in relation
to their work with the beneficiary groups. They have also expressed a need to receive more
knowledge and information about "best practice" in working with the beneficiary groups.
Also, most professional workers stated that “Unity in Diversity” program is not included as
part of the integration programs in Iceland. They also stated the need to offer courses to the
beneficiaries in which they learn about their personal responsibilities to grow as well as
their responsibility to contribute to the ongoing process of community building and social
progress.
For the question “What are the main challenges you are facing in your work with the
beneficiary groups?”, some of what they said:
-Finding the immigrants who
most need information and
services regarding their rights
and obligations.

-We are faced with a new
group of children and youth
attending the school and
leisure system by receiving
asylum seekers and refugees.

- We do not have enough
manpower to provide the
support and services that
refugees need
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-Convincing local authorities
to implement ways that would
increase the access of
immigrants to information

Within these group are
mostly children whom have
lack of school education and
need to catch up to be able to
follow their peers in school
-Combination of lack of
education with traumatized
background makes it
challenging to give sufficient
support and education

- We are also seeing a huge
increase in families with
children
- Refugees are facing
various challenges and there
are many who need a lot of
support and services. -We
are seeing an increase in the
number of refugees suffering
from post-traumatic stress
disorder and various other
ailments
-We need more specialized
resources to handle this
rapidly growing group

-We need more education
and knowledge
-There is a shortage of
professional interpreters
-We are not receiving any
additional funding to
provide special programs or
activities for refugees
- Communicating with the
students
- Meeting their social needs.
- Meeting children's needs for
education, as most of them
have missed out almost all
schooling in their native
tongue

- Strengthening the
professionals so all personals
in all fields are qualified
enough to provide best
possible service for the
beneficiary groups
- Strengthening to diverse
the society we live in

- Difficulties delivering
information due to language
barrier, information often
only in Icelandic
-Transportation especially
for asylum seekers since
UTN no longer provides for
bus fares
-Housing for immigrants and
asylum seekers that get a
status

-Communication and trust:
working with people who
have been through a lot and
come from different
backgrounds can be very
challenging. Gaining peoples
trust and establishing a good
relationship with them is key

-Language difficulties and
workload
-Lack of basic support of
municipalities and
government to beneficiaries
regarding finding housing,
jobs and education

- Increasing immigrant
participation in sports,
democratic participation in
society
- Creating projects that are
rather inclusive as opposed
to exclusive projects i.e
where immigrants and locals
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for any kind of work to be
done with them
-Understanding: Of their
culture and background. Not
only experience from home
country but also the things
they have been through on
their journey to get here in
order for us to be able to know
how to best assist them and
understand their needs. -The
beneficiaries need to be met
by the staff from where they
stand, often we cannot
understand their reality and
backgrounds

- Lack of support regarding
Icelandic learning

can work together making a
diverse society
- With the increase of
refugee & asylum seekers
there is a need for students
to have combined learning

-General system in the
country: Specially the health
care system
- More knowledge is needed
to best assist these different
groups of people that very
often have different needs
than natives, specially when it
comes to their mental and
physical health
-Lack of time and resources:
more time is needed to focus
on each case, we have too
many beneficiaries and not
enough staff. If we had more
staff we could also focus on
more strategy building
-One of the things I would like
to do would be to develop
empowerment courses for the
beneficiaries. Something that
would give people useful tools
both if they stay and if they
have to go elsewhere
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For the question “What is needed to tackle the main challenges you are facing in your
work with the beneficiary groups?”, some of what they said:
-Resources

- Training

- Budget

- Information and good
practice in working with
this vulnerable group

- Changes in human
resources such as creating a
more diverse workforce
- Change of attitude from
those who lead and have
power

- It is a difficult challenge for
any student that has missed
out almost all schooling as
many are illiterate in their
native tongue, to be sent in a
class with students that are
far ahead in education as also
being learning a second or
third language. These
students need longer time in
special departments while
foundation in education is
built
-The challenge is to inform
the Icelandic school system
that these students need more
support in education while
their foundation is built and
acknowledge if we are not
going to do so then we will
face a big gap in equality
between Icelandic students
and students that are
immigrants
-Receiving students from
different places from the
world and giving them
mandatory education in
Icelandic means that we need
to provide staff that that can
communicate with them in
their language

-We need to
acknowledge that the
parents need education
and support in learning
both new language and
new customs and
learning about a new
culture

-More professionals to provide
services and support to refugees
- More funding
- More knowledge and
information about "best practice"
in working with refugees
- More professional interpreters
- More knowledge about working
with refugees with post-traumatic
stress disorder
- Courses and ways to strengthen
parents in their parenting role

-Promote personal
connection between
diverse group of people
for everyone to have to
opportunity to belong to
our community.

- More education

-Strengthen positive
communications and
strong social skills for
everyone with a special
focus on children

- Having a person on the team
that could help build these
bridges of understanding (e.g.
someone who has gone through
similar things or is from a similar
region as the beneficiaries)

-Support a strong frontline service of the
municipality with
specific focus on new
citizens of our
municipality and
especially for those of
foreign origin

- Speaking the native language of
the beneficiary is something that
I could never have imagined was
so important, but that gives a
great advantage when it comes to
working with a person

- Knowing more about the
situation the beneficiaries are
coming from and what they have
gone through

- Adding extra staff is necessary.
- Staff in the health care system
needs to be educated better on
how to receive and treat the
beneficiaries
- Refugees, asylum seekers as
well as immigrants should not be
excluded too much in learning
and activities
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-We need good access to
skilled professionals as
psychologists and
developmental therapists as
we have seen that many of
our students are dealing with
all kinds of emotional
difficulties like traumatic
stress disorder
-Government, municipalities
and institution to invest in
making their resources
available in other languages
than Icelandic

-The same/similar model
of support to all asylum
seekers and refugees as
other Nordic countries

-There should be a re-educative
course for everyone who works
with these groups such as
culture,race and diversity courses

For the question “Please explain, in your opinion, which critical barriers are
beneficiaries facing preventing them to become independent citizens?”, some of what
they said:
- Lack of information
- Lack of respect
- Lack of recognition

- Insufficient support
to deal with trauma
and pdst
- Illiteracy
- If we don’t react
and support this
group right from the
beginning it becomes
complicated

- Language barriers
- It is very important to teach the families
and their children how to respect their
origin and their culture as well as
respecting and understanding the Icelandic
culture
-We need to teach them that they can
provide knowledge and some innovation
into our Icelandic community and that
every person can bring value into the
society they are living in. And that living in
a different culture means that some of their
values need to be reviewed to be able to fit
into the new culture

-Obstacles on the job
market
-Employers not
willing to hire people
of foreign origin,
especially refugees
-Hidden information
about the local public
service and
community
-Social isolation

-Lack of opportunities and support

- Language

-The beneficiaries that have gotten
citizenship need more support.

