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1. INTRODUCTION  

The following report presents the results of a research conducted in the framework of the project CONVEY – 

Counteracting sexual violence and harassment: Engaging Youth in schools in digital education on gender 

stereotyping.  

The research was part of the evaluation of the ‘Pilot Programme: Workshops for Young People’ to be 

delivered in high schools in the six partner countries of the project: Italy, Bulgaria, Cyprus, Greece, Ireland 

and UK.  

In Italy, the schools involved and corresponding number of students were: 

• Educandato Statale “Maria Adelaide”: 1st group of 17 students; 2nd group of 18 students; 

• Liceo Classico “Vittorio Emanuele II”: one group of 24 students; 

• Istituto Statale Magistrale “Regina Margherita”: one group of 18 students. 

 

The three schools are located in the city centre of the city of Palermo. The presumed socio-economic status 

of the students attending is similar in the three cases. Two of the three schools are renowned as being 

considered some of the “best” secondary schools in the city, while one of them, being located in one of the 

most challenging areas of the city, can be presumed to have delivered the training to a mixed group of 

students in terms of socio-economic status. 

 

The educational workshops were implemented between 03/12/2018 until 19/03/2019 and they aimed at: 

• educating and familiarizing young people on the issues of sexual violence, harassment, gender 

stereotyping; 

• teaching children and young people how to protect themselves; 

• promoting behavioural change (away from the behavior that is tolerant to violence and gender 

stereotypical behaviour) by training young people about media influences, gender equality, healthy 

relationships, risky behaviour and attitudes related to media and sexuality, etc; 

• sharing an online simulation game by allowing young people to face sensitive topics in an attractive 

way for them as the target audience but also appropriate for their age and development. 

 

The workshops programme included both educational activities and an interactive videogame ‘CONVEY Not 

a Game’ on violence, harassment and gender stereotyping issues, developed for the CONVEY project; and 

had a duration of 10 hours organized as weekly or bi-weekly sessions. The structure of the workshops was 

constructed as follows: 



Session 1 Introduction (45 minutes) and pre questionnaire 

Session 2 Gender stereotypes (45 minutes) 

Session 3 Gender stereotypes (45 minutes) 

Session 4 Gender stereotypes & sexualization of women in digital media (45 minutes) 

Session 5 Online game, GBV, IPV, sexual violence and harassment (45 minutes) (and interim 

questionnaire)  

Session 6 Online game, GBV, IPV, sexual violence and harassment (45 minutes)  

Session 7 Online game, GBV, IPV, sexual violence and harassment (45 minutes)  

Session 8 Online game, GBV, IPV, sexual violence and harassment (45 minutes) 

Session 9 Online game, GBV, IPV, sexual violence and harassment (45 minutes) 

Session 10 Online game and discussion, closure (45 minutes) and post questionnaire 

 

All sessions were led by the teachers who had been trained in November 2018 by CESIE trainers, through the 

train-the-trainer programme, during 12 hours of training. The teachers who trained the students on the 

CONVEY Pilot Programme were asked to freely choose the specific activities they would be delivering during 

the training of students. The first two of the schools listed above implemented a programme that made use 

of the online game in 5 and 6 sessions out of the 10. The third school delivered a version of the training that 

made use of the videogame “CONVEY Not A Game” in a shorter number of sessions, namely 2. 

 

In order to evaluate the impact and the effectiveness of the Pilot Programme intervention, students in three 

schools in Palermo, Italy completed a set of 3 questionnaires administered before (Preliminary 

Questionnaire), during (Interim Questionnaire) and after (Final Questionnaire) the completion of the 

workshops.  

The present report will present the results of the quantitative research conducted on the results of the three 

questionnaires with the aim of measuring the attitude and the behavioral change in the target group of 

school students 14-18 years old. The results will be presented at both national and transnational level.  

  



2. METHODOLOGY  

The research conducted on the framework of Pilot Programme for the CONVEY project applies a mixed 

methodology. This interdisciplinary approach employs the combination or integration of the strengths of 

both quantitative and qualitative approaches. This does not mean collecting and analyzing both kinds of data 

individually but the use of both approaches in tandem so that the overall strength of the study is more robust. 

