N

A ULLYING ﬁ! !ﬁ
chmumnn |. hlllll

..Q_’
FONDAZIONE

CENTRO STUDI VILLA MONTESCA

ABC - European Anti-Bullying Certification
Project Number: 017-1-NL01-KA201-035172

O1 - CERTIFICATION PROCEDURE

ABC - Antibullying Certification Process

Guidelines for the schools

Fabrizio Boldrini, Maria Rita Bracchini, Peter Dankmeijer

Fondazione Hallgarten Franchetti Centro Studi Villa Montesca (Italy)

The Global Alliance for LGBT Education (Netherlands)

Project title European Anti-Bullying Certification (ABC) project
Reference number 2017-1-NLO1-KA201-035172

Dissemination Level Public (for pilot schools and feedback committees)
Actual Submission Date 26-3-2020 (last edits 22-4-2020)

Work Package, Task 10 — 1 Certification Procedure

Type Guidelines

Version V0.4.3 (final)

The European Commission support for the production of this publication does not constitute an endorsement of the
contents which reflects the views only of the authors, and the Commission cannot be held responsible for any use
which may be made of the information contained therein




* %

i Erasmus+ Programme
10 of the European Union

eanni- *

AB ra Co-funded by the

Table of contents

1. Aims of the ABC - Antibullying Certification ProCESS.......cccuiiiiiiiiiiciiieee et e e et e e eeaee e 5
P20 W 131 o T [UT o A o o F PP P SO P TP UPRUPPRPRR 5
2.2, ANtiBUIIYING IN SCROOIS ....eii e e e e e ett e e e et te e e e e btee e e eateeeesstaeeesntaeeeanns 6
2.3. GOQlS OF COMTITICAtION .eeiuieiiiie e st sab e st e s bt e e sbe e e bt e e sareesneeesareenns 6

D O (UYL a5 (a1l 1 o] L= PP 8
2.1. Antibullying policy is taillor-Made .......cc.ueii it rrae e eans 8
2.2.  Effective Elements of Antibullying Policy and Prosocial POlICY .........cccovciiieiiciiee e, 8

1. Group formation and NOrMING SroUNd FUIES.........ccuviiieiiieee e e e e ebr e e e earee e e 9
2. Understanding how bullying works and how to act against it ........ccccceeeeeiiiiiiiieee e, 9
3. Systematically creating ComMmMItMENT ......cuiiiiiiiiee e e e era e e eans 10
O o Y a1Vl o1 a =LV o U T YU o] oo SR 12
5. Focus on school culture and prevention ............eeeiiieiicciiee ettt e s ete e e e eare e e e entaeaeeans 14
6. Clear and consiSteNt SChOOI FUIES ......co.uiiiieieee et st 14
0 A 0o 1Y T =T T o F= o [NV Y SRR 15
1.3. ABC guidelines Versus Standards ..........cceeiiiciiiiieiiiieicieee e st e st e e sree e s sare e e s sata e e s snraaeeeans 24
3. The steps of the certification ProCRAUIE ........ocuiiii it e e s saraee e eaes 26
SEEP L: SEIF-ASSESSIMENT....ciiiiiiieieitie ettt e et e e et e e et e e e tre e e e s abbeeeesbbeeeessabeeeeasssaeeeesseeeeasseeeeennseeeeannsens 27
1. ColleCtion Of dOCUMEBNES. .....iiiiiiieeee ettt sttt ettt sbe e s be e st e sateeteenaeens 27
2. SUIVEY MESEAICI ..ttt ettt ettt e e e ettt e e e ettt e e e e etaeeeeebteeeeebeseaeebesaeeanssasesestaeeesassaeassastenananns 28
3. REVIEW DY STUAENTS. ..ottt ettt e e et e e e e e bt e e e e ebteeeeebtaeeseastaeeesastaeaesastanaeanns 29
I YA T ¢ 1Y - | RSP 30
5. ANAlySiS DY MaN@ZEMENT..cccuiiiii it e et e e et e e e st e e e e s btaeessabaeeeesbeaeeeentaaeeaans 32
Step 2: Defining the policy of the 0rganization . ..........ccvieriiii e 34
1.  Using the checklist to St Priorities ....cccceuiiiiieee i e e e e 34
2. Considerations in framing the POLCY........ooiciiiiiccee et e et ee e 34
3. Creating commitment for the antibullying plan ... 35
4. Development of the antibullying Plan.........ooiiiieie e e 36
5. Definition of the roles and responsibilities ..........cccceieciiiiicciiic e 38
LT I 1011 ¥ =483 =1 =Y =Y 41
Step 3: DefiniNg the PrOCEAUIES..........uiiiiieee et e e e e e e e e et e e e e e e e e e e s sbraaeeeeaeeeeannsraaeees 43
Y =T oI B W=l ¢ g B T S 41T | USSR 45



* %

i Erasmus+ Programme
of the European Union

eani-

AB ra Co-funded by the

* gk

Y A=Y o B @Y ] or= Y o o [T 45
4.  Handling sensitive data and reSUILS.......ccuiiiieiiie et e s br e e e s saae e e ssaaeeeen 46
Way t0 @SK PASSIVE CONSENT......viiiiiiiiie ittt et ee ettt e e et e e et e e e st e e e e sabee e e ssbeeeessabeeeessabeeeeessseeeessnseeessnnsens 46
ANONYIMITY Lettttiiieieeiitte ettt ettt et e e e e s ettt e e e e e s s e s bt e eeeeeeesasauabeaeeeeesssaaasabebaeeeesseaassbaaaaeeeesesssnseaaaaeeessananss 46
(00T 0 0o )Y g T 1 I o] o1 ofy ST 47
DENIAL AN FEAN ..ttt sttt et et e h e s bt st et s bt b e e be e nbeesaeeeteereens 48
ANNEX 1 — SELF-ASSESSMENT CHECKLIST ...ttt ettt ettt sttt ettt ettt e sbe e seeesaeesane e 50
INEFOTUCTION ...ttt ettt ettt e st e ettt e s ab e e s bt e e sab e e sabee e bbeesabeeenabeesabeesnteesabeeenaeean 50
Y o= Te T oY o4 ok | ol U] 1 U] ISP 50

1. MONItOring SChOOI SAFELY . .uiiiiiiii it e e ebee e e e sbee e e earees 50
VAT T oY o Yol g oTo] IE-Y1 7= AV USRI 52

3. Prosocial and antibullying Strat@gY.......ccoccuiiii ittt e e e e e eertr e e e seate e e e enraaaeeans 53

B. PreVENTION ..t e e et e e s senae e e s e 54

A, GPOUND FUIES .ttt ettt ettt ettt ettt et s bt e et e e e sttt e bt e e s ateesabeeesabeesabee e abeesabeeesabeesabeesaneeesabeesnnes 54

5. Dialogue on bullying and harassment .........cooiciiiiiiiiiiee e e e s sare e e s saraeeeeaes 55

. RESPONSE ettt s 55

6. Stopping obstructive behaviour Or VIOIENCE...........ocuviiiieeee ettt et 56

VA (=T (o] = LAV L=I T o) o] oY= Yol KOS USRS 57

8. Procedures to handle iNCIAENTS ........c.eiiiiiiiieeee e e s 57

D. Tailored INTEIVENTIONS ....couiiiiiiee ettt s sn e st esre e smeesaeeeneenreens 59

9. Repeated UnNpleasant DENAVIOUL ... et e e e e e e e saaae e e s areee s 59

10. Structural exclusion and disCrimMINAtION .......c.coiiiiiiiiii et 60
SUMMATrY @SSESSMENT LADIE ....eeeieie i e e e e e e e e et e e e e e e e e s bt seeeeeeesesnnnsrennes 62
ANNEX 2 — TEMPLATE FOR AN ANTIBULLYING PLAN ...cottiiiiitttee ettt ettt e e e e et e e e e e s e snenee e 63
ANNEX 3 — TEMPLATES FOR INFORMATION/CONSENT LETTERS.......cecteiririiniiieieieieeeiesie st 72
Article for Newsletter/IEtter t0 PAr@NLS .....vciiiiieeciicieereeeee sttt et e e e ste e ereeebeesbeesteesaeesaseerseenseeseens 72
(= =T g (oI - | i TSSOV PPOPRO PR PRRPRTIN 73
[T o o B A0 Lo =T o | T TSRO USR RSO 74
ANNEX 4 — TEMPLATES TO REPORT ON THE REVIEWS .....nnniiiieee ettt ettt et e e e 75
3.1 TemPlate fOr SUNVEY FEPOIT . ...vviieeiieeeeceee e ettt e et ee e e ettt e e e e tte e e e e abeeeeeabeeeeaastaeaeassasaeesseneeeanseeaeennsens 75
3.2. Template for StUAENt FEVIEW FEPOI.....c..iiiieiiiie ettt e e e s e e e bre e s e eabe e e e eabeeeeenanees 79
3.3 Template for staff reVIEW FEPOIT ... ..iii e e e s e e e e e abee e e e aaes 80



. Co-funded by the

{ * Erasmus+ Programme

b of the European Union
3.4 Template for executive summary of the assesSMENt .........ccoccivieiiiiiie et 81
3.5 Template for managemeNnt ProPOSalS ........eiiiciiiieiiiieie e e s bee e s e e e e e snabeeesenarees 82
ANNEX S = BIBLIOGRAPY ..ttt sttt s e e s e e e et aa s e e e e e e ea e b a e s e e e e e e e ae b s e s eeeeaaesaaaeseeesenesssannnnns 84



* %

i Erasmus+ Programme
of the European Union

eani-

AB ra Co-funded by the

* gk

1. Aims of the ABC - Antibullying Certification Process

Words cannot possibly describe the feelings that | suffered — isolation,
rejection, insecurity, depression, the list goes on. | think the isolation hurt the most,
had the biggest, most harmful effect. | felt so alone, so afraid like as if | was trapped
in a nightmare | just couldn’t get out of. | didn’t feel safe anywhere, not even at
home because no matter where | was there was so much going on in my head |
could never escape the torture... My self-esteem and confidence had been
destroyed. | became extremely paranoid and pessimistic. | felt | was the only person
that this had ever happened to; | didn’t see a way out.

