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HOW TO USE THE HANDBOOK
In order to achieve positive results please:
1.
2.
3.
4.
5.
6.
7.

Read carefully the game in advance;
Prepare the room and the necessary materials;
Follow the instructions;
Debrief the activity with the group;
Be cautious with the energetic activities/exercises
Feel free to adapt the games to the needs of the particular group;
Make sure the children understand the purpose of the exercise.

Description of the structure, we used the game “feeling good” as an example
1.
2.
3.
4.
5.

Name of the game, e.g. “feeling good”
scissors means that you need extra materials for the game
Themes of the games and exercises, e.g. “emotional intelligence”
Reference to educators handbook, e. g. chapeter 7 - emotional intelligence
level of complexity / shows whether an exercise is easy, medium or difficult to prepare and
perform
 - Easy
  - Medium
   - Difficult

6. age of the children, shows the age range of the participating children, e.g. 4-6 years
7. Duration, shows the time needed for the game or exercise, make extra time for preparation
and keep in mind, that time varies according to the size of the group, e. g. 35 minutes
8. group size, shows the optimum number of participating children, e. g. 10 – 15 children, make
sure you have enough space for the game
9. type of activity, shows whether it is a discussion/game/action/quiet/energetic/art, e. g.
quiet, art, discussion
10. aim is the general focus of the game, shows what the educator can expect to achieve in the
end of the game, e. g. “To recognize the own possibilities in transforming negative into
positive emotions”
11. objectives describe ways to achieve the aim “Share it with the group the negative emotions
to encourage dialogue”
12. (children) competences addressed, e.g. “expressing emotions”
13. preparation, what you need to do before the game or exercise starts e.g. prepare drawing
materials
14. materials you are going to need for the game, e.g. paper, crayon
15. instruction, step by step guide how to do the game
16. reflection and learning outcomes, something you do at the end of every game. It can be a
discussion on what happened, how to turn negative into positive, etc.
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EMOTIONAL INTELLIGENCE

When we talk about emotional intelligence we refer to a persons’ knowledge as well as their ability
to reflect on and talk about their feelings and emotions. It can be considered as well as a skill to use
emotions in order to reach one’s professional goals or to improve personal relationships. Emotional
Intelligence can be broken into two components; Personal Intelligence and Interpersonal
Intelligence. A child’s social and relational abilities can better significantly if he reflects on his
emotions and can use empathy to try and understand others points of view. Doing activities and
playing which foment these abilities will without doubt help to build more understanding and aware
individuals.
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Emotion cards 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives

Emotional intelligence
Chapter 2 – Emotional Intelligence
Chapter 4 – Communication


4 – 6 years
25 minutes
2-20
The children speak about different emotions
Discussion, Art

To know about the different emotions

Different situations cause different emotions
Preparation No
Materials  Emotion cards

Instructions:
1. Introduce the emotion cards to the children. Let them make the faces.
2. Explain them different situations, e.g.:

“I have received a new toy.”

“Tomorrow I am going to the dentist.”

“My brother/sister disturbs me when I play.”

“I am alone in a dark room.”

“I am going to the cinema with my parents.”

“My favourite toy has broken.”

…
3. Let the children show their emotion.
Reflection on learning outcomes:
1.
2.
3.
4.

How did you feel playing the game?
Have you felt these emotions (sad, happy, angry etc.) before?
Did you recognize the emotions of the others?
How did you feel seeing your friend happy / sad etc?

Variations:
1. The children paint the emotions by themselves.
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Show your emotions
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives
Preparation
Materials

Emotional intelligence
Chapter 2 – Emotional Intelligence


4 – 6 years
5 minutes
6 – 20
The children walk around and show their emotions
Action, Game

Show different emotions, be able to recognize and distinguish emotions
No
No

Instructions:
1. Make a circle with the children.
2. Explain to the children that you will read out different emotional situations and they have to
portray them.
3. Example situations:

You are very happy, jump around and smile.

It’s early in the morning you are really sleepy.

Someone has taken away your favourite toy, you are very angry.

…

The sun is shining, it’s warm outside and you are smiling.

Reflection on learning outcomes:
1.
2.
3.
4.

How did you feel playing the game?
Have you felt these emotions (sad, happy, angry etc.) before?
Did you recognize the emotions of the others?
How did you feel seeing your friend happy / sad etc?
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Feeling good 
Themes Emotional intelligence
Reference to Chapter 2 – Emotional Intelligence
Educator’s
handbook
Level of

Complexity
Age 4-6 years
Duration 35 minutes (10+10+5+10 minutes)
Group size 10-15 children
Type of activity Quiet, Art, Discussion
Objectives









Preparation




Materials




To recognize the own possibilities in transforming negative into
positive emotions To provide children with an opportunity to
identify and discuss with others in the group their negative
emotions transforming them into positive ones
Share it with the group the negative emotions to encourage
dialogue
To discuss how negative emotions can be turned into positive
ones
Transforming emotions
Prepare the room for the exercise by making a circle of children
Prepare drawing materials
Paper
Crayons

Instructions
1.
2.
3.
4.

Ask the children to sit on the floor in a circle.
Make sure that everyone is comfortable and has enough space to move.
Describe that they will first think of a negative emotion and after.
Children will draw first on half of the page. Thus, disseminate paper and crayons of different
colours to the children. Ask children before they start drawing what emotion they will draw 10 minutes. E.g. of negative emotions: being annoyed, crying, screaming, despair, fear,
revenge etc.
5. Then, talk about the drawings (5 minutes) with the group in order to see how they can
change the first negative image into a positive image (emotion).
6. Then, allow 10 minutes for drawing the positive emotions, the opposite of the emotions
they have chosen previously.

Reflection on learning outcomes:
1. Tips on context:
Children showed their positive and negative emotions by drawing. Through the two drawings
children learn to correlate their negative emotion with a positive emotion. Consequently, the
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Reflection on learning outcomes: will be a discussion that should focus on the positive emotions,
and their transformation from previous bad emotions/ behaviours.
2. Questions:
Was it easy to express your emotion?
How did you feel expressing the emotion?
How did you feel seeing others expressing their emotion?
Was it easy to transform from negative to positive?
How did you transform?
Information and resources

1. http://sfasko.people.udmercy.edu/goodbehaviorgamemanual.pdf
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WHAT I LIKE, WHAT I DON’T LIKE – EMOTIONS, PERCEPTIONS

‘Positivity represents an important characteristic of a boundary, as well as a significant difference
between boundaries and rules. Boundaries, take into consideration to the desires and needs of the
students they attempt to motivate.’
How can boundaries positively affect educators and preschool children? Three Basic Steps for
Successful Boundaries setting will help educators set desired boundaries. Moreover, the educators
should have in mind the following guide. By following these tips you can find the right balance
between keeping children safe and allowing them to make mistakes.’ For further references on
boundaries, please check Dr. Jane Bluestein links in the Educators Handbook
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Zones of my Body 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives

Preparation
Materials

What I like, What I don’t like
Chapter 2 – Emotional Intelligence
Chapter 3 – Setting Up Boundaries

4 – 6 years
20 minutes
2-20
The children mark the part of their body where they don’t like to be hit during
playtime and contact sports. For example with red dots
Discussion, Quiet

This exercise aims to show that everybody has places where they do not like
to be hit

It is important to know your own boundaries to identify violations of these

The trainer draws the outlines of a child on a big piece of paper

Chart paper and markers (at least red and black)

Instructions:
1. Explain the activity making sure the children understand everything clearly.
2. Ask the children to identify where they would not like to be hit during playtime or contact
sports.
3. Put a red cross or a dot on the paper according to the children’s answers.
Reflection on learning outcomes:
1. Where do you not like to be hit?
2. Why does it make you feel like that?
3. How do you feel when you are hit in those places?
4. Is it important or not to say to others where I do not like to be hit?\

- 11 -

Fair Fight 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives

Preparation
Materials

What I like, What I don’t like
Chapter 2 – Emotional Intelligence
Chapter 3 – Setting Up Boundaries

4 – 6 years
30 minutes
4 groups of 2 children
After the definition of the “no-hit” zones the children get the possibility to train
setting boundaries
Game, Action, Energetic

Help children to learn how to apply what they have learnt about themselves
in the game “Zones of my Body” through an engaging activity

To emphasize the importance of setting boundaries and saying “STOP”

It is advisable to carry out the “Zones of my body game first”

Soft foam sticks (e.g. thermal insulations for pipes; Take care! Test them in
advance with your colleagues.)

