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In 2009 two projects were approved within the framework of the European LifeLong 

Learning Programme. Together with EXACT (EXcellence ACademy for Teachers), 

DEVOTED was approved to contribute to the Europe2020 strategy to improve the 

quality of the teaching system and to reduce the number of early school leavers.  

 

In the period December 2009-November 2011 seven European partners 

collaborated intensively on the project objectives and deliverables to select and 

improve good practices in the world of (second chance) education.  This booklet is 

the main output of the DEVOTED project. It shows evidence-based practices for 

professionals working with disadvantaged target groups and especially for those 

working with (potential) early school leavers. Divided over a long list (the practices) 

and a short list (the good practices) approximately 45 practices were assessed and, 

when selected, the remaining 15 were tested, reviewed and finalized. The pre-

selection of the practices is done by a research the consortium partners executed in 

their own institution and networks.  

 

Three themes formed the heart of the development process within DEVOTED: 

alongside the themes of 1) key-, social and citizenship competencies, 2) 

interculturality, gender and diversity competencies and 3) creative skills and ICT 

Competencies methods, curricula, tools and other practices were searched for to be 

assessed, selected, tested, reviewed and finalized/standardized. When selected 

each practice was tested and/or peer reviewed at least three times, mostly in a 

cross-national setting with different target groups. Afterwards the conclusion can be 

drawn that the distinction between the three themes is more of less flexible. 

Especially when testing the practices it became clear that a rigid distinction between 

the three themes would harm the value of the practices, as most of them carry 

components and competencies that can be dedicated to one of more of the themes: 

in their proposed results and in the activities executed within the framework of the 

practice.  

 

Via for example setting up common quality standards, developing common 

standardized formats and identifying relevant learner and teacher competencies, 

quality assurance was in the heart of these practices. The good practices were 

selected, tested, reviewed and finalized in a five stage quality cycle: most of the 

good practices are tested three times with different target groups. The DEVOTED 

quality mark therefore assures an evidence based inventory of easy-to-use good 

practices that were selected, tested, reviewed and finalized by dedicated 
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professionals from all over Europe. The fact that some practices were not picked as 

good practices, does however not mean that they are not a good practice: eventually 

these practices could not be taken aboard in DEVOTED due to for example 

restricted resources within the project.  

 

In this booklet fifteen good practices are shown in their presentation format. The two 

page presentation format is derived out of the templates of the five stages of the 

DEVOTED quality cycle. Also a part of the underlying quality assurance documents 

are added to this booklet. The good practices, the quality assurance documents and 

the products developed in the framework of dissemination and exploitation form the 

stepping stone of the Centre of Excellence in education.  

 

The Centre of Expertise in education is the sustainable result of DEVOTED. The 

good practices are the pedagogical core of the centre. Further all partners are 

committed to contribute to the Centre of Expertise with activities, experience, 

knowledge and network. The mobile team, as established within DEVOTED, acts as 

an outreaching train-the-trainer facility to provide on-the-spot Europe-wide further 

training for professionals working with disadvantaged target groups.   

 

The content of this booklet is the property of the consortium partner who contributed 

it for use within DEVOTED. Please ask for permission coordinator of this project, 

CESO, in case you want to use any of the products of DEVOTED.  

 

On behalf of the DEVOTED-consortium, 

 

 

Chris Janssen 

Project coordinator 

Centrum voor Europese Studies en Opleidingen, Maastricht, The Netherlands, 2011 
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2. Key, social and citizenship 

competencies 
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Workpackage 2 of the Project DeVoTEd is in line with aims of the learning for life 

program. Key competencies are more and more important in a quickly changing 

society asking more flexibility from the labour force. It is not only young people who 

are to acquire these competencies but also adults throughout their lives, through a 

process of developing and updating skills.  Acquiring key competences fits in with 

the principles of equality and access for all. This idea carries both opportunities as 

well as threats. In our knowledge based society the threats are acute for already 

disadvantaged groups whose educational potential requires support. These groups 

include people with low basic skills, early school leavers, the long-term unemployed, 

people with disabilities, migrants, etc. 

 

This chapter deals with Good Practices in the area of key, social- and citizenship 

competencies. This broad category  refers to personal, interpersonal and 

intercultural competence and all forms of behaviour that equip individuals to 

participate in an effective and constructive way in social and working life. An 

understanding of codes of conduct and customs in the different environments in 

which individuals operate is essential. In addition it also covers learning to learn 

competences; skills related to the quality of life in general and citizenship 

competences and the capacity to attain personal fulfillment and social inclusion. 

Civic competence, and particularly knowledge of social and political concepts and 

structures (democracy, justice, equality, citizenship and civil rights), equips 

individuals to engage in active and democratic participation.   

 

Several projects in the past have produced numerous methodologies and lesson 

plans, but unfortunately did not find their way to the final beneficiaries due to the 

complex set-up, the obligatory use of multi-media, etc. Within this work package 

what the selected GP‘s have in common is that they are easily integrated in curricula 

and are ready for use. With small means the direct beneficiaries (teachers, tutors 

and trainers) are thought to easily understand the GP‘s . The selected GP‘s have 

furthermore been tested among disadvantaged groups across Europe thereby 

ensuring transferability. 

 

2.1 Introduction  



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 
 

 

 

 

8 

 

 

2.2.1 Reciprocal Maieutic Approach 

Description of the 
practice 

The Reciprocal Maieutic Approach (RMA) promotes group 
processes and the plurality of experiences and points of 
view. RMA is intended to create a safe context for people to 
express themselves, to discover, to be creative, to develop 
interpersonal and communication skills and to feel valued as 
a human being. 
This method permits individuals to learn to share different 
points of view with other people; to learn to communicate in 
a nonviolent way; develop listening and verbal 
communication skills; to learn to value and respect others; 
learn to value the group and to cooperate; develop active 
participation awareness and skills; to strengthen democratic 
competences; to facilitate and reinforce the integration 
between people from different backgrounds. 
RMS is learner centered. It emphasizes the following main 
aspects: 
 Nonviolent communication (listening, honest expression 

of oneself, respect of others when speaking) 

 Sharing of power (in contraposition to domination and 

concentration of power) 

 Individual and social responsibility 

 Active participation of all 

 Cooperation 

 Nonviolence 

 Building complex images of reality (with the point of view 

and contribution of all) 

 Confrontation 

 Values the individual and group experience 

 Creativity 

 Awareness/self awareness 

 Ask questions and analyse problems instead of impose 

solutions 

Target groups and 
final beneficiaries 

Teachers, tutors; Disadvantaged/disaff. young people, 
NEET group and women. beneficiaries can be incredibly 
varied. 
Some may have an explicit need – for example, resolution 
of a specific conflict – or some may need to develop or 

2.2 The Practices 
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consolidate their communication and listening skills. Other 
may wish to broaden their knowledge and reflection on a 
specific issue. 

Teaching methods 
used 

Several didactical forms are used such as role playing, 
discussions, presenting and group-works. Furthermore per 
education is introduced. During the whole process each 
participant is individually guided/supported by an assigned 
colleague.  
Also outdoor visits and guest speakers are incorporated in 
the program.  

Possible competences 
to be developed 

Learners develop communication and social skills. On the 
long term they are to develop; 

 self-confidence and self-efficiency,  

 acquisition of social and language skills 

 more active participation in society 

More information cesie@cesie.org 
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2.2.2 Goldstein Training 

Description of the 
practice 

The Goldstein training is a training method to learn students 
social skills as conversation, making your opinion, listening, 
reacting on anger, express your anger and other relevant 
social skills. It is specially mend for students with low self 
esteem and low verbal capacity. It learns them to use and 
experience proper social behaviour in order to increase well 
finding and well living in society. 
It is a non verbal training methodology, based on learning by 
doing with the principles from the social learning theories of 
Rotter and Bandura with a strong experience of success. 
The methodology was originally developed in the US by dr. 
Arnold Goldstein and was used in psychotherapy. In the 
eighties the methodology was adapted for educational use 
in the Netherlands. 
In the program students will obtain a month course during 
one part time of a day in a week. After 6 weeks there is a 
reunion with the group to share positive experiences with 
the training group and to refresh the social skill that was 
trained. 
There are six meetings for one social skill. It is all based on 
positive reinforcement on social behaviour with the input of 
daily life from the students. 

Target groups and 
final beneficiaries 

The main beneficiary is the target group of students with a 
low self esteem and low verbal capacity. By following the 
course their self esteem will grow and their social behavior 
will increase. So far this practice has been tested among 
young disadvantaged youngsters, immigrants and long-term 
unemployed adults.  
Their experience of well feeling in life will grow. They will 
feel that is not only to feel bad and unsuccessful but to feel 
experiences of success in life. 
Indirectly society, schools and employers will benefit. 

Teaching methods 
used 

Several didactical forms are used such as role playing and 
group-works.  

Possible competences 
to be developed 

Empowerment and increase of self confidence; 
Improvement of social networking 

More information www.arcuscollege.nl – Anita Suylen / Dirk Ernst  

 
  

http://www.arcuscollege.nl/
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2.2.3 Nabuurschap (Neighbourship) 

Description of the 
practice 

The Neighbourship program demonstrates and teaches how 
to socialize with your neighbours. The program teaches 
participants how to act among and interact with their (Dutch) 
neighbours when raised in another culture/country. 
Therefore the Neighbourship program meets the objective in 
the field of intercultural communications.  
The program shows the importance of socializing and 
conversation among neighbours in daily situations . 
Because people in the program are thought how to 
communicate in multiple situations (positive and negative 
situations) the objectives of social competence and key 
skills are met. Something as basic as talking  to your 
neighbours is simplified and thought in the program. 
Since the program strives for neighbours to socialize and 
interact with each other in a nice manner (having different 
cultural backgrounds or not) it also demonstrates how to act 
civil and learns participants to gain certain citizenship skills. 

Target groups and 
final beneficiaries 

Target groups: Teachers, tutors, trainers, social workers 
Final Beneficiaries: Immigrants 

Teaching methods 
used 

The program consists of a digital platform as well group 
lessons in which exercises / training assignments are 
included. Some of these exercises and assignments are 
gathered in a portfolio. Before starting with the exercises 
anticipation questions are answered by the participant and 
ending the assignment with reflection questions. 

Possible competences 
to be developed 

Learners develop personal and social skills, including moral 
and cultural  
aspects; the extent to which ICT is used in learning 
situations 

More information www.arcuscollege.nl – May Pommé  

 
  

http://www.arcuscollege.nl/
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2.2.4 Pro Job 

Description of the 
practice 

Pro Job is an assessment program, which aims to promote 
integration into the labour market (50%), vocational 
orientation, to catch up school knowledge and the 
motivation and activation of the participants for the labour 
market and for their social setting. 
Pro Job consists of four modules and the mobile support 
with a duration of 16 weeks:: 
1. Profiling (3 weeks) 
2. Subject specific content (3 weeks) 
3. Looking for a practicum-company and a job (2 weeks & 2 

weeks)) 
4. Practical part / intensive coaching (6 weeks) 

Target groups and 
final beneficiaries 

The target group of Pro Job are young people between 15 
and 25 looking for a job or an apprenticeship place and who 
have the need of vocational orientation, increasing 
motivation, support in job seeking strategies and improving 
their social and ICT skills. 
The characteristics of this group are demotivation, 
disaffection, high potential of aggression, problems with 
learning and concentrating, problems with parents and their 
social field etc. 

Teaching methods 
used 

In the centre of Pro Job is the collaborative acquirement of 
the contents together with the participants. Thereby 
estimation, paying  tribute to the knowledge and experience 
of each participant is essentially.  
 
The contents are worked out in both the large group and 
small workgroups. Depending on the needs of the group 
and the situation different methods are used: speech, 
presentations and presentation-exercises, round of talks, 
group discussions, role playing, giving talks, workshops, 
project works, forming peer-groups, research work, group 
partner and solo exercises etc. 
Through the whole ―course‖ feedback-loops are foreseen. 
 
Varied forms of exercises will be made and adapted 
depending on the phase and the aims. It‘s a combination of 
different learning and teaching methods. Individual coaching 
is also a part of Pro Job. 
 
Also outdoor educational parts are to find in Pro Job. Each 
participant and the whole group benefit with a strengthening 
of motivation and help to recognize the sense of planning 
and team competencies. 
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In the parts of vocational orientation Pro Job works with the 
―peer-concept‖. Pairs of participants will be formed, 
depending on a similar career aspiration. The two people 
work together and discuss with each other. The trainer is 
only sometimes a ―guest‖ in this pair-groups, giving hints 
and to show other ways. 

Possible competences 
to be developed 

Learners develop and communication skills. Development of  
relevant employability skills and discussing experiences in 
the workplace. Development of qualifications, skills and 
knowledge. Progression to chosen career, employment 
and/or further education and training. Understanding of 
careers and progression opportunities. Recognising the 
potential of feedback from others. 

More information 
www.dieberater.com 
m.drexler@dieberater.com 

 
  

http://www.dieberater.com/
mailto:m.drexler@dieberater.com
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2.2.5 Learning about us 

Description of the 
practice 

Learning about us – Europe closer to citizens in rural 
environments” is a project(2008-2009) that wishes to open 
new paths for understanding the European Union and its 
values to people who live in the country side and have less 
access to information. It was piloted in Romania, Czech 
Republic and Portugal and financial supported by the 
―Europe for Citizens‖ programme.  
Overall objectives of this project: 

 inform, raise awareness and foster debate on the 
European values among children and adults from 
rural areas  

 develop European identity knowledge on the 
European Union and its achievements, especially 
in the context of Lisbon Treaty; 

 promote intercultural and mutual understanding 
between the citizens of Europe.  

Target groups and 
final beneficiaries 

Target groups: Teachers, tutors, trainers, social workers 
Final Beneficiaries: People living in socially/economically 
deprived areas; and disadvantaged young people. 

Teaching methods 
used 

Groups attend regular interactive workshops where they 
learned in a first phase about the European Union, its 
values and achievements and afterwards they are 
empowered to express their own opinions in view of debate 
and reflection on common values. 
As access to information is connected with the Internet, the 
workshops also include sessions where the IT technologies 
are used.  
In the pilot the rural citizens from the Romania, Czech 
Republic and Portugal  the chance to exchange experiences 
on the project forum open to people all over Europe.  
At the end of the workshops the adults from the groups are 
engaged in a contest of knowledge on European issues. At 
their turn, the children participated to an international 
contest of drawing on the theme ―How do I see Europe‖. 

Possible competences 
to be developed 

Learners develop personal and social skills, especially 
debating; self management; creating respect and awarding 
knowledge 

More information Email: office@srep.ro 

 
 
 
 
 

mailto:office@srep.ro
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2.3.1 Tell Sell 

 

 
Everybody is familiar with the selling shows on commercial networks. In general 
American presenters often try to sell sunglasses, vacuum cleaners, paint materials, 
but mainly fitness equipment in a somewhat annoying fashion! This over-
enthusiastic, over-assertive facet of the show is used in this next exercise.  
 
Purpose/Goal:   
 
This exercise is used with students undertaking social skill and assertiveness 
training, who are more introvert and sub assertive. Its purpose is to train them in their 
social communicative competencies. 
 
Lesson plan: 
 
The teacher discusses basic communication skills with students; in other words 
which competencies are needed to have a presentation of a certain product?  These 
skills are noted on a flip-chart. Possibly, words such as: eye-contact, intonation, 
posture/attitude, listening (in case other students ask questions), verbal skills, 
position in the class/blackboard, voice level, enthusiasm. These are all listed on a 
blackboard or flipchart.  
 
After pointing out the aspects of communication skills, the teacher supplies students 
with several ‗stupid‘ objects as can be seen in the picture. He/she is free to pick out 
one of the objects, which could range from a silly pen, a broken kitchen tool to an old 
toy from your own basement! Students are then each asked to pick which object to 
present.  
 