In our case sequential explanatory design was applied. A first phase of quantitative data collection and 

analysis was followed by a qualitative data collection and analysis. Quantitative data was capitalized, which 

means that greater weight was assigned to it even if in the end, the interpretation of the entire analysis of 

both data collection methods took place. (Creswell 2008) 

At quantitative level, the present research is based on a descriptive statistics at national level and a 

descriptive and correlational design at transnational level in which we use the correlational statistic to 

describe and measure the degree or association or relationship between two or more variables. (ibid).  

This was done with the administration of surveys. The choice of using this method of data collection and the 

specific survey design were based on the objective of measuring the attitude and behavioral change of the 

target group.  

As started above, the survey was cross-sectional, meaning with data collected over time through three 

questionnaires: (1) Preliminary, (2) Interim, (3) Final. All questionnaires included the same variables and 

design. In questionnaire (2) some questions and answer options were mixed up in order to avoid automatic 

response from students. 

The questionnaires counted with demographic questions, dichotomous questions, open-ended questions 

and Likert-type scales (Groves 2009). The survey was divided in the sections as follows:  

Section 1 ‘About you’ 

Section 2 ‘Women and men’ 

Section 3 ‘Gendered expectations’ 

Section 4 ‘In a relationship’ 

Section 5 ‘Your Opinion on Intimate Partner Violence’ 

Section 6 ‘Your Opinion on Online and Offline Sexual Harassment’ 

Section 7 ‘Your Opinion on Sexual Violence and Sexual Harassment’ 

Section 8 ‘Gender and media’ 

 

At qualitative level, a focus group was conducted with several students from the schools involved and who 

had participated in the surveys. 



2.1. Methodological Limitations 

As in any other research, some methodological choices might have given place to compromises which could 

have influenced our results, thus, they should be taken into consideration.  

To start with, we count with a limited sample of 78 respondents for six countries. Such numbers pose 

limitations regarding the external validity of the following study. (Cresswell 2014). Our sample is not big 

enough to prove this study’s external validity. Therefore, it should be stated that we do not seek to generalize 

on attitude and behavioral change beyond the groups under study but to present the findings in relation to 

our sample under investigation in a per country and a transnational analysis.  

Secondly, surveys were manually distributed and responded. This means that no software could control the 

editing of answers or double answering of students. Hence, once all data was collected, and all respondents 

had provided their answers, editing of data occurred. This meant that we carefully looked for atypical 

patterns of responses or double responses. Some responses were edited to try to improve on the original 

responses obtained from measurements of underlying constructs.  

 

Thirdly, privacy matters have to be taken into consideration. Given that we were dealing with underaged 

students, consent was acquired through the schools, and a thorough code system was established in order 

to track per student answers but still respect their privacy. This was also done in order to try to avoid survey 

response error. Some questions included sensitive or embarrassing information on the student (Groves 2009) 

so we sought to respect confidentiality in the best way to avoid such limitation. 

 

Last but not least, ‘non-response’ error in the survey should not be underestimated. ‘Non response’ refers to 

the failure to obtain measurements on sampled units. When a total failure takes place, that is a person does 

not respond to the questionnaire, a ‘unit nonresponse’ takes place. When the same happens but for only one 

item/question in the survey measurement, then it is called an ‘item nonresponse’. This can affect survey 

estimates. (ibid). In our study both types of non-response biases are present, for a variety of reasons. 

Following Groves (ibid) in some cases, it was due to failure to deliver the survey as students were absent for 

that particular lesson; in other cases, there was item nonresponse due to an inability to provide the requested 

data which might be caused by multiple reasons. This study thus counts with inestimable data, that is 

information which is not known for estimating results and which will be present in the results. Nonresponse 

rates are characterized by a common increasing trend which is shown in the higher nonresponse rate for the 

finale questionnaire. 

For these reasons, the following report incorporates qualitative data as well in the form of students input 

and comments on both general thoughts of the overall pilot programme and topic-specific reflections. Such 

data has proven very valuable in order to complement and integrate to quantitative results. 



3. FINDINGS & ANALYSIS 

In this section an analysis of the sample of respondents will be presented. The section will be structured as 

follows: subsection 3.1 will start with an analysis of the sample of respondents in relation to demographic 

information (age, gender, age, language spoken, family composition, special needs); subsection 3.2 will show 

results on gender roles and stereotypes; subsection 3.3 will present findings on intimate relations; subsection 

3.4 will concentrate on matters related to stalking and controlling behavior; lastly, subsection 3.5 will present 

results on the sexual violence topic. The report will end with a brief conclusion.  