Instructions:
1. The Trainer introduces soft foam sticks to play the “fair fight”.
2. The educator asks the group to sit in a circle and two children to get into the centre of this
circle.
3. The trainer explains the situation: “You really want to do a fair fight for fun (they have to use
the foam sticks). You know yourno-hit zones and your feelings. Please ask your partner,
where you don’t want to be hit.”
4. “If there is a violation they have to say stop.”
5. Once the rules are set the other children observe the situation and give a feedback after the
fight.
Reflection on learning outcomes:
1.
2.
3.
4.
5.

What happened?
Where there any violations of the rules?
Was it a fair fight?
How did the “fighters” feel?
What did you learn?
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Power or Violence – a look behind the scene 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives

What I like, What I don’t like
Chapter 1 – Understanding violence
Chapter 3 – Setting Up Boundaries
Chapter 6 – Confidence, Responsibility and Trust


4-6 years
20 minutes
4-24
The children should go into pairs
Energetic, Action, Game

To show children how easy it is to cross the line between a game and
violence
Preparation  Make a line on the floor using rope/tape
Materials  rope

adhesive tape

Instructions:
1. The educator divides the group in pairs.
2. Then each pair has to stand face to face along a line on the floor.
3. The children put the palms of their hands together and move one or two steps backs until
they rest on each other.
4. In this position the children try to force their partner slowly back.
5. The rule is that nothing unwanted happens.
6. The trainer and the children have the right to say stop at any moment of the exercise.
7. The process takes place twice. The educator debriefs the exercise after each attempt.
Reflection on learning outcomes:
1. After a couple of minutes stop the game and ask the children:

How did you feel playing the game?

What happened?

Was it a fair game? If not, why?

What is your wish for the next round?
2. *The exercise starts again.*
3. After the second attempt debrief again:

What happened now?

Was there any violence?

What did you observe?

Did you feel the game was fairer?

- 13 -

Reflecting on Fair Fight game?
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives
Preparation
Materials

What I like, What I don’t like
Chapter 1 – Understanding violence
Chapter 3 – Setting Up Boundaries

4 – 6 years
10-30 minutes
4-24
The educator asks the children to share their feelings about the “Fair Fight”
game
Discussion, quiet

to solve conflict and manage tension

to empower children to talk freely about their feelings

Advisable to play “Fair Fight” beforehand in order to maximise the effect of
the exercise
No

Instructions and reflection on the Fair Fight game:
1. Immediately after the ‘fight’ the educator sits among children asking them to tell what
happened.
2. Children begin the story initially nervous but gradually start to be more calm and relaxed and
are able to relate in a different way.
3. Allowing children to express their energy using dialogue is a good solution to solve conflict
and prevent violence.
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Being Bullied 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives

Preparation
Materials

What I like, What I don’t like
Chapter 1 – Understanding violence
Chapter 3 – Setting Up Boundaries

6 years
50-60 minutes
4-24

The children are asked to imagine a situation in which they are being bullied
and then to discuss possible ways to react

Discussion, quiet

To emphasize the importance of listening and being sensitive to one another
within the group

To simulate an imaginary situation of violence and constructively find a way
to deal with it

Role Play Cards

Copies of the role play cards

Instructions:
1. Divide the children in groups of 2-4
2. Read the role play cards to the class
3. Give a card to each group
4. Within that group, ask one or more of the pupils to imagine they are the person on the role
play card
5. They can then talk to the group about how they feel
6. Ask the rest of the group to suggest ways of solving the problem
Reflections on Learning Outcomes:
1. How did you feel?
2. What were your fears?
3. What solutions did you find?
4. Ask the pupils to suggest ideas for stories of their own with solutions for each role card

No Blame Approach 
Theme What I like, What I don’t like
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Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview

Type of activity
Objectives
Preparation
Materials

Chapter 1 – Understanding violence
Chapter 2 – Emotional Intelligence
Chapter 4 – Communication

4 – 6 years
30 minutes
2-10
A technique used to tackle bullying in school. One of the most important things
about this approach is that it deliberately avoids accusations, blame and
punishment.
Discussion, Art, Quiet

To help bullied children express their feelings and distress

To encourage taking responsibilities for one’s actions
N/A

Pencils, colours, white paper

Instructions and reflection:
1. Interview the victim, with the aim of finding out how they feel.
2. Ask the child to draw a picture or write something to communicate his/her distress.
3. With the child's full knowledge and approval, the next step involves getting together the
children involved in the bullying (including bystanders) and perhaps some non-involved
children.
4. This group (which does not include the victim) will then be made aware of the victim's
distress and will be encouraged to take responsibility for their actions and to come up with
ideas for making the bullied person feel happier.
5. It should be mentioned that the No Blame Approach (which may mistakenly be viewed as a
technique which condones bullying) can also be described as the Support Group Approach.

Robot Portrait 
Theme What I like, What I don’t like
Reference to Chapter 1 – Understanding violence
Educator’s Chapter 2 – Emotional Intelligence
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handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives
Preparation
Materials

Chapter 4 – Communication

6 years
30 minutes
9-24
Children illustrate how each participant in a bullying situation might feel, think,
speak, and do.
Discussion, Art, Quite

To allow children to see a bullying situation from all perspectives
N/A

Cardboard, markers, glue, coloured paper

Instructions and reflections:
1. Divide the class in three groups.
2. Each group will represent a different role in a bullying situation - the bully, the victim and
spectators.
3. Each group paints a large silhouette on cardboard to represent each role.
4. Small cards are then placed on different parts of the body: in the head, what that person
might think; in the hands, what that person does; at the mouth, what that person might say;
in the heart, what that person could feel.
5. Once finished, all three roles are presented, compared and later discussed as a class.
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What could have happened here? 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives
Preparation
Materials

What I like, What I don’t like
Chapter 2 – Emotional Intelligence
Chapter 4 – Communication

5 – 6 years
20 minutes
6-20
Children paint the possible end of a story
Art, quiet, discussion

To allow children to see a bullying situation from all perspectives
N/A

picture book / story, paper, coloured pencils

Instructions:
1. Read out the story to the children, but not until the end. The story should be about violence,
bulling or other important topic.
2. Tell the children to paint how the story could end. It is not about to paint the “right” or
“wrong” end of the story. It is about to start thinking how situations could develop.
Reflections on learning outcomes:
1. How did you feel?
2. What ends to the story would you make up?
3. Discuss the fact that in nearly every situation it depends on how someone reacts.
Variations:
1. Depending on the topics which are currant in the group, you could choose the picture story.
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The penguin game 
Themes What I like, what I don´t like
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 5 – Intercultural Learning

Level of Complexity  
Age 4 – 6 years
Duration 10-15 minutes
Group size Appropriate for all groups
Type of activity Action, game
Aim To promote the cooperation and responsibility inside the group
Objectives





Preparation






Materials




Make the group work together, remarking the importance of the group,
developing a sense of community
Address the following competences – group awareness, ability to distinguish
what I like and what I don’t like
Prepare the room for the exercise
Prepare a big sheet of paper on the floor
To be more interactive, trainer can be dressed up as a sun that melt the ice
Prepare yourself with a block of notes and write all the remarkable things,
remember it is a warming up game
Big sheet of paper
A cartoon sun (optional)