Doyle, Elaine (2002) “Buying Time” in Proceedings of the Second National
Conference on Bullying and Suicide in Schools, the Irish Association of Suicidology
and the National Suicide Review Group, Castlebar, Mayo. Connaught Telegraph,
2002

2.1. Introduction
The focus on youth bullying has intensified over the past 12 years as a catalysed reaction to school violence
that is often linked explicitly or by inference to bullying. Nowadays many educators, health professionals,
parents, and adults who interact with children and youth understand how serious bullying is. Still, most
school find it difficult to combat bullying effectively. It is acknowledged this is difficult, because each school
is different. There are common principles that could guide effective antibullying policy, but many schools
are not aware of them. Existing programs are often standardized and do not consider that every school is
different.

In 2016, the European Antibullying Network (EAN) decided there was a need to create a tool for schools to
assess their antibullying policy and help them to systematically raise the quality of these efforts. This idea
crystalized in the conceptualization of a certification procedure, which would be a process of self-
evaluation, redefining policy and getting an independent review of the final plans for improvement. The
development of this procedure was funded by the Erasmus+ program. The method was developed and
piloted in 9 schools in 5 countries. This version of the guide is the version that will be used in pilots and will
be put forward to national feedback committees and a European feedback committee.

Next to this guide, the procedure is supported with 5 other related products: a survey for students and a
survey for teachers, a school evaluation workshop for students, a school evaluation workshop for teachers
and a toolkit with recommended interventions.
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2.2. Antibullying in schools
Bullying in schools has become widely viewed as an urgent social, health, and education concern that has
moved to the forefront of public debate on school policy. Increasingly, the school community has come to
view bullying as an extremely serious and often neglected issue facing youths and local school systems The
socio-cultural reality of modern-day minors is a complex one, requiring specific analysis of all the realities in
which schools and other educational organizations operate, aiming at a systematic definition of the tasks of
those involved in the education and handling of minors so that they can fulfil their tasks, using effective
instruments for combating bullying in all its forms.

Schools often adopt short-term bullying prevention and intervention approaches that don’t address the
entire issue. For example, bullying may be the topic of a staff in-service training, of a teachers’ meeting, of
a school-wide assembly, or of lessons taught by individual teachers and/or experts and testimonials.
Although each of these efforts is an important piece of a bullying prevention and intervention strategy,
none of these alone is enough. Because of that, they are not likely to significantly reduce bullying problem:s.

2.3. Goals of certification
It is clear an effective antibullying policy should consist of a coherent combination of effective guidelines
and interventions. This guideline has the aim to define a process that can foster prevention and
intervention on bullying and cyberbullying into schools, helping the schools themselves to self-analyse,
reflect and make customized measures. This reflection and rejuvenation process is going to be based on a
guided approach during which the schools can be aware, skilled and owner of a continuous process of
promotion the school’s climate in terms of preventing bullying and enhancing the school well-being, safety
and inclusion. This quality enhancement, supported by this Guideline, also foresees adequate criteria and
elements in the school strategy, as well as a transparent way of assessing their level of achievement.

This way, the respective actions focus on:

- Creating a general (and permanent) knowledge about the way to prevent and address bullying and
cyberbullying

- Promoting awareness of the harmful impact of school violence and bullying and the benefits of
violence-free schools

- Creating a consistent system of prevention with concrete and positive actions to be realized every
year and in permanent way

- Giving to the school a stable and consistent system of references for knowing what to do (in case)

- Creating a stable and permanent system of relationships with the external organizations and public
bodies including the legal protection systems (policy), in order to be sure about who to call (in case)

- Creating a permanent system addressed to promptly inform the families and the students

- Creating a system for giving the student an opportunity to be protagonist of the actions
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Establishing partnerships, including the active participation of children and adolescents, to tackle
bullying and cyberbullying

Building the capacity of education staff to prevent and respond to school violence, bullying and
cyberbullying

Establishing mechanisms to report school violence and bullying and to provide support

Implementing school policies and codes of conduct to prevent and respond to school violence,
bullying and cyberbullying
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2. Quality principles

2.1. Antibullying policy is tailor-made
The European Antibullying Network (EAN) aims to help school with developing and implementing a high
quality and effective antibullying policy. An important step towards this would be to provide schools with a
guide to what methods are most effective. However, although there is a range of effective methods, the
choice of methods and tools are strongly dependent on the situation of a school.

e Aschool may be already very “safe”, but wonder how to deal with uncareful or unpleasant
behavior of students online

e A school may be safe as in: “there are few incidents of violence”, but the behavior of students (and
staff) may not always be friendly, caring and focused on cooperation (“prosocial” behavior)

e Aschool may be in a poor neighbourhood where streetwise and macho behavior is the norm and a
substantial number of youths is engaging in illicit and criminal behavior. The school may find it
difficult to align the middle-class values and standards for acceptable behavior of the staff with the
streetwise and apparently little respectful behavior of some students.

e Aschool may be in a rather rich area with parents pushing their children to get high scores and a
high paying career, but competition, populism and exclusion of minorities may increasingly play a
role in spoiling attitudes to be open for learning, cooperation and may create conflicts and
discrimination.

In each of these situations, some methods may work but others may not. Each school needs to find out
where they are, where they want to go and develop their own tailor-made policy and strategy®. The Anti-
Bullying Certification Procedure is meant to assist schools with developing such a tailor-made policy and
strategy.

2.2. Effective Elements of Antibullying Policy and Prosocial Policy
Schools often ask EAN what to do to make their antibullying and prosocial policy more effective. This may
be a question for concrete measures and interventions. But behind such questions there usually is a deeper
need to know more about which methods have a high impact. It can also happen that schools already
implement several interventions and projects, but still see not enough of the desired impact.

The question “what works” is not easy to answer. There is a lot of research on bullying and antibullying
methods, but most research on methods is on programs that have been copyrighted and do not want to
publish the exact content of their programs for commercial reasons. And most “effective” programs are not
“one” single method but consist of a combination of several interventions. The developers of such
programs commonly maintain that their program is the most ideal combination or has a unique key
intervention that makes the difference.

! In this guide, we use “school policy” to refer to a school statement about their position, view and goals to tackle bullying and to

promote prosocial behaviour. We use “school strategy” when we refer to the ways the policy choices will be implemented.
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At EAN we believe that it would be useful for school not only to have a guide to which of these “all-round”
programs are effective and in for which type of schools, but to know which elements of these combination
recipes are the “effective elements” that predict if a school policy will have a high impact.

We did a review of research on potential effective elements and had a discussion to see if we — as experts
on antibullying — agree with the main conclusions. Based on this review and discussion, EAN stablished a list
of 6 “effective elements” of antibullying and prosocial policy.

1. Group formation and norming ground rules
We agree that starting the year with setting prosocial rules and creating safe groups are essential in
creating safer schools.

This is based on research in Dutch schools by Ton Mooij of the Radboud University. He reviewed the level
negative behaviour in many schools and over many years and identified the type of antibullying policies
schools used. Then he filtered the schools with low levels of negative behaviour and looked at the type of
interventions they used. The only intervention that was consistent across the schools and years was that
successful school made agreements with student on ground rules in the first 6 weeks of the academic year.
It did not matter which rules exactly. But when this is done later than six weeks into the year, it is too late.

Another type of research is about group formation and links into the findings of Ton Mooij. Bruce Tuckman
wrote a guide on how to coach group formation. He distinguishes 4 group phases: forming, storming,
norming, performing. In the forming phase people usually keep quiet and look around what this new group
is about. The storming phase starts when the more dominant individuals step forward and claim a position
of status in the group. A group competition evolves in which the groups establishes who has more and less
influence, and who plays different roles in the group. When this “order” has been established, the group
develops informal and sometimes formal norms on how to interact within the group and to outsiders. This
is called “norming”. The “performing” phase is the phase where the norms and ground rules have
stabilized. In a balanced and prosocial group, the performance is constructive and cooperative. In a group
where the power distribution is unbalanced or where “leaders” exert their power in a selfish or abusive
way, asocial and negative behavior may become the norm. These groups are known to teachers as “difficult
classes”. It is not an accident that Tuckman thinks the 3 group formation phases commonly take about two
months. This links to the finding of Ton Mooij that group norms have to be established within 6 weeks.

2. Understanding how bullying works and how to act against it

Explaining to students and discussing what bullying is and how group processes work and can be handled
can also help, but it needs to be embedded in a longer-term spiral curriculum and integrated in the school
system and routine in a sustainable way to be effective.

The two antibullying programs that have been best tested and found effective are the Olweus Bullying
Prevention Program and KiVa. Both programs are combinations of interventions, but a key common

element seems to be that they focus on explaining to teachers and students how bullying works. Teachers


https://radboud.academia.edu/TonMooij
http://www.violencepreventionworks.org/public/olweus_bullying_prevention_program.page
http://www.violencepreventionworks.org/public/olweus_bullying_prevention_program.page
http://www.kivaprogram.net/
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have a common misunderstanding that “bullying” is nasty behaviour of one nasty “bully” towards one
innocent “victim”. Olweus did research in Sweden on how young people behave negatively to each other.
He found that this usually was not just one pupil treating another pupil in a negative way, but that this
negative behavior was part of a social mechanism in which the bully is a dominant person, who has a high
status in a group, and who enlists “helpers” in their strategy to maintain power. He also found that there
are many “bystanders” who allow of support the violence by doing nothing or by giving attention to the
bully by their fascination with the violence, and to avoid coming a victim themselves. Olweus found out
that focussing on bullies and victims only does not work, because this is a social process, not individual
eccentricity. The Olweus and KiVa programs are effective because they focus on influencing the bystanders
rather than dealing (only) with bullies and victims. They do this by explaining to teachers and by offering
students lessons how these processes work, and by discussing with them and motivating them how a group
can cooperate to “norm” each other towards prosocial behaviour. In the KiVa program (for primary
schools) this is even made more specific by making sociograms of each group, which makes it very concrete
who are the leaders and who is less popular, which groups of friends link to each other and which more
isolated individuals are at risk to be bullied or excluded.

3. Systematically creating commitment

A school policy/strategy becomes more effective when more stakeholders have been involved in its
development and maintenance in a participatory way and when they are more committed to it, this is true
within the school but also in view of a community approach.