- Lack of basic
support of
municipalities and
government to

-They do not get
enough opportunities
to participate in
Icelandic society and
there are far too many
obstacles to meet.
Examples: labor
market, activities,
learning Icelandic as a
second language,
prejudice, etc
-Moving to a country
where one can not
access information in
any other language
then the native
language really
prevent these groups to
become independent
citizens
- They have to depend
on others to help them
navigate the system if
they can not manage
the language
- Exclusion is one
factor
- Inferiority in host
country
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-Nearly all of them want to start working
but getting work is difficult
-Many of the beneficiaries want education
but they do not get enough support with
that
-It would benefit them and also the welfare
system in the long-term if they would get
opportunities to be empowered and learn a
profession (many already have a
profession) right from the start

beneficiaries
regarding finding
housing, jobs and
education
- Lack of support
regarding Icelandic
learning

- If they could get more support with the
language (for some also learning how to
read and write) in the beginning would be
very important

Discussion/conclusion
Some of the barriers that the beneficiaries are facing in Iceland are related to their own
cultural packages that shape their identity. For example, the study reveals that neither men,
nor women were given an opportunity to decide and plan for their lives. Because of this,
most of the participants did not believe in their own responsibility to develop and grow. To
introduce the beneficiaries to the importance of taking charge of their own growth, it is
important to design integration programs in which this concept is addressed. This is a skill
which both genders require to learn.
Gender equality is another concept which the beneficiary groups need to learn about.
Although all men had personal dreams which they wished to fulfil, women’s dreams were
related to the welfare of their families and children; this reflects that their identity did not
exist beyond the identity of their families. Furthermore, most women did not work outside
the house, while all men had an occupation prior to arriving to Iceland. This reflects a
cultural frame, in which women are required to stay home and take care of the family
welfare inside the house, while men are expected to work outside the house and to provide
for their families. Because of this cultural frame that decides for women to stay inside while
the outside place is reserved for men, education and work are not seen as a priority need for
women.
For the educational courses that offered to help the beneficiary groups to integrate in
Iceland, the timing, context, content and the instructing-language are some major elements
which require special attention. For example, most of the women participants explained that
it is very difficult for them to attend courses when their children are home. On the other
hand, most of the men participants asked for courses that they can relate to, such as courses
that can help them to start their own business instead of normal Icelandic language courses.
“Unity in Diversity” is another concept which the beneficiary groups need to learn about in
addition to introducing more formal programs in which they learn about their personal
responsibilities to grow as well as their responsibility to contribute to the ongoing process
of community building and social progress.
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As for the professionals, majority have voiced their need to receive further specialized
courses, to develop their capacities and skills in their respected fields of working with the
beneficiary groups. Also, they have suggested to include more specialized courses into the
university program for those who are studying to work in this field.
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Annex IV The State of the Art Report – Italy

Citizen of the World – IO1 State of the Art
Report CESIE
Introduction (Short introduction to your organization and conditions)
CESIE is an NGO based in Palermo, Sicily and founded in 2001, actively working towards
social inclusion and community empowerment of a diverse spectrum of target groups.
Since its creation in 2017, CESIE’s Migration Unit specifically supports integration and social
inclusion of asylum seekers, refugees, and holders of various kinds of protection and of all
ages (children, youngsters, adults) through activities and projects aiming at:
 Improving socio-economic inclusion and local empowerment for migrants in local
communities;
 Developing and implementing multi-stakeholder local integration strategies in order
to promote social equality;
 Prevention and protection of survivors of the trafficking in human beings and
violence, and supporting their integration and empowerment as well as
 Implementation of awareness raising campaigns aimed at overcoming stereotypes
and prejudices thus creating a more inclusive community.
Moreover, CESIE is part of the informal network of organisations in Palermo supporting the
integration, social and labour inclusion of TCNs. It includes reception centres, adult
education schools, University of Palermo, Municipality of Palermo, social enterprises,
diaspora organisations, associations and CSOs providing support to operators and migrants.
Background (Short background information, purpose and conditions regarding
migration/integration in your area/organization) Local context
On 1 January 2020, 3,720,000 third-country nationals (TCNs) were residing in Italy. They
accounted for ca. 6% of the total population. 3 At the end of 2020, the Italian government
adopted a new law, creating the new Reception and Integration System. It stipulates that
the functions of first assistance or rescue will be managed in ordinary and extraordinary
governmental centres set up by the Minister of the Interior. The subsequent reception
phase, on the other hand, is entrusted to local authorities and will be divided into two levels
of services, distinct depending on whether the subjects in question are applicants for
international protection (for whom the legislation returns precisely to providing forms of
reception previously eliminated by the 2018 Security Decree) or holders of the same. In the
first case, services of health, social and psychological assistance as well as linguistic-cultural
mediation are provided, while in the second case, services for the integration of the subject
are added, including work orientation and vocational training. In addition, the decree has
3

Fondazione ISMU (2020): Ventiseiesimi rapporto sulle migrazioni 2020, p. 75.
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also made potential beneficiaries of the aforementioned services the holders of a number
of special residence permits (special protection, social protection, domestic violence,
calamity, special labour exploitation, acts of special civic value, special cases).4
In the context of Palermo, this results in civil society organisations being highly active and
being one of the most important pillars of the local integration strategy. At the end of 2019,
25,522 foreigners resided in Palermo, accounting for 3.9% of the population and coming
from as many as 130 different countries. However, the top five countries (Bangladesh, Sri
Lanka, Romania, Ghana and the Philippines) alone cover almost two thirds of the total
number of foreigners. Among those, the most numerous community is the Bengalese one
with 5,405 residents, accounting for 21.2% of the total number of foreigners. In addition,
there are residing foreigners who have acquired Italian citizenship: more than 4,000 people,
of which 207 have acquired the citizenship in 2019. This amounts for a foreign presence in
the city almost exceeding 30 thousand residents.5
Special attention needs to be given to the group of underage foreigners, and within these
the so-called second-generation immigrants, i.e., underage citizens born in Italy to foreign
parents, and therefore, according to current legislation, of foreign citizenship. In Palermo,
out of the 4,972 foreign minors, 3,962 (79.7%), were born in Italy (76.2% in Palermo) and
hence a native speakers and have a comprehensive knowledge of the cultural context.3
The diversity of the Palermitan population holds both a huge potential for fruitful
collaboration, intercultural exchange and community building, but also faces several
challenges in terms of an efficient integration strategy that enables foreign citizens to
become independent and active community members.

Methodology (how did you perform the interviews? Face to face, digital, in group, other ways)
Due to the restrictions caused by Covid-19 all interviews and focus groups in the context of
Palermo had to be held online through various platforms (Zoom, Skype, WhatsApp video
call). All data was collected between November 2020 and January 2021.
The 10 representatives of the migrant population have all been interviewed individually,
while the responses from the professionals have been gathered in 2 Focus Groups, one with
three and one with 2 participants, as well as in 5 individual interviews.