Instructions
1. Ask children to stand up over the sheet you place on the floor
2. Make sure that everyone is comfortable and has enough space to move at e beginning.
3. Introduce the children into the game trough the next story: “you are penguins at this ice
floe, and suddenly the piece of ice moves slowly to warmer water” you are the sun so you
can approximate to the sheet and ask the guys: What happened??
4. Continue with the story when the children answer correctly that the ice begins to melt.
5. You start to break the sheet, and tell them that the objective of the game is that none fall
into the water because there are dangerous sharks
6. Cut pieces of the sheet until three of the children fall into “the water” (it´s important to have
more than one penguin that falls, so there won´t be a children that “loose”)
7. Use this game through different sessions looking for to improve the results of every previous
session
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Reflection on learning outcomes:
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings.
2. Share in a direct, simple, and honest manner.
3. Avoid in-depth explanations for younger children.
4. Pay attention to those children with “less” social abilities.
5. Make all the group participate of the activity.
6. Questions to the children:
What happened?
Who felt good and who didn’t?
How did the dropped off children feel?
What was the feeling among the rest of penguins on the ice floe?
What everybody can do to achieve no one fall into the water?
7. Conclude the exercise telling them they all win and they can improve the results next time,
the group is the most important - THERE ARE NO LOSERS OR WINNERS.

Information and resources
1. Sommer, Jan (2007). Alles über gute und schlechte Gefühle. JENA
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UNDERSTANDING VIOLENCE

The daily experiences we provide for the pre-school children are powerful, not only for preventing
violence now and later but also for increasing children’s chances to have a productive, happy life.
Research shows that high-quality early childhood education can reduce behavior problems in later
childhood and beyond.
In pre-school the ediucators can show young children effective ways of managing anger, help them
deal with the effects of violence, and help protect them from getting involved with violence. As role
models and guides, pre-school educators can demonstrate how to manage conflict and deal with
negative feelings in positive ways.
With this early foundation of knowledge and skill, children are more likely to develop positive
relationships with other children, enjoy academic success, complete school, and lead more
productive adult lives.
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The Elephant Game
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives
Preparation
Materials

Understanding of violence
Chapter 1 – Understanding violence
Chapter 3 – Setting Up Boundaries

4 – 6 years
30 minutes
8 - 24
One group of children tries to stick together while the others try to separate
them.
Action, Game, Energetic

To identify and express violence

To set rules and experience the role of the offender and of the victim.

Optional: Give some background of the game in the form of a tale.
No

Instruction:
1. Split the children in two groups.
2. There are two groups - the elephant family (they want to stay together) and the offenders
(the want to hunt the elephants).
a. The elephants sit down on the floor and try to make a big knot.
b. The offenders think over a strategy to get the elephants separated.
3. Children who don’t want to take part could be observers.
4. There is only one rule: no violence.
5. If there is a violation everyone could say stop. Then the game stops immediately.
6. Then the game starts. The offenders attack the group of elephants and try to get single
children. The push and pull and…
7. Take care of all children!
8. Make a break (say stop!) if it gets to dangerous. Often the children forget to say stop.
9. If anyone say stop, the trainer asks what happened and sets up a new rule.
Reflection on learning outcomes:
1. Was there any violence, despite the rule “no violence”?
2. Is anyone injured?
3. Was this only a game or was it a serious conflict?
4. Did you like playing it?
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Negotiating a contract 
Themes
Reference to
Educator’s
handbook

Understanding of violence
Chapter 1 – Understanding violence
Chapter 4 – Communication
Chapter 7 – Children’s Rights

Level of

Complexity
Age 4 – 6 years
Duration 30-40 minutes
Group size Up to 15-20 children
Type of activity Interactive, drawings and discussing
Objectives





Preparation




Materials





Prepare all the group into the next activities and trainings
To establish the rules during the training
To clarify the sincere and the meaning of the training
Prepare the room for the exercise
Prepare a list of contents in pictures that should appear in the contract
Big sheet of paper
A cartoon sun (optional)
Example of contract

Instructions
1.
2.
3.
4.

Ask the children for rules during the training.
Ask the children to draw the rules on papers.
Ensure that rules are clear for everybody.
The trainer points out the important rules for him (even if the rules doesn´t appear during
the negotiation).
5. After the sampling of the rules everybody signs the contract, including educators and
trainers.
6. Place the sheet at a wall, so everybody can see the contract every time.

Reflection on learning outcomes:
1. Questions to the children: What happened? Who felt good and who not? How would you
feel if someone does not follow the rules? What would you do if someone does not follow
the rules?

Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings.
2. The ideas come from the children and the group, children has to assume the rules as own
ideas.
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3. Search for those children who are in silent and make them participate, if a children seems
too shy maybe it is embarrassing for him to express an idea of violence.
4. Reinforce the negotiation with questions as: “What is important to work together?, How can
we be respectful.
Information and resources
1. Sommer, Jan (2007). Alles über gute und schlechte Gefühle. JENA
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Definition of violence 
Themes Understanding of violence
Reference to Chapter 1 – Understanding violence
Educator’s handbook Chapter 4 – Communication
Level of Complexity 
Age 4 – 6 years
Duration 15-20 minutes
Group size Up to 15-25 children
Type of activity Discussion
Objectives




Preparation





Materials




To find a definition of violence from a child view
Introduce the concept of violence and the ways to recognise it based in a
child perspective
Prepare the room for the exercise
Dispose the chairs around you and make sure all children are attending
Use the contract signed in the previous game
Contract
Blackboard (optional)

Instructions
1. Ask children to take sit around you.
2. Use the contract to introduce the activity.
3. Start talking about the contract, remark the things that shouldn´t happen during the
training.
4. Introduce the child into the concept of violence naming the rules of the contracts.
5. Ask the children what is violence?
6. Agree on a definition of violence based on the children perspective.
7. Repeat the definition of violence and make clear that there are different types of violence.
8. Conclude that all kind of violence hurts not only physical violence.
Reflection on learning outcomes:
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about the violence.
2. Share in a direct, simple, and honest manner. How you say something may be more
important than what you say. But be sure to say it in a matter of fact manner.
3. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
4. In the children turn to talk use these helping questions: What feelings make violence? What
make violence? Are the different types of violence? Where can you feel the violence? What
make you feel bad?
5. Older children may be able to verbalize their thoughts and feelings more distinctly but don't
let that be an excuse not to talk about it. Use the same principles as with younger children
but feel free to talk more deeply about the violence.
6. After all children present and talk about violence, conduct a discussion about what kind of
violence did children know.
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7. Conclude the exercise by asking children is violence good or bad thing as soon as it makes us
feel bad.

Information and resources
1. Sommer, Jan (2007). Alles über gute und schlechte Gefühle. JENA
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Take a step forward 
Themes Understanding of violence
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 4 – Communication
Chapter 5 – Intercultural Learning
Level of Complexity 
Age 5 – 6 years
Duration 30 min
Group size Up to 10 children
Type of activity Art, Discussion, quiet
Objectives







Preparation





Materials




To provide children with an opportunity to discover and identify feelings
about violence;
To explore how violence affects each child`s emotions and make an
effort to share it with the group;
To discuss why violence makes children feel bad.
Prepare the room for the exercise
Prepare the painting materials
In order to ask children to share their feelings about violence, you must
be aware of what your feelings and values are. Think about how do you
feel about the violence? What is your value-system about violence?
Paper
Crayons

Instructions
1. Ask children to sit on the floor in a circle.
2. Make sure that everyone is comfortable and has enough space to move. Describe that they
will need to paint and then talk about the paintings with the group.
3. Disseminate paper and crayons of different colours to the children.
4. Announce the topic of the painting: “I feel bad, when people…”
5. Ask the children to continue the sentence by painting what could other people (children or
adults, family, friends or strangers) do to make them feel bad.
6. Allow 10 min for painting, asking the children not to talk to each other while completing the
task.
7. After the pictures are ready ask children to show their painting to the rest of the group and
start talking one by one what each child drew. Make sure that the group understands each
child and allow questions to each child from the group. When appropriate, you can also ask
further questions.