Please note that all participants stated to be Italian.  

 

3.1. ANALYSIS OF THE SAMPLE OF RESPONDENTS  

 

A. Age 

 

In relation to their sociodemographic information, students’ age spanned mainly between 14 and 18. The 

majority of students who answered to the questionnaires in Italy were between 15 (45,6%) and 16 (38%). 

 

 

 

B. Gender 

 

In relation to gender, 61 students were girls, while 17 were boys.  No participant marked the ‘other’ gender 

category. 



 

  

C.  Special needs, impairments or disabilities 

 

No participant said to have/or consider her/himself to have any special needs/disabilities/impairments, as 

shown in the pie chart below: 

 

 

D. Live with  

 

In most cases, students lived with their mother (35%), father (31,4%), or siblings (15,9% with brother/s and 

11,8% with sister/s). A percentage of 3.2 answered to live with their grand-mother, and less than 1% for each 

category responded to live with their grand-father, uncle, aunt or other. 

 



 

E. Siblings 

 

A total of 77% of students have siblings, while a minority of a bit more than 20% answered that they do not 

have any brothers or sisters.  

 

Students’ siblings are mainly 6-11 (18%), 12-15 (18%) or 18-19 (11,7%) years old. 7,4% have siblings less than 

5 years old, 8,5% have siblings age 16-17, almost 10% has siblings aged 20-22, 17% has brothers or sisters 

between the ages of 23-29 and 4,2% has siblings 30 or older.  



 

 

F. Language spoken at home 

 

The languages spoken at home among the Italian participants was mainly Italian for almost 94%, while 5% 

mentioned to speak Nigerian, Spanish, Sicilian dialect or Albanian.  

  

  



3.2. ROLES & GENDER STEREOTYPES 

 

A. In general  

In general terms, Italian students thought that enough female role models are available for teenage girls. In 

fact, ‘DISAGREE’ answers slightly exceed the ‘AGREE’ answers for this category in the beginning, and then 

increase in the interim and final rounds of questionnaires. For the preliminary questionnaire, 36 replied 

‘AGREE’, while 40 replied ‘NO’, and 1 participant did not respond. In the interim survey, only 8 people replied 

‘YES’ while a total of ‘65’ replied ‘NO and 6 participants did not provide an answer. For the final questionnaire, 

8 replied ‘YES’, 62 replied ‘NO’ but 9 students did not provide an answer of which 4 who had replied ‘AGREE’ 

in the initial questionnaire. Results in this category imply that it is possible that the CONVEY pilot programme 

made students more aware of female role models and help them recognize them in their daily lives.   

 

 

In fact, students highlighted the power of reflection of the programme in relation to both gender-based 

violence and gender stereotypes, but also how it provided new strategies to contrast these phenomena. 

Another student also shared: ‘The CONVEY project was very interesting because it made me reflect on the 

differences generated by a wrong social education, as the result of stereotypes which are the frequent cause 

of violence against women. Us, as young people, must leave prejudiced behind and carry values of equality 

and reciprocal respect against any form of violence.’ 

In roles and gender stereotypes regard, we must also consider the evermore relevant role of media in our 

lives, looking into the support of gender roles in different types of media poses as very important for this 

study. The three types of media considered were printed media, electronic media and social media. 

Students have commented how the CONVEY project has helped them to learn to recognize gender 

stereotypes and different levels of sexualization of women present in the media.  
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In relation to electronic media such as television, radio or the internet students’ opinion was uneven. 

Considering the high rates of nonresponse towards the final questionnaire, somewhat disagree and disagree 

opinions are clearly in decline; while answers for agree and somewhat agree are on the rise in relation to 

whether this type of media supports different roles for both genders shedding positive results on the impact 

of the CONVEY Pilot programme. 

 

 

For the acceptance of such situation, participants showed awareness considering that the vast majority of 

them replied that they disagreed or somewhat disagreed with it in a stable manner, while only a small 

number of students, and in decline, agreed with the statement.   