Then students are given 5-8 minutes (variable) to think of their selling strategy; what  
they should say, what are indeed the benefits/advantages of the product, why would 
people want to buy it, should the student give a demonstration or not? 
Meanwhile the teacher will have informed colleagues about this exercise being held 
and will invite them at the start of presentations. Students will not be informed about 
this.  
 
Just before starting the presentations, it is announced that a small audience will join 
the group.  
Students start their presentations, which can vary in length from 2 to 5 minutes 
(again depending on the situation, student and the estimation of the teacher).  
 
After each presentation the student will stay in front of the class. He or she reflects 
on his performance- what was hard to do? The audience will then reflect on the 

2.3 The Good Practices 
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demonstrated skills using the flipchart/blackboard and students will reflect on each 
other with the teacher acting as chairperson. Mainly positive feedback is given, but 
also a point of improvement can be mentioned. For instance: ‗I liked your story and 
the fact that you kept eye contact, but the next time try to focus on your voice level- if 
you talk louder it makes you sound more self assured!‘ 
 
 
Program: 
 
1. Explaining the exercise and its purpose.(10 minutes) 
 
Have a brainstorm and use the flipchart. Don‘t mention  the audience! 
 

 
 
 
2. Plenary session in which all students pick out an object and start thinking about a 
selling strategy/story. Meanwhile teacher invites an audience. (10 minutes) 
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During this part of the session, focus on:  
- how students make their choice 
- concentration  
- nervousness  

 

 
 
Literally anything will do… 
 
3. Presentations and reflection (4-5 minutes per student) 
 
During this part of the session, focus on:  

- the use of the skills mentioned on the blackboard/flipchart 
- reaction of other students; do they encourage each other, does everybody 

dare to comment? 
- feedback by  group members – is there anyone who does  not give positive 

feedback, but only points of improvement?  
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Selling Pritt glue…  
 
4. Evaluation (5-10 minutes) 
 
Evaluate the students‘ ideas on the use of this particular exercise: 

- Was it useful? 
- Did they enjoy it? 
- What was hard to do? 
- Try to ask each student on his / her feedback 
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Students are allowed to have a paper with them if it’s too difficult. 
 
Tell and Sell has been evaluated through the quality cycle of pre-selection, selection, 
testing, reviewing and evaluation. After testing in Germany (Weiterbildingskolleg), it 
was concluded that ―Tell and Sell‖ gives the teacher an instrument to analyse the 
self-confidence of students in a simple way. The results of the review showed that 
even when students resisted they were motivated and engaged. The teacher can 
also obtain information about the social environment of the group. Testing and 
reviewing have also shown that success depends on the existing levels of self-
confidence in students or the dynamics of the group. 
 ―Tell and Sell‖ is a learning resource that is suitable and relevant to learner needs. 
Learners develop personal skills, e.g. when able to act self-confidently in other 
contexts. A group of (im)migrants could also benefit particulalrly as they would be 
able to practice the language without actually focusing on the correct use of 
language. 
 

More information: 

Ilias T. Alami 
Website:   www.arcuscollege.nl 
Organisation:  Arcus College, unit Educatie / Trajectbureau in Heerlen (NL) 
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2.3.2 Steps forward 
 
Steps Forward is a ‗physical‘ exercise delivered by CESIE in Palermo (Italy). 
Participants are invited to imagine they are another person (which could be from a 
different social and/or cultural  background). In the same group there will a diversity 
of characters for example a lawyer‘s son, an immigrant, a doctor, a prostitute, a 
single mother, a political, a dancer, a VIP, a child labourer etc. The characters 
themselves can be chosen in relation to the local context or the aim of the activity.   
 
The coordinator will facilitate them in thinking and imagining their new life. They will 
be given at least 5 minutes personal reflection. 
 
Afterwards the participants will line up and will each answer to the questions posed 
by the coordinator in the following way: 
- A step forward if the answer is yes 
- Stay still if the answer is no. 
 
Question by question – step by step (concerning daily-life, social issue, rights, efforts 
and affordable things) participants will see how different and ―far‖ they could be from 
each other but also what common issues link them. 
 
During the testing phase the exercise was said to be fun to do and facilitated self and 
group reflection. Teachers have identified that students can develop a range of 
competences and that the example is accessible to a range of learners. 
Feedback from learners has been positive both in terms of the teaching style but 
also in the knowledge that they acquired. Furthermore, it was the most frequent 
tested Good Practice throughout the project period. This activity is easily adaptable 
to different contexts and target groups and can be orientated towards different 
themes according to the questions asked. For example within Arcus College this 
method was used in what you should or should not do in a job interview. This was 
one way of demonstrating how this program turned out to be flexible! This is a good 
example to raise awareness of social, cultural and diversity issues. 
 
 
 
 

More information: 

 

Stefania Giambelluca  
Email:   cesie@cesie.org 
Organisation:  Ce.S.I.E. (Centro di Studi ed Iniziative Europeo) in Palermo (IT) 

 

 

 

mailto:cesie@cesie.org
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2.3.3 Mind mapping 
 
 
Accelerated Learning: Mind mapping was selected by Doncaster College because 
this example teaches the technique of mind mapping to assist young people to think 
globally and use their own creativity to solve and evaluate problems; the technique 
creates logical links for the user and improves the memory of the activity. It also 
allows the learner to develop range of Creative and ICT competences. Furthermore it 
allows the teacher to meet the needs of the learner, provide effective teaching to 
support learning.   
 
This is a very effective way of representing large amounts of information in an 
attractive, easily-remembered way. Another common way of mind mapping is 
referred to as "spider diagrams" - which are very similar. 

 Using a large sheet of plain paper, turned sideways; landscape format or by 
using a Smart Board  

 In the centre, write the name of the topic that you are going to revise - and 
add a simple illustration if you wish.  

 Now draw lines like branches (radiating out from the centre) to represent the 
main sub-divisions of your chosen topic. Each of these can be illustrated or 
could be in a different colour - or a different kind of writing. Encourage 
students to think ‗out of the box‘. Use of colour, texture, drawings etc. to 
maximise understanding 

 In turn, each of these could sub-divide into several more sections. Continue 
adding more branches until all the main information is on your Mind Map.  

 Your finished Mind Map could contain diagrams, names (and caricatures!) of 
important people, dates, places, etc. If it gets too crowded, you could do a 
separate Mindmap for that particular section.  

 
In the testing phase it was felt that Mind mapping supported development of 
independent learning and study skills. It motivates and engages all learners. 
Cooperation, teamwork and support between learners is promoted. Learners see 
and understand how well they are progressing towards their learning goals 
There were some recommendations made for the use of Mind mapping as follows: 

 first step think(try to do it alone) 

  second step (bring your ideas together) 
This gives students a fine opportunity to develop cooperative skills and to be 
sensitive to the ideas and opinions of other members in a group. 
 

More information: 

Carole Colvin  
Email:   www.don.ac.uk 
Organisation:  Doncaster College in Doncaster (UK) 
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2.3.4 Social Skills 
 

 
Social Skills is a simple training program to get students acquainted with social skills 
and teach them these skills in an easy and non-direct way. This tool was developed 
for 1-4 graders but works as well with young adults. Disadvantaged young people 
often miss those social skills that are necessary for cooperation and problem solving 
behaviour. Using the list of social skills which are necessary for cooperation and 
problem solving behaviour, the teacher / trainer / tutor identifies the skills that should 
be trained, but it is possible to develop the content of a T-chart with the students. 
With a T-chart the teacher demonstrated what it looks and sounds like. The T-chart 
gives the students an example how to do well. They can imitate and develop the 
right attitude. 
 
By making two columns students brainstorm on what the skill in question looks like 
and sounds like. For instance; ‗helping and encouraging‘. Ask students what it looks 
like when you help and encourage a teammate. In other words how would a teacher 
notice a student being helped and encouraged by other students? Elicit responses 
and list them in the looks like-column 
 
Next, students are asked to think of what ‗helping and encouraging‘ sounds like. In 
other words how would a teacher hear a student being helped and encouraged by 
other students? Students could come up with phrases like; ‗come on you can do it!‘ 
or ‗Well done!‘, or ‗Thanks for helping me; I wouldn‘t have come up with that!‘ List 
these and similar remarks in the sounds like column.  
 
T-chart 
 

Social Skill: „………………..‟ 
 
Looks like 
 

Sounds like  
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This simple activity does not need to take long yet its effects are very specific and 
precise. The charts can be hung around in the classroom to act as a reminder, 
reinforcement throughout the year. Whenever introducing a new social skill this way 
of working becomes a familiar strategy for students. After testing within the project-
period is was also recommended to gather all the sheets and have them combined 
into a small booklet for the students at the end of the year. This practice could be 
used in several contexts, not only with respect to social skills but also to key skills 
and job application skills. WBK and Arcus College practiced social skills in the 
context of a job application with a group consisting of long-term unemployed adults. 
 
 
 
 
 

More information 

Reinhold Schiffers 
Email:   rschiffers@arcor.de 
Organisation:  Weiterbildungskolleg in Moenchengladbach 
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2.3.5 No Blame Approach 
 

The no blame approach is a methodology identified by Weiterbildungskolleg in 
Germany. It is a simple 7 step process that consists of 4 key elements: 

 The absence of blame  
 The encouragement of empathy  
 Shared responsibility  
 Problem solving  

One interpretation of the need for bullying is that it is an interaction that establishes 
group identity, dominance and status at the expense of another, and then it is only 
by the development of 'higher values' such as empathy, consideration and 
unselfishness, that the bully is likely to relinquish his/er behaviour and function 
differently in a social setting. If the preventative policy depends upon policing the 
environment, forbidding the behaviour, encouraging the victims and punishing the 
perpetrators, then no lasting change can be expected. When bullying has been 
observed or reported the following 7 steps with respect to the No Blame Approach 
can be taken 
 
1. Interview with the victim 

A teacher/trainer/tutor trained in the approach talks to the victim to establish 
the impact of bullying. Furthermore, the focus is to get a view of the 
interpersonal relations among the involved students. Who does what? Who 
are the bullies, possible friends of the victim and colluders/spectators? What 
is the effect of bullying on the victim? Inform the parents of the bully-victim 
and the parents of the students closest to the problem on the intervention. 
Invite the bully victim to write down his/her feelings on the effects of bullying 
on him/her as a person. Moreover, try to stay away from he did/she did 
discussions. 

2. Convene a meeting of the group 

The teacher/trainer/tutor organises a group discussion with the persons (6-8) 
involved ensuring that there is a balance between helpful and reliable students and 
those whose behaviour has been causing a problem. The bully victim is not present 
at this meeting. 

3. Explain the problem 

The teacher/trainer/tutor explains how the victim feels after being bullied without 
going into details and resulting in he did/she did discussions. Without discussing 
specific incidents or accusations the facilitator ensures that no one will be punished. 
A short story on the bully‘s feelings (written by him/her) could be used as a guideline 
for the meeting to create more understanding and compassion. 
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4. Shared responsibility.  

The teacher/trainer/tutor points out that no one is going to be punished and that 
each member within the group can make a contribution/effort to solve the problem. 
Moreover, every individual is empowered in believing that he/she can make a 
difference in tackling the problem; they are made aware of a shared responsibility. 

5. Ask the group for their ideas.  
 
Each member of the group is encouraged to suggest a way in which the victim could 
be helped to feel happier. The teacher/trainer/tutor gives some positive responses 
but does not go on to extract a promise of improved behaviour. Members of the 
group are encouraged ―I‖-language (I will sit next to him in the lesson), thereby 
promoting ownership of the problem. by the facilitator. 

6. Leave it up to them 

The teacher/trainer/tutor ends the meeting by passing responsibility for the problem 
over to the group. The students are thanked for their support and then arrange a 
meeting to see how things are going. Positive feedback is given and students are 
moved to take concrete measures. 

7. Meet them again 

A week (or two) later the teacher/trainer/tutor meets each of the group individually 
to see how things are going, discuss what changes have been made. Update 
parents who were informed of the intervention on the progress made. 

 
 
 
 
 

More information: 

Reinhold Schiffers  
Email:   rschiffers@arcor.de 
Organisation:  Weiterbildungskolleg in Moenchengladbach 
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3. Intercultural, Gender and Diversity 

skills 
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One of the aims of the DEVOTED is to foster the motivation of youngsters to develop 

and improve skills for their personal and professional development.  

This chapter includes five educational tools focusing on Intercultural, Gender and 

Diversity skills.  They aim to foster students‘ and citizens‘ skills on 

intercultural/cultural understanding and dialogue, and to promote the active role of 

women in society.  

 

The activities that follow are to help teachers, educators and tutors to create a 

positive and constructive educational environment, in order to face important cultural 

and social issues such as cultural dialogue, tolerance and gender equality. These 

are important issues for the social and personal development of young people and 

they need to be addressed with simple and efficient methods.  

 

A strong process of quality assurance was followed to ensure the tools are of high 

quality and are easily transferable. In addition the competences acquired are easily 

measurable. The good practices are easy to understand and to implement in one or 

more sessions.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.1 Introduction  
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3.2.1 AKTIMO 

Description of the 
practice 

The main objective of AKTiMo is to prepare the beneficiaries 
for employment. The following exercises are foreseen: 
making a strength /weakness analysis of themselves; group-
works; role-plays; self-reflective exercises; making a soliciting 
letter. Many exercises are done on the computer forcing 
novices (digital skills) to increase their skills. After this period 
they are offered training on budgeting, social skills and 
parenting skills. 

Target groups and final 
beneficiaries 

This practice involves single mothers who live on welfare. 
The group consists of young women, pregnant or have just  
become mothers, with possibly low cognitive skills.  

Teaching methods used 

Several didactical forms are used such as role playing, 
discussions, presenting and group-works. Furthermore peer 
education is introduced. During the whole process each 
participant is individually guided/supported by an assigned 
colleague.  
Also outdoor visits and guest speakers are incorporated into 
the program.  

Possible competences 
to be developed 

Learners develop personal and social skills, including 
spiritual, moral and cultural aspects; 

The extent to which ICT is used in everyday life situations 

More information www.arcuscollege.nl  

 
  

3.2 The Practices 

http://www.arcuscollege.nl/
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3.2.2 Project Leren doen we samen (Project Learning: we do together) 

Description of the 
practice 

This practice aims to involve low-educated parents in their 
children‘s education. By involving them they learn what 
children do every day life (at school) and how to support their 
children and how to tackle possible problems. By being so 
near to the education process, they enlarge their social 
networks and increase their own competencies and their 
language and mathematical skills.  

Target groups and final 
beneficiaries 

One part is composed by authocthone people as well as 
integrated immigrants. The other part (compulsory) is 
composed by immigrants who  have to be integrated, in order 
to obtain Dutch citizenship. 

Teaching methods used 

Several didactical forms are used such as role playing, close-
reading and group-works. During the whole process each 
participant is individually guided/supported by an assigned 
colleague.  

Possible competences 
to be developed 

Empowerement and increase of self confidence; 
Improvement of social networking 

More information www.arcuscollege.nl  

 
  

http://www.arcuscollege.nl/
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3.2.3 IT-Frauen 

Description of the 
practice 

IT-Frauen is a course project designed for women where 
special attention is directed to their needs, abilities and 
interests. The practice aims to increase the number of 
women in ICT-jobs and to work on equal opportunities for 
men and women.  
The basic attitude of IT-Frauen is that ―Gender 
Mainstreaming‖ is not only the fundamental comparison of 
women and men, but rather to acknowledge  existing 
dissimilarities of men and women. 

Target groups and final 
beneficiaries 

Teachers, tutors; Disadvantaged/disaff. young people, NEET 
group and women. 