Reflection on learning outcomes:
1. After all children present and talk about their paintings, conduct a wrap-up discussion about
what kind of violence did children see on the paintings.
2. Conclude the exercise by asking children is violence good or bad thing as soon as it makes us
feel bad.
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Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about the violence.
2. Share in a direct, simple, and honest manner. How you say something may be more
important than what you say. But be sure to say it in a matter of fact manner.
3. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
4. Additionally, you can use drawings and children's books about fighting, violence, etc.
5. Children get their sense of safety from the attitudes and behaviours of adults, primarily
parents. How we act and talk will have a direct impact of the emotional well being of
children. Always follow up the exercises and discussions about violence with reassurances
that children`s parents, caregivers and educators love them and they will do their best to
care and protect them, and that they are safe.
6. Older children may be able to verbalize their thoughts and feelings more distinctly but don't
let that be an excuse not to talk about it. Use the same principles as with younger children
but feel free to talk more deeply about the violence.

Information and resources
1. “Children and violence” - http://www.public.asu.edu/~dbodman/candv/
2. “Talking to kids about fears and violence” - http://www.nmha.org/go/information/getinfo/children-s-mental-health/talking-to-kids-about-fear-and-violence
3. “How to talk to your kids about feelings” http://www.parentingpress.com/violence/talk.html
4. “Talking to kids about school violence” http://www.aboutourkids.org/articles/talking_kids_about_school_violence
5. “Talking with kids about violence” - http://www.talkwithkids.org/violence.html
6. „Детское насилие” - http://zdorovye.khakassia.ru/32/197.html
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CHILDREN’S NEEDS AND RIGHTS
With games in this chapter, children learn more about themselves in social settings. More than
learning about oneself on an emotional level, children develop a self awareness of their personal
actions as well as other’s actions in a group. These games cover a broad range of topics such as
Emotional Intelligence, Understanding Violence, Communication, Children’ rights… and much more.
The aims are for children to understand that they have a place in a group while at the same
time understanding where the stand in relation to the roles other’s have in that group.
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Children’s rights: needs and wants 
Themes Children’s needs and rights
Reference to Chapter 5 – Intercultural Learning
Educator’s handbook Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity   
Age 6 years
Duration 30 min
Group size Up to 10 children
Type of activity Art, Quiet, Discussion
Objectives



To work in groups

Preparation



Prepare the room for the exercise.

Materials



Pencils
Paper
Crayons




Instructions
1. Introduction and whole-class activity: Ask the pupils about the things that they need every
day, giving prompts such as food, drink, clothing, space to work or play, communication,
health, transport, etc. Write up their suggestions on the board.
2. Group activity: Ask the pupils in pairs to write down the suggestions under two headings,
´Needs´ and ´Wants´(It may be necessary to include to include an additional space for
anything that the pupils feel doesn´t fit under Needs and Wants) The pairs then make a
group of four o compare and discuss results. Is one list longer than the other? Why is that?
Make a list of the pupils´ results on the board. Are there any areas where the pupils
disagree?
3. Plenary: ask the pupils to look at the list of needs. Encourage them focus on things they
really need to live. What do they think everyone has a right to? What is everyone entitled
to? You may have to prompt the pupils to consider family, shelter, safety, education, play,
medicine, friendships etc. Mark the one the whole class considers are essential for survival.
Should these be rights for all children or just children in the class? Are there any other things
that all children should be entitled to? Collect all the pupils´ suggestions and write them on a
chart, to be placed n a prominent place in the classroom for use or reference in future
lessons.
Reflection on learning outcomes:
1. Conclude the exercise by asking children about their feeling on the exercise.
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experience.
2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
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Information and resources
1. www.oxfam.org.uk/education/resourcesrights/files/lesson1_needs_and_wants.pdf

Hugs marathon
Themes Children’s needs and rights
Reference to Chapter 2 – Emotional Intelligence
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Educator’s handbook Chapter 5 – Intercultural Learning
Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity 
Age 3 - 6 years
Duration 30 min
Group size Up to 20 children
Type of activity Energetic, Action, Game
Objectives
Preparation



To work in groups
To feel love and attentions



Prepare the room for the exercise.



Materials Nothing

Instructions
1. Make two groups with equal numbers of children and placed face to face, far enough away
so they can run. The teacher indicates that children of one group are going to go running
with open arms to meet the partner that are exactly in front of them when prompted by a
whistle. When they get it, they should give a big hug. The other group hopes to not move to
reach their peers.
2. Repeat the game, but the group receiving the hugs, now must run to meet his companions
to return their hugs.
Reflection on learning outcomes:
1. How did you feel about the game?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experience.
2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions.
Information and resources
1. http://www.waece.org/paz/dossier.php?dossieres=dossierconflictos3
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My gold shoe 
Themes Children’s needs and rights
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 7 – Teaching Children’s Rights
Level of Complexity 
Age 4 – 6 years
Duration 60 minutes
Group size Up to 10 children
Type of activity Art, game
Objectives



To work in groups
To value the growth

Preparation



Prepare the room for the exercise.

Materials



Old shoes
White glue
Newspapers
Tables







Instructions
1. Ask the children to sit on the floor in a circle.
2. Make sure that everyone is comfortable and has enough space to move.
3. Ask parents to bring to the classroom a very small shoe of their child (babies´ shoes)
4. Place the shoes in the middle of the circle and the children compare the size of the current
shoes to those.
5. Talk about growth and learning they have done to nowadays.
6. The successive sizes of the shoes are a symbolic rate of growth and development, also, a sign
of identity.
7. Decorate shoes so that they have to remember when they were young.
8. Prepare a large table or tables of the class, covering them with newspaper.
9. Each child gives a layer of white glue on the inside of the shoe and out. Left to dry.
10. When shoes are dry. Paint them with gold or silver spray, as you prefer.
11. Dried and ready.
12. Children bring their shoes to their homes.
Reflection on learning outcomes:
1. How did you feel about the exercise?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experiences.
2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
3. In case you can’t use spray, use Markers to paint the old shoes.
Information and resources
1. http://www.waece.org/paz/dossier.php?dossieres=dossierconflictos3
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I shine like a star 
Themes Children’s needs and rights
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 3 – Setting Up Boundaries
Chapter 7 – Children’s Rights
Level of Complexity 
Age 4 – 6 years
Duration 30 minutes
Group size Up to 10 children
Type of activity Art, Quiet
Objectives



To work in groups
To learn to value in positive

Preparation



Prepare the room for the exercise.

Materials



Thread
Cardboard
Glitter
Pictures
Scissors








Instructions
1. Ask the children to sit on the floor in a circle.
2. Make sure that everyone is comfortable and has enough space to move.
3. Ask children to think the physical and psychological characteristics about themselves. For
example: I like my eyes, I´m a good friend, I like to help, etc.
4. Educator to make the contours of the stars on the cardboard
5. Children cut the stars and decorate them with Glitter
6. Place a photo on the top of the star.
7. Write, in the middle of the star, what they like about themselves.
8. Hang the stars to decorate the classroom throughout the school year.
Reflection on learning outcomes:
1. How did you feel about the game?
2. Was it easy to think about what you like about yourselves?
3. If it was hard, why?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experiences.
2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
Information and resources
1. http://www.waece.org/paz/dossier.php?dossieres=dossierconflictos3
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Rabbit’s rights 
Themes Children’s needs and rights
Reference to Chapter 4 – Communication
Educator’s handbook Chapter 5 – Intercultural Learning
Chapter 7 – Children’s Rights
Level of Complexity 
Age 5-6 years
Duration 30 min
Group size 6 to 12 children
Type of activity Discussion, Quiet
Objectives




Preparation





Materials




To reflect together with children on solidarity and respect of the other
To discuss children protection.
Prepare the room for the exercise
Ask the group to relax
Be prepared on possible kids questions
Paper
Marker

Instructions
1.
2.
3.
4.
5.
6.
7.
8.