 

 

 



Lastly, social media support of roles for men and women shed interesting results. Together, agree and 

somewhat agree responses increase in the course of the study, while somewhat disagree and disagree 

responses suffered a significant decline. The impact of the pilot programme on participants and according 

results are important considering the weight social media have on young people’s life. 

 

 

 

Accordingly, social media’s support in relation to roles is not accepted by students. The majoritarian trend 

for somewhat disagree and disagree is evident. At the same time, agree responses are almost absent, while 

somewhat agree is in steep decline.  

 

 

B. Within the Family  

 



Respondents seem to agree when roles within the family are concerned. A significant difference exists 

between the ‘YES’ mother and fathers have the same responsibilities within the family and the ‘NO’ reply 

which stays between 0-2. Even though the relationship across the initial and final questionnaires is in slight 

decrease, the increase in non-responses must be considered.  

 

The main responsibilities for the father in the family that were mentioned included: protecting the family, 

paying the bills, taking care of the family, providing, educating children, love, respect the wife and children, 

provide morals support and work. The main responsibilities for the mother comprised: love, provide, work, 

look after the house, be responsible, respect the husband and children, look after the children, buy them 

clothes, educate.  

 

C. At Work  

 

In relation to roles at work, the majority of respondents answered ‘NO’ for all three surveys indicating a 

possitive acceptance to gender equality in the labour market. Despite it being in a decreasing trend over 

time, with 44 in the preliminary, 41 in the interim and 39 in the final questionnaires, it is important to consider 

that ‘YES’ responses were also in decline and that 10 students did not respond in the final questionnaire. 

General results might imply a positive impact of the training course and videogame on students awareness 

of the role of men at work. 



 

 

On the other hand, for women, the survey throws positive results. While an evident decrease in the number 

of ‘YES’ responses for whether you agree that some jobs are more appropriate for women, there is a constant 

trend in the ‘NO’ answer, always considering the amount (9) of non responses for the final questionnaire. 

This would suggest greater awareness of students to the role of women in the job market after the 

conduction of the CONVEY pilot programme. 

 

 

For those respondents who agreed with the difference in job types depending on gender, most justified their 

answer in terms of the physical strength required for some jobs and which they state is possed by men more 

than women. Among those who replied in disagreement with the statement, equality of rights and skills and 

freedom of choice of work standed out in responses. Such opinion on the matter is also evident in students’ 

comments during focus group discussions where they highlighted the valuable role they as young people had 

in transmitting values of equality and mutual respect against any form of violence. 

 

D. Sexualization of women 



 

In relation with understanding and accepting the sexualization of women, although in a moderate decreasing 

trend, most respondents answered ‘DISAGREE’ to the question of whether teenage girls should follow the 

trend and fashion so that they can be sexually attractive. ‘AGREE’ answers suffered a slight decrease but they 

still remained significantly below the ‘DISAGREE’ answers.  

 

 

The results of the research show a general issue of awareness connected with the role that the Internet may 

in fact play in putting forward images and ideas of women as sexual objects. Most respondents stay 

consistent in their response to the question and seem to fail to identify the link between sexually objectifying 

images of women on the Internet and the acceptance of violence.  

 

 

The students who took part in the training and the study in Italy seem to have a clearer idea when asked 

about the connection between garment worn by women and the role that it may play with sending an implicit 



message of availability for men. During the whole study, the number of respondents who reject the idea that 

the clothes worn by a girl could be considered provocative and justify undesired attention by boys stays 

rather consistent, while the number of those who seem to blame girls for what they wear in connection to 

being provocative towards boys decreases considerably.  

 

 

On women’s responsibility in relation to rape, respondents were quite in disagreement with the statement 

‘A lot of times, women who say they are raped had led the man on and then had regretted it’. Always 

considering the non-response rate increase at the end of the survey, an increase in the ‘DISAGREE’ and 

‘SOMEWHAT DISAGREE’ category for this topic seems quite high, while ‘AGREE’ and ‘SOMEWHAT AGREE’ are 

in slight decline.  

 

 



Also, in relation to this topic, an understanding of the fact that no dress nor make-up justify sexual 

violence came up during focus group discussions, which speaks well of the impact of the pilot 

programme on students’ change of awareness and knowledge as far as the topics of the 

sexualization of women and sexual violence are concerned. 