This “effective element” comes from a body of research on how organizations can improve themselves. We

based ourselves particularly on Everett Rogers and John Kotter. Everett Rogers is a researcher to looked
into how organizations
change from a scientific
perspective. He found
that every organization
has a more or less
standard composition or
staff or participants, who
are either progressive or
conservative towards

innovation.
nnovators aarly majority late majoarity laggards
earny adopters
2.5% 13.5% 34 % 34 %, 16%: In his standard work

“Adoption of innovations” he distinguishes innovators, early adopters, an early and a late majority and
laggards. Innovators are always the people who take initiative in an organization to experiment with
improvement. They are not afraid to take risks. Early adopters are also innovators, but they follow the
innovators when they have the impression that an innovation may work. They already assess the chances
for successful change. The early majority and the late majority participants don’t take such initiatives. They

10
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follow the lead when an innovation seems to be good or attractive. The early majority is more willing and
can follow a leader without much resistance, the late majority is often hesitant, wants to see proof that
something works before they adopt it, and often only go along with it because “everybody else does is”
(social norming) rather than going along because of intrinsic interest. The laggards are the participants who
remain against change even when the majority adopts it. Such people either claim an exemption within the
new routine or they leave the organization. Some lessons from these findings are that school manager
should engage innovators first and then gradually extend the team commitment to a larger part of the staff
team and other stakeholders, and that it does not pay to focus on convincing laggards.

Rogers also notes that organizational change occurs in more or less standard phases.

In the first place, people
must know there is a
problem or need to be
addressed. Next, the

Confirmation

.‘mplementation (Adoption) leaders need to be
(Trial) persuaded that a change is
.DeC‘S‘C’" required. If the

(Evaluation) .
management is persuaded,

®ccrcuasion a decision is taken.
(Interest) According to Rogers, this is
® nowledge somewhere halfway the

(Awareness| commitment of the group

of early adopters. He calls

this the “chasm” because

many innovations in organizations fail because not enough key people support the proposals at this early
stage of development. God ideas drop into the chasm of other routines and priorities. When the decision is
taken, the proposed new routines are tried out (“implementation”) and adapted to function successfully in

the organization. The closing phase of Rogers is conformation, when the majority adopts the new routines.

The other research we base this “effective element” on is by John Kotter. Kotter is a consultant on
organizational change in commercial organisations. His work is both based on research and his extensive
experience with consultation. The Dutch organization Edu-Diverse adapted this theory to schools and
experimented with it in more than 100 primary and secondary schools.

Kotter thinks the key to organizational change is that your heart must be in it. Innovation cannot be a trick,
method or technique; commitment is the heart of change. With this perspective, he gives a lot of attention
to motivation of both organization leaders and staff or participants. Other than Rogers, he thinks the
setting of priorities for change is not a question or persuasion, but of intrinsic motivation based on real
needs. His view on the process of innovation has more attention for how to get “the heart” of all team
members in the innovation by involving them all in different steps and on their own level in the
development. He describes 8 steps, which are dived in 3 phases.

11



A ha Co-funded by the
BB X Erasmus+ Programme

* ok

of the European Union

Kotter's 8 stages of organizational change

Create a climate for change Engage the whole organization Sustain change
Increase Build a Geta Commu- Em- Share, Make it Consolidate,
urgency guiding right nicate power, short aroutine formalize
team vision for buy- training term /
in wins

The first phase is focused on creating a priority. This starts with creating a sense of urgency, for example by
doing research and having serious evidence for a need of change. Not everybody is automatically motivated
to take initiative based on just the signal of a need. A second step is therefore to create a guiding team
which is composed of innovators and early adopters. Together with the management, this guiding team
develops goals and an attractive vision that can motivate the early majority to experiment with the
innovation. The second phase is to get the commitment of the entire organization, or at least the early and
late majority. This starts with messages to the majority about the advantages of the change and a dialogue
with them about how this can be practically implemented. Some may feel insecure or incapable to do it,
and for them motivation or skill training and coaching is warranted. In additional, when you implement
new routines, there may be setbacks you did not expect, and they need to be resolved and more skill-
building training may be needed. Because many staff in organizations work in different functions and areas,
the small-scale experiences may be invisible to others, which can damage the ongoing motivation to fully
engage with the innovation process. This can be solved by exchanging the successes and especially how
challenges have been overcome. The final phase is to assure that the new routines become a sustainable
part of the organization. In schools, they can be planned to implement also next year and the year after,
budget can be made available, and the changes can be consolidated by embedding them in a spiral
curriculum and in quality procedures and guidelines. New students and teachers can be introduced and
trained in them.

4. Positive behaviour support
We consider positive interventions like complimenting, rewarding and no-blame methods to be more
effective than negative methods, like blaming bullies, a lot of attention for bullies and punishment.

A large body of research shows that punishment does not really work to establish prosocial behaviour. A
main effect of punishment is that people who engage in illicit behaviour avoid doing this in view of
authorities, so it pushes it more underground rather than eliminating it. It is true that punishment or the
threat of punishment leads — on the short term — to less illicit behaviour, but mainly when there is a strong
and consistent monitoring of discipline. This is not in line with modern expectations of empowered and
democratic citizens, and role-modelling strict behavioural control may deprive students of important
learning experiences in the area of taking own responsibility. Schools must ask themselves why and to what

12
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extent it is desirable to prescribe a strict discipline and use punishment, and if there are other methods to
establish a respectful environment.

Another large body of research shows that giving compliments is a strong motivator and that it makes
people feel empowered, happy and rewarded. Many schools incorporate this by avoiding negative criticism
and taking care to compliment students all the time. This may feel strange when you are not used to it, in a
world where competition and criticism is standard. But schools who implement this consistently notice a
rapid growth in personal development of students and in respectful behaviour because the positive role-
modelling is taken over by students.

Positive behaviour support can also have a wider scope than just giving compliments. In the “Positive
Behavior Support” method, a very elaborate set of measures is described on how students can deal with

conflict and how teachers and schools can deal with different levels of negative behavior (Colly & Sprague).
The idea is that the school needs to look in an evidence-based way to why positive or negative behavior
occurs and develop strategies for different levels of difficulty of behaviour. The PBS-methods sees 3 levels
of problematic behaviour. The first level is non-problematic and concern80-905 of the students. Everybody
makes mistakes sometimes and these can be prevented and corrected with relatively simple interventions
implemented in a supportive school culture. The second level is that some students (5-10%) may show
more problematic behaviour regularly but not structural. The interventions targeted at this group need to
be focussed on preventing that these regular incidents don’t become structural behavioural problems. A
few students (0-5%) may have severe behavioural problems and need specific and close counselling. The
PBS-method stresses to not focus or give too much attention to negative behaviour, because that implicitly
functions as a “reward” for students who unconsciously use negative behaviour to attract attention. They
must learn that negative behaviour is not rewarded, but positive behaviour is.

A final emerging body of research is on alternative methods to deal with conflict and negative behaviour.
These methods are called “restorative” and they have a no-blame perspective (Zehr, Claassen). “No-blame”
means that the school understands that bullying and exclusion is due to groups mechanisms and possibly to
personal trauma, and that it will not work when you blame the perpetrator. The problem and behaviour
need to be solved in context. Restorative methods attempt to “restore” the damaged and unconstructive
interaction between conflicting persons by involving the social environment, like other students, other
teachers and parents. The initiators of conflict or negative behaviour are not blamed but involved as co-
developers of solutions. Popular restorative methods are “Real Justice Sessions” where the perpetrators
and victims, their peers and responsible adults are invited to one or more sessions to discuss and decide
how to create “justice” in escalated conflicts. Another upcoming method is “Undercover Teams”; small
teams of students who work ‘secretly’ together to solve problematic situations in their class. Both bully and
victim are part of the team, next to some influential group members. Although the research on restorative
interventions is rather news and not yet large scale, these approaches seem to be promising.
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5. Focus on school culture and prevention

A good school policy focuses at least as much on prevention (creating a positive school climate, not only
preventing negative behavior) as it does on handling incidents. Incidents will always occur but need to be
seen in the wider context of small group processes and the influence of the larger school system/routine.

There are two bodies of research that focus on this. One school of research focuses on “prosocial
behaviour” or “prosociality”. This theory states that children have a natural tendency to be social, and
more specifically to share things, to help each other and to comfort when someone else is in distress
(Dunfield, Gulshkova). For some reason, such “prosocial” tendencies are eroded later in life, and more
egoistic tendencies (which also seem to be natural to some extent) take over. The prosocial pedagogic
approach states that children need to learn both knowledge (know when sharing, help of comfort is
needed), motivation (be inclined to share, help of comfort when others needs it) and skills (to be able to
assess when sharing, helping or comforting will resolve the need and how to do it in specific situations).
The prosocial method focuses on assessing where the students have needs to be improved and on offering
tailored interventions to learn better skills. At the same time, the prosocial method recognizes that this
does not take place in the vacuum of a school; the school is part of a wider community and of social and
cultural norms that also influence the extent and way in which prosociality in and outside groups is acted
out. The prosocial method therefore also put a lot of value on creating a “pedagogical community” within
the school, but also with parents and community groups and leaders.

A second body of research in this area is research on a community approach. This approach takes the idea
of a pedagogical community a step further. In most community approaches, learning is not the prime goal
any more, but it is seen as one of the tools to ultimate goals like peace, conflict resolution, climate
sustainability, alleviation of poverty, community empowerment, health and well-being. Key interventions in
community approaches are dialogue with different stakeholders to come to a joint vision and practical
forms of cooperation between the school and the community, like students doing community work and the
community using the school buildings and services, or combine community services like libraries, meeting
spaces, health services, intergenerational activities and open lifelong learning.

6. Clear and consistent school rules
School rules and procedures are necessary, and should be concise, clear, widely shared with all concerned
and consistently applied. “Paper” only policies in drawers are useless.

Many schools have a long list of detailed rules. The list is often too long to remember or to recite. Research
shows that most people can remember a list of 4 or 5 items, when the list becomes longer, it becomes too
difficult. It is better to have a short list of 4 key ground rules and discuss with teachers and students how
these “ground principles” work out into more detailed norms on social behaviour. We get often questions
of schools which four rules should be formulated. As Ton Mooij already noted, this does not really matter.
When a group of students or teachers discuss this, they usually come up with similar types of ground rules.
However, Frits Prior, a Dutch experienced school consultant, formulated a list of key principles that always
seem to come back:

1. Respect: we have space to express our own identity and opinion and we are tolerant and
polite towards others
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2. Within the line: we all have limits and some limits are group norms; we are sensitive to this
and don’t cross the lines

3. Peaceful: we express your needs in a peaceful way, we don’t use physical, verbal or mental
violence

4. Approachable: we recognize that everyone makes mistakes, but we are always open to
feedback

Frits Prior warns against carelessly adopting these four rules in a literal way. The value of ground rules is
that they are formulated in dialogue and that everyone’s heart is in it, or as Prior says: “you have to be in
love with it”.