Teaching methods used 

Methodological policies: combination of theory and practical 
experience; orientation on the individual. 
A gender adjusted methodology is used: the life world of 
women is integrated in exercises; using a gender neutral 
language; integrating social pedagogical 
elements;transparency of the methods 

Possible competences 
to be developed 

Learners develop personal and social skills, including 
spiritual, moral and cultural aspects; the extent to which 
ICT is used in learning situations 

More information m.drexler@dieberater.com  

 
  

mailto:m.drexler@dieberater.com
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3.2.4 “Europe of the 27 - Welcome Bulgaria and Romania” 

Description of the 
practice 

This practice aims at promoting the Romanian and Bulgarian 
cultures, as well as the German culture through an interactive 
website that functions as an access portal to these countries.  
The aim is not only to promote the 3 European cultures, but 
also to raise debate and reflection on European values, 
European citizenship and democracy.  

Target groups and final 
beneficiaries 

Citizens; members of Internet educational discussions 
groups; members of the European networks (Euroreso and 
EAEA); conference audience; newspapers and radio 
audience, etc.  

Teaching methods used 
Interactive moment with the participants; debate and 
reflection; intercultural presentations  

Possible competences 
to be developed 

Learners develop personal and social skills, including 
spiritual, moral, cultural aspects, self confidence, 
independence and social responsibility; development of key 
competences: teamwork  and communication skills. 

More information 
Website: www.srep.ro/europe27  
Email: office@srep.ro  

 
  

http://www.srep.ro/europe27
mailto:office@srep.ro
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3.2.5 Where the rivers meet 

Description of the 
practice 

This practice is designed to tackle the problems of 
discrimination and harassment and promotes women 
immigrants´ integration.The project consists, in several 
workshops of social theatre facilitation, to help the 
participants to express themselves through drama games 
and exercises. 

Target groups and final 
beneficiaries 

Women, third- country nationals participants and their 
families; Other target groups are art and social work 
professionals and non-professionals. 

Teaching methods used 

Within a confidence and creativity search for mutual 
understanding despite diversity environment, participants are 
able to express their worries and problems and unfold their 
personal stories that will become the inspiration and the 
basis for the plays that will be created.  

Possible competences 
to be developed 

Learners develop personal and social skills, including 
spiritual, moral, cultural aspects, self confidence, 
independence and social responsibility; development of key 
competences: teamwork  and communication skills. 

More information Email: office@srep.ro  

 
  

mailto:office@srep.ro
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3.2.6 Penalty – Knowledge Quiz 

Description of the 
practice 

This practice raises intercultural awareness while playing a 
―penalty shoot out‖ game. The game is composed by 
shortlists of questions and answers. These can be adapted to 
different cultural and social context.  

Target groups and final 
beneficiaries 

People living in socially/economcally deprived areas; 
migrants & immigrants; disadvantaged/disaff. young people; 
NEET group. 

Teaching methods used 

It can be played individually or in teams; depending on the 
number of questions selected 30 minutes seems appropriate. 
It can either be played live or in a digital version on the 
computer. 

Possible competences 
to be developed 

Learners develop personal and social skills, including 
spiritual, moral, cultural aspects; self management; creating 
respect and awarding knowledge 

More information Die Berater 
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3.3.1 Barnga 
A game about intercultural awareness  

 
 

This practice promotes intercultural awareness in an effective and innovative way. 

Time requirement: 60-80 minutes 

Outcomes:  

 Realization that different cultures perceive things differently, and/or play by 

different rules.  

 Students must understand and reconcile these differences if they want to 

function effectively in a cross-cultural group. 

Introduction: In Barnga, participants experience the shock of realizing that despite 

many similarities, people of differing cultures perceive things differently or play by 

different rules. Players learn that they must understand and reconcile these 

differences if they want to function effectively in a cross-cultural group. 

Overview: Participants play a simple card game in small groups, where conflicts 

begin to occur as participants move from group to group. This simulates real cross-

cultural encounters, where people initially believe they share the same 

understanding of the basic rules. In discovering that the rules are different, players 

undergo a mini culture shock similar to actual experience when entering a different 

culture. They then must struggle to understand and reconcile these differences to 

play the game effectively in their "cross-cultural" groups. Difficulties are magnified by 

the fact that players may not speak to each other but can communicate only through 

gestures or pictures. Participants are not forewarned that each is playing by different 

rules; in struggling to understand why other players don‘t seem to be playing 

correctly, they gain insight into the dynamics of cross-cultural encounters. 

Set-up: Set up (approximately) 6 tables (about 4 people per table), depending on the 

number of people participating. On each table there should be a copy of the rules for 

that table per player plus a deck of cards (use only A-10, no face cards). To start, let 

the' participants play a few rounds with the rules and with talking allowed. Next, 

EVERYTHING is removed from the playing tables. Play continues with everyone at 

3.3 The Good Practices 
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his own table. From now, talking is prohibited. Winners will receive one popsicle stick 

(see below for how to win). 

After allowing a few rounds without talking at the home table, participants must 

switch tables—the person who won the most tricks moves clockwise to the next 

table, the person who loses the most tricks moves counter-clockwise to the next 

table. What the players do not know is that each table has learned a different set of 

rules (see below).  

The rules: Depending on the number of players, rule sheets can be altered or 

discarded for the number of tables being used. Some samples of rules are as 

follows: 

 Table 1: Ace high, no trump 

 Table 2: Ace low, diamonds trump 

 Table 3: Ace low, clubs trump 

 Table 4: Ace high, hearts trump 

 Table 5: Ace high, spades trump 

 Table 6: Ace low, no trump 

 In all cases, other cards will be worth face value—10 high, 2 low.  

Each table shares the following rules:  

 Players are dealt 5 cards each 

 Whoever wins the most tricks will move clockwise to the next table 

 Whoever loses the most tricks will move counter clockwise to the next table 

 Everyone else stays at the same table 

 Ties are resolved by paper rock scissors 

 Each round will be about 5 minutes long (longer if time allows) and each 

round will consist any number of games that the time allows.  

 After the initial round, players will not be allowed to see the rules or speak to 

each other. Gestures and pictures are allowed, but players are not allowed to 

use words.  

 The game ―winner‖ will be the person who has won the most tricks in total. (Of 

course, once game play starts, winning will likely take a back seat to trying to 

figure out what everyone else is doing, as they are playing by different rules.) 

 Players can keep track of scores with popsicle sticks (one stick per trick won). 
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 The dealer can be anyone at the table, the person who plays first will be to the 

right of the dealer . 

 The first player for each trick may play ANY suit. All other players must follow 

suit (play a card of the same suit). For each round, each player plays one 

card. 

 If a player does not have that suit, a card of any suit must be played. The trick 

is won by the person with the HIGHEST card of the ORIGINAL suit (players 

will begin to become confused when some players believe their card is trump, 

and others disagree or contradict this).  

Debriefing: After playing a number of rounds—either use a set time limit, or allow 

the number of rotations according to the number of tables in play (6 rounds for 6 

tables). Students should be aware that they were playing by different rules, and the 

following questions should be discussed. Students can stay in the last group they 

were in, or return to their home groups at the teacher‘s discretion.  

During the game the direct target group should observe the different groups playing, 

without participating or giving feedbacks to the beneficiaries; in order to facilitate the 

no verbal communication among the beneficiaries and guarantee the success of the 

game. 

Once the game is over, during the Debriefing, the direct target group should facilitate 

it. 

 

The teaching methods used were: Observation of group dynamics and behaviour 

and intercultural learning, Non verbal language and Non- formal educational tool. 

Teachers/Tutors should not talk neither during the game, in order to facilitate the no 

verbal communication among the beneficiaries. 
 

 

The characteristic of the beneficiaries: 

 Influenced by cultural stereotypes 

 Little understanding of difference and how to manage it  

 

 

We met their needs: o improve attitude towards different cultures and mutual 

relationships, to make aware about the cultural differences, to learn about culture 

though no formal methodologies, to improve group working skills.  

The Barnga game is a way to promote intercultural and communication skills. 
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In addition the participants have to find creative ways to communicate as the whole 

game is carried out in silence.  

The evaluation at the end is vital to consolidating explicitly skills and competences 

developed during the game. 

In addition it: 

 Facilitates team work  

 Promotes intercultural dialogue 

 Promotes awareness and understanding of diversity  
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3.3.2 “Cross Cultural Jugendliche” 
Cross Cultural Youth 

Find the potentials of diversity 
 

 

―Cross Cultural Jugendliche‖ is a course concept for unemployed youngsters - also 

those with a migrational background. This qualification course involves three 

elements – a combination of intercultural coaching, group coaching and individual 

coaching.  

Based on the intercultural input young participants develop professional goals and in 

a second step their professional qualifications are improved. At the same time 

individual coaching is offered to the participants to actively support them in the job 

seeking process. 

 

The aims of this project are: 

 Integration into the labour market 

 Activation, orientation and motivation of the participants 

 Removal of existing job settlement obstacles 

 Acquisition and refreshing of knowledge 

 Practical experience of various industries and job descriptions 

 

Cross Cultural Youth consists of four modules, traineeships, social pedagogical 

support and follow-up assistance. The modules consist of: 

1. Integrational coaching 

2. Qualification focused ―German language‖ 

3. Qualification focused ―arithmetic, ―accounting‖, ―ICT‖ 

4. Personality training (4 weeks) 

The two qualification modules are delivered as group training, the personality training 

is delivered as individual training. 

In particular we propose the practice: Find the potentials of diversity  

The exercise helps to raise consciousness about the potential of diversity and to use 

the knowledge and experiences of different socio-cultural backgrounds. Participants 

will explore similarities and differences in their team and find out how to use 

similarities, but especially differences, as a potential for high team performance.  

 

We are different and in some parts we are similar! To have a good team 

performance we need to know the potential of each other – in private as well as in 

professional life. 
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Cross Cultural Youth identifies the special situations of each participant and their 

special needs. Different methodological tools are used and adapted to the flexibility 

in social and vocational situations, with Participants first dealing with obstacles in 

intercultural communication. Commonalities, language differences, nonverbal 

misinterpretations, prejudices, stereotypes, uncertainties and anxieties are factors 

which are to be worked out. 

In Cross Cultural Youth a special didactic style is used for women: Cooperative 

traininge and the consideration of the different worlds of women and men. 
 
The direct target group are trainers working with young unemployed people and all 
persons involved in training of unemployed young people and youngsters with a 
migrational background. 

Young people with a social disadvantaged background, early school leavers, often 

with low language qualification (not only those who do not have German as their 

mother tongue) – communication skills are often ready to use violence. Most of them 

show a lack of basic qualifications in writing, reading and mathematics.  

The didactics of Cross Cultural Youth tries to strengthen independent learning, make 

the training progress visible, make a connection between theory and practice, 

establish structures (―Establish clarity into the chaos‖) and increase ―soft Skills‖ like 

the ability to work in a team. In this way decision-making, responsibility and self 

responsibility will be increased. 

Through these activities we want to meet the needs and interests of learners, 

provide effective assessment to support learning and development, ensure that 

assessment is fair, accurate and carried out regularly, provide effective resources to 

support learning and development. 
 

Depending on the needs of the group and the situation different methods are used: 

speech, presentations and presentation-exercises, round of talks, group discussions, 

role playing, giving talks, workshops, project works, forming peer-groups, research 

work, group partner and solo exercises etc. 

The Trainer asks participants to split into pairs. Everybody interviews his/her partner 

and finds out 3 similarities and 2 differences. The interview partner should be 

someone he/she doesn‘t know or at least not well. After they have interviewed each 

other they reflect on this experience and think about what it could mean to work 

together and how they could integrate  diversity into the team or in a specific working 

task.  

There will be a final reflection round in the plenary. 

―Peer-concept‖: The two people work together and discuss with each other. The 

trainer is only sometimes a ―guest‖ in this pair-group, giving hints and showing other 

ways.  
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3.3.3 Contribute to change: young women in political careers 
 
 

"Contribute to change: young women in political careers" is a European project co-

financed by the European Union within the Europe for Citizens Programme. 

The overall aim of all the actions of the project is to increase the participation of 

young women in the political life and to the vote by increasing their trust in the own 

forces. 

The project aims thus at increasing the participation of young women aged 16-35 in 

the political life and to the vote by increasing their trust in the own forces, with the 

help of workshops based on the scenarios and role play. 

The first step in this project was to undertake a needs analysis. The aim of the needs 

analysis was to ascertain how much knowledge and experience participants had of 

the EU, its Institutions and the role of Member European Parliament‘s.   

Undertaking the needs analysis was a very important factor, as it ensured that the 

workshops were developed and delivered in a relevant, timely and appropriate 

manner, reflecting the needs of the target group. 

We used methods and techniques which assume active involvement of participants 

and which represent an amusing and interesting form of acquiring new information.  

Participants in workshops acquired adequate ways of behaviour and acting, they 

eliminated initial shyness and they acquired new experience thanks to the methods 

of role playing. 

 

Workshops were tailored to the needs of the participants as much as possible. 5 

workshops were organised by each partner. 

 

The young women of the target group of the project participated to a series of 

interactive workshops where the method of scenarios and role play were used with 

the aim to increase their trust in the own forces, to improve their abilities of self-

expression, to improve their knowledge on democracy and its values, but also their 

awareness on the importance of the vote, especially at the level of the European 

Parliament.  

Within the final public debates the young women were able to express themselves 

freely, as an exercise of democracy that can represent the starting point for an active 

participation to the social and political life. 

 

One of the teaching methods regarded the discussion in politics between men and 

women.  
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In this case, during the workshop, each group prepared a list of paper with their 

opinions about men/women in politics – e.g.  how is the situation when it comes to 

equality between men and women in the EU, employment, salary; if women have the 

same chance to participate in politics as men, information on proportions of M/W. 

After completing the list, they presented their opinions and they debated on this 

theme.  

Some arguments were: Women should not have lower salaries than men, 

Membership in European Union has only advantages / disadvantages, More women 

should be involved in politics, It is not important to participate in elections to the 

European Parliament. 

 

Participants learn to communicate verbally, how to be ready and how to look for 

reasonable arguments in discussion. Cards with topics and cards with numbers 1 

and 2 are necessary for this technique.  

 

Description of technique: The lecturer will inform the participants at the beginning 

about the goal of the technique, meaning that the training is about learning to debate 

and discuss. Participants will be divided into pairs. The first pair will draw one card 

with a topic for discussion. Furthermore, each woman from the pair will draw the 

position she will take during debate, i.e. that the participant with number one agrees 

with the relevant topic, the participant with number 2 disagrees. The position they 

draw is totally independent of their personal attitudes and opinions.  Participants will 

also draw the sequence of who will speak during discussion first and who will speak 

second in the pairs. When the tutor indicates, the first woman to debate will speak for 

one minute. The counter debating person also has one minute to follow. 

This technique alos aims to develop communication skills 

 

After the discussion has finished, the tutor will determine, by means of voting, which 

person was more convincing and thus more successful. Successfulness may be 

assessed from the aspect of the speaker's ability to attract attention, express 

comprehensibly her ideas and arguments and to act credibly and convincingly. 

 

All pairs in the group will gradually take turns. If the number of participants is odd, 

the odd participant will draw her partner. If the  dynamics for participants is lost, other 

couples may be drawn so that partners are replaced. Participants thus have the 

option to experience various types of debating parties. 
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3.3.4 Key to Mobility 
 
 

Mobility is a key success factor for personal development, boosting people's skills 

and employability. Mobility is an important part of every learning experience for all 

groups of learners. But without targeted help, mobility risks to be the preserve of 

elites, with young people at risk locked out because of psychological barriers, the 

lack of knowledge concerning the benefits and the lack of competences for 

participating in mobility. 

Teachers, trainers, youth workers or managers who could act as the promoters of 

mobility lack -both the knowledge and incentives to making young people aware and 

able to organise learning mobility and the advantages of having a mobility 

experience. Relatively few of them will have undertaken a learning mobility 

themselves. In order to make mobility and the learning of key competences possible 

not only for a small elite, but particularly for disadvantaged groups, it is crucial to 

strengthen the support conditions for learning mobility. Mobility needs to be 

promoted among the gatekeepers, building a strong commitment to mobility among 

them. 