9.

10.
11.

12.

Ask the children to sit on the floor in a circle.
Make sure that everyone is comfortable and has enough space to move.
Ask the children to imagine that they have a pet rabbit to care for, and give a name to it.
Ask “What are all the things the rabbit will need?” (They may suggest things such as a hutch,
straw, food, water, attention, love etc...
Write “Rabbit” at the top of the left hand column on a chart such as the one below, and
record the children responses.
Ask “Who is responsible for ensuring that the rabbit gets all the things that it needs?” (Note
down the children’s responses)
Confirm the thing the rabbit needs to survive and develop, such as food, water and a hutch.
Then ask question such as: If the rabbit really needs these things to survive, than should the
rabbit have a right to them? Who is responsible for ensuring that the rabbit’s rights to these
things are met?
Write “CHILDREN” at the top of the right hand column and ask to the group to brainstorm:
“What are the things that children need to develop and have for a happy, safe and healthy
life?
List the children’s responses
Ask “Who is responsible for ensuring that children get all the things they need to be happy,
safe and healthy?”, “What do children to be protected, to survive, to develop and to
participate?” “If children need these things, than should children have a right to them?” “
Ask the group if they have ever heard of the Convention on the Children’s Rights

Reflection on learning outcomes:
1. How did you feel about the activity?
2. What makes the rabbit happy and safe?
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3. What makes you feel happy and safe?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings
2. Be sure that every child had possibility to express him/herself
3. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough
4. Additionally, you can use different colours to sign the different column
5. Older children may be able to verbalize their thoughts and feelings more distinctly but don't
let that be an excuse not to talk about it. Use the same principles as with younger children
but feel free to talk more deeply about the issue
Information and resources
1. http://www.unicef.org/crc/
2. http://en.wikipedia.org/wiki/Children's_rights
3. http://www.amnesty.ca/themes/children_overview.php
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CRT - CONFIDENCE, RESPONSIBILITY, TRUST

Confidence, responsibility and trust are three characteristics in people which are very closely related
to one another. Each will build on the other as a child grows and becomes more capable of
accomplishing tasks and activities throughout his life. Confidence can be thought of as one’s selfconfidence whereas trust deals more with the feeling or belief a child has in their peers and adult
role-models. Responsibility is considered the opportunity or ability to think and act for one’s self,
without authority. When a child feels confident enough of himself to take on larger responsibilities
and achieve his goals, he will gain the trust of others and this will in turn increase his self-confidence.
It is important to do activities and play games where children can build on this feeling of confidence
and trust by living up to responsibilities given by educators.

- 37 -

Blind confidence 
Themes CRT - Confidence, Responsibility, Trust
Reference to Chapter 4 – Communication
Educator’s handbook Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity  
Age 4 – 6 years
Duration 30 min
Group size Up to 10 children
Type of activity Action, Game, Discussion
Objectives To take over responsibility for others
Competences
addressed






Preparation



Prepare the room for the exercise
Prepare scarves to blindfold the children
In order to ask children to share their feelings about their selves;



Scarves to blindfold the children




Materials

Ability to confide in others;
Ability to express verbally feelings about their selves;
Ability to share personal feelings with a group;
Ability to guide others.

Instructions
1. Ask children to sit on the floor in a circle.
2. Make sure that everyone is comfortable and has enough space to move. Describe that they
will need to walk and then talk about their feelings with the group.
3. Blindfolding half of children.
4. The other children to guide blindfold children by the hand or only by one finger or speech.
5. After the exercise is ready, ask children to tell about their feelings. Make sure that the group
understands each child and allow questions to each child from the group. When appropriate,
you can also ask further questions.

Reflection on learning outcomes:
1.
2.
3.
4.
5.

How do you feel?
How did the “blind” child feel?
And how the guiding child?
What about the responsibility you toll over –is anyone injured?
How did the child guiding the “blind” child ensured that it felt save?

Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experience.
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2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
3. Additionally, you can use drawings and children's books about feelings to help there.

Information and resources
1. TVV (2007). Alles über gute und schlechte Gefühle. Jena
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Driving a car
Themes CRT - Confidence, Responsibility, Trust
Reference to Chapter 4 – Communication
Educator’s handbook Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity   
Age 6 years
Duration 30 minutes
Group size Up to 10 children
Type of activity Action, Game, Quiet
Aim To let children confide in others
Objectives To take care of other children
Competences
addressed






Preparation





Ability to express verbally and non-verbally feelings
Ability to stay in a group
Ability to move blind
Ability to confide in others
Prepare the room for the exercise
Ask the group to relax
Be prepared on possible kids questions

Materials Nothing

Instructions
1.
2.
3.
4.
5.
6.

Ask the children to sit on the floor in a circle.
Make sure that everyone is comfortable and has enough space to move.
Ask children to play in pairs.
Blindfolding half of children (they are cars).
The other children are drivers.
Explain the steering the car is by touching the other child: the right arm turn to the right; the
link arm-turn to the left; both arms -STOP; the stomach-straight ahead.
7. Ask drivers to not colliding with other cars.
Reflection on learning outcomes:
1.
2.
3.
4.

How did you feel about the game?
Was it easy to express verbally and non-verbally your feelings?
Was it hard to move as a blind person? If not, why?
Was it easy to stay with the group? If not, why?

Tips for the educator
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1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings.
2. Be sure that every child had possibility to express him/hem self
3. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.

Information and resources
1. http://www.chomikuj.pl (smoki-agresja)
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Dark tunnel
Themes CRT - Confidence, Responsibility, Trust
Reference to Chapter 4 – Communication
Educator’s handbook Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity  
Age 4 – 6 years
Duration 30 minutes
Group size Up to 20 children
Type of activity Action, Game
Objectives





Competences
addressed
Preparation

To move with blindfold eyes
To reflect on their feelings
To create a good atmosphere



Ability to confide;
Ability to reflect;
Ability to talk about themselves.



Prepare the room for the exercise




Materials Nothing

Instructions
1.
2.
3.
4.
5.

Ask children to sit in a circle.
Stand up in a line with their legs open to a meter away from each other.
The last one is placed on his knees and with eyes closed.
Tell them that he is a train that has to go through a very dark tunnel.
Children, with indications (left, right and centre), should indicate to the train to go to the
exit. (under the legs)
6. When he finished, he has to place the last one of the line.
7. Allow 10 min for reflecting and talking about themselves.

Reflection on learning outcomes:
1.
2.
3.
4.

How do you feel?
Was it easy to move blindfolded? If not, why?
How did you feel going through a very dark tunnel?
Did you feel safe with the group? Did you feel comfortable?

Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about the violence.
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The human digital camera
Themes CRT - Confidence, Responsibility, Trust
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity   
Age 5 – 6 years
Duration 30 minutes
Group size Up to 10 children
Type of activity Action, Game, Discussion
Objectives To work in groups
Competences
addressed




Ability to recognise things seen
Ability to work in groups

Preparation



Prepare the room for the exercise

Materials Nothing

Instructions
1. Ask children to find a partner (one of them became a photograph while the other became a
digital camera)
2. The “Digital Camera” has to close their eyes.
3. The “photograph” has to move him slowly, framing the landscape and, when he see
something interesting, he point the camera on it and “take a picture” (camera has to open
the eyes for 2 seconds).
4. After 5 photos, the “photograph”, go back with the “camera” to the starting point and the
camera try to remember in the right order the places where pictures have been done.
5. After they change the role.
6. Finally, last 10 minutes are dedicated to a round table where children try to express their
feeling and their perception of the game.
Reflection on learning outcomes:
1. How did you feel about the activity?
2. Was it easy to work together?
3. Was it easy to put the photos together at the end?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experience.
2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
Information and resources
1. www.istruzionevenezia.it
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TOGETHERNESS

The aim of these activities is to transmit the idea that children in a class form a group. We
want to work on positive aspects on living, sharing a working in a collective manner. These games
can be tied with the “self Identification” chapter, focusing more on the group once individual
identities by the unique qualities of each member.
We would like to transmit the idea that “the whole is greater than the sum of its parts”
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Living together 
Themes Togetherness
Reference to Chapter 3 – Setting Up Boundaries
Educator’s handbook Chapter 4 – Communication
Chapter 5 – Intercultural Learning
Level of Complexity  
Age

5 – 6 years

Duration 30 minutes
Group size Up to 4 children per group
Type of activity Painting and interacting
Objectives





Competences
addressed







Preparation




Materials





To promote working on groups
To develop communication skills
To create trust inside the group
Ability to expose their one ideas
Ability to share personal feelings with a group
Ability of negotiate and communicate into a group
Ability of interact inside of a group
Reinforce the feeling of belonging to a group
Prepare half a sheet for each child
Prepare the room to work in groups of four children
Paper
Colours
Pencils

Instructions
1. Give every child half of sheet
2. Ask them to form group of four children by their own
3. Give them the first task: to write the word “TOGETHER” across the four pieces of paper ,
having at least two letters of the word on each paper
4. Second task: Decorate the four pieces of paper individually, but so that the artwork forms a
continuous mural across the four pieces
5. Explained them they have to decide all together the design of the mural and them paint
each one its piece of paper.
6. Place the murals at the wall
Reflection on learning outcomes:
1. How did you feel in this activity?
2. Did you find it easy to share your ideas?
3. Was it easy / hard to make the art work match up?
4. What do you think about the different artworks with the class?
Tips for the educator
1. Be careful that there are no child without a group
2. Make sure that each child is integrated into the group when they form the groups
3. It important that no child is excluded within its group
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Put together a jigsaw 
Theme
Reference to
Educator’s
handbook
Level of
Complexity
Age
Duration
Group Size
Overview
Type of activity
Objectives

Togetherness
Chapter 2 – Emotional Intelligence
Chapter 4 – Communication
Chapter 5 – Intercultural Learning


5 – 6 years
15 minutes
3-5
Every child gets a part of a jigsaw; the group has to put it together.
Game, Quiet

Create togetherness, every group member is important

Promote communication
Preparation  Mix the jigsaw
Materials  Jigsaw

Instructions:
1. Meet in a circle, if there are more than 5 children split the group in smaller groups
2. Explain to the children that they have to do jigsaw in their small group
3. Everyone should participate, everyone gets one part of the jigsaw
4. Start the exercise, observe the situation
Reflection on learning outcomes:
1. Was it easy to do this?
2. What was difficult? If so, why?
3. Did you enjoy putting it together?
4. Did you feel proud putting it together?
Variations:
1. Depending on the stage of development, the children could do this without speaking. The
Exercise is much more difficult then.
2. Create your own jigsaw: Cut a Picture into pieces or destroy carefully a flower pot.
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The bag with coins 
Themes
Reference to
Educator’s
handbook
Level of Complexity
Age

Togetherness
Chapter 2 – Emotional Intelligence
Chapter 5 – Intercultural Learning
Chapter 6 – Confidence, Responsibility and Trust

4 – 6 years

Duration 20 minutes
Group size All children
Type of activity Quiet, Game
Objectives Awareness of self and others
Competences
addressed





Preparation



Materials



Ability to make the distinction between individual and group affiliation
Ability to define the group
Ability to be part of the group
Gather all coins from the game: The Coin, and place them in a box or bag.
Present to children that the box represents the group.
1 box (large enough to fit in paper coins)

Instructions
1. To find out common and different things in the group, all children form a circle, and the
educator puts out one coin from the box and reads out lout one character trait from several
coins.
2. The children who fit with the trait move to the centre of the circle. There may be one or
more children moving into the circle at once. This would give children the feeling of
inclusion.
3. There will be no child left out! Thus, the initial circle turns into a group of people.
Reflection on learning outcomes:
1. How did you feel?
2. Did you feel excluded / included?
3. Did it feel nice to move into the circle at once?
4. How did you feel about the others who were not in the circle?
Tips for the educator
1. The educator should not forget to include his/her coin, also including himself/herself within
the group.
Information and resources
1. Inspired from Good Behaviour Game: www.peacepower.info
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The Knot
Themes Togetherness
Reference to Chapter 4 – Communication
Educator’s handbook Chapter 5 – Intercultural Learning
Chapter 6 – Confidence, Responsibility and Trust
Level of Complexity   
Age 5 – 6 years
Duration 10-15 minutes
Group size Up to 5 children per group
Type of activity Physical
Objectives






Competences
addressed
Preparation

To make the children realise that cooperation is the best way to solve
every problem;
To create trust each other
To collaborate in group to solve a complicated situation



Ability to negotiate
Ability to coordinate and communicate
Ability to collaborate in a group



Prepare the room for the exercise




Materials None
Instructions
1. Ask children to make a circle and close their eyes.
2. Arms forward and now their hands has to find other hands (they keep the eyes closed)
3. Tell them to open their eyes: a human knot is formed
4. Ask the children to solve the knot without separating their hands.
Reflection on learning outcomes:
1. How do you feel?
2. What behaviour was best to solve the problems?
3. How would things change if we supported and helped each other?
Tips for the educator
1. Children should be relaxed to play this game
2. Before they start to solve the knot, make them a brief introduction about to collaborate and
to agree on the movements before everybody try to solve the knot by himself
3. Each child has to express their feelings after the game
4. It´s important that children follow the instruction. if they don´t achieve to solve the knot or
the chain breaks give them a second chance and repeat the game
Information and resources
1. This game is one of the activity proposed by “Humanist Movement” you can see more at
http://www.iheu.org/
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UNDERSTANDING DIVERSITY
Diversity is considered as the right to be oneself. In the UN “Children Rights Paper” and in the
“Universal Human Rights Declaration“ the right is not focused on one culture, to the exclusion of
another, but it welcomes diversity regardless of nation, culture, and personal traits. Learning about
diversity means overcoming stereotypes by understanding that differences exist as a natural
phenomenon. Inclusion being the overall objective of the children activities, the following games
strive step by step, from level 1 to 3, to create awareness of differences, create acceptance of
individuals within a group, and thus overcome personal and group conflicts. Further games aim to
teach children to use their differences and skills complementary to work in pairs (meeting puppets
game) and how to build a strong group (network game). Last games: the oracle and travelling book
teaches the benefits of diversity, group inclusion, and personal responsibility.
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Finding new names 
Themes Understanding Diversity
Reference to Chapter 2 – Emotional Intelligence
Educator’s Chapter 5 – Intercultural Learning
handbook
Level of Complexity 
Age 4 – 6 years
Duration 20 minutes
Group size 3 children
Type of activity Discussion, Quiet
Objectives





Competences
addressed
Preparation



Materials






Becoming aware of individuality
Discovering each other’s uniqueness
Finding similarities and differences in the group
Learning about differences
Learning to accept individuals within a group
Educators can provide pictures of various people from different
backgrounds, alternatively playing cards with people from different
nationalities, or cut pictures of people from a magazine also can be
used
Pictures of different people