There is also a body of research that found that it is not only the rules themselves that are important, but
also how it is consistently implemented. There is a lot of research among students that shows that students
think the rules are not implemented consistently. Sometimes teachers have different ways of interpreting
of implementing the rules. This gives students the impression that such rules are more teacher preferences
than school culture; it confuses them, or it invites them to try out the limits of each teacher and
“negotiate” individual or class exemptions with specific teachers. This type of research also shows that
students are particularly upset when teacher act “unfair”, like treating different students in different ways,
by being inconsistent in rewarding or punishing behaviour or by not hearing student’s arguments or
protests against unfair treatment. Most students are not against clear rules as long as they are
implemented consistently and fairly.

1.2. Considering diversity

In the previous paragraphs we implied that bullying, exclusion mechanisms and discrimination are
intrinsically related to each other. However, most policies on these topics are generic. Although generic
policies are useful as a general framework, in practice they also need translation and tailoring to specific
situations and groups.

This is especially relevant when a school wants to develop their antibullying policy to be sensitive to
diversity. Or rather, to different forms of diversity, because many forms of diversity are different from each
other and research shows there is a clear hierarchy of discriminations in Europe. All European States accept
(at least formally) that discrimination on sex and race is forbidden. The is a European directive forbidding
discrimination on these topics and all EU countries have transposed this directive in their national
legislation. However, other grounds of discrimination, like religion, marital status, disability, Roma, sexual
orientation and gender identity are sometimes protected European-wide only in the area of employment
or only in some national legislations. Potential ground of discrimination like religion, culture and marital
status are still quite widely accepted, but protection of some disabilities and of immigration/residence
status are contested, while the rights or Roma and LGBTI people are still quite broadly denied in Europe. If
a school would do a survey on different types of discrimination and social exclusion, such differences would
show in any student’s population and some teachers may also support some types of discrimination. It is
clear that (only) a generic approach to prosociality and diversity is not adequate to get deeper effects.
“Deep diversity” requires specific attention to specific risks and opportunities.

In the following paragraphs we give some (not exhaustive) pointers on how “deep diversity” can be
practically implemented in school prosociality and antibullying policies and lessons. Some of the
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suggestions given for a particular group are also valid for other groups, but we categorized them in this way
to create an awareness of the most important issues and potential solutions.

Ability

Research on bullying shows that “to be able to do something as well as others” is one of the main reasons
for negative behaviour of students. Discrimination on ability covers a wide range of issues. In classes or
schools where all students are expected to have the same level of capability, while all students are different
in this, it is obvious that some people will fall outside the mid-range — which may be the “norm” in school.
This goes both for students who sometimes fall behind, as for students who systematically fall behind
because of a mental of physical disability, and as well for students who have a higher level of ability and
who find average lessons boring but are not allowed to work on more challenging tasks.

The basis for prosociality in the context of ability is to not condemn but appreciate differences in ability,
and to create as much space as possible to allow the students to work at their own pace. When this is part
of school culture, there is less reason for students (and teachers) to treat students that are slower or faster
than average as irritating. Some concrete suggestions:

e  Work a lot with levelled work packages

e Allow students to work at their own pace, partly digital work can facilitate this
e Focus not only on academic but also on emotional and social skills

e Have more attention for students who need help

e Organize that academically faster or better performing students help others; this will promote
group cohesion and helps intelligent students to develop social skills

e Study how to assist disabled students, possibly ask expert advice, secure that the school has
adequate resources to enable learning by disabled students

Body image

Next to ability, body image is the most mentioned reasons for bullying and exclusion by students. Especially
overweight students may be targeted. But also students with other unusual body parts, like wearing
glasses, having big ears or red hair can become victims of negative behaviour.

Some suggestions on how to deal with this:

e Make sure that the students get to know each other and form a supportive group in class. Body
image differences tend to fall away or will be treated more sensitively when students know each
other.

e If students have a diet problem or when their body image is shaped because of a biological
problem, discuss this in class and jointly decide how the group can deal with it.

o If some body image aspects are labelled as “bad”, the teacher can relabel them as “good” or
“cute”.

Gender
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Gender is perhaps the form of diversity that is most pervasive in schools and influences almost every
process. First, there is evidence that the way girls and boys learn is different, partly because of their
biological differences, and part because there are such different social expectations of boys and girls.
Especially in puberty boys and girls experience new surges of hormones that changes their bodies and
encourage them to become more active and alert. Social expectations tell them that boys should cope with
this mainly in corporal ways (physically active, mentally passive) and girls mainly in mental ways (physically
passive, mentally active). The experiments with this, both socially, erotically and sexually, may lead to
crossing limits of others, and some social values even encourage boys to cross such limits on purpose to
“prove” their masculinity and status.

A dilemma is how to deal with this. Should we try to eradicate the differences to facilitate better
understanding and prosocial cooperation? Or should we base our prosocial pedagogy on the differences
and teach boys and girls on how to adequately deal with them? Neither choice is ideal. Eradicating
differences is probably not possible and may not be desirable when we aim to appreciate differences. But
teaching how to deal with differences may fall into the trap of strengthening stereotypes and allowing non-
social “sexist” practices to be maintained.

An additional issue coming up in Europe is how to be prosocial towards transgender students and students
with an intersexual condition. Transgender means that a student discovers that their biological sex does
not match their feelings and they consider or decide to change their gender. Some other may be born with
an intersexual condition, which means that their sex was neither fully male or female at birth. They may
have had corrective surgery, or they may not have. Most teachers never heard about intersexuality. For
some people, the very concept of transgender may be contentious because it falls outside traditional
gender values. But it becomes more accepted that even in elementary school, children can discover they
are transgender and, in some countries, trans children can get puberty inhibitors to delay puberty. This
does not harm them but makes a sex reassignments surgery at 18 much easier. Trans students may want to
dress and behave like their desired sex in high school and schools need to decide how to deal with this.

A prosocial approach to this could be to recognize the gendered practices that are non-functional and
detrimental to (some of) the students and adapting them in order to maximize prosociality. This of course
highly depends on what a school feels is “functional” because those expectations are also “gendered”.

Here we give a number of suggestions a school could consider for dealing with traditional gender relations:

e School uniforms, sportswear and daily clothing are often gendered and nongendered clothing may
be ridiculed. The school should consider what is functional and how students feel wearing
particular sets of clothes. A prosocial approach would favour as much space as possible for
students to express their identities, and discussion and dialogue on when students seek the limits
of what seems socially “the norm”.

e The school should be careful in how to advise about career choices to students. These are often
“gendered” of stereotyped. By giving examples of non-stereotypical career choices, the school
gives students more options to make a choice that fits them. This can also be done by choosing
alternative resources of by (for example) inviting women engineers or male nurses to speak in
class.

e By the time they are in high school, boys and girls have developed differently, and this has to be
accepted, but extreme forms of masculine and feminine behavior should be questioned if they are
prosocial and functional.

e Because boys and girls behave differently and like different things, it is good to do some activities
separately so they feel safe and comfortable But at the same time adolescents have an intensive
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interest in the other sex and it helps if the school of teacher also organizes activities where boys
and girls can get to know each other better beyond stereotypical expectations.

A good sexual education which is not only focused on hygiene, pregnancy and STI’s could focus also
on friendships and relationships between boys, between girls and between boys and girls. The
different phases of dating and erotic experimentation can be discussed, and it can be role-modelled
how this discovery can be done in a prosocial way, and how young people can avoid transgressing
each other’s limits.

The commercial world is full of extreme and unrealistic stereotypes of men and women. Teachers
can engage with students to research and discuss this, with the aim to be critical towards
stereotypes and to behave functional and prosocial to each other.

And here are some additional suggestions for dealing with transgender students and students with intersex
conditions:

Forcing a trans student to wear a school uniform that does not match their desired gender will feel
offensive to the student. We advise to allow them to wear the uniform of the desired gender or to
have nongendered uniforms available.

The school can consider having (some) gender neutral toilets. If this is not possible, an arrangement
should be made to allow a trans student to go safely and without ridicule to a toilet, for example
permission to use a teacher toilet.

Many countries require schools to register a student as male or female, with no trans option.
Schools need to think about how to solve this. A solution can be to register a student according to
their biological sex when it comes to formal reporting to the ministry, but to change the
registration during the year temporarily to the desired gender.

Make appropriate arrangements for sports classes. You could have closed shower cabins or allow a
trans student to change and shower outside the communal dressing rooms.

If students change gender and other students may know this because they know the student from
elementary school or the student changes gender during high school, the school needs to think
about education for students and possibly for parents. This can contain information about the
transition process but foremost it should be about how the school wants others to behave
prosocially towards the trans student.

Due to hormonal treatment, the trans student can experience mood swings and desire to behave
extremely according their desired sex. The schools need to coach these processes in a sensitive
way.

Some students with intersex conditions may need repeated surgery. Because of shame, this often
happens in vacations, robbing the student of the relaxing time they need. This may result in
tiredness and other les functional behaviour in school. A school needs to be sensitive to this and
discus with the student and parents what the student needs.

Many suggestions to counter the stigma of lesbian, gay and bisexual students (see below) are also
usable for trans and intersex students because their discrimination flows from the same type of
prejudices about gender and sexuality.
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Sexual orientation

The discrimination of people with a homosexual, bisexual or lesbian sexual orientation is (in schools) closely
related to gender. The most important reason is that students get most upset about lesbians and especially
about gay people when they don’t behave according to expected (heterosexual) gender stereotypes.
Research shows that effeminate boys are expected to be gay and discriminated, which discrimination
becomes worse when they actually are gay. To some extent this is also true for lesbian girls. Another
relation with gender is that many students confuse gender with sexual orientation: non-masculine boys
“must” be gay and strong-willed girls “must” be lesbian. Many offensive phrases and name-calling relate to
this: a non-masculine boy is often name-called “sissy” (as synonymous with “weak”, “like a girl” and “gay”)
or a local version of this.

Another aspect of discrimination of sexual orientation is the expectation that everyone is heterosexual.
This shows itself in taking it for granted that someone has, or is looking for an opposite gender relationship,
while gay and lesbian people must explain their “different” preference. This explaining is called coming-out.
Heterosexual students may feel “betrayed” when a fellow student comes out, but they don’t realize that
their own “gender-policing” behaviour created an environment in which lesbian, gay, bisexual and
transgender (LGBT) students don’t feel safe enough to come out.