 

Through the project teachers are better trained to provide students at risk with 

adequate and targeted support during their training to help them develop their key 

competences. The students at risk will gain a better understanding of their own skills 

and key competences. After having received targeted support, their raised key 

competences level will lead to a better and easier integration into the labour market. 

This practice wants to equip teachers, trainers and tutors with the necessary skills 

and knowledge to support participants in vocational training and vocational support 

training in the acquisition of key competences for mobility. The acquisition and the 

use of the mobility competences enable personal development of the participants at 

risk. 

 

Young people at risk, with learning difficulties, migration background, social 

disadvantages etc. face many obstacles and barriers in respect to mobility. They 

need to acquire key competences necessary for mobility during their vocational 

education and training. But their teachers and trainers who could act as promoters of 

mobility lack both the knowledge and the incentives to do so. Relatively few of them 

will have undertaken learning mobility themselves. 
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There were mobility exercises and mobility missions (in town). One of the mobility 

exercise is Mood board: Making a mood board. 

A mood board is a way to express ones feelings or opinion on a subject. It‘s an 

activity that can be done individually or in groups. Several materials can be used to 

express oneself. You are free to choose the way you want to show your opinion on 

the subject. You can use the given materials to express your opinion on the subject. 

Use texts, photos, advertisements, cartoons, drawings or what ever you like. You 

can tear the forms or use scissors, draw or write additional texts or figures. There are 

no restrictions in the creative process.  

It‘s a suitable form for a lot of subjects.   
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3.3.5 LAUTC - Learn About us Through Culture 
Community Mapping 

 
 

LAUTC has an innovative methodology that is primarily based on promoting the 

following objectives: 

 enter or re-enter the educational sphere;  

 to value cultural heritage;  

 to innovate  LifeLong Learning opportunities (through strategy and methodology 

effectively tested in different contexts, thus becoming good practices) adapted to 

intercultural learning needs;  

 to encourage social cohesion by improving interpersonal, intercultural and social 

competences. 

 To enable increased awareness of different European contexts 

 To facilitate the development of creative and entrepreneurship skills 

This was done through three phases –  

1. Action research by targets (immigrants and autochthones from marginalised urban 

areas); 2. Development of strategy to respond to intercultural learning needs 

developed in first phase by creating a roadmap of cultural events 

3. Developing manual that enables others to develop effective cultural events that 

respond actively to intercultural learning needs. 

The target group was composed of 10 adult staff of private/public structures 

promoting ICD (2/country): working in target communities. Needs: to develop new 

abilities in ICD through research-action so as to answer the intercultural needs of the 

local population, to develop communication with and between people from the local 

community by learning and practice, to learn and exchange practices and knowledge 

with staff from other EU countries and to sustain the good practices identified by 

acting with local communities at EU level.  

Another target group that could benefit from the workshop is composed of teachers 

and tutors, because they could use  the activity ―Community Mapping‖ particularly in 

the classrooms and with learners in general. 

The beneficiaries were immigrants or authoctones from marginalised urban areas 

who are outside and / or wish to re-enter education. The age range was from 18 – 65 

yrs old.  

Their needs were met thanks to their own identification of their needs and their 

development of a response through the action research phase which took on several 
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levels: Identification of own intercultural learning needs; Identification of intercultural 

learning needs of the local community and ddevelopment of good practices when 

developing cultural events that ensure that participants and spectators have the 

opportunity to develop or consolidate their intercultural skills.  

From an international point of view the group was composed of 20 adult migrants ( 

from 4 countries),  2nd generation migrants living in marginalised European urban 

areas and  20 adult autochthons ( from 4 countries) from the same marginalised 

urban areas. Their needs were to be better integrated into the local community,to 

break stereotypes and to create a positive ICD. The aims were to be valorised by 

people learning from them, by expressing their own ideas and culture, to establish 

and promote a positive image of their area through cultural events, to break down 

barriers which hinder understanding and respect of cultures and to demonstrate that 

culture is a living concept. 

The teaching methods used during the workshop were: action – research; learning 

by doing; cooperative learning. 

The teacher is more a facilitator who guides the participants in the identification of 

their needs and the development of the different cultural social aspect of their 

community. The practice can be done individually or in groups. 

Community Mapping practice consists in the creation of a roadmap/ city map by 

learners (autochthones or immigrants), in which they identify public and private 

places that reflect/represent aspects of their or others culture, and places where 

there is a highest percentage of autochthons or vice versa.   

The map helped learners to think they have a new community perception and to 

think effectively about the integration and cohabitation of different cultures. Morever 

learnes think about their personal living with other cultures, as on the map you can 

indicate the places where you mostly live. 

In particular the success results of Community Mapping were not just related to the 

cultural aspects, but also personal and social ones. In fact teachers and tutors can 

analyse learners‗ social environment and their perception. 
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4. Creative skills and ICT Competencies 
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Within the European Centre of Excellence that the ―Devoted‖ project aimed to create 

throughout the 24 month project period, good practices were collected in the 

thematic field of Creative skills and ICT competencies. 

 

This booklet aims at offering instruments and techniques to work with, that were 

proven to be efficient in developing and improving creative skills and ICT 

competences in disadvantaged people. These good practices are tools and 

methodologies for all professionals in education. 

 

The partners within the project undertook research at national level and proposed 

different practices as being good examples.  Out of the total amount of 12 good 

practices proposed, Romanian Society for Lifelong Learning, leading organization of 

the Creative skills and ICT competencies booklet, selected 5 good practices.  

 

These 5 good practices were tested at least twice by the project partners with 

different target groups. 

At the end of the testing phase, the evaluation results showed that all the 5 good 

practices chosen develop creative skills and improve the ICT competences of the 

target groups.  

 

This booklet offers detailed information on the good practice, teaching methods used 

and the target groups to be involved. Contact information is indicated at the end of 

each good practice‘s presentation where more details can be asked about the good 

practice. 

 

 

 

 
  

4.1 Introduction 
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4.2.1 Handleiding internetgebruik 
(Manual for internet-use) 

Description of the 
practice 

Participants learn in ―Manual for internet-use‖ how to explain 
the use of certain actions of working with the computer to 
possible novices. The lay-out of the manual can be done as 
the participant wishes- they may use images (print-screens 
and cartoons). By reflecting on the use of internet they are 
forced to place themselves in the position of a novice and 
discover new applications on the computer. 

Target groups and final 
beneficiaries 

The target groups of this method are participants of all ages 
who have little ICT skills and reflective skills. They broaden 
their knowledge in working with the computer on one hand, 
practice creative skills in the making of the manual and finally 
learn how to accept and express feedback in the evaluation. 

Teaching methods used 

The participant is supposed to make a manual for 
internet use specifically for people who have no experience 
in working with the computer.  

- Participants are supposed to explain how to 
start up a computer 

- Participants are to describe how to go on the 
internet 

- Participants are to explain how to visit a certain 
site 

- Participants are to explain the meaning of the 
different icons on the toolbar 

The exercise is done independently by the 
participants. They each work separately on their own manual 
and later on form small pairs to evaluate each others‘ 
manuals. The teacher coaches them throughout the process. 

Possible competences 
to be developed 

Develops key skills and social competence 
Develops Creative and  ICT skills 

More information 
www.arcuscollege.nl 
Contact Name: Martine Quaedvlieg 

 
  

4.2 The Practices 
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4.2.2 Speak out! – Reach out! 

Description of the 
practice 

The project was multilateral with groups in different European 
contexts; however it can be developed at a local, national or 
regional level. 
 
The participants from different partner countries collectively 
produced a four-language online magazine with radio casts 
(audio podcasts)[1]. The main goal of the project ―Speak out! 
– Reach out!‖ is the inclusion of young people with fewer 
opportunities in the (sub)urban areas of Stuttgart (D), 
Palermo (I), Toledo (E) and Bucharest (RO).  

Target groups and final 
beneficiaries 

Disadvantaged young people; NEET groups as final 
beneficiaries 
Teachers, tutors and social workers as target groups 

Teaching methods used 

The participants explored the issues connected to Europe 
and European citizenship and were taught how to express 
them through ICT means. Through different activities and 
workshops such as interviewing people, writing articles and 
producing audio podcasts, each group deals with the 
following two topics ―What has Europe to do with me?‖ and 
―How can I make a difference?‖ 

Possible competences 
to be developed 

The target group will acquire valuable new skills (e.g. basic 
computer skills, creating homepages), expand their soft skills 
(endurance, determination, planning, patience, responsibility, 
team skills) as well as improve their language skills 
(speaking, writing, listening, presenting) 
The participants will be stimulated to spend their free time in 
a wider range of (urban and social) contexts and feel 
encouraged to get more actively involved regarding their 
concerns. 

More information 
Website: www.speakout-reachout.eu  
Email: cesie@cesie.org   
Contact Name: Luisa Ardizzone 
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4.2.3 IT-Frauen 
(qualification and corrective training for women in ICT) 

Description of the 
practice 

  IT-Frauen is a course project designed for women where 
special attention is directed to their special needs, abilities 
and interests. An aim of the project is to increase the number 
of women in ICT-jobs and to work on equal opportunities for 
men and women.  
Basic attitude of IT-Frauen is that ―Gender Mainstreaming‖ is 
not only the fundamental comparison of women and men, but 
rather to acknowledge  existing dissimilarities of men and 
women. 
 
Total duration for each participant: min. 5 weeks 
The real duration is different depending on the module 
combination or the special trainings. 
Within the subject specific part of the course each participant 
gets an intensive training in relevant ICT skills and has the 
opportunity to pass a national or international approved ICT-
certificate. 

Target groups and final 
beneficiaries 

Disadvantaged young people; NEET groups as final 
beneficiaries 
Teachers, tutors as target groups 

Teaching methods used 

A methodological approach is the compensation of different 
foreknowledge by individual assistance of participants in the 
group (―Binnendifferenzierung‖). 
Other approaches in this project: 
• Increasing of autonomous learning 
• strengthening of the individual potential 
• promotion of acceptance 
• establish self-assurance 
• developing key-skills and teamwork 
• group work, group discussions 
• theoretical input from the trainer 
• foster personal responsibility and social competencies 
• presentations 
• conflict management 

Possible competences 
to be developed 

The ―Softskills‖-module offers e.g. trainings in the fields 
teamwork, learning and working techniques, presentation 
methods, negotiation technique and project management. 
Also learning strategies, learning types, learning styles, 
learning and memo techniques are trained. 
Within the subject specific part of the course each participant 
gets an intensive training in relevant ICT skills and has the 
opportunity to pass a national or international approved ICT-
certificate. 

More information 
Email: m.drexler@dieberater.com 
Contact Name: Magdalena Drexler 
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4.2.4 Jugendprogramm: Youth Programme 
Wirtschaftsausbildung: Vocational training 

Description of the 
practice 

  
The course consists of four modules: 
1. Hungarian language (6 weeks) 
the aim is to reach level 1-2 (European Language Licence)  
2. Soft Skills / Communication (6 weeks) 
3. EBC*L - European Business Competence Licence (6 
weeks) 
4. SAP (2 weeks) 
 
The aims of this course is the acquisition of specialised 
knowledge in the fields ICT, and economy and the 
associated skills to find a responsible occupation in industry 
or administration. 

Target groups and final 
beneficiaries 

The work with youth requires a specialised procedure for this 
sensitive target group. Increasing social expectations of the 
young generation stand opposite to the pressures to be 
successful and often result in failure anxieties and readiness 
to use violence. 
This project works with a special didactics and methodology 
for young people. On one hand the findings of two EU-
projects dealing with youth education are integrated in the 
project: CAPCUP (Leonardo), METODA 
(Sokrates/Grundtvig). On the other hand the didactics of the 
project tries to strengthen independent learning, make the 
training progress visible, make a connection between theory 
and practice, establish structures (―Establish clarity into the 
chaos‖) and increase ―soft Skills‖ like the ability to work in a 
team. 

Teaching methods used 

Central to this project is the collaborative acquirement of the 
contents involving the participants. Thereby recognition of the 
knowledge and experience of each participant is essential. 
 
The contents are worked out in both group and individual 
training. During the group training informative topics for all 
participants are worked out. The individla training can be 
modified depending on the special needs of the participant. 
 
Varied forms of exercises will be made and adapted 
depending on the phase and the aims (exercises in the large 
group, partner exercises, individual exercises). It‘s a 
combination of different learning and teaching methods. 
Individual coaching is also a part of the project. 

Possible competences 
to be developed 

Develop of ICT skills 
Develop of communication skills  
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Develop language skills  

More information 
Email: m.drexler@dieberater.com 
Contact Name: Magdalena Drexler 
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4.2.5 Perspektiven für Jugendliche: Perspectives for Youth 

Description of the 
practice 

 The aims of this project are: 
• Support of the youths in the reconditioning of their 
professional career 
• Acquisition of qualifications and certificates relevant 
for the labour market 
• Development of social competencies 
• Support in job-finding 
• Integration into the labour market (40%) 

Target groups and final 
beneficiaries 

Young school dropouts or those who have only a diploma 
from the compulsory school or have broken off an 
apprenticeship have a large risk of becoming long-termed 
unemployed. Youths with low qualifications are faced with a 
more difficult situation on the labour market. 

Teaching methods used 

Methodological policy: 
• Counselling and attendance 
• Individual support 
• Information and knowledge transfer 
 
Varied forms of exercises will be made and adapted 
depending on the phase and the aims (exercises in the large 
group, partner exercises, individual exercises). It‘s a 
combination of different learning and teaching methods. 
Individual coaching is also a part of the project. 
The contents are worked out in both group and individual 
training. During the group training informative topics for all 
participants are worked out. The individual training can be 
modified depending on the special needs of the participant. 

Possible competences 
to be developed 

A part of the first week of the course is addressed to 
strengthening of self-assurance, confidence and motivation. 
Also strengthen / weakness analysis and an intensive 
exchange of experiences in the group in included. 
In the module ―Qualification‖ the participants can choose the 
modules ECDL, ECDL-advanced. 

More information 
Email: m.drexler@dieberater.com 
Contact Name: Magdalena Drexler 
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4.2.6 One minute sculpture 

Description of the 
practice 

There are different possibilities to explain yourself, a 
situation, a feeling, a conflict, etc. To build a one minute 
sculpture is a creative way   

Target groups and final 
beneficiaries 

Disadvantaged/dissaffected young people; NEET group; 
Long term unemployed adults; Ethnic groups; Migrants & 
immigrants; People living in socially/economcally deprived 
areas  as final beneficiaries        
Teachers/Tutors; School/college  as target groups                                                            

Teaching methods used 

Students use their own body or/and  the bodies of others in 
addition to build a sculpture that gives an expression of a 
situation, a feeling, etc.  
It is a tool that is in touch with Howard Gardners theory of 
multiple intelligences And the theory of theatre by Augusto 
Boal. 

Possible competences 
to be developed 

Develop language and communication skills 
Develop creative skills 

More information 
Email: rschiffers@arcor.de 
Contact Name: Reinhold Schiffers 
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4.2.7 Basic Web 2.0 Skills by Learning in Family Environment 

Description of the 
practice 

The project aims consist of elaborating up-to-date and 
qualitative educational models for the disadvantaged 
families, able to respond to their training needs for the key 
competence in ICT (Web 2.0) and also to provide a viable 
perspective upon lifelong learning for the whole family. 

Target groups and final 
beneficiaries 

The target group consists both of disadvantaged families who 
don‘t have IT knowledge but also those that possess such 
knowledge but who will benefit of the advantages of the new 
technologies.  
The target group of the project includes all types of families: 
lone parents, families with young children, families with 
teenage or adult children, multi-generational families, etc.   