4

Unione Diritti Umani (22/10/2020): “In vigore il nuovo decreto in materia di immigrazione (D.L. n. 130 del 21
ottobre 2020): luci e ombre”, online at: https://www.unionedirittiumani.it/in-vigore-il-nuovo-decreto-inmateria-di-immigrazione-d-l-n-130-del-21-ottobre-2020-luci-e-ombre/ .
5
Comune di Palermo (2020): “Gli stranieri a Palermo - I dati statistici aggiornati al 31 dicembre 2019”, online at:
https://www.comune.palermo.it/noticext.php?id=27788#:~:text=%E2%80%9CA%20Palermo%20%E2%80%93%
20afferma%20lo%20Statistico,terzi%20del%20totale%20degli%20stranieri .
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Results migrants
Profile of participants
Thriving to include representatives from as many different migrant groups as possible,
present on the territory of Palermo, CESIE implemented the interviews with 10 individuals
from different countries, these were:
 Cameroon,
 Chile,
 Gambia,
 Mali,
 Morocco,
 Senegal,
 Nigeria,
 Ghana,
 Colombia and
 Kenya.
In total, they represented 9 different ethnicities, which can be seen below:

Represented ethnicities
2

1

0

In addition, they spoke 12 different mother tongues, with some participants having more
than one mother language. Two participants indicated Spanish as their mother language,
while French, Bamun, Mandinka, Bambara, Arab, Fullah, Urobo, Fanti and Kamba were
indicated by one participant each as their mother tongue. One interviewee had come to Italy
at the age of 5 years and hence spoke Italian on a native level. The rest of participants had
mainly been in Italy for 4 years, with one person having been here for 7 years already and
one individual having arrived at the beginning of 2020. The detailed distribution can be found
below.
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Of the total 10 representatives from the Palermitan migrant population who participated in
the information collection phase, five were male and the other half female. Over half of them
were between 18 and 25 years old. The age distribution is shown in the graph below.
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8 out of the 10 participants were single, while 2 were married. Furthermore, 8 of them did
not have any children, while one had a 15-year-old child and the last one had two children
of the ages 6 and 7 years.
Results of the interviews
Living with children
With regards to their children living with them, the two interviewees who were parents
stated that this had a huge influence regarding their choices, especially professional ones.
The first participant was mother of a young child with a disability, thus needing an extended
amount of assistance, accompaniment to school and therapy as well as general surveillance.
This resulted in the mother not being able to take more intensive professional courses over
a long period of time, but only occasional offers in social projects or a 3-day course regarding
therapeutic measures in the field of her child’s disability.
The second participant also reported a huge influence of her daughter’s needs on her
decisions, since she only decided to come to Palermo due to her daughter wanting to attend
a European University and hence to do her Highschool degree in Italy, where her father lives.
She is putting her child’s need first and organises her professional path according to it.
54

Neither of the children had any problems with the Italian language at school, since they had
all spoken Italian since birth. However, the Covid-19 restrictions with the connected home
schooling online resulted in an increased need of support for the preparation of homework
and school-related tasks presenting a problem to one of the mothers, not speaking Italian at
native level and hence sometimes not being able to help her children with all questions and
tasks.
Literacy and Numeracy
All ten participants were numerate and literate. Each one of them spoke at least three
different languages. The most spoken ones were:
 Italian (all participants),
 French (6 participants),
 English (8 participants).
Other spoken languages were Spanish, Arabic, Mandinka and Wolof, which were spoken by
two participants each as well as Bamun, Bambara, Tuareg, Fullah, Urobo, Fanti, Swahili and
Kamba, spoken by one participant each.
Former education and occupation in country of origin
With regards to former education in the country of origin, half of interviewees had a
Highschool degree, while two had attended secondary school and three had attended
grammar school. Of the ones with a Highschool degree, two also had a Bachelor’s Degree
from a University in the fields of Informatics & Education as well as Textile Sciences & Design,
while one had a Master’s Degree in Clinical and Organisational Psychology and one had
concluded a professional course thus becoming a bilingual secretary.
The former education is detailed below.

Former education
0
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2

No former education

Grammar School

Secondary School

Highschool

Most participants (7 out of 10) had been school or university students before coming to Italy.
However, the major part also had additional occasional jobs, such as driver, working on a
farm or selling electronics, in order to sustain themselves and/or their families. 3 were
employees in the following fields:
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Recruitment psychologist,
Informatics teacher at a secondary school and
Consultant for women empowerment.

Education and occupation in Italy
In the field of education and occupation in Italy, one major problem emphasised in the
interviews has been the obstacles in getting their former educational degrees recognised by
Italy and the European Union in general. This is due to various causes, on the one hand third
country nationals (TCNs) oftentimes lack the official documentation of their former
educational institutions having them lost on the way or never received and it is highly
complicated to obtain these being in Italy. On the other hand, the process for degree
recognition is long, cost-intensive and complicated in the EU, with information being
contradictory and professionals working with TCNs oftentimes lacking the knowledge and
information in order to help in these cases.
Most participants (7 out of 10) were students in Palermo, attending secondary education
(secondary school, Highschool or University). In order to do so, the major part had to redo
their secondary school and/or Highschool degrees. Of the current students, two were
attending professional courses in the field of tourism, alimentary sector (bread-making) and
truck driving. The three participants attending university were enrolled in Bachelor’s
programmes in the field of Civil Engineering, Political Sciences as well as Modern Languages
and Literature. One of the university students was furthermore benefitting from a
scholarship due to his extraordinary grades. There were further two participants currently
obtaining their Highschool degrees.
One interviewee was a housemaker, while two were currently unemployed looking for work
in their sector.
Both students and non-students were further volunteering their time in different social
initiatives in the local context (e.g., with the local group of Refugees Welcome, doing
workshops in collaboration with Giocherenda, a social enterprise) or doing internships, e.g.
in the field of computer maintenance and restoration or cooking in a kindergarten.
One participant had already obtained a Master’s Degree in Palermo in “Management and
Development of Human Resources” at the University of Palermo. Three had obtained
certificates from completed professional courses in the fields of intercultural mediation,
therapeutics of autistic children, teaching Spanish or food security and digital competences.
One had completed a civil service, collaborating for one year with the Municipality of
Palermo in the field of social inclusion, housing and legal support for disadvantaged citizens.
Furthermore, the major part of interviewees stated to have participated in courses offered
by CESIE, regarding different fields of competences, such as digital or intercultural skills.
With regards to Italian language courses, 6 out of the total 10 had participated in such
training in Italy with durations between 1 and 12 months, offered by NGOs, their reception
centres or local language schools, and two had already been taking classes in their countries
of origin before coming to Italy, while the rest learned Italian autodidactically at school or
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through interacting with the local people. In general, they perceived these offers as useful.
Nevertheless, some suggestions for improvement were:
 Sometimes teachers pass to fast rom one topic to the next, it would be more useful
to deepen them a little more;
 More interactive parts, in which course participants have to speak to each other
would be helpful;
 If you want to do a higher level (B2-C2), it is very cost-intensive.
They further added that listening to the radio and watching TV or interacting with Italians
were the best way to put their language skills into practice and thus become fluent in the
language, but that the course helped them especially from the grammatical point of view as
well as to meet new people.
Capacities and competences
Regarding the things they were good at or competences and capacities they have,
participants mostly listed soft skills, among which:
 Active listening,
 Patience,
 Team work,
 Creativity,
 Hard-working,
 Respectful,
 Capacity to adjust easily to new contexts and situation,
 Concentration,
 Responsibility,
 Organisational skills and time management,
 Problem-solving skills,
 Intercultural competences in general.
Some of them had some kind of certificate, skills portfolio or recommendation letter
certifying these soft skills, which they had obtained on completion of social projects or
internships. One also added that motherhood had taught her a lot and that these
competences were useful in other areas of life as well.
In addition, there were several professional skills mentioned as being included in their
current skill set, including:
 Writing of projects and work plans,
 Technical skills related to soccer,
 Costumer service skills,
 Cooking,
 Agricultural skills (seeding, harvesting, caring for plants etc.),
 Adjusting the bike,
 Painting houses/ walls,
 Implementation of job interviews,
 Digital skills and informatic competences (regarding soft- and hardware, video- and
podcast-making),
 Entrepreneurial skills/ running your own business,
 Acting (theatre),
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Language skills,
Driving (in possession of driver’s licence).