Bisexual students have to deal with the expectation that they have to choose to feel attracted to a man or
to a woman. If they feel attracted to both, this may be difficult to understand for students who identify as
heterosexual or clearly gay or lesbian. Sometimes students find it difficult to cope with what they feel as
ambiguity in sexual orientation than to cope with a clear label.

Lesbian, gay, and bisexual students go through the same developmental stages as heterosexual students
(UNESCO, “International technical guidance on sexuality education: an evidence-informed approach”,
2018). That is: in puberty they discover their sexual feelings and in adolescence they experiment with
dating, kissing, and eventually with sex. A large part of this experimentation falls within the high school
period. However, because the environment is quite unsafe for lesbian, gay, and bisexual students, they
often try to deny they own feelings in the first years. Or, if they recognize their feelings, they may hide
them. The more “out” student may label themselves with a variety of labels: gay, lesbian bi, but also
pansexual, demisexual or queer (see also https://www.itspronouncedmetrosexual.com/2013/01/a-
comprehensive-list-of-Igbtg-term-definitions/ for a comprehensive list). Research shows how hiding leads
to stress, truancy and even suicide. But the alternative: coming-out, may increase the risk of overt
discrimination or social exclusion, which also leads to stress, truancy and in cases of severe bullying to
suicide. In unsafe schools, LGBT students cannot make a healthy choice.

Here are a few suggestions what a school can do to promote prosociality of lesbian, gay and bisexual
students:

e Homosexual or bisexual orientation may be a sensitive subject in some communities. Major
religions condemn homosexual behaviour and social exclusion may therefore supporting by
churches, mosques and public institutions. The school needs to discuss how to relate to this and
how to negotiate the risks involved. A prosocial school does not see itself only as a passive partner
in this but as an active pedagogic actor who promotes prosociality, full citizenship and democracy
for all people in the community, including LGB students.

e Because the default expectation is that being LGB is rejected, the school needs to make clear that is
welcomes all students and that this includes LGB students.

e Homophobic name-calling is one of the most prevalent forms of negative behaviour in schools.
Even if the school already has a policy on name-calling, it needs to be specific in how to combat
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this. Many students and even teacher will claim calling each other “sissy” is “normal” or is not
meant as discriminating. However, this type of name-calling can be considered “gender-policing”
and it is definitely not prosocial behaviour. The school needs to takes measures to stop it.

e Coming-out can be easy, but also risky and problematic in schools. Counsellors need to be prepared
and supportive for the choices of LGB students and help them cope with the risks. By extension,
this also goes for teachers. If teachers cannot come out in school, this is a clear signal to students
that they certainly will not be accepted.

e |n some countries, students work with teachers to create school clubs called “Gay/Straight
Alliances” or “Gender & Sexuality Alliances” in which both LGBT and heterosexual students work on
providing a safe space for LGBT students and on making the school culture more welcoming.

e Beyond stopping negative behaviour and providing safe spaces in an unsafe school, the school
needs to consider how the school climate can be made more structurally safe. This is an effort that
is broader that just sexual orientation, but a wide effort on “diversity” will fail when it is not
specifically sensitive to sexual orientation. For example, good sexuality education is essential in a
safer school for LGB students, but it does not work when it is only about heterosexual relationships,
or if it treats the topic “homosexuality” as something separate and problematic.

Race

Discrimination based on race is widespread, even to the extent (in Western societies) that the colour white
is not considered a colour and black is commonly associated with “bad” or scary things. Research shows
that both overt and implicit racism is happening in almost all schools and societies. Racism is deeply built in
Western societies and co-formed by our colonial history. Public institutions and churches are complicit in
this, and racism is sometimes still defended with religious quotes. But there are also attempts to “proof”
that black, or browner people are less intelligent and less hard-working than “white” people.

Some suggestions to combat explicit or implicit racism in schools:

o Acknowledge that racism may exist in your school, even though you may not intend it and you are
against racism.

e Explore your own implicit bias, for example by taking one of the tests here:
https://implicit.harvard.edu/implicit/takeatest.html

e Explore how racism is shaped by the history and in the current situation of non-white coloured
people in your community; for example, are they poorer than average and why? What are their
social and career opportunities? How are your students influenced by this?

o Note if there is racist name-calling or social exclusion of non-white coloured people and discuss
(with them) how to make this more prosocial.

e Reconsider your history lessons and think how you can correct possibly (neo)colonial history by
giving the context of colonialism. Also consider to what extent your history lessons are Eurocentric
by leaving out the equally interesting histories of Asia, Africa and the Latin Americas.

Culture

Students can get upset or irritated by other cultures. In a school or class with a lot of different cultures,
each group may feel uncomfortable with other groups or even get into conflict because of irritation or
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cultural misunderstandings. In a school or class with one dominant culture and other minority cultures,
there is a risk that the minority groups are excluded or maltreated.

In prosocial schools, it is needed to bridge the differences between different cultures. A lot of traditional
programs about “multiculturality” attempt to do this by teaching about differences between cultures, in
the hope that this will create more understanding. Research show that this type of programs have
ambiguous results. The level of information goes up, but the tolerance sometimes goes down. Information
does not equal acceptance. Other programs focus on the similarities between cultures, for example on how
cultures try to create prosociality. This approach is sometimes called “interculturality”. Differences are
explored but the focus is on what joins us.

Some suggestions to become more intercultural in schools:
e Focus on interculturality rather than multiculturality.

e Learn to have a proper dialogue. A dialogue is an exchange of experiences and views among equals,
with respect for each other, with the aim to explore common ground. It is not the same as a
discussion (which is exchanging opinions, for various goals), and certainly not a debate (which is
more political and focussed on winning the favour of the public).

e Organize activities to get to know other cultures. Go to a mosque, a cultural centre, different types
of churches or communities. Talk with the people there about what they value and get in dialogue
about each other.

e Some issues may be difficult to debate. It is OK to stay silent and polite on these. However, it
should be clear that such silence is allowing the people who feel uncomfortable to stay polite and
prosocial, because open discussion would be difficult for them. It is not meant to respect disrespect
to others. Cultural values cannot not be taken to take precedence over human rights values and
should not violate the rights of others.

Poverty

There is overwhelming evidence that lower socio-economic status (LSES) has a tremendous negative impact
on school access and performance of students. None of this research says poverty is fatal to educational
success. There are always some children who, despite highly unfavourable life circumstances, manage to
succeed. An interesting body of research is developing around these so-called "resilient" children, studying
he elements in their situation that may be linked to improved chances of success (Reynolds, 1993). It would
be a terrible mistake to conclude that growing up in poverty is an irrevocable blow to one's future, since
that would mean giving up on efforts to work with poor families and their children.

Some suggestions to alleviate the pressure of poverty in schools:

e Research shows that poorer children tend to get less instructional time and attention, partly
because they perform less good. Train the teachers to be aware of such effects and to distribute
attention equally.

e Research also shows that bias of teachers tends to strengthen this bias (self-fulfilling prophecy).
Attempt to lessen bias in teachers.
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e Poorer students may be tired and at more risk of abuse; poverty creates stressful home contexts,
and this can lead to inadequate parent’s pedagogic responses. Consider such effects and try to
solve them in an as much restorative way you can.

e In general, students with achievement difficulties should receive as stimulating and challenging an
instructional program as possible. Basic skills development needs to be integrated with more
advanced skills. Such instructional practices as scaffolding, heterogeneous grouping, proleptic
teaching, building on students' prior knowledge, peer tutoring, and cognitive coaching all seem
promising (Slavin, 1994; Stein, Leinhardt, & Bickel, 1989). Pull-out programs do not appear to be
particularly effective (Levin, 2010).

e Find more concrete suggestions by William Parrett and Kathleen Budge (2015)

Roma, Sinti and Travellers

Roma, Sinti and Traveller students often come from a background of systematic exclusion of education.
Mistrust and stereotypes against Roma, Sinti and Travellers are often so strong and have been going on so
long, that generations of them did not have proper education and local communities may have a cultural
distrust towards non-Roma, Sinti and Travellers. This means student from these communities may have less
support from parents to go to school and there may be mistrust in the values the school system transmits.
At the same time, many people in schools may still stereotype Roma, Sinti and Traveller students as dirty,
lazy, stupid or handicapped and prone to crime. This may result in bullying and discrimination. When
students don’t perform on the same level as other students, they may get less attention, which worsens
their situation and may fuel a sense of disempowerment and aggression, which can result in negative
behaviour.

Some suggestions to become more inclusive for Roma, Sinti and Traveller students:
e Don't segregate Roma, Sinti and Traveller children or put them in a special needs class or school.

e Inform yourself of the background of Roma, Sinti and Traveller students; when there is
disadvantage, take measures to correct it.

e The support of the parents and community is crucial but may be lacking; it is worthwhile to invest
some time in visiting the parents, listen to their concerns and building a trusted relationship; this
will make pedagogic cooperation easier. This relationship may include basic things like teaching
parents that books are important for their children, how to take care of school books, how to do
homework and how to be encouraging. Consider that parents may not be able to read or write very
well and may have a cultural resistance to schooling.

e Roma, Sinti and Traveller students may feel mistrust towards others and others may feel mistrust
towards them. The school needs to build their self-confidence and to encourage other students to
overcome prejudice and cooperate and help Roma, Sinti and Traveller children.

e Roma, Sinti and Traveller students may not be used to formal learning; the school may need to
create a pathway to “teach them to learn” and help them to see that learning is fun. One of the
ways to do this is to blend more formal ways of learning with informal ways and play.
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Immigrant status and populism

In current day Europe, there is a lot to do about immigration. While Europe invited a lot of immigrants in
the sixties and seventies to be able to sustain the expending economy, nowadays many people see
immigration — and refugees as threats to jobs and to national cultures. This takes place in a European
context of less immigration than a decade ago, except for the Mediterranean countries, where refugees are
stuck because Northern states do not want to accept them.

The context of this situation is that in the past two decades, the income differences between the upper and
middle and lower classes in Europe have become larger. Middle and lower classes have more difficulty
sustaining their way of life and start to feel threatened in their well-being. Populist parties play into this
sense of discomfort and insecurity by blaming these feelings on immigration instead of on the economic
policies of the past decades. They pretend that if there were no or less immigrants or refugees, European

|Il

states could return to an imagined better time, in which we could be prosocial “among ourselves”. This
makes it a nationalist and exclusive vision that is at odds with the basic values of democracy and respect for
minorities. The populist rhetoric touches existing fight-or-flight responses and links them with a political
movement which aims to restrict citizenship rights and democracy, which makes it a volatile and dangerous

movement.