Teaching methods used 

• Acquiring skills and knowledge in ICT, but also in 
interactive and collaborative aspects of ICT (Web 2.0) by 
providing them with new perspective on social integration; 
• Analysing best practices and the situation of family 
learning at European level, so that it may become a starting 
point for other family learning programmes; 
• Removing barriers and motivating the disadvantaged 
families to participate to programmes of lifelong learning, by 
involving them in the development and implementation of 
educational models for the whole family; 

Possible competences 
to be developed 

 Develop ICT skills 

More information 
Website: http://www.srep.ro/basic-life/ 
Email: office@srep.ro 
Contact Name: Emilia-Marinela Saulescu 
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4.3.1 “Accelerated learning in practice - Mind mapping” 
 
 
Description of the Good Practice 
 

Accelerated Learning: Mind mapping allows the learner to a develop range of 

Creative and ICT competences. It also allows the 

teacher to meet the needs of the learner, provide 

effective teaching to support learning.   

This example teaches the technique of mind 

mapping to assist young people to think globally 

and use their own creativity to solve and evaluate 

problems, the technique creates logical links for the 

user and improves the memory of the activity.  

 

 

 

 

 

 

This resource is a book1 on how to implement mind mapping into the curricula, from 

Entry Level to Masters Degree.  

 

Target group used for piloting & testing  

 

The characteristics of the beneficiaries are as follows: those who benefit from a 

global vision of an activity (dyslexic), those who have difficulty with literacy/language, 

and those who have attention/memory difficulties.  

Testing was conducted at WBK by teachers of a range of subjects. In their feedback 

they felt it a useful method particularly with students who are not able to express 

                                                 
1
 “Accelerated Learning in Practice” ISBN 1 855 39 048 5- Alister Smith, Network 

Educational Press Ltd   

 

Students get really excited 
once they get familiar with it 
and understand the principle 
behind mind mapping 

4.3 The Good Practices 
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their knowledge and experience, as it brings out what they know. One teacher said it 

was useful to give them the keywords so that it is easier for them ―to find their 

points.‖ Another teacher felt it provides a bridge for disadvantaged youngsters to 

connect their life experience with the themes of the curriculum. 

Other testing was done by Arcus College on different target groups as it represents a 

technique often used in their institution. The testing revealed that students enjoy 

learning given the fact that mind mapping offers a certain framework in which they 

can put the information, provided they exercise filling a mind map several times. 

 

Competences that can be developed  

 

 Mind mapping is adaptable to any learning situation and can be used with various 

target groups. The selectors identified that mind mapping can support the 

development and demonstration of a range of competences. 

WBK felt Mind mapping supports development of independent learning and study 

skills. It motivates and engages all learners. Cooperation, teamwork and support 

between learners is promoted. Learners see and understand how well they are 

progressing towards their learning goals 

WBK made some recommendations for the use of Mind mapping as follows: 

• first step think(try to do it alone) 

• second step (bring your ideas together) 

This gives students a fine opportunity to train 

cooperative skills and to be sensitive to the ideas and 

opinions of other members in a group. 

 

Teaching methods used  

 

The use of mind mapping promotes a simple way of processing information. One 

should be aware of the fact that the principle of mind mapping should firstly made 

very clear to participants. Furthermore, Teachers/instructors should make clear to 

what level of detail the info on the mind map should be. These constraints should be 

made clear before starting to fill in the mindmap e.g.whole group interactive 

demonstration of examples using Smart Board, one to one discussions – use of 

worksheets. The central theme is placed at the centre of the map. All aspects are 

placed around this subject like the branches of a tree. You can use numbers, arrows, 

colours e.g. to order. 

Facilitate individual production of a simple mind map, encourage students to think 

‗out of the box‘. Use of colour, texture, drawings etc. to maximise understanding. 

Students enjoy learning 

given the fact that Mind 

mapping offers a certain 

framework in which they 

can put the information, 

provided they exercise 

filling a mind map 

several times 
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Mind mapping makes it possible to follow the side pathes. Each new idea creates 

space for other associations. In this manner the mind map grows. By using symbols, 

colours, images both parts of the brain process the information. This helps us to 

remember everything more efficient.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

More information on this good practice is available via www.don.ac.uk  
For further use and reference please contact: Carole Colvin 
Organization:  DONCASTER COLLEGE, UK 

http://www.don.ac.uk/
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4.3.2 “Crossing the Line” 

 

 
Description of the Good Practice 
 

The participants develop a film touching on issues that affect them.During the filming 

process they are able to explore the issue with peers, interview relevant key actors 

(social workers, youth workers, police, teachers etc) and draw their own conclusions. 

In addition there is the opportunity to express their opinion through art – music, 

drama, art, theatre. The work is valorised by being developed into a DVD that is 

accompanied by a workbook for VET trainers. The 

teaching method is based on facilitation and 

learning by doing. A constant review through 

evaluation moments after each filming session 

enable the participants to recognise the skills they 

have acquired.   

 

 
Target group used for piloting & testing  

 

Final beneficiaries would be those who are socially excluded, outside of formal 

education and have few opportunities. It was felt that this good practice met learner 

needs in terms of increased self-confidence and self-efficiency, acquisition of ICT, 

social and language skills, more active participation in society  and a stronger 

recognition of European identity. 

CESIE tested this example of good practice using youth workers and social workers 

who were working with disadvantaged young people, migrants and immigrants, 

women and people from socially and economically deprived areas. 

WeiterbildungsKolleg (WBK) also tested this with young disadvantaged people aged 

18-24. WBK feedback was that the example provided an insight into how learners 

view their environment and their place in  its social structure. 

At CESIE it was felt that this good practice not only meets the needs and interests of 

learners but also provides an effective assessment method  to support learning and 

development 

 
Competences that can be developed  

 

Using this project‘s techniques the participants will be able to develop transversal 

skills and competences that facilitate their entry into the world of work.  

―Crossing the line, gives me as 
teacher a good impression, 
how my students look to their 
social surrounding in the city. 
Reflecting that with them, they 
see a lot of reasons for social 
segregation.‖ 
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In addition they actively increase their awareness of issues affecting themselves and 

people around them. The opportunity to explore these issues enables them to 

develop communication such as empathy, critical analysis, and also suitable 

communication skills to work with a broad range of people. 

The action of developing a film together promotes cooperation and communication, 

whilst being trained to apply filming techniques, each ones personality, knowledge 

etc. 

This good practice meets the needs and interests of learners and provides effective 

assessment to support learning and development. 

Beneficiaries were involved in groups reflection in order to develop key 

competencies as teamwork and communication 

skills.  

Moreover the goal to develop together a video or 

other kind of visual/ICT final products helped 

from one hand the reflection about social issue 

and from the other hand helped to develop ICT 

skills.  

In fact  trainers and social workers could easier 

face social issues with beneficiaries, related to 

their area/context and increase learners‘ personal 

skills and knowledge, thanks to the active role that beneficiaries had in the 

development of the final product. 

 
Teaching methods used  

 

The teaching method is based on facilitation and learning by doing. A constant 

review through evaluation moments after each filming session enables the 

participants to recognise the skills they have acquired. 

The group was supported during the filming session as for the interview text 

development. 

The group is supported by the following professionals‘ figures: 

 technical experts  for the video editing; 

 social workers to analyse the city (its social aspects and problems); 

 historical expert to analyse recently social changes and its causes. 

 

 
 

 

More information on this good practice is available via www.crossingtheline.eu  
For further use and reference please contact: Sarah Beal (cesie@cesie.org) 
Organization:  CE.S.I.E. (Centro di Studi ed Iniziative Europeo), Italy 

―Through this good practice, 
trainers and social workers 
learned more about 
beneficiaries and their social 
context, giving more 
resources to work on in future. 
In fact they expressed freely 
opinions and openly talked 
about their own familiar and 
social context‖ 
 

http://www.crossingtheline.eu/
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4.3.3 ABC lists 

 

 
Description of the Good Practice 

 

Give the students a question, for example: 

What is useful to develop creativity? 

Divide students into 2 groups.Give one 

group  the ABC list and ask them to find 

any words  associated with each letter. 

Mostly they find more than if you ask them 

without the ABC list. 

 

 

 
Target group used for piloting & testing  

 

ABC List was selected as good practice by Weiterbildungskolleg Mönchengladbach, 

Germany following feedback from students as whole groups and individually. SREP 

conducted a second line assessment. WBK identified that this tool can be used with 

many different direct target groups such as teachers, trainers, social workers etc and 

with a range of indirect groups such as second chance learner, long term 

unemployed, ethnic minorities and people living in socially/economically deprived 

areas. With this tool learners develop their creative skills and teachers can meet the 

needs and interests of learners and provide effective teaching to support learning. 

 

The testing was conducted by teachers and trainers working with young 

disadvantaged people from the ages of 16 and also with youth workers and social 

workers. SREP organised testing to be carried out by teachers with young 

disadvantaged people and by trainers with people from social and economically 

deprived areas. CESIE organised testing to take place with disadvantaged young 

people by teachers, trainers, youth worker and social workers. 

 

―Overall the game is actually a competition to stimulate memory, attention, and 
self-confidence. Each student has an opportunity to show their knowledge, 
creativity, teamwork, boundaries between good students and weaker ones, as only 
the final result counts and every contribution is important.‖ 
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Feedback from teachers identified the examples as easy to use, particularly with 

different target groups when developing creative thinking skills in learners. 

 

Competences that can be developed  

 

ABC list is a best practice that aims at improving the competence Meeting the needs 

and interests of learners as it helps learners to build on previous achievements and 

experiences. This best practice offers support to the learners as enhances the study 

skills. 

 

From the teachers viewpoint it is a very good best practice as it develops some key 

competences like teamwork, communication skills and also involves the learner in 

the evaluation. 

According the testimonials of the students that tested the exercise, the best practice 

is easy to use and to understand. It was a different way to learn because is 

innovative and different from the formal methods of learning. It helped working in a 

team, to learn things much easier and better.  

 

Most of all the learners appreciated 

that they developed communication 

skills, enjoyed the division into 

groups and competitiveness 

developed through their interest in 

knowing more than the others.  

 

Participation in discussion groups 

developed learner‘s personal and 

social skills, avoided conflicts and 

enhanced interest in the topic taking 

in to consideration their self 

confidence  

 

 
Teaching methods used  

 

ABC list can be used to address different themes and topics, even if the list may 

appear to  limit  thinking actually it encourages learners thinking and creativity. 

―Students are very receptive to everything 

new in class, especially when it comes to a 

new method of learning. It was enough to 

explain the nature of the game and they 

accepted with great pleasure. When they 

divided into groups, and realised that within 

a group a student who has more 

knowledge about the theme is needed. So 

each group has ensured that in the team 

there is a colleague who has more 

knowledge. The latter has become the 

group leader. During the exercise, all 

students were actively involved.‖ 
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In order to let learners (and teachers) realise the positive and rich full effect of ABC 

list, they should be divided in 2 groups: one with the list and the other one without it. 

In this way they will be able to compare the results of the 2 groups  and notice that 

the ones with the ―limit‖ of ABC list have richest results than the other ones without it. 

As it was tested in different groups on different themes it can be seen that the best 

practice can be adapted to any subject and educational system. 

 

 
 

 

 

 

 

 

 

 

 

 
  

More information on this good practice is available via www.birkenbihl-insider.de 
For further use and reference please contact: Reinhold Schiffers 
Organization:  Weiterbildungskolleg Mönchengladbach, Germany 
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4.3.4 DYACIT- “Developing Young Adults‟ Creativity through 

Information Technologies” 

 
 
Description of the Good Practice 

 

Starting from the idea that all the young, 

irrespective of the geographical area they 

live in, are attracted by the new 

technologies, the partnership of the project 

has created and developed a flexible 

innovative learning environment using 

specific didactic and pedagogical methods 

with the final goal of capturing the interest 

and increasing the motivation of the young 

adults, in order to determine them to study throughout their whole lifetime.  

 

The main objective of the project was to create a new environment for learning, in 

which youth with risk of school drop-out can develop their creative talent in 

cooperation with European partners, with the help of communication technologies.  

 

Teachers and trainers are offered tools on how to motivate disadvantaged young 

people to work in a team, to combine indoor with outdoor activities using a 

methodology based on theoretical information with its practicality.  

 
 
Target group used for piloting & testing  

 

The approach of the target group within the DYACIT project was one centred on the 

student and on his/her results, the focus being on the motivational efforts in order to 

achieve some higher purposes and better results. 

 

―As an educator I learnt how important it is to treat each student individually, to 
build a personal relationship with him/her. I also learnt that in these type of 
workshops, the atmosphere and team building are more important than following 
the curricula‖ 
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While working with the target group, one had a great importance in placing 

participants in real situations where they had real tasks, which motivated them to 

strive to complete their tasks in order to obtain the expected result. 

 

This approach differs from the daily experience at school where the demands are not 

always result-oriented. In our case experience allowed them to make an idea about 

the expectations of the labour market. 

 

The project addresses young adults, aged between 16-20 years old who have 

completed 1st level of secondary education, and face the risk of being ―early school 

leavers‖, due to a multitude of factors (victims of poverty and violence, immigrants, 

people with disabilities, experiencing behavioral problems, etc.). 

 

Testing was organized by SREP and carried out by trainers working with ten 

youngsters aged 16-20 years from socially and economically deprived areas. A peer 

review was conducted by professionals within CESO and concluded that DYACIT is 

easy to transfer to different target groups and different institutional settings.  

 

Competences that can be developed  

 

Learners could develop the following competences: 

• Developing creative/innovative skills using a range of media 

• exploring styles of communication and expression using ICT and media 

• using ICT to present and communicate 

• using ICT to make learning activities 

practicable 

Feedback stated that learners‘ personal skills and 

knowledge including self confidence, 

independence, and social responsibility were 

improved during the activity through the work 

methodology, attributing roles in the team 

according to each ones personality, knowledge etc. 

 
Teaching methods used  

 

Teaching and learning methods that are used: 

• Creation Laboratory (photography workshops) - introduction in the techniques 

of digital photography  

―The informal and 
interdisciplinary character of 
the workshops attracted a lot 
the learners, which means 
we should focus more on 
interdisciplinary also in the 
traditional educational 
system‖. 
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• Foreign Languages Laboratory (English language workshops) – towards the 

same language of communication  

• Computer Laboratory (Adobe Photoshop workshops) – introduction in digital 

photos‘ processing   

The participants took photos, then processed them, offered information about them 

in English and put them out at an exhibition. 

Most of the tasks in the Photography sessions were based on working in small 

groups, including initial discussion of the task, supporting each other in the 

performance, and comments on the results in the final stage. For each group of 

young adults it was necessary to have 3 digital cameras, one camera for 4 

participants. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
  

More information on this good practice is available via www.srep.ro/dyacit 
For further use and reference please contact: Emilia Saulescu (office@srep.ro)  
Organization:  Romanian Society for Lifelong Learning (SREP)  
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4.3.5 Folder van jezelf maken (To make a folder of yourself) 

 

 

Description of the Good Practice 

 

 

The participant is supposed to make a 

folder of him/herself, which is used in 

several contexts. It is used as a tool to 

present oneself during an examination, 

but can also be used in an intake.  The 

format of a folder is a well-known 

means of communication. In the 

making of this format students learn to 

work/broaden their knowledge of 

Microsoft Word.  

 

The participant is forced to think about his/her position in society by answering a 

questionnaire on goals in life, good character traits but also weaknesses. They also 

have to  make a peer review and state how other people perceive them, in other 

words a simple way of 360°feedback. Participants learn how to present themselves 

in a professional manner. 

 

After finishing the questionnaire and having thought 

about the content, participants are to start making a 

folder about themselves by using a computer. This folder 

should contain  a presentation of themselves in which: 

- they present a good story 

- they insert images 

- they make extensive use of the possibilities with Word Art 

- general use of Microsoft Word, letterstyles, making columns etc. 

