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During January to April 2018, sports science students at Higher
Education Institutes in five European countries were asked their
opinions about sports students mentoring boys and young men to
help them to improve their educational attainment and prevent
early school leaving.

Students were asked questions about personal skills and attributes
they thought were required for work with young males; they were
asked what support students would require to be able to work with
young males; and they were asked what they felt could be done to
prevent young males from leaving school at an early age.

The following report provides a snapshot of
the information students supplied and which has helped to
inform the development of the SSaMs project.
Thanks again to all who took part!

Demographic information
168 students responded:

Women 33%
67%

25+

25%

Men
19-25

years old

87%

years old

Personal skills and attributes required to
work with young males

37.5

of student responders had assisted young males with their
% education.

“I have worked as a social educator in an external classroom project
and in the street education project.”
Student, University of Murcia, Spain

36

of student responders had previously helped a boy or young
% man with an emotional or mental health concern.

“I have helped a boy who suffer from bullying. I tried to enhance his selfesteem focusing on his positive aspects of character.”
Student, University of Thessaly, Greece

33

of student responders have been a member of an
% organisation providing support for young males.

“Rugby club. Informal conversations about exams, study and having an
appropriate balance of activity/study and realistic expectations of the
unpredictability of the future with younger males in the club”
Student, IT Carlow, Ireland

Student responders described skills or personal qualities needed to work
with boys and young men.

“A good listener as well as actively responding to their points.”
Student, University of Gloucestershire, UK

73

of responders thought that there are opportunities to work
% with boys and young men outside of sport and physical
activity.

84

of student responders felt that the gender of the mentor did
% not matter with regards to work with young males.

“Gender does not matter but it matters how each person approach(es)
students”
Student, University of Thessaly, Greece

Students described personal factors (other than gender) that could
positively or negatively influence work to help young males with their
education.
The age of the person working with a young male appeared to be the most
significant factor influencing student responses.
The majority of opinions on this favoured the person being close in age
with the young male – similar interests being a factor; other students
felt that young males would have more respect for an older person with
regards to their experience and knowledge.

“Not a big age difference. It is better if the difference is not too big.”
Student, Palacky University, Czech Republic

Organisational structures

1

72% of students felt that the role of the sports professional in the
workplace after graduation should include mentoring work.

2

Students described skills, competencies, further training courses and other
support required for mentoring work with boys and young men. A ‘mentor
for the mentor’ is a prominent theme.
“A mentor for myself. A person who has been a mentor to young men
and boys previously to facilitate my learning process in this field.
A link with other mentors who are at same level off experience in relation to
working with the demographic.”
Student, IT Carlow, Ireland

Students described support required post graduation for mentoring work
with young males in the sports workplace. A significant concern is having
a ‘go to’ person to provide support, discuss concerns and for further
information, as well as attending seminars and workshops.

3

Students identified safeguarding checks required to work safely as a
mentor with young males. Students recognised the requirement for a
criminal records check; students also indicated an interest in a ‘code of
ethics’ for work with young males

4

Students were asked if their university Sports and Exercise Faculty
currently provided any knowledge and skills that enable you to support
boys and young men with their education. 59% felt that their university
provided this.

5

54% of students felt that their university Sports and Exercise Faculty
provided the knowledge and skills for work with young males on mental
and emotional health concerns. Students strongly indicated sports
psychology as the programme students recognise as providing the most
relevant knowledge and skills on mental and emotional health concerns.

Preventing Boys’ Early
School Leaving

1

Students were asked why they thought that boys are at greater risk of
leaving school earlier than girls in most European countries. Students
indicated the socialisation of boys to earn money -. ‘be breadwinners’ as
a factor. Influence by both parents and peers to do so were described
alongside boys’ rebellious nature, hormones, and being (too) ‘cool’ (for
school). Loss of interest in learning and academia was also prominent, with
the type of subjects being taught being portrayed as being not relevant to
young males or structured so that boys do less well.
“Girls are benefiting from numerous programs to increase uptake and retention
in STEM subjects and others. Project Maths has reduced highly numerate
(more so male) students to average project Maths students due to the greater
language and comprehension skills required.
In education and the workplace ‘female’ soft skills are being valued over more
stereotypical male ones. It’s not very unreasonable for males to opt out of a
system that is at best neutral to them and welcoming to females”.
Student, Institute of Technology Carlow

2

Students described characteristics of boys who are at risk of leaving school
at an early ages. The most significant commentary considered boys from
areas of socioeconomic deprivation as those most likely to leave school
early.

“Low socioeconomic background – parents don’t have ‘top’ jobs – don’t care.
Behavioural issues – no drive to learn”.
Student, University of Gloucestershire

3

44% of students strongly agreed and 45% of students agreed that sports
organisations and sports coaches can provide support as a mentor for
boys and young men on educational concerns.
56% of students strongly agreed and 32% of students agreed that sports
organisations and sports coaches can provide support as a mentor for
boys and young men on health concerns.

4

Students described things they thought might work well when trying
to engage with and build a supportive relationship with a young male.
Building trust between a mentor and young male is a strong theme.
Others are having shared interests, active listening and active cooperation
between mentor and mentee so that both are involved in developing
goals.

5

Students were asked to describe what tasks they thought they might have
to do as a mentor to provide educational support for a young male. There
were no prominent themes – students described a range of activities they
considered relevant. These included goal setting, meeting schedules, help
with education and examinations, demonstrating what can be achieved
through education, support for emotional concerns, and building support
networks with family and friends.

6

Students were asked what positive outcomes they might expect to achieve
through mentoring work young males. Responses were variable, focussing
on educational improvement, reduced early school leaving and hence
improved life chances; improved communication skills around emotional
concerns and building self-esteem was also emphasised, as was social
integration and mentored males following social norms.

“Positive motivation of young men in their future lives, in their jobs or interests.
Moving on a socially “right” path, adhering to social rules”.
Student, Palacky University, Czech Republic

7

86% of students reported that they understood what a mentor is; relevant
descriptions included:
“He / she should help and advise the person concerned in a particular area and
at the same time educate him or her. Help him find the right direction”.
Student, Palacky University, Czech Republic

“Guide a child in his educational stage helping him in different areas of his life”.
Student, University of Murcia, Spain

“A mentor provides emotional and mental support and guide young people to
remain in education and to improve school performance”.
Student, University of Thessaly, Greece

8

Students were asked to describe the skills a mentor should have. Positive
attributes and qualities were described including: Being a good listener
– communication skills; organisational skills; empathy; patience and
understanding; knowledge; inspiring; a counsellor; trust; intrapersonal
knowledge – an understanding of oneself; being able to allow a mentee to
act on their own and offer guidance; humour; having a moral compass –
promoting values.
“Listen!!!! Understanding. Patience. A wiliness to Share (in this case time
and knowledge). A wiliness to learn and adapt. A strong moral compass.
Understanding of your own self worth (not arrogance).
Understand you are not there to fix someone. Knowing when you may need
someone to mentor you during the process”.
Student, IT Carlow, Ireland
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