For schools and teachers, it can be very difficult to deal with such forces and return to a more prosocial
school culture. In countries where populist parties already have won elections and are part of local or
national authorities, or can influence media, this becomes even more difficult. Schools may even be at risk
to be accused of “promoting radical leftist” (in reality democratic and prosocial) values and may be urged
to stay “objective” or “loyal to the state” by the populist stakeholders. Students may adopt their parents’
opinions on this or may be influenced by populists themselves.

Some suggestions to combat xenophobia and populist anti-immigrant rhetoric in schools:

e The school should develop a clear vision on how they want to position themselves in relation to
citizenship, democracy and tolerance. Fostering prosociality in a democratic society is a powerful
driver to guide such a vision.

e Offering students an environment, school culture and a curriculum in which critical thinking is
promoted and supported will strengthen their own choices and will lessen the risk that they are
swept along with superficial or false arguments, like that immigrants taking away jobs and our well-
being.

e Rather than shying away from politics, the school can offer the students courses and space to
research, analyse and discuss politics.

e The school can allow all political viewpoints, but request that these must be defended in a proper
way, based on proven facts, a sound analysis and to be debated in respectful discussions. “An
opinion is not enough to sustain an argument.”

e The school needs to acknowledge that populist movements rely on “playing” emotions and fight-
or-fight responses. This shows again how necessary it is that schools teach not only academic
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subjects but also how to deal with emotions and to form democratic and tolerant attitudes.

e Students with populist attitudes who express such opinions in ways that are not prosocial, should
be engaged in a discussion about prosociality. If they are not willing to do that, staff can listen to
them and engage in dialogue with them on what is blocking them to be prosocial. Students who
cross the limits of agreed ground rules on prosociality should be corrected, preferably by
restorative methods.

1.3. ABC guidelines versus standards
This document sets out the general framework of the principles of an antibullying certification process and

does not constitute or have the status of a “Standard”, as it is widely defined and known in the context of
ISO.

“Standards” establish the adequate requirements for products, processes, services, systems etc. In the case
that the respective requirements of a Standard are fulfilled by an organization, then a certificate can be
issued against the Standard.

ABC aims in the near future to participate in the development of an Antibullying System Standard.

Normally, organizations are required to completely develop the content of the steps of the certification
themselves, and are only externally audited at the end. In this case, we have attempted to support the
schools as much as we can by offering them tools, templates and examples to facilitate the process.

We think these guidelines are applicable to all educational institutions, both public and private. They may
also — with some amendments — be applicable to other youth services.

The effective implementation of the antibullying certification process means respecting the following
requirements:

1. definition and communication by the school of an antibullying policy, clearly accepting the commitments
towards users regarding preventing and combating bullying;

2. Preparation of an internal antibullying plan in the school/organization, ensuring the constant and correct
implementation of the actions foreseen in the Plan;

3. preparation and updating on an annual basis of a bullying risk assessment document, taking into account
the results of a preliminary analysis of the reference context, of the area in which the school operates and
the non-scholastic organization applying the document, of the typology of user, of the age group in
guestion, of the statistics of the most recent period with regard to acts of bullying;

4. Periodical updating of the antibullying plan in line with the results of the risk assessment and aimed at
strengthening the prevention of bullying;
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5. Communication to users and all other interested parties of the actions adopted for ensuring the
prevention and combating of bullying, according to the principle of “transparency applied to bullying”;

6. Definition of a “procedure for identifying the management of criticalities regarding bullying” intended to
enable all parties involved to signal (also anonymously) any cases of bullying and to keep under control the
measures for avoiding or managing criticalities, also taking into account that the measures for preventing
and combating bullying have been effectively verified;

7. Adoption and regular update of an “antibullying training” plan for guaranteeing the training, updating,
involvement and sensitization of all the actors (students, teachers, training staff, headmasters, parents, the
community....)

8. Periodical update of the antibullying audit, in such a way as to identify any possible critical situations and
to check the programmed antibullying measures.
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3. The steps of the certification procedure

Ultimately, the European Antibullying Network (EAN) aims to help schools to certify themselves, which
means they can show their antibullying and prosocial policy is of a high quality and can be expected to have
the impact that it aims for. lathelongtermEAN-also-aims-to-make thesestandards-moreofficial by

A formal certification procedure has 5 phases:

initial

analysis

defining

certificate policy

external defining

audit procedures

1. Initial analysis; the organization — in this case a school — does research and internal checks to explore
and analyse what the current policy is and how it is implemented.

2. Defining the policy of the organization; the organization sets goals and develops a strategy to
implement them.

3. Defining the procedures; the organization describes the procedures and routines to be followed by the
organization to reach the goals; the procedures should reflect a PDCA- or Deming cycle (cycle for
continuous improvement).

4. External audit: the organization asks an independent external certification body to assess the conformity
of the procedures against the requirements of a defined Antibullying Standard.

The certification body gives the organization feedback about potential deficits in the procedures and the
organization has a chance to take corrective actions.

5. Certification: The certification body reviews the updated procedures and grants the certificate to the
organization.

26



Co-funded by the
Erasmus+ Programme
of the European Union

Step 1: Self-Assessment

This paragraph is about the first phase of the Anti-Bullying Certification Procedure: the initial assessment.
EAN prefers to call this a self-assessment, because this denotes more clearly that this assessment is done by
the school itself.

We suggest doing the self-assessment by taking 5 steps. These steps are meant to collect information and
to involve all stakeholders (management, staff, students and parents) in the process. By involving all
stakeholders already during the assessment, the school lays a strong fundament for joint commitment and
“ownership” of the policy, which is one of the essential elements of a successful policy.

The five steps are:

1.1 Collection of documents
1.2 Survey research
1.3 Review by students

The
management

collects what
the school does
on antibullying
and prosocial

policy

Surveys are
done among
students and
staff to get a
statistical view
of the situation

A group of
students does a
one-day
assessment of

1.4 Review by staff

A group of staff
does a one-day

The school
management
fillsin a
summaring
checklist,
analyses the
situation and
proposes goals
for
improvement

assessment of
how staff think
about safety

and the policy

how students
think about
safety and the

policy

1. Collection of documents
Every school already has an antibullying policy, or at least some rules on discipline. The first step to assess
the quality of the antibullying and prosocial school policy is to collect the documents that are already there.

The documents the school possibly has are: (you can use this as a checklist)

[0 A policy document: school vision, the rationale behind the policy, goals, main ways of preventing
bullying and promoting prosocial behavior; such a document is often published on the school
website (in some countries this is a legal requirement)

[] A strategy document outlining what concretely is done to implement the policy, who is responsible
for what and an overview of educational and environmental procedures to implement the goals

[J Ground rules for students
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Ground rules for staff

A Data Protection Policy (in European countries this is a legal requirement)
A procedure for dealing with transgressions of ground rules

A procedure for temporary or permanent suspension of students

A procedure on how to handle (suspected) sexual intimidation

A procedure on cooperation with the police

U
U
U
U
U
U
U

One of more procedures on how to act in emergencies (fire, shootings, fierce reactions of students
on political, cultural or social events)

A guideline on how to deal with media attention (TV, radio, internet)

A procedure/tool for reporting unpleasant incidents

A survey on well-being / negative behavior of students

A survey on health and well-being of staff

A complaint procedure

A rehabilitation procedure for unjustly accused persons

Y O A O

A list or roster of methods, projects, or interventions to promote prosocial behavior and to fight
discrimination, possibly in the more systematic shape of a description of a spiral curriculum
A mechanism for students to evaluate teachers

O

[J A mechanism to regulate democratic participation in school decisions

It may be that some of the documentation is not well known to the school population. In some of the
following steps it is needed that students and staff are aware of the measures already in place. For this
purpose, it is useful to summarize the existing policy and strategies in a short (10 minute) PowerPoint
presentation which can be used in the self-assessment steps 3 and 4.

2. Survey research
EAN developed two surveys on antibullying and prosocial behaviour: one for students and one for staff. It is
advisable to get as many responses as you can on both surveys. If you collect only data from a small
percentage of the school population, surprising or controversial results may be challenged on the basis on
non-representativity. If you cannot collect data from all students and staff, it is best to at least collect data
from a representative group.

Please review your Data Protection Policy to determine how to deal with the data collection and results.
We advise to keep the surveys anonymous to make sure that the participants don’t feel they have to
answer politically correct and that you get a true view of what the school situation is. This anonymity is
explained at the beginning of the surveys.

The surveys are based on internationally used questions about self-esteem, assertiveness, unpleasant
behaviour, views on school policy and its implementation and on teacher competences. These include
some questions about topic that may be sensitive in your school, like criminal behaviour (theft and
blackmail), sexual intimidation and sexual diversity. We followed the international guidelines to include
such questions because we think these issues — though controversial - may play a role in schools. Leaving
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them out of the surveys would take away your opportunity to discover them and encourage the taboo on
these issues.

It may be that you worry about what to do when the surveys show that illicit or undesirable activities take
place. In the pilot experiences of the survey it showed that in some pilot school blackmail, extortion or
sexual intimidation was reported by students. Because the surveys are anonymous, the school
management cannot find out who the perpetrators or victims are.

Keep in mind that sometimes, some students feel troubled, and may answer some questions provocatively.
You can try to find out if this happened by checking the data file and look if specific respondents answer
guestions in an obstructive way all the time. There are several open questions where students can make
comments. If such comments indicate that a student did not fill in the survey in a serious way, you may
want to choose to delete that respondent from the data. However, be careful in this. Students may answer
some questions seriously and be frustrated by others.

At the end of the questionnaire, we added a field for remarks by respondents. This allows them to ask for
help or support. You can edit the referral and assistance information in the end of the surveys.

The student and staff surveys have some comparable questions. Because students and staff often have
different views of the situation in school, it is interesting to compare these and highlight them. Such
differences point at a problem in the schools antibullying and prosocial policy. An effective antibullying and
prosocial policy relies on a joint vision and has a high level of commitment of all stakeholders. Differences
may guide you to measures or interventions to create a more joint vision or to get more cooperation and
commitment on the policy.

3. Review by students
The review by students is a day with activities designed to give the students a view of how students think
about school safety in a wide sense. They get the information from step 1 and 2 and do interviews with
other students to find out more. In the afternoon they analyse the findings and go through a process of
priority setting and formulating recommendations for improvement. The detailed program and guide to the
review by students is available as a separate file. Note that the program is a suggestion and a guideline,
please feel free to adapt it to your student’s needs.