 

 

 

 

 

 

―It helps students to 
learn how to use the 
computer in order to 
make a presentation 
of them. It is a 
pleasure way to learn.‖ 
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Target group used for piloting & testing  

 

The target groups of this method are participants of all ages who have little ICT skills 

and reflective skills. The folder is helpful for them as it makes it easier to reflect on a 

person. It is a simple start to making a more official Curriculum Vitae. They can take 

a look at themselves by describing their personality and background as well as 

expression of their feelings. 

 

Testing was conducted by SREP with 13 young people aged 16-20.  

 

Die Berater coaches tested the best practice with young disadvantaged people but 

had also used it with older unemployed people. Trainers gave feedback that they 

included the activity ―making a folder of yourself‖ in their job coaching sessions. Two 

main positive aspect were pointed out by the trainers: 

1. the process of thinking about how to develop a folder, what content and 

information about ones person to put in was very important for self-reflection 

2. the fact that it was also used in the context of ICT-training– so students used the 

computer and tried out different techniques in laying out texts. 

 

Throughout the trainings and seminars organized within the Arcus College, this best 

practice was used extensely thus gathering oprinions and feedback from different 

types of groups such as teenage parents; people in socially & economically 

disadvantaged areas; women; minority ethnic groups.  

 

Competences that can be developed  

 

Making a Folder of Yourself increases the development of creative/innovative skills 

using a range of ICT tools. When making the flyer students get familiar with different 

aspects of the programme. When making the flyer they make use of ICT to gain 

access to experiences, information or resources in ways that are not possible with 

other media. 

 

At Arcus College this activity was rated very highly for 

the chance of improving ICT and creative skills. The 

development of social competence was also raised in 

this activity because the students were not only asked to 

create a fantasy folder – but a folder of presenting them 

as real persons so a potential employers. The opinion of 

―It enhances the need 
to relate to the others, 
to see what are their 
strengths and 
weaknesses compared 
to the others and how 
they can work as 
group.‖ 
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the learners was gathered in a short reflection round at the end of the training. The 

feedback was very positive because the students liked the way of working with the 

computer. 

 
Teaching methods used  

 

Working with this method varied in difficulty for each student. Some were already 

familiar with working with a computer programme whereas older people were not 

familiar with working on the computer at all. In general one could say that all learned 

a lot from this exercise because it forces people to try and figure out the different 

commands in WORD. Once they get some inspiration they then start to become 

creative in terms of lay out but also in terms of the info. Some start talking about their 

hobbies and personal lives, whereas others spend more time on inserting different 

pictures and changing the background. Only people who were not so familiar with 

the computer found it hard and challenging. It therefore should be mostly used 

among a target group that has basic knowledge of computer programmes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

More information on this good practice is available via www.arcuscollege.nl  

For further use and reference please contact: Martine Quaedvlieg 

Organization:  Arcus College, The Netherlands 

http://www.arcuscollege.nl/
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5. Annexes 
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5.1 Quality Catalogue 

 

 

1. BACKGROUND 

 

1.1The Lisbon European Council ( March 2000) concluded that a European 

framework should define the new basic skills to be provided through lifelong learning 

as a key measure in Europe's response to globalisation and the shift to knowledge-

based economies, and emphasised that people are Europe's main asset. In the 

context of improving the Community's employment performance, the European 

Councils of Brussels (March 2003 and December 2003) stressed the need to 

develop lifelong learning, with a particular focus on active and preventive measures 

for the unemployed and inactive persons. 

 

1.2 In May 2003 the Council adopted the European reference levels (‗benchmarks‘), 

demonstrating a commitment to a measurable improvement in European average 

performance. These reference levels included reading literacy, early school leaving, 

completion of upper secondary education and participation of adults in lifelong 

learning, and were closely linked to the development of key competences. The aims 

were to develop the provision of key competences for all as part of their lifelong 

learning strategies, including their strategies for achieving universal literacy, and use 

the ‗Key Competences for Lifelong Learning — A European Reference Framework‘ 

with a view to ensuring that: 

 

i). initial education and training offers all young people the means to develop the key 

competences to a level that equips them for adult life, and which forms a basis for 

further learning and working life 

 

ii). appropriate provision is made for those young people who, due to educational 

disadvantages caused by personal, social, cultural or economic circumstances, need 

particular support to fulfil their educational potential  

 

iii). adults are able to develop and update their key competences throughout their 

lives, and that there is a particular focus on target groups identified as priorities in the 

national, regional and/or local contexts, such as individuals needing to update their 

skills;  
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iv) appropriate infrastructure for continuing education and training of adults including 

teachers and trainers, validation and evaluation procedures, measures aimed at 

ensuring equal access to both lifelong learning and the labour market, and support 

for learners that recognizes the differing needs and competences of adults, is in 

place; 

 

v). coherence of adult education and training provision for individual citizens is 

achieved through close links with employment policy and social and cultural policy. 

 

N.B However the 2006 rates demonstrated that the 2010 European reference levels 

adopted in May 2003  by the Council were not  achieved. Participation of adults in 

learning was not growing fast enough to reach the 2010 reference level, and the data 

showed that low-skilled people are less likely to participate in further training. 

 

1.3 The Maastricht Study on Vocational Education and Training (2004) indicated a 

significant gap between the levels of education required by new jobs, and the levels 

of education achieved by the European workforce. This study showed that more than 

one third of the European workforce (80 million persons) was low-skilled whilst it was 

estimated that by 2010 almost 50 % of new jobs would require tertiary level 

qualifications, just under 40 % would require upper secondary schooling, and only 

about 15 % would be suitable for those with basic schooling. 

 

1.4 The need to equip young people with necessary key competences and to 

improve educational attainment levels was an integral part of the Integrated 

Guidelines for Growth and Jobs 2005-2008. Furthermore, the Employment 

Guidelines called for ensuring gender mainstreaming and gender equality in all 

actions and for achieving an average employment rate for the European Union of 70 

% overall and of at least 60 % for women. 

The report of the Council on the broader role of education, adopted in November 

2004, stressed that education contributed to preserving and renewing the common 

cultural background in society and to learning essential social and civic values such 

as citizenship, equality, tolerance and respect, and is particularly important at a time 

when all Member States were challenged by the question of how to deal with 

increasing social and cultural diversity. (Official Journal of the European Union 2006) 

 

1.5 The European parliament and the European Council recommended the 

establishment of a European Quality Assurance Reference Framework for 

Vocational Education and Training (June 2009). A Common Quality Assurance 
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Framework (CQAF) has also been developed, taking account of existing experience 

and ‗good practice‘ in the different participating countries. It provides a systemic 

approach to quality, covering and interrelating the relevant levels and actors.  

The framework gives strong emphasis to monitoring and improving quality by 

combining internal and external evaluation, review and processes for improvement, 

supported by measurement and qualitative analysis. The Framework   supports not 

only the implementation of the EQF, in particular the quality of the certification of 

learning outcomes but also of other European instruments, such as the Common 

European Principles for the identification and validation of non-formal and informal 

learning.  

 

 

2. RATIONAL to DEVOTED project 

 

The aims of the DEVOTED project is to foster, improve, deepen and broaden the 

competencies (knowledge, attitudes, skills) of professionals involved in teaching, 

training and guidance of disadvantaged target groups. By collecting, selecting, 

standardising, testing, finalising, disseminating and exploiting pedagogical and 

didactic good practices the project is the first step towards developing a European 

Centre of Excellence—an easily accessible stock of quality, standardised good 

practices for all professionals, working with disadvantaged target groups. 

 

 

3. IDENTIFYING QUALITY 

 

3.1 The term ‗quality‘ means different things to different people. One of the difficulties 

in identifying  common European quality/good practices is that very few Member 

States use the same quality system and core criteria at both system and provider 

levels.  

 

 Additionally it is very difficult to identify the causal link between a given quality 

approach and the quality achieved due to the lack of clear measurement of output 

and outcome. Thus there is no easy measurement of quality, particularly when 

attempting to measure the quality of non formal and informal learning.  

The EC Directorate General Education & Culture 2002 report on Quality Indicators in 

Lifelong Learning stated that ―The learner-centred orientation of lifelong learning is 

radically different from the institution-centred approach inherent in data collection 

pertaining to the formal education system‖.  
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We must look therefore to different methods when measuring quality of informal 

learning, the approach used by those working with disadvantaged groups. 

 

3.2 CEDEFOP (Oct 2003) concluded that a systematic approach is more productive 

than concentrating on the individual steps, as quality is context-dependent, i.e. 

without a concrete context it would be difficult (and meaningless) to define quality. 

Cedefop concluded that when you know the context, you can make a broad 

definition of quality more specific as follows: 

 

Quality = fulfillment of goals 

 

One achieves quality when the activities meet the goals. This can be expressed in 

another way: 

 

Quality= Experience 

              Expectations 

 

However to utilise this definition we need a clear description of the context, to include 

goals, experiences and expectations. When we have a clear description of this 

context it is possible to talk about and work with these definitions of quality.  

 

To measure the quality of good practice examples in the DEVOTED project a set of 

criterion have been developed to define the experiences of activities (performance 

indicators) and the expectations or impacts of the activities (quality indictors) for both 

teacher and learner activity when utilising the good practice. 

 

3.3 In this respect the discussion about formal, non-formal and informal learning 

pursues three targets.  

- the perception and acceptance of individual learning processes which take 

place beyond school 

- the certification of skills and competences, which have developed during 

these learning processes, becomes a part of the national qualification system. 

These certifications are the basis for people to achieve further qualifications  

- The increase of the national qualification profile by certification of formal and 

informal learning processes  

 

If formal and informal learning processes become a part of the national qualification 

system, it will require fewer resources. At the same time it is accepted that the 



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 
 

 

 

 

75 

national educational system does not cover all areas of learning. This mainly applies 

for social and cultural areas of learning, which are not incorporated in the formal 

educational system. If the aim of further development of the formal educational 

system is to consider the needs of more learners, it is essential to know how and 

why non-formal and informal learning processes can be successful and thus it is 

essential to know what is so particular in the method of non-formal and informal 

learning processes.   

 

 

4. MEASURING QUALITY 

 

“The challenge must be to measure what is valuable, rather than to value what is 

easily measured.” 

 

 

4.1 Business Metrics 

 

4.1.1 Business metrics are used in business models, and are measurements which 

are used to track trends, productivity, resources and much more. Metrics are tracked 

and can be drilled down one more level, to the key performance indicators (KPIs).  

 

A KPI is a metric: but a metric isn't necessarily a KPI. A metric is really a measure of 

anything (the number of people who read an article, for example). A KPI is a 

measure that matters and is ideally actionable (for example, the number of people 

who renew their subscriptions to a magazine based on the quality of its content).You 

need to work down from the strategy to determine the key business drivers. For 

example, if the strategic goal is to be the number one reference point for actors in 

the field of working with second chance learners (Centre of Excellence), then some 

key business drivers might be the number (and effectiveness) of networks formed 

and the quality of the mobile team. If those are the primary business drivers, what 

measures will tell you how the Centte of Excellence is performing? Selected KPIs for 

the Centre of Excellence may be network growth (quality as well as quantity), 

student/teacher satisfaction level, student retention rate, and number of training the 

trainer programmes.  

 

4.1.2 Once you've determined what to measure, you need to determine how to 

measure it. However, in today's highly competitive environment you should look at 

sector benchmarks as well. Some studies suggest that 70 to 80 percent of an 
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organisation‘s key metrics are very similar to those of other organisations in the 

same sector. If competitors (and partners) are using many of the same metrics, it's 

much easier to perform apples-to-apples comparisons. However this can cause 

problems for organisations in the field of second chance education where most data 

is collected from mainstream education and thus only provides ―apples to pears‖ 

comparisons. 

 

Performance measurements are actually needed in the assessment of the quality of 

education. When it comes to ensuring accurate measurement of such performance, 

there then is a need to implement metrics for education evaluation. This way, the 

metrics would be geared and directed to measure and evaluate the quality of 

education. 

 

When it comes to the performance measurements themselves, they can either be 

qualitative or quantitative. Quantitative metrics are simpler to deal with because they 

are already measurable in nature-- most frequently standardized test scores and 

graduation rates. What is more difficult to deal with are qualitative metrics. Such as 

student and parent satisfaction and teacher morale, among other factors. The key, 

as in all professions, is determining metrics -- figuring out how all of these different 

factors should be measured and calibrated. Just how can you expect to extrapolate 

improvement in terms of quality from growth in quantity?  

 

Performance indicators must be interpreted in light of the organizational context and 

in relation to: 

 Mission;  

 Curriculum objectives;  

 Skills, needs, and goals of students/learners as well as other parties found in 

an organization 

 

 

4.2 Benchmarking 

 

It is useful to distinguish between the main types of benchmarking:  

 

4.2.1 Firstly, there is Informal Benchmarking. This is the type of benchmarking that 

most of us do unconsciously at work and in our home life. We constantly compare 

and learn from the behaviour and practices of others – whether it is how to use a 
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software program, how to cook a better meal or play our favourite sport. In the 

context of work, most learning from informal benchmarking comes from the following:  

Talking to work colleagues and learning from their experience (coffee breaks and 

team meetings are a great place to network and learn from others)  

 Consulting with experts (for example, business consultants who have 

experience of implementing a particular process or activity in many business 

environments)  

 Networking with other people from other organisations at conferences, 

seminars, and Internet forums.  

 

4.2.2 Secondly, there is Formal Benchmarking of which there are two types 

Performance Benchmarking and Best Practice Benchmarking.  

 

 Performance benchmarking describes the comparison of performance data 

that has been obtained from studying similar processes or activities. 

Comparisons of performance may be undertaken between organisations or 

internally within an organisation. It is useful for identifying strengths and 

opportunities for improvement. Performance benchmarking may involve the 

comparison of financial measures (such as expenditure, cost of staff, cost of 

buildings/equipment, cost of energy use, adherence to budget, cash flow, 

revenue collected) or non-financial measures (such as absenteeism, staff 

turnover, the percentage of admin staff to front-line staff, budget processing 

time, complaints, environmental impact or call centre performance).  

 

Most people equate benchmarking to performance benchmarking. This is 

unfortunate, because performance benchmarking on its own is of limited use. Too 

often performance benchmarking data is collected (often at significant cost) and no 

further action is taken after the data has been obtained. Whilst performance 

benchmarking enables a performance gap to be identified, it does not provide the 

idea, best practice or solution as to how performance can be improved and the gap 

closed.  

 

 Best Practice Benchmarking describes the comparison of performance data 

that has been obtained from studying similar processes or activities and 

identifying, adapting, and implementing the practices that produced the best 

performance results. Best practice benchmarking is the most powerful type of 

benchmarking. It is used for 'learning from the experience of others' and 

achieving breakthrough improvements in performance. Best practice 
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benchmarking focuses on 'Action' i.e. doing something with the comparison 

data and learning why other organisations are achieving higher levels of 

performance. Best practice benchmarking projects typically take from 2 to 12 

months. As these projects can be resource intensive, they should be 

undertaken in areas of high strategic importance and a cost/ benefit analysis 

should be undertaken before proceeding. Often such projects can deliver 

major bottom-line benefits.  

 

4.2. 3 Benchmarking Second Chance Education 

 

KPI 1. The Quality of Provision: 

 

1. Number and range of organisations applying internal quality assurance systems –

either defined by law or at own initiative 

2. Number and range of organisations that are accredited by local, regional, national 

governments 

3. The systems used to improve quality and the criteria used to identify best practice 

4. The context of organisations in relation to local market and target market needs 

 

Evaluation Questions  

Is there a culture of promoting quality improvement? 

Is there a transparent system to improve the quality of training? 

Is there a culture of mutual trust between learner and provider regarding training 

provision? 

 

 

KPI 2. Investment in training of teachers and trainers: 

 

1. Number of teachers and trainers participating in further training 

2. The range and content of training for teachers and trainers 

3. The range and type of resources used to support teaching and learning  process 

 

Evaluation Questions 

How is ownership of the process of quality development promoted to teachers and 

trainers? 