All interviewees were convinced that they were the only ones to actively influence their skill
development and believed themselves to be life-long learners.
Activities and hobbies
Free time activities and hobbies did not change with the migration process, the major part
of participants stated to have been having the same hobbies before coming to Italy as now.
These included:
 Various kinds of sport (soccer, fitness studio, swimming/snorkelling, basketball,
hiking, yoga, cycling etc.)
 Creative outlets (painting, dancing, theatre/acting etc.),
 Handicrafts (origami, sowing, crocheting, creating jewellery etc.)
 Reading and learning new languages,
 Sustainability/upcycling,
 Informatics and video-making/ podcasts,
 Film and cinema, playing video games,
 Travelling,
 Cooking,
 Seeing and talking to friends,
 Poetry and Music (listening to it, creating digital music, dancing).
They recognised that their hobbies actively contributed to their skill development, especially
regarding soft skills, such as team work, responsibility or creativity, but also to the increase
in a couple of professional skills, e.g., through cooking, handicraft, language learning or
reading.
Dreams and life vision then and now
Before coming to Italy, participants’ visions were generally getting a good education, finding
a good job and starting a family. In particular, they mentioned different details regarding this
overall plan, including:
 Wanting to become a lawyer,
 Working for the UN in the field of migration,
 Becoming a professional soccer player,
 Becoming a really good chef,
 Starting an initiative for empowering women to find their voices and start their own
business/ making positive change on society in general,
 Becoming a Spanish teacher at the University of Palermo,
 Writing a book,
 Starting their own business,
 Working in the public administration,
 Being a doctor or nurse,
 Turning their hobby into their profession, e.g. with regards to handicrafts,
 Working in the social sector/ studying sociology.
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Their life visions did not change drastically after arriving. However, a major flexibility with
regards to the sectors they wanted to work in was notable. After having been here for a
couple of years, they named the following sectors as offering possible working opportunities:
 Agriculture,
 Service industry (restaurants, cafés, bars etc.) and tourism (hotels, spas, agritourism
etc.),
 Entrepreneurism/ opening their own shop, e.g., clothing or alimentary store,
 Third sector working for social organisations,
 Informatic/ digital sector,
 Health sector.
Based on the difficulties related to the Sicilian labour market, and the narrow spectrum of
choices it offers, some of them were further considering to leave Palermo trying their luck
in the north of Italy.
When asked, if their occupational pathways fit the life visions and objectives, they wanted
to achieve for themselves, participants were generally convinced to have the right
competences or were confident to be on the right learning path in order to develop them.
They all had confidence in themselves as learners.
Regarding their motivation for living in Italy, the most prominent answers were:
 Finishing their education/ improving their competences,
 Supporting their families back home,
 Being with family living here,
 Finding a good job as well as
 Curiosity and wanting to contribute to the creation of more intercultural and
inclusive societies and becoming a citizen of the world.
Support systems and need for objective achievement
In terms of support they received, which was very important for their journey here, they
mentioned:
 Support in various areas (housing, health care, bureaucracy, enrolment in
educational institutions etc.) from private persons they had gotten to know
(teachers, social workers, friends, parents from friends etc.);
 Attending school – oftentimes they received help to enrol themselves in schools by
social workers or someone who helped them well beyond their work-related duties;
 Educational and cultural opportunities offered by Palermo’s social scene/ third
sector;
 Housing support, e.g., minors living in reception centres or young adults being
offered paid rent for 4-6 months by social projects;
 Legal support offered by NGOs, such as “Porco Rosso”;
 Support from their family members living in Italy as well as
 Accessible health care.
On the other hand, participants identified the main barriers, preventing them from
becoming independent and active citizens as being:
 Lack of work opportunities – without a basic income nobody can be independent;
 Lack of basic income – without that many cannot afford to get secondary education;
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Complicated or missing recognition of their former education;
Being part of the generation 1.5 and having grown in Italy – neither having the same
rights as Italian citizens nor being considered for the support offered to other TCNs;
Carrying the burden of having to be a translator for the parents/ the community
regarding their legal procedures and every other demand of everyday life (school
appointments, health care, paying bills etc.);
Prejudices and everyday racism – being considered second-class citizens, unreliable
or not considered at all.

Consequently, when asked what support they would need, in order to achieve their life
objectives, the participating migrants named resources and information in various areas.
They can be clustered into 6 specific fields of accompaniment into autonomy:
1. Educational pathways: This includes an accompaniment from start to finish of their
educational journeys, support and information to access secondary education
(secondary school, Highschool, University; recognition of former education), financial
support in order to be able to finish their educational paths, e.g., scholarships, paid
housing for the time being, paid public transport as well as clearer and more
comprehensive information on procedures, in order to be able to do it
autonomously.
2. Labour Market Inclusion: This area includes career guidance, support in finding job
offers, preparation of CVs and job interviews as well as enabling them to research
vacancies in their sector by themselves.
3. Digital economy: In this field, both, digital skill development and the provision of
migrants with digital devices in order to be able to take part in educational online
offers, especially since Covid-19.
4. Access to housing: Housing support, including transitional offers of paid rent for a
couple of months and support in the search for an apartment.
5. Generation 1.5: Specific support for the generation 1.5 in terms of accompaniment,
internships and working opportunities, legal and psychological support etc.
6. Financial support: Initiatives and programmes offering short-term support to attend
courses for skill development, to start business, accompany entrepreneurs etc.
Results professionals
Profile of participants
Of the 10 participating professionals, half was male and the other half female. As had been
done with the previous step of the research, CESIE tried to involve professionals working
with diverse representative groups of Palermo’s migrant population. The professionals
worked in the following fields:
 Two were representing NGOs (Centro Danilo Dolci and Intersos) actively working
towards and increased social inclusion, intercultural exchange and the
empowerment of the migrant population and young people in general,
 Two were intercultural mediators working with non-profit organisations (Porco
Rosso and Centro Astalli) providing support regarding the basic needs of the
migrant population (housing, food, legal support, labour market inclusion etc.),
 Two were young professionals working as intercultural mediators in social projects
as well as officially translating in court,
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One worked in a fiscal assistance centre for the Bengalese population,
Two professionals worked with women victims of trafficking and
One worked with Muslim women, offering a Safe Space to them (Sportello Fami).