Information and resources
1. Children work in small groups inventing new names for each child (or for themselves): The
new names should match their personality qualities or their achievements.
2. Every child gets a unique, personal name E.g. Indian. The teacher explains that each child
must then choose a picture that they feel relates to their new identity
3. Let children choose a picture that they believe fits them
4. Ask children to discuss the uniqueness of their own character with the help of the picture
Reflection on learning outcomes:
1. Why did you choose this picture?
2. What do you like about the character it represents?
3. How do you feel about people who are different to you? Do you feel afraid / curious / happy
etc?
Tips for the educator
1. Young children can use pictures of cartoon characters like Mickey mouse (associated traits
may be: funny, friendly with his friends and brave)
2. Each child has identified with a character/ picture and associated traits. Moreover, each
group member brings uniqueness of traits and thus diversity of character traits and skills.
3. The Reflection on learning outcomes: is the educator’s explanation of the uniqueness of
each group of children to the entire class

- 50 -

Child in the Well
Themes
Reference to
Educator’s
handbook
Level of Complexity

Understanding Diversity
Chapter 2 – Emotional Intelligence
Chapter 5 – Intercultural Learning


Age 4 – 6 years
Duration 15 – 20 minutes
Group size 25 maximum
Type of activity Game
Objectives  To become aware that each child belongs to the group

To become aware of personal traits needed in a group

To form a group, and the sense of belonging to the group
Competences  Self awareness of strengths and weaknesses, powerful and weak
emotions
addressed

Self awareness of group
Preparation  Making sure that the game is planned when all children are present to
participate in the group activity
Materials -

Instructions
1. Children sit in a circle. One child in the middle falls and says: “I fell into the well”. The other
children ask: “Who is supposed to rescue you?”, “The person who can scream the loudest”
or “The saddest person” etc. Then, the children are supposed to demonstrate the requested
rescuer characteristic. The child in the well chooses the person who best depicts their role.
The chosen child goes into the well and continues the game.
2. Explain that in some situations some emotions are needed and in other situations, other
emotions help their peer be rescued.
3. Emphasis should be on the variety of emotions and that all were needed to rescue the child
in the well

Reflection on learning outcomes:
1. How did you feel about the game?
2. Which people were the most powerful?
Tips for the educator
1. It is advisable for all children to take their turn to be in the well.
2. The game can be continued another time if all children did not get their turn
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Meeting puppets 
Themes
Reference to
Educator’s
handbook
Level of Complexity

Understanding Diversity
Chapter 4 – Communication
Chapter 5 – Intercultural Learning


Age 3 – 6 years
Duration 30 minutes
Group size pairs
Type of activity Quiet, Game
Objectives  Team playing, team building through initiating dialogue
Competences  Ability to work together in pairs, communicate by exchanging thoughts
addressed
Preparation  Divide children into pairs, mix children and choose pairs at random
Materials  Puppets
Instructions
1. Children can use puppets or toys to create a 10 minutes dialogue with each other. The
dialogue’s aim is to include personal statements and ideas such as: “Hi, I am Betty and I like
to dress in blue!” the other child may have another toy and introduce: “Hi Betty, I am …”
Reflection on learning outcomes
1. Was it hard to be the puppet?
2. Who did the characters represent?
3. Did you like it?
4. Was it easy / difficult to communicate? If so, why?
Tips for the educator
1. Children communicate and share easier their thoughts by means of the toys. However,
Children may get distracted when playing and forget the scope of the game.
2. Explain the rules of the dialogue - taking turns in the conversation.
3. Remind children to actively express their feelings and thoughts through the puppets.
Information and resources
1. Puppet theatre
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The Network 
Themes Understanding Diversity
Reference to
Educator’s
handbook
Level of Complexity
Age

Chapter 2 – Emotional Intelligence
Chapter 5 – Intercultural Learning

4 – 6 years

Duration 30 – 45 minutes
Group size entire class
Type of activity Quiet, game
Objectives  To increase awareness of group and linkages within the group

To increase awareness of similarities

To increase teamwork

To help children connect with their peers with same interests
Competences
addressed



Preparation
Materials







Understanding of group
Understanding and actively promoting inclusion of all children in group
through dialogue
Preparation of materials
Big paper, white/blackboard, drawing materials, toys

Instructions
1. Put the children’s name randomly on the board
2. Each child should choose one toy
3. If two children have chosen similar cars as toys their names will be linked with an arrow on
the board
Reflection on learning outcomes:
1. Were you surprised at the similarities?
2. Did it make you happy to discover them?
3. Did you get on well with those with whom you had similarities?
Tips for the educator
1. Include the entire class
2. Ask the children to put their names on the board (prepare small pieces of paper with the
names)
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The travelling book 
Themes Understanding Diversity
Reference to
Educator’s
handbook
Level of Complexity
Age

Chapter 5 – Intercultural Learning
Chapter 6 – Confidence, Responsibility and Trust

4 – 6 years

Duration 1 weekend per child
Group size The whole group
Type of activity Art, Quiet
Objectives  Awareness of uniqueness, while also promoting openness, and personal
presentation skills
Competences  Ability to express verbally and non-verbally feelings
addressed  Ability to pass from imagination to reality
Preparation
Materials




Notebook with blank pages
One handmade book, children’s pens or pencils or materials

Instructions
1. Each weekend, a child takes the book to their house and paints a picture
2. Each child presents their work to the rest of the class at the beginning of the following week,
and then the book will travel to another child’s house
3. It is a way to involve the children’s families and for children to have an opportunity to
present themselves and their family to their peers
Reflection on learning outcomes:
1. The book can be presented at the end of the year. Younger children have the chance to
enrich their presentation in the book in the following year (by including an extra page). Older
children have the chance to get to know their peers before they move on to school.
Tips for the educator
1. The travelling book should be a fun activity for both children and parents.

Informing parents in advance about the book and asking them for their participation.

Most important is to have a few children and parents get started with it. Once a few
have completed it, other parents will get the idea.
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HOW TO MANAGE CONFLICTS?
When conflicts do occur in pre-school environment, look at these situations as opportunities to
teach the children how conflict can be peacefully transformed. Encourage children to understand
their own feelings, so that they can communicate their feelings with words, not actions. Make them
recognize how their behavior impacts others and support them to think clearly during a conflict so
they can think of solutions to the problem.
When getting right into the conflict, instead of lecturing about what is right and wrong and try to
obtain a speedy resolution, try to help the children to learn how to resolve their own conflicts more
effectively by adopting the stance of a calm, impartial mediator. With this approach the educator
has the opportunity to nonjudgmentally verbalize both parties’ feelings and guide them in thinking
more clearly about solutions.
As pre-school child educator, we encourage you to promote those styles of conflict transformation
that take more patience and practice but teach children to increasingly learn to take ownership for
problem solving.
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Shout stop
Themes How to manage conflicts?
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 3 – Setting Up Boundaries
Level of Complexity  
Age 5 - 6 years
Duration 10 minutes
Group size Up to 20 children
Type of activity Energetic, Game
Objectives




Competences
addressed
Preparation

To reflect on ourselves.
Express yourself under stress



Ability to follow instructions
Ability to concentrate
Ability to reflect



Prepare the room for the exercise




Materials Nothing
Instructions
1. Ask children to sit on the floor in a circle.
2. Make sure that everyone is comfortable and has enough space to move.
3. Train the breathing: “what happens, if I breathe out and want to shout ´stop´ after that?
Let´s try it. Breath in and then out and then try to scream ´stop´ as loud as possible."
Reflection on learning outcomes:
1. Did you enjoy?
2. What was louder?
3. What is more effective?
4. What did you learn?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about the violence.
Information and resources
1. TVV (2007). Alles über gute und schlechte Gefühle. Jena
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Offender-victim exercise
Themes How to manage conflicts?
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 3 – Setting Up Boundaries
Level of Complexity  
Age 5 – 6 years
Duration 30 minutes
Group size Up to 10 children
Type of activity Energetic, Action
Objectives




Competences
addressed
Preparation

to react against offenders.
to use body language.