How responsive are teachers/trainers to the evolving demands of the labour market 

and how are improvements driven? 

How do teachers/trainers build the capacity of individual learning? 
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How far do teachers reflect on their practice? 

How are the achievements of learners improved? 

How far do resources meet the learning objectives? 

 

KPI 3: Achievements of Learners 

 

1.  The number of learners in programmes 

2. The number of successfully completed programmes 

3. The number of learners who have abandoned programmes 

4. The number of learners who have progressed to further training 

5. The number of learners who have progressed to employment 

6. Satisfaction rates of learners and employers 

 

Evaluation Questions 

How well do the programmes and activities meet the needs of learners? 

What support is offered to increase access for disadvantaged groups? 

How well have the learners achieved compared to their starting point? 

How well do the programmes prepare learners for the world of work? 

How well do teaching and/or training and resources promote learning? 

How well do learners acquire skills and competences to re-engage and progress? 

What information, advice and guidance is provided to learners and how accessible is 

it? 

 

4.3 Setting Performance Indicators 

 

The DEVOTED project has identified 3 main competences for learners that can be 

developed through the examples of good practice used by teachers. These 

competences are: 

 Gender, Diversity and Intercultural Communications 

 Key skills and social competence 

 Creative and ICT skills 

 

In order to guarantee quality and establish credibility a Reference Framework will be 

developed  to be used as a ‗toolbox‘ from which the various users may choose the 

indicators they consider most relevant to their requirements when identifying 

examples of good practice in various settings.  
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Teacher competencies, performance indicators and quality indicators will support the 

evaluation and quality improvement of teachers/tutors working with disadvantaged 

groups. Learner competencies, performance indictors and quality indicators  will 

allow teachers to measure the distance travelled by learners and support the 

evaluation of good practices in developing competences in learners.  

 

The framework, based on research of quality assurance systems from the UK, 

Germany, The Netherlands, Switzerland and Finland could help to promote a culture 

of quality improvement through standardisation, improve the effectiveness of 

training, improve the interrelationship of education, training and employment and 

build bridges between formal, non-formal and informal learning. 
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LEARNER COMPETENCY CARD. 

 

Competence Performance Indicator Quality Indicator 

Ability to demonstrate positive  Gender, 
Diversity and Intercultural 
Communications 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Understanding of equality and diversity, 
particularly disability, gender and race 

 Understanding of  roles and 
responsibilities in relation to equality and 
diversity 

 Developing an acceptance and respect 
towards cultural differences 

 Prepared for living and working in a 
multiracial society 

 Understanding of impacts of harassment, 
bullying and discrimination on others 

 Taking up opportunities to participate in 
activities for the benefit of themselves and 
others 

 Understanding of  rights and 
responsibilities as citizens and consumers 
in the community 

 Understanding of role in contributing to the 
local community including the workplace, 
learning community or neighbourhood  

 Learners develop personal and social 
skills, including spiritual, moral and 
cultural aspects 

 Reduced incidence of conflict 

 Reduced anti-social behaviour 

 Participation rates in mobility opportunities 

 Learner involvement in additional 
community-based activities and projects  

 Learner contribution to the life of the 
institution and the wider community 

 

Ability to demonstrate key skills and social 
competence  

 Taking up opportunities to express views 
and opinions 

 Learners develop personal and social 
skills, including spiritual, moral and 



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 

 

 

 

82 

 Being cooperative with others  

 Being sensitive to the ideas and opinions 
of other members in a group 

 Accepting feedback from other group 
members 

 Establishing compromises and finding 
common points on social relations 

 Accepting criticism  

 Making decisions or showing initiative. 

 Developing own ways of thinking about 
tasks and developing own strategies for 
overcoming problems 

 Developing  relevant employability skills 

 Experiencing the workplace 

 Understanding the benefits of training, 
progression and development 
opportunities 

 Developing qualifications, skills and 
knowledge 

 

cultural aspects 

 Increased participation in discussion 
groups 

 Taking over  responsibilities in a group 

 Reduced conflicts in the group 

 improvements in economic and social 
well-being 

 Learners‘ knowledge, understanding and 
practical vocational skills meet employers‘ 
requirements 

 Progression rates to chosen career, 
employment and/or further education and 
training 

 
 

Ability to effectively develop Creative and  
ICT skills 

 Developing creative/innovative skills using 
a range of media 

 Exploring styles of communication and 
expression using ICT and media. 

 The extent to which ICT is used in 
everyday life situations 

 The extent to which ICT is used in 
learning situations 
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 Transferring knowledge and applying ICT 
skills to other contexts. 

 Using ICT to present and communicate 

 Using ICT to make learning activities 
practicable 
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TEACHER COMPETENCY CARD 
 

Competence Performance Indicator Quality Indicator 

Meeting the needs and interests of 
learners 
 

 Helps learners to build on previous 
achievements and experiences 

 Develops accessible  learning 
programmes  in terms of timing, 
location, teaching style and length 

 Involves learners in the design, 
planning and delivery of programmes  

 Provides structured courses of study at 
different levels, with a variety of 
interesting and useful activities 

 Develops learners‘ personal skills and 
knowledge including self confidence, 
independence, tolerance, 
accountability and social responsibility. 

 Provides support to develop  
independent learning and study skills  

 Supports the development of key 
competences e.g. teamwork  and 
communication skills 

 Involves learners in the evaluation of 
the learning programme 

 Targets and goals on individual 
learning plans are met or exceeded 

 Distance travelled by Learners in 
comparison to starting points 

 The extent of personal and social skills 
development 

 How much learners enjoy learning and 
make progress  

 Employment rates  

 Learners attendance  and participation 
rates 
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 Monitors and reviews learners‘ 
progress 

Providing effective assessment to 
support learning and development  
 
 
 
 
 
 
 
 
 

 uses multidisciplinary approaches to 
initial and ongoing assessment 

 provides additional learning support for 
learners from an early point in their 
programme 

 works with learners to develop 
individual learning plans  

 ensures that assessment is fair, 
accurate and carried out regularly 

 Assessments and reviews of learners‘ 
progress are fair and well managed 

 Quality arrangements for support, care 
and guidance 

Providing effective teaching and 
training to support  learning and 
development 

 uses multidisciplinary approaches to 
curriculum development 

 Provides clear instruction ( written or 
verbal) that helps learners to develop 
independent learning skills 

 plans sessions to take account of  the 
different  needs of individuals in 
groups  

 ensures adequacy and quality of e-
learning 

 provides practical learning activities 
that are relevant  

 Teaching staff have a sound 
knowledge of their subjects or are 
suitably skilled and experienced in 
their specialist areas 

 Partnerships  used effectively to 
develop learning programmes and 
enrichment activities 

 Programmes and activities are 
effective and innovative in meeting 
learners‘ needs 

 Retention and achievement rates 

 Learner satisfaction rates 
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 plans individual learning sessions with 
clear objectives that are understood by 
learners 

 adapts lessons to reflect the progress 
of learners 

 motivates and engages all learners  

 promotes equality of opportunity and 
awareness of cultural and linguistic 
diversity 

 promotes cooperation, teamwork and 
support between learners 

 provides activities which are suitably 
demanding 

 Promotes learner self reflection 
through use of diaries, portfolios , self 
assessment 

 ensures learners understand how well 
they are progressing towards their 
learning goals and what they need to 
do to improve 

 regularly informs all stakeholders 
about learners‘ progress 

 promotes the role of work experience 
and employment in learning 



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 

 

 

 

87 

Providing effective resources that 
support learning and development 

 Ensures learning resources and  
materials are suitable and relevant to 
learner needs 

 Ensures learning resources and  
materials are understandable and 
support  learning 

 Ensures learning resources and 
materials are of a high quality 

 identifies quality and safe learning 
materials 

 identifies specialist learning materials 

 adapts resources to specific settings  

 

 Learner feedback and satisfaction 
rates 

 Achievement rates 
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References:  

 10 Criteria for good teaching (Hilbert Meyer) (DE) 

 NRW Observation of Teaching and Learning process (DE) 

 Qualitätstableau für die Qualitätsanalyse an Schulen in Nordrhein-Westfalen (DE) 

 OFSTED Common Inspection Framework (UK) 

 OFSTED Handbook for Inspecting Colleges Sept 2008 (UK) 

 CEDEFOP TGW  on Quality in VET Final Report 2003 

 EC DG Education and Culture Report on European Quality Indicators of Lifelong Learning 2002 

 Official Journal of the European Union Dec 2006 : key competences for lifelong learning 

 Supervision Framework VET 2007: Inspectorate of Education (NL) 

 Q2E Schweitz Taschenbroscheure (CH) 

 Quality Assurance Framework for VET providers (RO) 
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5.2 Guidelines for implementing  the Quality Assurance 

Cycle 

 

 

STAGE 1: Pre-Selection 

 

This is the first stage of selecting good practices and the template should be 

completed by partner institutions. Each example of good practice should have a 

major focus on one of the 3 Learner Competences that have been identified for the 

project DEVOTED. The template should be completed with reference to the Learner 

Competence Card and the Teacher Competence Card. 

It is important to provide clear and detailed information. The work package leader, as 

assessor, should be able to make a judgement and it should easy for other partners 

to pick up the example and test it. 

 

Completing the template 

 

Overview 

 

The description should provide the reader with a summary of what the example is, 

what the aims and objectives of it are, how it was used, with which target group 

(indirect beneficiaries)  and what competences were demonstrated.  

 

 

1.Opportunities to develop learner competencies 

 

All learner competencies can be identified with an indicator although the highest 

score will direct the reader to the main competence that can be developed or 

demonstrated. The performance indicators, which show how the learner 

demonstrated the competence, must then be identified by referring to the Learner 

Competence Card. 
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EXAMPLE 

 

If the good practice example helps learners to improve their social skills then 

―Demonstrate Key Skills and Social Competence‖ would be given an indicator of 5. 

The performance indicators enable teachers to see exactly what social skills a 

student may develop and how they may be developed. In this instance a group of 

learners may be discussing doing unpaid work such as volunteering at the Olympic 

Games. This would prompt very different and diverse opinions so learners can 

demonstrate: 

 Taking up opportunities to express views and opinions 

 Being cooperative with others  

 Being sensitive to the ideas and opinions of other members in a group 

 

2.Resource Type 

 

This is a self explanatory tick box which will enable the partners to categorise 

examples of good practice within the Centre of Excellence.  

 

3.Target Groups and Final Beneficiaries 

 

The purpose of the section is to get an overview of the types of direct target groups 

that have used the resources i.e. to demonstrate that the resources are flexible, to be 

used in different contexts and are not just for teachers to be used in the classroom. It 

is important to describe the roles of the target group because job titles have different 

meanings in different countries. 

 

By identifying the final beneficiaries that the resources have been used with will again 

show the flexibility and adaptability of resources within the Centre. A description f the 

characteristic of final beneficiaries is more detailed e.g. ―women‖ can mean 

single/married/young/old/with dependents/without dependents. Beneficiaries needs 

can be influenced by their religion, ethnicity, culture, social status, economic status.  
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4.Developing Teacher Competencies 

 

All teacher competencies can be identified with an indicator although the highest 

score will direct the reader to the main competence that can be demonstrated. The 

performance indicators, which show how the teacher demonstrated the competence, 

must then be identified by referring to the Teacher Competence Card. 

 

EXAMPLE 

 

If the good practice helps the teacher to measure the progress that students have 

made in their social skill development then ―Provide effective assessment to support 

learning and development‖ would be given an indicator of 5. 

The performance indicators must then be identified by referring to the Teacher 

Competence Card. This enables teachers to see exactly which skills they will use to 

fully support disadvantaged learners in their development e.g.  

 uses multidisciplinary approaches to initial and ongoing assessment 

 ensures that assessment is fair, accurate and carried out regularly  

 

A full description of how the good practice example was delivered in the classroom 

should also be included under ―what teaching methods have been used‖. This should 

enable the reader to take the example and delivery it themselves. This should be a 

―Step by step‖ guide to usage and be a minimum of 500 words if in text. Alternatively 

this information can be provided via film that either shows the example in practice or 

presents the text in a visual form. 

 

5.How would you evaluate this as good practice? 

 

This is a self explanatory tick box. Partners can select as many categories as they 

need to. Although teachers always know if a lesson has gone well and that learners 

have achieved, it is good practice to back up this personal opinion (subjective) with 

objective feedback from other sources. This can be as simple as getting immediate 

student feedback at the end of a lesson to conducting formal interviews (one-to-one 

tutorials) or analysing class attendance data. 
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Recommendations for use 

 

This gives the partners the opportunity to provide additional information regarding 

using the good practice example. Many resources only become ―good practice‖ after 

multiple uses when teachers have tried different methods. Partners can identify their 

more successful methods but don‘t be afraid to inform about methods that were less 

successful 

 

Availability of Example 

 

If the example is a commercial product then it is useful to give the website where it 

can be obtained, alongside contact details of the provider. If the example is one that 

has been developed by the partner then obviously the partner organisation details 

will be included. 

 

Once completed the Good Practice template must then be sent to the leader of 

that work package. 

 

 

STAGE 2: Selection 

 

This stage is the ―second line‖ assessment that is carried out by the Work Package 

Leaders. Effective second line assessment can only be carried out if the pre-

selection stage is completed fully. The assessor is in fact acting as a ―reader‖ i.e. 

trialling how external beneficiaries will be able to access the Centre of Excellence. 

 

Completing the template 

 

 Assessor Selection 

 

The work package leader will form an opinion whether the example meets the criteria 

and tick as many of the boxes as necessary. This is a simple process if the Stage 1 

template is fully completed and clear. If the work package leader as Assessor cannot 

complete the tick box then the feedback must ask  

for more information and clarity. 
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Feedback (Action points/Comments) 

 

This section has a dual purpose identifying action points if the Stage 1 template is 

incomplete or writing comments if they are satisfied with the example. 

Assessors must be very specific when asking for more information and give guidance 

on what information they want. It is not enough to say ―Please elaborate more on the 

teaching method‖-the assessor must ask for details on how the good practice was 

introduced to the learners, how did they use it, what were the outcomes in the class, 

in other words asking for the lesson plan! Assessors should give the partner a time 

limit for return of the Stage 1 template for checking before it is uploaded onto the 

website. 

Following positive comments the partner can then upload the example onto the 

website. 

 

 

STAGE 3: Testing 

 

The testing phase will be managed by the Work Package Leaders who will use the 

Stage 3 template for recording the range of direct target groups and final 

beneficiaries. Work package leaders will use this template as a matrix to record the 

testing by filling in the name of the partners in the boxes. 

 

In order to really test the examples to ensure that they are good practice it is 

recommended that each example is tested 3 times. Ideally there will be a good 

spread of testing across target groups and final beneficiaries but this must be 

determined by the work package leader in negotiation with the partners who are 

testing the products. 

 

 

STAGE 4: Reviewing 

 

The Reviewing template must be completed by the partners who have undertaken 

the testing. Once completed the template should be uploaded on the website for the 

work package leaders to see and the internal Quality Assurance evaluator to see 
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(Barbara Brodigan). The Stage 4 template will provide evidence of quality through 

professional and learner feedback. 

  

Completing the Template 

 

Method: Teacher testimonials 

 

The method for reviewing is outlined within the Stage 4 template. Teachers who are 

testing should undertake review with colleagues, using different methods 

(discussions, surveys etc). As a guide for getting teacher feedback a Teacher 

Questionnaire has been developed. The questions asked are linked to the 

Performance Indicators on the Teacher Competence Card. The recording of the 

feedback can be varied and partners are encouraged to use visual forms such as 

photographs and film as well as written text. 

 

Professional Quotes 

 

Quotes should be gathered from teachers and recorded on the template or in visual 

form. This will be useful for the Centre of Excellence as testimonials to promote each 

Good practice example. 