Since migrant professionals oftentimes have an even broader perspective on challenges
regarding the successful inclusion of their peers, it is of utmost importance to include their
point of view into such research. Thus, the participating professionals were not all born in
the EU, but had diverse backgrounds, as is depicted below.

Country of origin
1

2

1
1

2

1
1

1

Bangladesh

Italy

The Netherlands

Guinea

Hungary

Gambia

Kenya

Tunisia

With regards to their professional training, it can be said that most of them did not have
specific training regarding intercultural issues, but came from a background of political
science, law, anthropology and sociology or were still finishing school or university and
working in this intercultural field based on their personal migration experience providing
them with a deepened understanding of the related challenges.
Results from the interviews and focus groups
Main obstacles that migrants are facing
From the professionals’ point of view, there are many and very diverse main obstacles that
migrants are facing, preventing them from becoming autonomous and active citizens. These
can be clustered in the following main issues:
 Legal hurdles: A valid resident permit is the basis for all other life projects, such as
finding a job, enrolling in educational programmes or actively engaging in civic life.
The duration and complexity of such processes (TCNs oftentimes have to wait up to
2 years before getting their first official permit) results in frustration, demotivation
and sometimes depression. TCNs face further hurdles when wanting to finish their
education or work in their profession and their former education, such as Highschool
diploma or medical licences, are not recognized by the EU. One of the interviewed
professionals stated frustratedly: “The European reception system does not seem to
want TCNs to become autonomous citizens.”
 Prejudices and every-day racism/ mentality of locals/ discrimination of Muslim
women: TCNs face racism on a daily basis, oftentimes being considered as secondclass citizens, unreliable or only considered for unskilled job offers, without any
recognition of their language skills or former education. Combined with the political
populism in Italy as well as the wide-spread narrative of migrants as “beneficiaries of
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our services” or “to be saved by Europeans", which does not recognise their
competences, knowledge and experiences as an asset and something, which they can
contribute to our societies, this results in TCNs always “having to prove them wrong”,
having to over-achieve and fight harder than locals to be recognised for the
capabilities they bring to the table. Especially low-skilled migrants are in additional
danger of being exploited by employers offering them illegal work in precarious
situations. Furthermore, Muslim women in particular face specific discrimination for
wearing a veil and are oftentimes perceived as ignorant, suppressed or stupid, simply
for their choice of clothing.
Inadequate approaches/ missing reciprocity in integration processes: Integration is
a bilateral process, which should not be singularly focused on making a group of
people adapt themselves to a new cultural context, but rather to integrate parts of
their culture of origin with the elements of the new context they live in now. In order
to do this successfully, willingness to learn from the new members of our societies
and reciprocity between migrants and locals are of key importance. More often than
not approaches to integration are narrowly focused on teaching TCNs the local
system and cultural values, without leaving space for curiosity, bilateral cultural or
religious exchanges and the understanding of their specific needs related to the
cultural frame they have lived in before. On the other hand, approaches should be
focused on empowering TCNs to things themselves, teaching them how to navigate
the Italian system, doing procedures with them, instead of for them.
Missing access to basic services: If migrants cannot access basic services, such as
language courses, formal education or child-care (especially problematic for
mothers), they are less likely to be able to take part in social projects or society as a
whole, make their own income or find a place to live. This can also result in some
individuals being poorly educated, preventing them to find dignified work.
“Home community” approach: The above cited obstacles TCNs face, largely result in
them turning to “their peers” for support in order to navigate the issues living in this
new country poses them. This results in the creation of separated communities, e.g.,
Senegalese, Bengalese or Chinese community in Palermo, which are autonomous
sub-systems in the city. These communities provide their members with support in
all areas: housing, legal support, access to health care etc., but at the same time
prevent them from thriving in the new society, as they oftentimes result in a lack in
exchange and trust towards other groups (locals and migrants from other countries),
missing language skills and total dependency on their children, oftentimes native
Italian speakers due to them going to school in Palermo, as translators and experts
on navigating certain procedures of everyday situations.
Lack in psychological support: By their nature, migration processes are
psychologically difficult to handle, as they threaten our identity and force us to find
our place in a new cultural context. Combined with the traumas that many TCNs
experience coming to the EU over the sea way or crossing dangerous boarders, this
may lead to a lack in trust towards social workers and not opening up about their
struggles. In these cases, dedicated psychological support is need – for TCNs and
professionals working with them in equal parts.
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Main challenges in their work with the migrant population
The main challenges faced by professionals in their work with migrants were as diverse as
the target they worked with. In fact, the diversity of the migrant population connected to
very different and specific needs was one of them. In addition, many of the challenges were
connected to the obstacles preventing migrants to become independent, such as legal
obstacles or the perception of TCNs in the Italian society, and hence preventing professionals
to work with them, e.g. in educational programmes or social projects. Furthermore, the
following challenges have been identified by professional:
 Outreach of social activities and projects: Professionals working with migrants
stated that it is difficult to extend the range of impact that their projects have. Even
though being highly active in engaging new reception centres, schools and other
relevant stakeholders in their participant recruitment phase, it is difficult to extend
the outreach outside of Palermo’s city centre and to include less visible groups. This
issue has worsened with the Covid-19 pandemic.
 Reaching the invisible groups: In line with what has been said before, it is difficult
for service providers to reach and work with the invisible groups. In the context of
Palermo, these include mothers or stay-at-home parents, the Chinese community,
people without residence permit, the homeless, drug addicts as well as victims of
trafficking and sexual exploitation.
 Lacking synergies between all actors: Many different actors are active in the field of
migration in Palermo. Even though these collaborate as much as possible, a complete
mapping or network of all institutions and actors providing services in the field of
migration is still missing resulting in fragmented services. On the other hand, the
already existing collaborations are informal.
 Lack in continuous educational offers for migration service providers – or lack in
time to attend these offers: Professionals stated that they oftentimes did not have
relevant opportunities to update their knowledge in the field, create moments of
exchange with colleagues in the sector or did not have the necessary time in order to
attend these.
 Limits of EC framework: Many of the NGOs which are especially active in the field of
migration in Palermo are dependent on EU funding. This means that they need to
apply for funding through projects, which are in line with the EU’s current priorities
and preferences. However, these are not always adequate for the most needed and
useful interventions on the local level. One example in this context is the offering of
paid internships in different sectors through social projects, which has proven itself
as a highly relevant measure in the overcoming of employers’ prejudices as well as
migrants’ skill development, but is not foreseen by current EU programmes in the
field of migration.
 Trafficking: In the context of invisible groups, trafficking is a huge issue. It is difficulty
to recognize who is a victim of trafficking. Due to Covid-19 sexual exploitation takes
more and more place in private homes, thus making it even more difficult for
professionals to reach this target group. Furthermore, the lack in trust towards social
workers and women victims of trafficking’s refusal to collaborate or open up to them
present an additional obstacle preventing professionals from being able to help
them.
 Lack in participant motivation: All cited obstacles TCNs face, together with the
pressure they may experience through expectations from family members at home
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regarding their contribution their families’ livelihood as well as a lack in intercultural
understanding, in some cases result in misunderstandings and even lack in
willingness to learn about the Italian culture. This demotivation or frustration might
be further increased by migrants not wanting to participate in the local society
because they see Italy as a country of transit.
Lack in working opportunities in Sicily: The Sicilian labour market is difficult to
navigate even for locals, as it lacks working opportunities and relies heavily on
tourism and agriculture as its two economic main sectors. Due to their background,
TCNs face even more problems in finding work. This is especially true for migrant
women who also have problems regarding child care and accessing kindergartens. As
has already been discussed a lack in basic income prevents individuals from thriving
in any context as they are mainly concerned with responding to their most basic
needs, such as food, housing and health care.
Lack in digital skills: In our digital era, developing and increasing digital skills to be
able to take part in the online economy is of key importance. This is especially true
since the Covd-19 pandemic shifted our economies even more towards online
activities. However, there is a gap in the demands of employers, teachers and
professors with regards to digital skills in their programmes and the general level of
digital skills observable among a large part of the migrant population, starting with
them not even having access to digital devices and thus not being able to develop
their skills or take part in online offers.
Gender issues: In the work with TCNs some gender issues may arise. This includes
some men from lower educational backgrounds that will not adhere to what a
woman says, even if it is their social worker or intercultural mediator trying to help
them. On the other hand, working with women who have suffered/ are suffering
domestic violence and do not want to open up about it, may present a further
obstacle. There are further some women who are completely dependent of their
husbands always having to ask permission first before doing anything, which
complicates many activities.