Ability to say things they want.
Ability to say “No”.
Ability to use their body language



Prepare the room for the exercise.




Materials Nothing
Instructions
1. Ask children to find a partner for the activity.
2. They should stand face to face with approximately 3 or 4 meters distance between them.
The trainer explains the aim of this activity and splits the pairs into ´victims´ and ´offenders´.
3. The offenders should take in a typical offender posture. The victims should stand strong and
upright.
4. The trainer practise with the group of victims. He gives the following advices: “Dear victims,
you are no victims, you are children, who know, that if you say no, you mean no!” Because
of that, try to say no with your body language if the offenders are coming. Please don´t use
hands, feet, or language. Just think over how to stop an offender”.
5. Steps:
4.1.
The victims try to stop the offenders only by body language.
4.2.
The children use their hand to stop the offender.
4.3.
The children now use their legs. They try to do a step forward in the offending
situation
4.4.
Use the language, shout “stop”!
6. Work these four steps without any physical contact between the offenders and the victims.
7. Repeat the rules for the training in advance. Chance the roles.
Reflection on learning outcomes:
1. How do you stop an offender?
2. Was your self-defending strategy successful?
3. What feelings did you have during this activity?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experience.
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2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
Information and resources
1. TVV (2007). Alles über gute und schlechte Gefühle. Jena
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Dialogue corner
Themes How to manage conflicts?
Reference to Chapter 2 – Emotional Intelligence
Educator’s handbook Chapter 3 – Setting Up Boundaries
Chapter 4 – Communication
Chapter 5 – Intercultural Learning
Level of Complexity   
Age 5 – 6 years
Duration 10 minutes
Group size Up to 10 children
Type of activity Learning through experience
Objectives




Competences
addressed



Preparation







To manage conflicts
To prevent violence
Ability to use different conflict management techniques
Ability to calm down
Prepare the room for the exercise
Use it when the children are angry, tense or nervous

Materials Nothing

Instructions
1. After a physical or other conflict, the children go to a corner of the room and one of them is
the mouth, the other is the ear. The ear can’t speak, only listens.
2. Then they change roles.
3. Discuss the reasons for the conflict

Reflection on learning outcomes:
1. How did you feel during the exercise?
2. How do you feel now?
3. Was it hard to channel your anger?
Tips for the educator
1. Make sure that you create a proper atmosphere to make children comfortable to share their
feelings about their experience.
2. Avoid in-depth explanations for younger children. They will lose attention and not be able to
process long descriptions. One to two sentences are more than enough.
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ENERGISING AND RELAXING GAME
All of the following games are great for energizing and relaxing a group. Feel free to adapt them in
any way you want.
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Good behaviour 
Themes Energising and Relaxing games
Reference to
Educator’s All Chapters
handbook
Level of Complexity 
Age 4 – 6 years
Duration 40 minutes
Group size 10-15 children
Type of activity Quiet, Game, Discussion
Objectives








Competences
addressed





To discuss with children what they interpret as good behaviours and bad
behaviours in the classroom by means of examples,
To define good classroom behaviour
To provide children with an opportunity to identify and discuss with others in
the group their opinions about good and bad behaviour
to create awareness of children’s behaviour troubles
Assessing behaviour and emotions
Expressing feelings by means of examples
Exemplifying good behaviour

Preparation



Define the rules for classroom behaviour by previously making an outline for
yourself only, update the rules according to class discussion

Materials



Puppets or toys

Instructions
1. Ask children to sit comfortable in a circle, and then ask them to think of a situation when the
feelings and emotions in class were good/positive/happy as opposed to unhappy situations.
2. Young children especially can use puppets to present the situation. Use two characters or
more if necessarily.
3. Children show and present their negative emotion through puppets/toys. In a few minutes
children should create the role play with puppets and inform the group which character
exhibits positive and which one, bad behaviour and let them explain in their own words their
understanding of good and bad.
Reflection on learning outcomes:
1. Ask children who is the good character showing good behaviour in their example/story
2. Discuss what are desirable behaviours lead to the good/positive/happy classroom feeling
Tips for the educator
1. Listening skills are important
2. The educator takes the role of a moderator, being able to influence the discussion and state
the desired good behaviour
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3. It is important to let children discuss what good behaviour is and avoid suggestions that may
give them the idea that you are imposing the rules
Information and resources
1. The Good Behaviour Manual gives further references on education and justifies this initial
first game: http://www.jhsph.edu/bin/i/h/gbg.pdf
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Silver and golden stars 
Themes Energising and Relaxing games
Reference to
Educator’s All Chapters
handbook
Level of Complexity

Age 4 – 6 years
Duration 10 minutes
Group size Whole group
Type of activity Action
Aim Increasing compliance with good behaviour
Objectives







Competences
addressed
Preparation

Materials




Increasing children’s good behaviour by systematically learning from other
peers
Give children the opportunity to:
Feel involved and be motivated to behave good
2. Share and help each other to behave good
Understanding through peers’ behaviour good behaviour
Children with good behaviour will act as role models of good behaviour, thus
children become motivated to behave good



Prepare stars, silver and golden – stars can be Stickers that children with good
behaviour can stick to their notebook for others to see



Silver stars
Golden stars



Instructions
1. Children will receive stars when they show good behaviour
2. Children collect stars on their book/ notebook
3. Role models of good behaviour receive one golden star and they become an example to
others of good behaviour
4. Role models can help other children by showing them in which way they behave good – both
younger and older children can have this role, and educator should encourage younger
children and children with negative behaviour to get stars
5. Avoid having only older children as role models
6. Children with silver stars, and children with golden stars will be rewarded with a verbal
appreciation at the end of the semester
7. In addition, parents can be informed about the children’s good behaviour, number of stars
their child collected, and behaviour improvements
Reflection on learning outcomes:
1. How did it feel to have a golden star?
2. If you did not get many golden stars, how did you feel?
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3. How does it feel to be recognised as being good?
Tips for the educator
1. The link included below contains a more detailed method of implementing a reward system.
2. Stars and alternatively smiley’s are available and you can use to implement the game.
Information and resources
1. http://sfasko.people.udmercy.edu/compliance%20materials.pdf
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Fight of backs 
Themes Energising and Relaxing games
Reference to All Chapters
Educator’s handbook
Level of Complexity 
Age 4 – 6 years
Duration 10 min
Group size Up to 2 children
Type of activity Physical
Aim To help to calm group / individual down
Objectives






To reduce tension by physical activities is another way to reduce
aggression
To learn to be respectful in the game
To strengthen their self-confidence

Competences
addressed



Ability to play calmly against other mates without fighting and
discussing

Preparation



Clear the room of tables and chairs
Define the rules before the game
Paint a line in the middle of the room




Materials No

Instructions
1. Tell two children to stand with their backs to each other
2. Children has to push the other child over the line
Reflection on learning outcomes:
1. Was it easy to calm down?
2. Do you feel more relaxed now?

Tips for the educator
1. IMPORTANT: Two physically equal children play with each other, so that each has an equal
opportunity
2. Important aspect: Children should have the opportunity to have a second round

Information and resources
1. “Prevention Program SAPER” (R. Kenz and W.Slonina) “Saper czyli jak rozminowac agresje”
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ANNEXES

ANNEX 1. Emotions cards

HAPPY

EMBARRASED
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FEAR

SAD
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SURPRISE

ANGRY

- 68 -

ANNEX 2. Contract sample
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ANNEX 3. Role playing cards

BULLY

VICTIM
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