To organize the review by students, the staff needs to select a few students for a student review group.
About 10 students is a good number, preferably from different ages and if appropriate, from different study
levels or directions. These students need to be taken off the roster for one day.

The review also needs to be prepared for interviews of the reviewing students with other students. The
interviews will each take about 10-15 minutes and in total take between one and two hours before and
possibly during lunch time. In total about 30 interviews will be done. The staff can allow the reviewing
students to choose the respondents themselves by going to classes and taking out students to be
interviewed for 15 minutes. Alternatively, the staff can decide beforehand who will be interviewed and
choose a representative sample of students. In both cases, all teachers and other staff need to be informed
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about the procedure and that reviewing students may be walking around the school during lessons and
asking students to be interviewed.

After the interviews, the students go through a guided analysis process which results in a few
recommendations for improving the school’s antibullying policy. Note some of these recommendations
may sound familiar to teachers, but others may be new or even shocking (when students criticize teachers).
During the pilots we have seen that some teachers may reject some recommendations quickly; “Is this
recommendation coming from student X? | understand, he has some problems at home, this makes him
angry and he often makes such provocative comments to vent his frustration.” Be prepared for criticism,
don’t discard this right away and don’t feel offended. Take students seriously and consider their arguments
and recommendations carefully.

It is advisable that at least one staff member is available to coach the process and to make a report of the
review, which outlines the results of the discussions, priorities and recommendations. Make sure the
students agree with the report. The guide to the review by students contains an annex with a template for
such a report, both as a text file and as a short PowerPoint presentation.

4. Review by staff
The review by staff takes the shape of one or two workshops, together totalling 5-6 hours. These
workshops can be attended by a representative sample of the staff team, or the school can choose to
involve (almost) the entire team in the process, depending on how participative the management the
process wants to be.

The first part of the workshop consists of a trigger to catch the interest of the staff. This can be a video with
some bullying scenes, discussing how to handle them and to identify dilemmas. But it can also be a set of
guestions about teacher competences to combat bullying and to promote and support prosocial behavior.

A presentation of the previous first three steps of the self-assessment also works perfectly to catch the
attention or to take it to a deeper level. Especially the more outstanding results of the surveys and the
recommendations by students will raise the interest of staff teams that are focused on the well-being of
students. Give the staff some space to respond to this, but take care this part of the review does not take
up all the time of the review workshop. Consider that potential threatening results (criticism on teacher
behaviour for example) may lead to disqualification of the findings based on arguments like “the data are
not representative” and: “this recommendation of student is biased because...”. Think in advance how you
will deal with such objections. The best way is to agree with such comments (because you can never be
sure they are completely untrue) but at the same time to ask to take the general direction of the findings
and recommendation seriously, to try to not feel offended and take the results as a learning experience,
and to join the dialogue on improvement.

Teachers may need some more training in antibullying. The annexes with the program and the PowerPoint
Presentation offer possibilities for this. Note that these are guidelines and suggestions and need to be
adapted to the teacher’s needs and the time available for the workshop(s). For example, don’t present the

30



_ Co-funded by the
[: X I Erasmus+ Programme
= of the European Union

entire PowerPoint Presentation. You must make a choice of the needed information and suggested
activities in it.

The second part of the workshop can be focused on discussing how to improve school policy on antibullying
and prosocial behavior. Experience from our pilots shows that this works best when you form subgroups
according the main findings of the surveys that need follow-up, and the recommendations of students.
Examples of such possible topics are:

e Low self-esteem. A considerable percentage of student have low self-esteem and little
assertiveness This seems to undermine their participation, create frustration and negative
behavior.

e Streetwise behavior. Students report a high level of negative behavior but report they don’t think
this is unpleasant, but “normal”. This can indicate a culture of rough behavior that is common and
desirable in the street but undesirable in middle class environments and classrooms.

e Teasing, provoking and put-downs. Students report little “hard” bullying but a lot of teasing,
provoking “jokes” and put-downs. These may include boys calling each other gay or weak or a
coward. Teacher also like to tease and provoke students to maintain discipline and to get student’s
attention. However, not all students appreciate such behavior of fellow students and certainly not
by teachers.

e Dealing with diversity. Some areas of diversity are less accepted than others. This expresses itself in
attitudes but not (or also) in behavior. It seems to be part of school culture (when high percentages
support it) or it seems to be a challenge for specific (groups of) students or staff.

e Expressing emotions and opinions. It seems that a considerable percentage of students (and
teachers?) thinks it is difficult to deal with high emotions that may appear in class or elsewhere in
school.

Each working group can get up to 3 guiding questions for discussion to make sure the subgroups don’t get
lost in private reflections but stay focused on the objective to deliver staff recommendations. Three sample
guestions that could work are:

1. What is your view on the results from the surveys and the student’s audit relating to the theme of
this working group?

2. What can teachers do to improve the situation related to the theme of this group? Also think of
competences teachers need to be able to do this, and if these competences are already present or
if they need additional training or coaching.

3. What can others than teachers do to improve the situation related to the theme of this group?
Think of desired actions by students, other staff, managers, parents, external support and
community or political support.

Ask the working groups to report on their work to the whole group and stimulate comments. Make a list of
staff recommendations, on the selected topics and tasks for different stakeholder.

A template can be:
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Topics Managers Staff Students Parents/others

Topic 1

Topic 2

Topic 3

5. Analysis by management
The final phase of the self-assessment is the management analysing the findings of the previous steps. The
best way is to collect the reports in a dossier and to give it to the management to study. If the dossier
becomes to elaborate, it may be that a busy management does not have the time to review it properly. In
that case it is wise to make an executive summary of maximum 3 pages of the findings and
recommendations. We attach templates (annex 9 and 10) to make such a summary.

The management can be asked to prepare their final analysis meeting by individually filling in the Self-
assessment Checklist (annex 1). This checklist is one of a several versions we tried out. We do not claim that
this checklist is the ultimate or best way to assess the school policy on bullying. But it is a combination of
aspects we discussed in several discussions about this.

Then checklist is based on the 4 domains of attention that are often used in antibullying policy: pedagogical
culture, prevention, response, and tailored interventions. We integrated scientific findings about effective
elements (see paragraph 2.2) in the 10 checkpoints. By asking the management to score the policy on
different levels of commitment by the school population (no commitment, management commitment, staff
commitment, student commitment, and parent’s commitment) we introduced a way to monitor the level
of support for the antibullying policy. This notion is based on the organization change theories of Everett
Rogers and John Kotter. The 5 categories of commitment are based on the idea that the adoption of an
improved antibullying policy in a school usually starts with an initiative of the management towards the
staff, and then — with proper guidance of the management - can spread to students and possibly to
parents. This does not deny that initiatives for improved antibullying policy can also come from teachers,
students or parents, but it does presuppose that the systematic adoption of new school routines is only
possible when it is framed and supported by the school management. We cannot assure and prove that
this is true for all schools, but we expect this type of adoption of innovation in schools is most common.

If the management consists of only one principal or headmaster and it is not possible to have a final
assessment discussion with a management team, a consultant or the assessment project leader can go
through the checklist with the manager. This checklist is provided as a separate document (see annex 1).

A discussion in the management team can have the following agenda:

1. First impressions: exchanging first impressions without judgement or discussion on details.

32



. Co-funded by the
i Erasmus+ Programme
of the European Union

* %

* 4 *

2. General direction of the improvement: comparing the scores on the checklist and discussing in
general on which level of innovation commitment the managers think the school is and forming a
joint vision on the general direction to improve policy.

3. Detailed proposals: the management discussed the key questions one by one and look to the more
detailed “preparatory” questions. This leads to a series of more detailed proposals for a strategy to
practically implement the desired updated policy.

After this meeting, a summary of the discussion is made, including the management proposals.
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Step 2: Defining the policy of the organization
This chapter describes how the management proposals are discussed by other stakeholders in the school
and how decisions can be made to secure commitment of all stakeholders.

1. Using the checklist to set priorities
The checklist gives a main direction by determining on which level of commitment the school operates. The
natural recommendation is that the school could strive to set goals to reach the next level. For example, if a
antibullying policy is mainly a paper policy or with commitment of the management, but not really with all
the teachers, a main goal would be to involve — step by step — a larger part of the staff team. If most of the
teachers are aware of and committed to the policy, but there are still regular incidents of unpleasant
behavior, it may be time to involve the students more.

It may be that the self-assessment scores are different on each domain or checkpoint. This may point to an
inconsistency in the policy. Each checkpoint refers to another “effective element”. If some of the
checkpoints score lower than others, this may give a signal to the management that the school is not taking
some scientifically based principles into consideration. This influences the strategic logic framework of the
antibullying policy. In such cases, it could be a recommendation to reflect on whether teachers, students
and parents are aware of the effective elements of antibullying policy and it might meet there is a need for
training. But it can also be that personal views of teachers, students or parents are at odds with scientific
findings. A common example of this is that many people think that stricter monitoring of students and
harsh punishment of bullies are the best ways to combat bullying. This view is not supported by science.
When this type of differences of opinion arise, it is best to get the different stakeholders together and to
study the available sources of information about effective antibullying more in-depth.

The checkpoints are preceded by “preparatory questions” which be used to explore concrete measures to
raise the level of commitment. Part of this is having a policy or intervention, another part of this is to make
sure that all school participants know about it and a final one is to promote that all school participants put
their heart in it, as John Kotter say, so there is a deep commitment. This heart-felt commitment involves
real participation of all stakeholders in developing or redeveloping the policy and interventions. Just telling
or top-down “training” people on “what to do” will not create real commitment.

2. Considerations in framing the policy
It’s worth to mention that schools are already subject to several legal provisions and the schools are
required by their authorities to implement a range of measures. These legal obligations may be specific for
antibullying policy, but they may also be much wider and affect the well-being and motivation of students
and staff in a positive or negative way. All teaching and learning processes have implications for personal
and social development. The ways in which members of the school staff relate to one another and to the
students, and the quality of relationships between the students themselves, form the foundation for
personal and social development in a school.
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There is space within the teaching of all subjects to: foster an attitude of respect for all, to promote respect
for and interest in diversity, address prejudice and stereotyping and to highlight that bullying behaviour is
unacceptable. In addition, the curriculum provides opportunities for students to consider their attitudes
and their safety when online and make informed decisions about their health, personal lives and social
development in this context. This context makes clear that throughout school life, students acquire a range
of key 21st Century skills, including: managing themselves, staying well, communicating and cooperating
with others. The antibullying policy has to be embedded into this “ethos” of the school. The term “ethos"
describes the characteristic spirit of a school that permeates all aspects of school life from the formal
curriculum taught in the classroom to the day to day life of the school and its community. The characteristic
spirit of a school is determined by the cultural, educational, moral, religious, social, linguistic and spiritual
values and traditions which inform and are characteristic of the objectives and conduct of the school.
Within that, the policy of the school for managing bullying should be part of the overall operational
framework that is applied in the school and for this reason the policy and strategy should be developed and
be tailored to the needs of all stakeholders in the school itself.