How to overcome these challenges
Even though, professionals cited many struggles and obstacles at the beginning of their
interviews, they also had very clear ideas on what should be done in order to overcome
these, creating more inclusive and thriving communities. In the following, the main proposals
will be discussed.
1. Structured system and individual educational pathways: Many of their proposals
addressed the fact that a better structured public system would help smoothen the
process. In their opinion, public authorities need to provide arriving migrants with all
basic needs. This would further allow for the creation of individualised projects and
educational pathways in reception centres, schools, etc. based on the personal
objectives of each participant. Furthermore, they underlined how social projects
should be organised in continuous customised pathways, including all stages of
education and skill development as well as preparation for the labour market and job
search etc. as part of their activities. However, such a holistic approach would require
more time and various facilitators responding to different dimensions of the
pathway, but ultimately be more successful and satisfying for participants.
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2. Official network of migration service providers: The second important concern was
a wider collaboration/networking, including not only social organisations but also
reception centres, schools and other public entities, allowing for interventions on a
systemic level instead of managed by single organisations. In this context,
collaborations should be rendered official through bilateral agreements with public
authorities as well as retributed, thus creating a comprehensive network of all
migrant service providers, including a map of all offered services, and ultimately in a
more functional system accompanying migrants into autonomy.
3. Constant further training: In the field of migration, and especially ever-changing
subject of human trafficking and sexual exploitation, professionals voiced the need
for constant further training in order to update their knowledge and skills regarding
a diverse spectrum of topics as well as the adequate time to take part in these
educational offers.
4. Involvement of small-scale communities: In order to overcome prejudices and
change the prominent narrative regarding migration, professionals proposed the
involvement of small-scale communities, such as neighbourhood, families and
schools in social inclusion interventions, projects and programmes. In creating more
tangible opportunities for intercultural exchanges and the implementation of
activities together, there lies a huge potential to change locals’ perspective and basic
ideas on the concept migration as well as to educate them to think twice and second
guess political populism.
5. Major information and involvement of intercultural mediators: In the professionals’
point of view, transparency and information is key in contrasting demotivation,
building trust and creating open exchanges, thus making migrants feel seen and
heard as well as empowering them to act on their own. To this purpose, information
on all kinds of processes should be translated into different languages and
intercultural mediators from all represented geographical regions should be an
integral part of activities and services provided by NGOs and the public
administration.
6. Inclusive design of interventions: In order to design more tailored interventions, it is
important to involve migrants themselves in the creation of such. In addition,
programmes offering short-term financial support (“moment to take a breath”), e.g.
paid internships or housing, foster the long-term autonomy of TCNs, while
programmes and project directly targeting women empowerment and
entrepreneurism supports them to learn how to collaborate and build something
together.
7. Patience and social engagement: Professionals made it very clear that manty of their
target groups’ frustrations was very understandable to them. They hence
emphasised the importance of patience and taking their time in order to build trustful
relationships. Coming from a place of honesty, without creating false expectations,
and always being aware that we need to try to understand the people we work with,
even though we will never be fully able to understand them, was expressed as the
most successful approach in working with TCNs. On the other hand, providing
migrants with useful and interesting activities, such as internships, volunteering or
social projects, helped counteract frustration and demotivation during the waiting
periods, while sharing positive examples of peers that successfully overcame the
same obstacles helped creating positivity and hope.
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Educational programmes
Most of the participants did not have any formal education in the field of interculturality,
but oftentimes had attended some kind of workshop offered by an NGO to develop their
related skillset. The Palermo-based NGOs mentioned in this context were:
 CESIE,
 Centro Danilo Dolci,
 Intersos/ UNICEF,
 Refugees Welcome Palermo,
 MoltiVolti,
 Centro Diaconale La Noce - Istituto Valdese,
 CIAI as well as
 Several African associations, such as Niofar, Giocherenda and the Gambian
Association IN.
On the same lines, they mainly cited courses, laboratories, projects and workshops offered
by such organisations, oftentimes in the frame of the Erasmus+ programme, to the local and
migrant community conveying the added value of diversity and more inclusive societies.
In addition, they mentioned that these kinds of programmes should prospectively target
schools, e.g. offering intercultural programmes or an interreligious dialogue to students thus
raising awareness and sensitizing them from a young age, helping them grow up with an
open mind.
In their work they contribute to migrants’ skill development in various areas, among which:
 Interculturality, knowledge of Italian culture, different religions etc.,
 Bureaucracy, knowledge on legal procedures and generally how to navigate the
Italian system,
 Linguistic competences (especially Italian) as well as
 Different kinds of soft skills.

Discussion/conclusion
When analysing the result from the research conducted in the context of Palermo, it is
evident that the migrant population still largely relies on NGOs and informal networks,
including peers, family members and active individuals of the local to respond to the
demands of everyday life. There seems to be a lack in information and structured processes,
in terms of educational pathways, labour market and digital inclusion, accessible housing,
consideration of the specific needs of the generation 1.5 as well as short-term financial
support to obtain professional certification or start a business. Consequently, the identified
necessary support is requested in these same areas of intervention.
On the other hand, professionals working with different subgroups of the Palermitan
migrant population seem to have clear ideas of their targets’ challenges, very much in line
with what has been identified by the migrants themselves, as well as approaches on how to
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overcome these hurdles and create a more comprehensive and functional system
accompanying TCNs into autonomy and rendering them active members of civil society.
Nevertheless, they will need the help from public authorities and institutions as well as a
more inclusive and targeted European legislation in order to put these ideas into practice
and ultimately revolutionise the way, integration is managed.
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Annex V Questionnaire professionals