 

3.3. INTIMATE RELATIONS 

 

A. Slap 

In relation to students’ awareness and acceptance of what constitutes violence in intimate relations, a 

substantial number of respondents answered ‘YES’ to the category ‘If in a couple one partner slaps the other 

is this violence?’. The difference between the initial and the final questionnaires show a positive trend, as 

does the decrease in the “depends on the reason” reply. The main hesitation of whether slapping constituted 

violence (meaning the ‘depends on the reason’ reply) concerned slapping when done as a joke. The number 

of non-respondents in the final questionnaire needs to always be taken into consideration. Positive results 

may be related to a possible positive impact of the CONVEY pilot programme in relation to the topic of 

slapping within a couple. 

 

 

B. Sexual Violence  

 

Nearly all participants replied in all three moments of the study that forcing someone in a relationship to 

have sex with the other person constitutes a form of violence. Only 2 to 3 people replied negatively to this 

question. The slightly decreasing trend in the ‘YES’ replies might be related to the number of non-responses 

for the last questionnaire. The awareness of this type of violence in the surveyed sample of students might 

indicate a positive impact of the training course. 



 

 

Results on forced sex in violence’s seriousness and acceptance also appears to be on the same line. In fact, 

respondents classified this type of violence as ‘very serious’ consistently throughout the different stages of 

the research. ‘Quite serious’ answers suffered a decrease, while the amount of non-responses increased as 

usual.  

 

 

 

When differentiating whether forced sex is considered a form of violence if it is perpetuated by a man or a 

woman, as far as men are concerned, students identified this as ‘very serious’ or ‘quite serious’ in an almost 

unanimous and stable trend. Even though ‘quite serious’ answers are in decline, so are the non-responses, 

while answers related to a lower degree of seriousness of the matter are almost absent. This might suggest 

an impact of the Pilot programme in relation to the students’ awareness and a decrease in acceptance of the 

phenomenon of forced sex by men in relationships.  

 



 

 

In the case of women being the ones forcing sex in relationships, a clear increasing trend is shown in the 

graph below towards ‘very serious’. Answers related to less degrees of seriousness remain low or in a 

decreasing manner in the final survey. This suggests that the students judge physical violence equally, 

disregarding the gender of the person perpetrating it. High non-response rates are related to the fact that 

this question was not compulsory but related to those who had answered ‘yes’ in the previous question.  

 

 

C. Reaction  

 

Awareness and actions as far as reactions to physical violence in relationships are concerned show interesting 

results. For ‘how would you react if you saw a woman/girl being physically assaulted by her partner’, replies 

for intervention and trying to stop the violent person, together with saying or doing something else to help 

remain stably high and significantly higher than all other options through the three surveys. Still, there are 8 

non respondents in the interim and final surveys. 



 

 

The same scenario appears for reactions related to the scenario ‘if I saw a female family member or close 

friend being physically assaulted by her partner’. In this case, intervention and trying to stop the violent 

person is the most replied option, while saying something to help comes second. These are both significantly 

higher than the other options and remain in a stable trend in all questionnaires, considering the amount of 

non-responses (8) in the last surveys, as well.  

 

 

Saying something else to help and intervening seem to be the most popular options in both cases, implying 

a possible positive influence of the training course and video game on young students’ awareness and type 

of active reaction when witnessing violence situations in relationships.  
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D. Justification of domestic violence  

 

Participants disagree with the fact that domestic violence is a private matter and should be handled in the 

family. In fact, the majority of surveyed students replied ‘DO NOT AGREE’. Even though the trend is slightly 

in decline, there are still high nonresponse numbers for the last questionnaire which should be taken into 

account. These results might imply that the CONVEY Pilot programme maintained important levels of 

awareness and understanding on matters of violence, and domestic violence specifically. 

 

 

Students disagreed with the fact that a woman cannot be raped by someone she is in a sexual relationship 

with. A clear increasing trend is shown for the ‘DISAGREE’ option while the ‘AGREE’ replies decrease. Such 

results shed light on the possible awareness raising of students on the matter by the training course, and it 

constitutes a very important result for the project. 
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When asked if a woman who is sexually assaulted should report or sort out the issue by herself, Italian 

students disagreed with the option of keeping it private. Even though the trend is slightly negative, the non-

response rate is steeply increasing. Almost no student agreed with this statement, indicating a positive effect 

on their understanding of reactions and justification to sexual harassment situations. Similarly, during focus 

group discussions, a student stated that the ‘CONVEY training (…) can and must motivate those people next 

to victims to convince them to speak and to make perpetrators see that victims are not alone.’ 