 

Overview of Feedback 

 

The overview for teachers should begin with a summary of their feedback and will 

include their opinions on how successful the example was when using it with their 

students. The summary will reflect the outcomes of using the example i.e. its impact 

and should be validated by reference to the Quality Indicators on the Teacher 

Competence Card  e.g.  

  Learner attendance has improved because they are enjoying learning more. 

 The number of learners who  have achieved all their targets and goals on their 

individual learning plans has increased 

The quality Indicators should provide both qualitative and quantitative statements. 

 

More specific information will be summarised as teachers reflect upon the 

competences they used in testing the Good Practice example with their learners. 
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This information will be gathered by using the Teacher Questionnaire that is linked to 

the Performance Indicators on the teacher Competence Card. 

 

Method: Learner Testimonials 

 

The method for reviewing is outlined within the Stage 4 template. Teachers who are 

testing should undertake review with learners, using different methods (group 

discussions, 1-to-1 sessions, reflective diaries, surveys etc). 

 

As a guide for getting learner feedback some example questions have been indicated 

on the Stage 4 template. 

Questions should be divided into 2 parts: 

— general questions that are linked to Section 5 on the Stage 1 pre-Selection 

template i.e. how you would evaluate the example as good practice. This could be in 

terms of easy access, easy to use, user friendly, easy to understand, enjoyable etc. 

---questions linked to the Performance Indicators on the Learner Competence Card. 

This will demonstrate how much learning has taken place. 

 

The recording of the feedback can be varied and partners are encouraged to use 

visual forms such as photographs and film as well as written text. 

 

Learner Quotes 

 

Quotes should be gathered from learners and recorded on the template or in visual 

form. This will be useful for the Centre of Excellence as testimonials to promote each 

Good practice example. 

 

Professional feedback 

 

In this section teachers will summarise the feedback from learners that has been 

gathered via the various methods. The summary should reflect the impact that the 

Good Practice example has had on the learners and this will be guided by referring to 

the Quality Indicators on the Learner Competence Card e.g. 

 Increased participation in group discussions 

 Reduced conflicts in the group 
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 Progression rates to employment 

The quality Indicators should provide both qualitative and quantitative statements.  

 

More specific information will be summarised as teachers reflect upon the 

competences that the learners developed or demonstrated while using the Good 

Practice example. This information will be gathered through the general and specific 

type of questions that have been developed (see examples on the Stage 4 template) 

and are linked to the Performance Indicators on the Learner Competence Card. 

 

Provide Recommendations for use in other contexts 

 

It would be useful for readers who access the Centre of Excellence to know how 

Good Practice examples could be used in other contexts, with other final 

beneficiaries or delivered with different methodologies. Such information will 

strengthen the claim of adaptability, flexibility etc.  
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5.3 Evaluation Plan 
 
 

The Framework of Quality Assurance to select good practices follows a quality cycle 

and includes the following procedures: 

 Identifying ( Researching and proposing new examples or promoting experience 

of existing practices ) 

 Assessing ( second line assessment against agreed performance indicators) 

 Testing  (trying out good practices) 

 Reviewing (gathering feedback and improving) 

 Evaluating (benchmarking against quality indicators) 
 

 
QUALITY ASSURANCE CYCLE 

 

 
 
 

 

 

IDENTIFYING 

 

 

ASSESSING 

 

 

TESTING 

 

 

REVIEWING 

 

 

EVALUATING 



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 
 

 

 

 

98 

Proforma have been developed to record all five stages of the quality cycle  as 

follows. 

Stage 1: Good Practice Template 

Stage 2: Assessment Template 

  

Stage 3: Testing Matrix 

Stage 4: Review Template 

Stage 5: Evaluation Template 

 

 

Guidelines how to use the templates and follow the quality assurance cycle have 

been developed to complement the Evaluation Plan. Out of the five stages one 

presentation format is developed that shows the main items of a good practice. 
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Stage I: Identifying (Pre-Selection) 

 

Partners will identify examples of good practice in the field of second chance 

education. Examples can be commercial products available in the wider field or those 

developed locally by teachers. This is the first line of assessment for partners to 

assess good practice against pre determined criteria identified on the Good Practice 

Template. At the same time assessment will take place against performance indicators 

for both teacher and learner competences. Partners will then complete the Good 

Practice Template and forward it to the relevant Work Package leader. (see Stage 1 

Good Practice Template) 
 

DEVOTED Good Practice Template 

STAGE 1 PRE-SELECTION 

Title/Name of 
example  Language  

Overview Description of the example 
 
 
 
 
 
 
 
 

1.Opportunities to develop Learner Competencies 
Identify in order of importance 

 
  

Indicator 
1-5 (5 = 
high) 
 
 

 Demonstrate positive  Gender, Diversity and Intercultural 
Communications 

 

 Demonstrate key skills and social competence  

 Effectively develop Creative and  ICT skills  

List the performance indicators that learners can evidence  
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2. Resource Type:                 
Didactic material: e.g. game, book, video, CD-Rom                                              
Evidence method: e.g. portfolio, e-portfolio, exam, test                               
Curricula material: e.g. Scheme of work, lesson plan                                  
Measuring Tool: e.g. questionnaire, survey, assessment method               
Exercise: e.g. group or individual activity.    
Other(Please State) _____________________________                                                   
 

Tick 

 

 

 

 

 

 

 

3. Which Target groups and final beneficiaries did you use this example with?  
 

a) Direct target groups 
 

Tick 
 

b) Final Beneficiaries 
 

Tick 
 

Teachers/Tutors                            
Disadvantaged/dissaffected 
young people  

 

Trainers                                         Long term unemployed adults     

Counsellors                                   Minority Ethnic groups    

Curriculum Developers                 Migrants & immigrants  

Youth Workers                              
People living in 
socially/economically deprived 
areas 

 

Local community groups               Women    

Employers                                     Teenage parents  

Other (please state)           Other (please state)  

c) Describe the roles of the direct target group 
 
d) Which other target groups could benefit? 
 
e) Describe the characteristics of the final beneficiaries and how their needs 
were met by your example of good practice. 
 
f) Which other final beneficiaries could benefit?  
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4. Developing Teacher competencies. 
Identify in order of importance  

 
Indicator 
1-5 (5 = 
high) 
 
 

 Meet the needs and interests of learners  

 Provide effective assessment to support learning and 
development 

 

 Provide effective teaching and training to support learning and 
development 

 

 Develop effective resources to support learning and 
development 

 

What teaching methods have been used? (text= 500 words or video) 
 
 
 
List the teacher performance indicators that can be developed 
 
 
 

 

5. How would you evaluate this as Good Practice? 
As a practitioner, which criteria would identify your example as “Good Practice”  

Easy to Use                                                                                                     

Supports independent learning                                                                        

Interactive for learners  

Accessible for a range of learners                                                                   

Accessible for learners with different levels of ability  

Adaptable to different languages  

Provides a teaching  & learning resource                                                        

Assessment Tool to measure competence/skills                                            
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Recognises achievement                                                                                

Adaptable to different countries                                                                       

Provides practical activity      

Relevant for NEET group needs and interests  

Provides an opportunity for ―learning by doing  

Integrates ICT into the learning process                                                         
                                          

 
 

What methods have you used to assess this as Good Practice? 

 
 
Student feedback 
Community feedback 
Employer feedback 
Data analysis 
Peer Review 
Other……………………………. 

Tick   
 
Interview 
Questionnaire 
Teacher feedback 
Report 

 
 

Tick  

 
 
 
 

 
 

 
 

 
 

 
 

Recommendations for use: 
 
 
 
 
 
 
 
 

Availability of Example: 
Website: 
Email:  
Contact Name:  
 

Your NAME:  
 
Organisation:  
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Stage 2: Assessing 
 

Second line assessment by Work Package leaders will be standardised through the 

matching of the selected examples against agreed criteria, as indicated on the Stage 

2 Template. (see example below). Selection for inclusion in the Centre of Excellence 

must be objective not subjective and must be justified by the Work Package leader in 

a clear explanation on the template. Comments will be fed back to the partner who 

originally identified the good practice with recommendations for follow up actions as 

necessary e.g. more information is needed. Following this feedback the originating 

partner may make some alterations to the Good Practice Template before uploading 

to the website for other partners to see. 

Work Package leaders will identify a sample of these selected good practices to be 

demonstrated to other partners at transnational meetings when peer review can take 

place. 
 

  

DEVOTED Good Practice Example : 

STAGE 2 SELECTION 

Assessor Selection (Work Package Leaders)  

 
Easy to Use   

 
 

 
Easy to understand  
 

 

Transferable to different languages 
 

 
 

Transferable to different cultures     
 

 
 

Innovative/Creative teaching method   
 

 
 

Easily integrated into curriculum  
 

 
 

Adaptable to different teaching contexts  
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Supports the development of identified competences   
    

 
 

Meets the needs of the target group  
 

 

Multiple use for different target groups   
 

 

Accessible in terms of economic/human resources                                               
 
  

 

Feedback (Action Points/Comments) 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 
 

 

 

 

105 

Stage 3. Testing 

 

Work Package leaders will negotiate with partners to identify which good practice 

examples will be tested by which partners and when they will be tested. The testing 

matrix will record which groups the good practice has been tested with (indirect 

beneficiaries) and which direct beneficiaries have undertaken the testing. Each good 

practice will be tested 3 times across a range of direct and indirect beneficiaries.  
 

DEVOTED PROJECT 

STAGE 3  TESTING 
TITLE OF GOOD PRACTICE: 

 
 

Disadvantaged 
youth 

Long term 
unemployed 
adults 

Minority 
ethnic 
groups 

Migrants 
immigrants 

Women 

People in 
socially & 
Economically 
disadvantaged 
areas 

Teenage 
parents 

Teachers        

Trainers        

Counsellors        

Coaches        

Youth 
Workers 

       

Social 
Workers 
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Stage 4 Reviewing 

 

Once testing has been completed then reviewing will take place.Reviewing will be 

undertaken direct beneficiaries (teachers etc) and indirect beneficiaries (learners). 

A range of methods will be used to gather direct beneficiary feedback and will include 

peer review forums, questionnaires, reflective diaries and testimonials. The Teacher 

Competency Card reflects the teaching (and learning) that should take place while 

using the Good Practice example. Teachers should be able to identify the teacher 

competencies that they demonstrated while using the good practice with reference to 

specific performance indicators. The learning that has taken place by indirect 

beneficiaries will be reflected in the quality indicators that have been identified. 

The Stage 3 and Stage 4 templates will be uploaded onto the blog for the work 

package leaders to track the progress of testing and reviewing. 
 
 

DEVOTED PROJECT: STAGE 4 REVIEWING 

TITLE OF GOOD PRACTICE: 
NAME OF ORGANISATION: 

 Review :Testing (Teacher testimonials) 

Method: 

 Use different methods to gather views of professionals(group discussions,  
reflective diaries, questionnaires  etc) 

 Record feedback in different ways ( photographs with quotes, video clips, 
written text etc) 

 Refer to Teacher Competence Card 

Professional quotes: 
 
 
 
 

Overview of feedback: 

 Give overview that is linked to Teacher Quality indictors and teacher 
feedback  

 Give specific information that is linked to Teacher Competences and the 
Performance Indicators that were demonstrated (refer to questionnaire) 
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Review : Testing (Learner testimonials) 

Method: 

 Use different methods to gather the views of learners( group discussions, 1-to-1 
sessions, reflective diaries etc) 

 Record feedback in different ways ( photographs with quotes, video clips, 
written text etc) 

 Refer to Learner Competence Card 

 Ask general questions about the experience and specific questions linked to the 
competences that have been targeted within the objectives of the lesson : 

 
EXAMPLE GENERAL QUESTIONS 
Was it easy to use?   
Was it easy to understand?   
Was it a different way to learn?  
How was it different? 
Did you learn new skills/ competences?  
Which new skills did you learn 
Which new competences did you use? 
Was it enjoyable to do?  
How was it enjoyable? 
Was it an interesting way to learn?  
How was it interesting? 
 
EXAMPLE QUESTIONS LINKED TO LEARNER PERFORMANCE INDICATORS: 
What are your thoughts on respecting other cultures? 
What effect do you think bullying has on other people? 
What rights do you think you have in the community? 
What responsibilities do you think you have in the community? 
How do you feel about sharing your ides and opinions with others? 
What would you do in a situation of conflict? 
What skills do you think employers want? 
How good are you at listening to the opinion of others? 
 

 
 

Follow up of the impact of the Good Practice on learners can be achieved through 

class discussions, reflective diaries, one-to-one talks. Learners can describe their 

experiences and provide testimonials which will be recorded by the teachers. 

Teachers should use the quality indicators on the Learner Competency Card to 

provide an overview of the achievements by the learners. Quality indicators provide 

evidence of the impact of the good practice on student learning and development. To 
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identify what the student has specifically learnt the teacher will refer to the 

performance indictors against each competence.  
 

Learner Quotes: 
 
 
 
 
 

Professional feedback 

 Give overview that is linked to Learner Quality Indicators and learner 
feedback  

    (with data if possible). 

 Give specific information that is linked to Learner Competences and the 
Performance Indicators that were demonstrated. 

 
 
 
 
 
 

Provide  recommendations for use in other contexts 
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Stage 5. Evaluation 

 

Final evaluation of the good practice will be carried out by the Work Package leader 

for Quality Assurance. This final evaluation will be a check of the quality process that 

the good practice has undertaken for selection to ensure that the quality assurance 

cycle is robust. 
 

DEVOTED PROJECT: STAGE 5 EVALUATION 

TITLE OF GOOD PRACTICE: 

Selection Yes No 

Does the example provide the learner with an opportunity to demonstrate 
or practice at least one competence? 

  

Does the example allow the learner to demonstrate or achieve a range of 
performance indicators?  

  

Does the example provide the professional opportunity to demonstrate or 
practice at least one competence? 

  

Does the example allow the professional to demonstrate or achieve a 
range of performance indicators?  

  

Can the example be used with a range of target groups?   

Can the example be used with a range of final beneficiaries?   

Are the needs of the final beneficiaries met by this example?   

Are the teaching methods and how to use this example clearly explained?   

Is the example easy to use?                                                                                                      

Is the example innovative in its approach?                                                                         

Is the example accessible for a range of learners?   

Is the example accessible for learners with different levels of ability?   

Is the example adaptable to different languages?   

Is the example adaptable to different countries and cultures?                                                                        

Is the example relevant for the needs and interests of learners?      

Has positive feedback been gathered from learners to verify that the 
example is good practice? 

  

Has positive feedback been gathered from professionals to verify that the   



DEVOTED – Booklet on good practices 
Good practices for working with disadvantaged target groups 

 
 

 

 

 

110 

example is good practice? 

Have recommendations been made how to use the example effectively?   

Is the example easily integrated into curriculum?   

Is the example adaptable to different teaching contexts?    

Is the example accessible in terms of economic and human resources?                                               

Overview of selection process 

 
 
 
 

Testing 

 
 

 Reviewing 

 

Overview of Testing and reviewing process 

 

Evaluation feedback 
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Presentation Template 
 

 
 
Description of the Good Practice 
( 300 words )  
 
 
  
 
 
 
 
 

 
 
 
 
 
 
 

 
 

Target group used for piloting & testing (90 - 120 words) 
 
 
 
 
 
 
 
 
 
  

Name work package 

Name Good Practice 

Picture 1 

Quote 1 
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Competences that can be developed ( 120 – 150 words ) 
 
 
 
 
 
 
 
 
 
 

 
Teaching methods used ( 100 – 120 words ) 

 
 
 
 
 
 
 
 
 
 

 

 

Quote 2 

More information on this good practice is available via www.XXXYYYZZZ.UUU 
For further use and reference please contact: 
Organisation XYZ 

http://www.xxxyyyzzz.uuu/