Personal information:
1- Education:
2- Occupation:
3- Ethnicity:
About the beneficiaries (immigrants, asylum seekers and refugees)
4- What are the main challenges you are facing in your work with the beneficiary groups?
5- What is needed to tackle these challenges (in terms of time, skills, resources etc.)? Explain
6- What are the capabilities, capacities and skills that you need to develop/learn in order to
tackle these challenges? Explain
7- Please explain, in your opinion, which critical barriers are beneficiaries facing preventing
them to become independent citizens?
8- How many cultural competency courses did you attend, in order to work with the migrant
population? Please give detailed information on course contents and duration as well as
when they took place.
About the programs that are offered to the beneficiaries
9- Do you have/ Are you aware of programs that are designed to address the concept of
“Unity in Diversity”? Explain
10- When working on the development of beneficiaries’ capabilities and skills, do you base
your work on the beneficiaries’ prior knowledge and skills?
11- Do your programs/ The programs you are aware of or have access to:
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a- teach the beneficiaries about their responsibility in the development of their capabilities?
Explain how.
b- help raising awareness among the beneficiaries that they are responsible to contribute to
the ongoing process of community building and social progress? Explain how.
c-empower beneficiaries to become active, independent citizens in a democratic society?
Please give some examples.
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Annex VI Questionnaire beneficiaries

Personal Information
1- Gender:
2- Country of birth:
3- How many years you have been living in the host country? In which year did you arrive?
4- Ethnicity:
5- Languages:
6- Age:
7- Marital Status:
8- Number of Children:
9- Children’s age:
10- How many children are currently residing with you? Do they have any impact on your
decision regarding educational programs you enrol in (for example the duration of the
program or its timing)?
11- Who else is living with you in the same household?
12- How many children are currently going to school in your host country? Have they
adapted to the new language? Explain.

Prior to Arriving to your host country
13- Are you literate? In which languages do you read and write? Explain.
14- Are you numerate? Are you able to use mathematics to meet the everyday demands of
life? For example: how did you manage to fill-in official documents and paying the bills of
water and electricity? Explain.
15- Did you receive any formal education (school/ university) prior to arriving to the country
you live in now? If yes, how many years and what is the highest formal degree you obtained?
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16- What was your occupation status, for example student, house-maker/wife, employed,
retired etc.? Explain.
17- What are your capabilities, capacities and skills (the things you are good at)? Do you
have any formal certification regarding these capacities? Explain.
18- Which activities/hobbies did you have (for example: sport - acting - music)? Explain

19- Were your education and occupation suitable to your capacities, wishes and skills? Were
you given any opportunity to make your own decisions and affect your future? Explain

20- What dream/wish did you have for yourself to fulfil/achieve?

After Arriving to your host country
21- Is your degree/education from your home-country recognized in the country you live in
now? Explain
22- Did you receive any formal education (school/ university) in the country you live in now?
If yes, how many years and what is the highest formal degree you obtained?
23- What is your occupation status (student, house-maker/wife, employed, retired)? Explain
24- Which activities/hobbies do you have (for example: sport - acting - music)? Do you think
these activities contribute your skill development? Explain
25- Are you currently or have you been participating in a language course? If yes, which
language and for how long? Do you think it served you? If not, please explain what could
have made the course more useful for you.

26- What dream/vision/goal do you have for yourself to fulfil/achieve? Do the activities you
are engaging in currently (for example: Language courses, practical courses), contribute to
the achievement of your goal? Explain
27- What would you need in order to obtain your goal (in terms of education, support or
resources)? Are there any barriers holding you back? Explain
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28- Do you believe in your own responsibility to develop your capabilities and skills? Explain
29- What does motivate you concerning the life in the new country? Explain
30- What is the most important support that you received in your host country? Is there any
support you need but didn’t receive? Explain
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Annex VII Comparation between partner countries
1. Barriers that migrants express is holding them back

Specific to Italy

Specific to Czech Republic

Specific to Iceland

Specific to Sweden

Lack of work opportunities –
without a basic income
nobody can be independent.

distress from uncertainty of their
residence status

My age and the language are
huge obstacles

Lack of basic income –
without that many cannot
afford to get secondary
education
Complicated or missing
recognition of their former
education

communication issues – many
reflected the language as a
determining problem for every aspect
of their life in the CR
finding a job that would be fulfilling
for them
low-qualified job offers that don´t
suit their needs and wishes
women face problems to coordinate
job search and childcare

It’s difficult for women to
participate in any activity, for
example language courses,
when the children return home
from school. Language courses
that are offered in the evenings
are the most difficult ones for
them to attend.
The language courses are not
adapted to an individual level.
Hard to learn Icelandic
Lack of information regarding
how to open your own business
in combination with lack of
computer skills
Lack of information how the
Icelandic work life functions

The current situation in my
home country, still war, stress

feeling of alienation

No school for illiterate
individuals

Difficult to find a job

lack of knowledge about
organisations helping foreigners
after the arrival

Some women experience that
they can’’ make their own
decisions. They need permission
from their husbands.

Bad health issues

Being part of the generation
1.5 and having grown in
Italy – neither having the
same rights as Italian
citizens nor being
considered for the support
offered to other TCNs
Carrying the burden of
having to be a translator for
the parents/ the community
regarding
their
legal
procedures and every other
demand of everyday life
(school
appointments,
health care, paying bills etc.)
Prejudices and everyday
racism – being considered
second-class
citizens,
unreliable or not considered
at all.

Bad health and a sense of
loneliness in Sweden

Temporary permission to stay
in Sweden – lack of motivation
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2. Obstacles migrants are facing according to the professionals

Specific to Italy

Specific to CR

Specific to Iceland

Specific to Sweden

Legal hurdles- A valid resident
permit is the basis for all
other life projects. Long wait
for their first official permit.
Results in frustration,
demotivation and sometimes
depression.

Vulnerability of migrants due to
lack of information how does it
work in the CR which creates
problems and obstacles for
them. This difficulty appears
especially after the initial arrival.

Lack of information
Lack of respect ??
Lack of recognition

Prejudices and every-day
racism/ mentality of locals/
discrimination of Muslim
women

fear of law and tax system and
consequent feeling of
oppression.

Insufficient support to deal
with trauma and pdst

Lacking information about the
Swedish society. The language
is a huge challenge, and we
often work with translators
but still they have difficulties
understanding how our society
works. Their home countries
have different society
structure, family=the
government. The family is the
bank, social service, take care
of the elder family members
and so on. For them it is a
scary thought that the society
has the main responsibility of
the citizens.
Relationship between men and
women. An Arabic or Somali
man have very hard to
understand that in our society
we take decisions together. It
takes a lot of time to explain
and understand since in their
culture the man takes the
general decisions about the
economy and other questions
regarding the family.

Inadequate approaches/
missing reciprocity in
integration processes.
Willingness to learn from the
new members of our societies
and reciprocity between
migrants and locals are of key
importance

facing stigma limited
acceptance of migrants by
society – prejudices and
xenophobia

Illiteracy
Language barriers
Exclusion is one factor
Inferiority in host country

Missing access to basic
services such as language
courses, formal education,
child-care, make their own
income and find a living,
language skills

Psychological barriers –
insufficient psychological
assistance, help and mentoring
Management of emotions some foreigners get stuck in
negative thinking and
unhappiness which influences
their perception of everything in
the new society.