 

  



3.4. STALKING AND CONTROLLING BEHAVIOUR 

 

A. Stalking and controlling behavior 

 

From the results of the research, it is clear that respondents were well aware of the meaning of offline 

stalking, even if the word ‘stalking’ was not used in the survey to avoid bias. In fact, surveyed students almost 

unanimously agreed that repeatedly following or watching someone at home or at work is a form of violence. 

Given the high numbers of non-response for the last questionnaires, we can observe a declining tendency 

through time. Nevertheless, a negative impact of the pilot programme cannot be established and, moreover, 

‘YES’ responses remain significantly high in all three questionnaires, while negative or ‘depending on the 

reason’ responses remain mainly constant. This could mean that many of the initial ‘YES’ respondents were 

absent or did not reply the last questionnaires.  

 

Nevertheless, results from focus group discussions are evidence of the evolution of skills of critical thinking 

of the students after the end of the pilot programme. One student commented that, thanks to the project, 

she understood that situations such as harassment from a teacher CAN happen and that it is, unfortunately, 

a reality not alien to them. Another student shared how interesting and educative the CONVEY activities were 

and reflected on how, considering their relevance, more space and time should be dedicated to topics such 

as harassment and domestic violence at school, in order to sustainably raise awareness among students and 

address the issue in a more comprehensive and systematic way. 

 

Awareness of offline violence is also reflected on the results below. The majority replied ‘YES’ to the question 

‘Do you think harassment via repeated phone calls, emails, text messages and the like is a form of violence?’, 

and ‘NO’ replies are nearly totally absent, apart from one in the final questionnaire. This result might thus 



imply a positive effect of the CONVEY training course on students’ attitudes towards sexual violence in Italy. 

In fact, considering non-response rates, ‘YES’ results remain quite stable.  

 

Results on awareness of harassment in the form of men keeping track of women’s location and activities 

show high levels of awareness on the matter considering the vast majority of ‘YES’ responses to whether this 

activity should be considered as a form of violence. Even though ‘YES’ replies are in slight decline, we should 

not forget high nonresponse levels and the small amount of responses for the ‘NO’ and ‘it depends on the 

reason’ reply options. 

 

This result bears resemblance with the awareness of the same activity if carried out by a woman on a man, 

via tracking of location and activities, as a form of violence.  



 

As stated before, in this regard, we should not forget the critical reflection shared by the students in the 

focus-group format about the need for more opportunities for discussion via a systematic and sustainable 

approach in formal education to topics relation to violence, stalking and harassment.  

 

3.5. SEXUAL VIOLENCE 

A. Justifying men  

In quite an increasing tendency, students disagreed with the fact that a man is less responsible for rape if he 

is under the use of drugs or alcohol. In fact, even though non-response rates are high in the final 

questionnaires, positive results remain evident, showing increased levels of awareness on taking 

responsibility where sexual violence is concerned. 

 

 



In the same line of male responsibility in rape situations, disagreement options were on the rise towards the 

final questionnaires while agreement option in decrease. In fact, students clearly rejected the idea that sexual 

impulses are natural for men and could justify rape. It would appear that the CONVEY game and training 

course might have had a positive effect on students’ acceptance of the justification of men in rape situations. 

 

 

B. Victim blaming 

 

Disagreement is also present for the victim blaming scenario ‘if a woman goes to a room alone with a man 

at a party, it is her fault if she is raped’. In fact, ‘disagree’ values remain high and rising if we consider 

‘somewhat agree’ and ‘disagree’ together and take non-response rates into consideration. 

 

 

For victim blaming in relation to women being drunk or under the influence of drugs, students disagree that 

women are at least partially responsible. ‘DISAGREE’ replies are in evident rise even with the high rate of 



non-responses; while ‘AGREE’ remain steady and ‘somewhat agree’ declines when comparing the initial and 

final questionnaires. This might imply a relation between the pilot programme and the rejection of victim 

blaming attitudes and opinions of the surveyed students. 

 

 

C. Consent  

 

Lastly, consent-related awareness results seem to have remained quite constant throughout the research. 

This is taking in consideration that, in relation to a woman not physically resisting to sexual assault, the 

majority of respondents disagreed with the statement ‘if a woman does not physically resist, even if 

protesting verbally, then it is not really rape’. And even though there is no increase in the number of replies, 

non-response rate is high which could mean that some students fall under the ‘item non-response’ category; 

and agreement does show a decline.  

 



On the other side, qualitative results show purely positive results. As a matter of fact, an attitude change is 

made evident by a student’s comment during focus group discussions. In her own words: ‘Specifically, the 

‘CONVEY Not a Game’ app has sparked a bigger understanding of my rights and those of all women in terms 

of consent in intimate relations.’ 

For the statement ‘women often say no when they really mean yes’, there is an evident increase in the course 

of the study in disagreement to the statement as well as an evident decline of agree-related replies. 

Considering that one of the CONVEY video game specifically focuses on consent, the present research results 

might indicate a positive change in attitude and behavioral change in relation to this topic thanks to the use 

of the game in connection with the students’ pilot programme delivery.  

 

 

3.6. CONCLUSION 

 

This report has presented the results of the study on the behavioral and attitude change of young people 

aged 14-18 as part of the CONVEY project for Italy’s CONVEY pilot programme implementation in three 

secondary schools in Palermo. The study counted with a mixed methods methodology. Quantitative data was 

collected in questionnaire format, administering a preliminary, an interim and a final questionnaire to 

measure students’ changes in awareness and acceptance in relation to gender roles and stereotypes, 

intimate relations, stalking and controlling behavior and sexual violence. Qualitative data collection took 

place through focus group discussions with a number of students who had participated in the quantitative 

data collection as well.  

Findings show evidence of a positive change on students’ attitudes and behaviours in accordance with the 

objectives of the CONVEY project stated in the first section of the present report. Changes were robust in 

relation to the different topics. For gender roles and stereotypes, students seem to be aware that there are 

not enough role models for women, hence it is possible that the pilot programme helped students recognize 



this in their daily life, and as stated by the participants, it provided more strategies to counteract gender-

based violence based on gender stereotypes. While less awareness was present in relation to printed media, 

probably due to its reduced presence in young people’s lives, awareness and acceptance results for the 

support of roles in both electronic and social media shed light on the positive influence of the CONVEY 

programme. In relation to roles within the family and at work, students were aware of the pre-established 

roles and expectation for both genders, but also understood the need for more equality and freedom of 

choice for women. Sexualization of women seems to be the category with the most modest change. 

Nonetheless, towards the end of the study, greater understanding of the existing link between different 

modes of sexualization and sexual violence was present, indicating again a possible positive influence of the 

CONVEY pilot programme.  

As far as intimate relations are concerned, indicators related to slapping, sexual violence, reaction to violence 

against women, and justification of violence by a perpetrator are in accordance with greater awareness of 

the phenomenon and generally support the attitude of speaking up and reporting. For stalking and 

controlling behavior, the research results show that students benefitted from the delivery of the pilot 

programme which helped them develop sharper critical thinking skills, in relation to their awareness on 

harassment, for example, but also on the need for a more constant and exhaustive approach to these issues 

which come up in their daily life. Lastly, results related to the topic of sexual violence reflect a positive trend 

in relation to the rejection of the justification of the man-perpetrator and of the victim-blaming attitude. 

Findings on awareness of consent are consistent with a better understanding of what it is to give consent 

and with women’s rights. 

Where changes were less evident, diverse reasons might lie behind. Baseline knowledge of some of the topics 

and the short period of time in which the project was implemented may provide an explanation. In fact, one 

of the requests which came out of the evaluation of the pilot programme delivery was the need for more 

systematic approaches to gender-based violence to be adopted in the school environment. This reflects the 

impact of the CONEVY pilot programme not only as a behavioural and attitude change in relation to gender-

based violence themes. The CONVEY pilot programme was also successful in engaging, motivating and 

triggering reflection and discussion. It was also a unique opportunity for the young people involved to 

observe the issues they were confronted with from a different angle and to help develop critical thinking 

abilities. 
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