-Obstacles on the job market
-Employers not willing to hire
people of foreign origin,
especially refugees
-Hidden information about
the local public service and
community
-Social isolation

Women – many of them didn´t
work. New demands in
Sweden where naturally both
women and men work.
Challenge to support and
strengthen the women to
become more independent
and choose their own path to
become self-sufficient citizens.
Men often lose their identity
when coming to Sweden. In
their home countries they
were responsible of providing
for their families and had the
overall responsibility. Arriving
to Sweden often implies
unemployment meanwhile the
women still have their
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Uncertainty of limted residence
status

Lack in psychological support
both for the migrants and
professionals

social integration and closeness
of Czech society – migrants face
problems when trying to create
rapport and interactions.
Language competence

“Home community” approach
Segregation
Separated communities who
helps and provide the
individuals in many areas but
at the same time prevent them
thriving in the new society

little confidence in one's own
abilities – fear of failure, feeling
disadvantaged, need to build
confidence in one's own abilities.
Dreams and expectations
diminish during migration when
one is busy arranging basic
needs.
Relying on decision making of
other people
State officials and their
approach, extreme control of
migrants and laws which causes
that the system is overloaded.

They do not get enough
opportunities to participate
in Icelandic society and there
are far too many obstacles
to meet. Examples: labor
market, activities, learning
Icelandic as a second
language, prejudice, etc
Moving to a country where
one cannot access
information in any other
language then the native
language really prevent
these groups to become
independent citizens

responsibilities taking care of
the children and the
household. It often leads to
frustration and in the long run
it can also lead to aggression
and stress.
Lack understanding of the
Swedish working life
Language barriers
Health issues
Lack of methods to investigate
disabilities and mental
illnesss(PTSD)
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3. Support the migrants need according to themselves

Specific to Italy

Specific to CR

Specific to Iceland

Specific to Sweden

Educational pathways
Help from the start to the end of
their educational journey

“peace of mind”

Information in their own
language to understand
things better
mother tongue education

More writing skills

Labour Market Inclusion
Career guidance
CV preparation
Support in finding job offers
Digital economy
Digital skill development
Be able to take part in online
courses
Access to housing
Paid rent for a short time
Support in searching for a living
Specific support for the
generation 1.5 in terms of
accompaniment, internships and
working opportunities, legal and
psychological support etc.

“the need of confidence”

Computer skills

Vocational education

Adapted language courses
(no school for illiterate
individuals)

More language, more
activities, more time at school

Adapted vocational
education

Computer skills

Support from the social
services to develop
themselves

More information about the
Swedish society

Financial support

Get in touch with Czech people
more, find a job and create
relations with co-workers

.

Be in a Swedish context and
meet Swedish people
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4. What is needed to tackle these challenges according to the professionals

Specific to Italy

Specific to CR

Specific to Iceland

Specific to Sweden

Structured system and
individual educational
pathways. Public authorities
need to provide arriving
migrants with all the basic
needs.
Social projects should be
organized in continuous,
customized pathways in both
education and preparation
for the labor market
Official network of migration
service providers. Wider
collaboration between not
only social organisations but
also reception centres,
schools and other public
entities.

Need of stronger civic society,
necessity of advocacy activities
and lobbying. NGOs should be
able to invest funds in verifying if
the laws and rules work and
negotiate
with
legislators
because they know what does
and doesn´t work based on their
practice and experience from
working with migrants.

- Training

More collaboration from day
one (first meeting with
migrants) between different
instances which leads to a
deeper understanding and
focus on the individual

Constant further training: In
the field of migration, and
especially ever-changing
subject of human trafficking
and sexual exploitation,
professionals voiced the need
for constant further training
in order to update their
knowledge and skills
regarding a diverse spectrum
of topics as well as the
adequate time to take part in
these educational offers.
Involvement of small-scale
communities in order to
overcome prejudices and
change the prominent
narrative regarding
migration
Major information and
involvement of intercultural
mediators.
Building trust and creating
open exchanges to make the
migrants feel seen and heard

Focus on creating opportunities
for intercultural meetings –
activities not only for foreigners,
but also for the general public
where they can get to know
each other and realize they
have similar needs. To show
general public that integration
is a two-way process.
All stressed the importance of
community interpretation –
translating and providing
context and explanation to
clients.

- Information and good
practice in working with this
vulnerable group
-We need to acknowledge
that the parents need
education and support in
learning both new language
and new customs and
learning about a new
culture
More knowledge and
information about "best
practice" in working with
refugees

Strengthen the individuals
already existing abilities, skills,
and knowledges.

Courses and ways to
strengthen parents in their
parenting role
More professional
interpreters

Collaboration regarding
studies and work to give them
right support and adaptions

Need to see how foreigners
think and experience things,
always map their particular life
situation and inquire about their
expectations from the services.

Knowing more about the
situation the beneficiaries
are coming from and what
they have gone through

More effective ways to
investigate mental and
physical illness

To create basic competences
seminars/videos/leaflets (how
to fill in a simple form, set up an
email, etc.) in native languages
focused on basic technology
skills.

Having a person on the
team that could help build
these bridges of
understanding (e.g.
someone who has gone
through similar things or is

In the adult education we use
image support, needed
adaptions and other individual
tools who can also be used at
workplaces to support and
help the individual to manage
a job.

77

as well as empowering them
to act on their own.

from a similar region as the
beneficiaries)

Inclusive design of
interventions: In order to
design more tailored
interventions, it is important
to involve migrants
themselves in the creation of
such

sharing good practices – One
intercultural worker expressed a
wish to get involved in other
organizations that work with
migrants, to gain experience
from new environments
(countries, cities).

There should be a reeducative course for
everyone who works with
these groups such as
culture, race and diversity
courses

We need more knowledge
about other cultures and
societies to be able to meet
the migrants and handle
cultural clashes more
constructive. (ask the right
questions

Patience and social
engagement: Professionals
made it very clear that manty
of their target groups’
frustrations was very
understandable to them. It’s
important to take time and
have patience in order to
build trustful relationships.

NGOs should continue to create
community and actively involve
migrants n their activities where
the migrants not only
participate but create and run
activities and programs
themselves.

Change of attitude from
those who lead and have
power

Educated translators who can
support the individuals not
only with the language but
also with knowledge about
how the Swedish society
works.
Ambassadors/guides

Government, municipalities,
and institution to invest in
making their resources
available in other languages
than Icelandic

Adapted courses with focus on
work-life in Sweden, local
context. What kind of jobs are
available in our municipality?
Demanded education? Manly
and female jobs/prejudices?
Cultural clashes?
Assessment exercises to
increase the migrant’s selfesteem and help them to
become independent. Many of
them have never had the
opportunity to choose by/for
themselves.

The same/similar model of
support to all asylum
seekers and refugees as
other Nordic countries

It is a difficult challenge for
any student that has missed
out almost all schooling as
many are illiterate in their
native tongue, to be sent in
a class with students that
are far ahead in education
as also being learning a
second or third language.
These students need longer
time in special departments
while foundation in
education is built
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