We have provided a template for an antibullying policy in annex 2. The policy should be published and
available to all interested parties. If the school has a website, its antibullying policy should be easily
accessible from the home page, otherwise the school should refer to where people can access the policy
documents by means of posters or notices.

3. Creating commitment for the antibullying plan

The commitment for the antibullying plan is probably the most crucial aspect of its impact. This is why we
give attention to this issue even before describing the content of an antibullying plan.

The antibullying plan must be implemented mainly by cooperation between staff and students. In order to
ensure commitment among both staff and students, they must be involved in the development of the
policy from the beginning. When new routines are developed in a participatory way, there is more chance
that all stakeholders (management, staff, students, parents/caretakers) feel “co-owner” of it.

The school should consider the way it wants to organize this participation. Following the participation
ladders of Sherry Arnstein and of Roger Hart, we distinguish between 6 levels of participation:

[EEN

Non-participation (management dictates vision/routines on its own)

N

Information (management convinces others? of desired vision/routines)

H W

)

)

) Consultation (management develops vision/routines partly based on feedback by others)

) Engagement (management develops vision/routines together with others, but decides itself)
)

Ul

Representative democracy (the management develops vision/routines together with others, it
makes a final proposal, but others make a democratic decision)

6) Youth control (the management facilitates a process of joint vision/routines development,
democratic elected representatives of the students have a veto on the final proposal)

Z Staff, students, parents/caretakers
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In the suggestions and description of the self-assessment, we have attempted to maximize this
participation. Now we are in the phase where the management decides about the direction. For EAN, it is
impossible to give detailed guidelines on how to implement this decision process in a participatory way
because they depends on the general operation of the school. However, we think we can offer the
following guidelines:

e Be clear about how much decision power other stakeholders (apart from the management) will
have and how they can exercise this power

e Describe the procedure and when what type of amendments are welcome

e Ensure the school community and especially the active participants in the decision procedure get
adequate feedback on what is done with their comments

e If suggestions are rejected by the management, offer a transparent and logical explanation of why
it was rejected

e Inform everyone about the updated policy and the changes in it; it is helpful to publish (parts of)
the antibullying policy as a handbook, put it online, make summaries of it as posters for in the staff
room and in student spaces; ask staff and students to help design these

e Have discussions with staff, students and parents to get a view on how they want to implement the
policy, and possibly if there are still objections and how these can be resolved in a positive way

e Involve parents in the process and do all you can to align the school policy and strategies with the
way parents raise their children, if conflicts arise between the school pedagogy and use of the
parents; engage in dialogue to establish a joint prosocial vision and practices

4. Development of the antibullying plan
Based on the self-assessment, the management develops or updates the school’s antibullying plan.

The plan ideally sets measurable objectives based on the conclusions and points of improvement that came
out of the assessment. Because schools change constantly, the assessment and the antibullying plan need
to be updated periodically. EAN suggests updating the ground rules for behaviour annually in an iterative
process with the students and staff and do a new self-assessment and update of the antibullying plan every
4 to 5 years. In addition, it may be that in-between updates are necessary, for example when the
government or the school quality authorities implement new guidelines or when major incidents shake the
school and require a revision.

EAN recommends viewing the school policy as a coherent whole, but with different layers. These layers can
be described in the policy document. The list of measures requires schools to develop a supportive
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pedagogical culture, prevention, adequate responses to incidents and tailored interventions for students
with more severe behavioural problems and to cater for diversity.

tailored
interventions

response

prevention

pedagogic
culture

The pedagogic culture refers to the factors that increase the likelihood that students feel well and
supported in school. If functions as a buffer against negative experiences. The pedagogic culture is the core
of the antibullying policy. When a school culture is negative, all the other outer layers will suffer from a lack
of grounding. An effective school culture to prevent bullying is warm, welcoming, protective and
challenging or students and for other members of the school community. This positive outlook should be
reflected in the way the adults view how students should be coached to be full responsible citizens, in the
joint pedagogy.

Possible strategies include:
[J Monitoring school safety

[] Developing a vision on school safety
[1 Developing a combined prosocial and antibullying strategy

Prevention refers to more specific measures and programs to promote prosociality and antibullying.

Possible strategies include:
[l Ground rules for behaviour of students and staff

[1 Dialogue/lessons on bullying and harassment

Response refers to how the school deals with unpleasant incidents. Incidents will always occur, because
students are in a development and learning process, staff is more of less experienced and students or staff
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may differ in opinion which may result in conflict. Most of these incidents are relatively easily solvable in a
positive and supportive school environment by a specific set of measures with which most the school
community actors agree. These items are about these relatively easy to solve incidents. Most of them are
based on research on what are shown to be effective elements of antibullying policy.

Possible strategies include:
[1 Developing a restorative approach

[] Developing procedures to handle incidents
[J Defining when and how stop acceptable behaviour
[J Defining if, when and how to punish (if punishment is chosen as part of the policy)

Tailored interventions refers to incidents that occurs repeatedly and become a pattern that must be
corrected. Pattern of negative behavior can either be seen in individuals (triggered by personal trauma or
pattern, problems at home etc.) or because of more structural negative social interactions, like cultural and
social exclusion and discrimination.

Possible strategies include:
[J Handling repeated unpleasant behaviour

[1 Developing a protocol for personal or small group counselling and coaching (see for example the
program Positive Behavior Support)

[1 Preventing structural exclusion and discrimination (see for example the suggestions in paragraph
1.2)

(1 Handling discriminatory incidents

(1 Handling name-calling in general or specific forms of discriminatory name-calling

5. Definition of the roles and responsibilities
A school-wide approach (involving school management, staff, parents and students) to deal with bullying
behaviour is a key element of effective practice. In addition to the role of management and staff, parents
and pupils have a role and responsibility in helping the school to prevent and address school-based bullying
behavior and to deal with any negative impact within school of bullying behavior that occurs elsewhere.

For these reasons it’s very important to define clear roles and responsibilities of:
* Headmasters and principals
* Teachers and teaching staff
* Students

* Parents
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Each of those groups needs to understand the antibullying policy and to recognize their own role in its
strategy. It is crucial that schools involve staff, students, parents and the whole community and to look
beyond the “aggressor” and “victim” labels. Research shows that bullying superficially may seem to occur
only between two or fewer people, but in practice it is usually part of a much wider group process of some
people supporting the perpetrator, of other people just looking and facilitating the bullying by being
interested but not doing anything, and again other people supporting the victim to some extent. The
bullying process can only be reversed by adopting tailored interventions to involve all those groups in the
solution.

The teachers and the staff should offer mentoring to “bullies” and especially to students who repeatedly
get into trouble for bullying. The “bullies” need help to understand why they engage in this behaviour and
resolve the underlying issues. Talking with students about what happened, the likely consequences of their
actions, how they could respond more respectfully next time and role-playing alternative scenarios can all
help break the pattern of negative behavior.

An effective antibullying policy includes that schools provide regular sessions to resolve bullying
proactively, rather than only reacting to specific incidents after the fact.

Another very important principle is to encourage pupils to help find solutions, and to support those
solutions, without shifting the responsibility for solutions only to the students themselves. In order to
create respectful staff-student relationships, teachers and students must work together to write the
measure and to experiment with ways how to implement them. Strategies of how to resolve bullying
between students and staff must be written into antibullying measures in order to share the ownership of
the antibullying policy.

Finally, parental engagement — and the recognition of its impact on student’s behavior, attainment and
aspirations should be taken into account when formulating the policy and strategies. What makes the
difference is when parents feel that the school is invested in a dialogue with them — respectful and curious
towards cultural and linguistic difference, supportive of challenges faced, willing to allow parents in as
valuable members of the community and vital stakeholders in the school's development.

The community around the school is not limited to the parents. The school has to show how it intends to
involve the wider community in the antibullying strategies. Organizations that are not formally involved in
education, but that play an important role in the way young people are socialized (“the pedagogical
community”), such as sport associations, religious associations, cultural and gaming contexts could be
involved in the antibullying and prosocial policy.

An example of the definition of roles and responsibilities of the key actors can be the following:
All school participants; staff, students and parents are expected to:

e Respect and support students

e To behave in school according to the ground rules, both in real life and online
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To respect diversity and to be tolerant of differences that may challenge your own views
Model appropriate prosocial behaviour

Follow the guidelines and respect the limits as agreed in the antibullying plan

In addition, different actors have specific responsibilities.

The school management has the responsibility to:

Develop and update the antibullying policy in cooperation with the other school participants

Coordinate the suggested improvements in a systematic way, taking care that the innovative
aspects get maximum commitment and are really implemented in effective ways

To monitor the implementation and impact of the antibullying policy and offer transparent
reporting of this to the school participants and to the external authorities in change of school
quality

The school staff has the responsibility to:

Know the more detailed procedures on how to create a positive school culture, offer adequate
prevention measures and handle incidents

Take part in training to get and update experience on these issues
Cooperate as a team om these issues

Provide a curriculum that includes social skills, and which is tailored to the implementation of the
antibullying plan

Have a pedagogic approach that role models prosocial and just behaviour and is open to student
participation

Respond in a timely, equitable, fair and preferably restorative way to incidents

The students have the responsibility to:

Share work and responsibilities and help each other when needed
Work together in various subgroups and teams and avoid destructive competition
Solve conflicts in a peaceful way, and if this does not seem possible, to as help of a staff member

If they see a conflict, bullying, or discrimination to be aware of their position of bystander and to
act in a way which helps end it
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e Reportincidents of bullying and discrimination

e Participate in the development of antibullying policy and other policies that are relevant for
students

e Know how the school implements democracy and how to participate in it
The parents/caretakers have the responsibility to:

e Be aware of the main guidelines of the antibullying plan and the school’s pedagogic intentions, and
be willing to cooperate on these

e Help their children with their responsibilities as mentioned above

e Reportincidents of bullying and discrimination in or around school they become aware of

e Work with the school to resolve incidents of conflict, bullying, or discrimination in or around school
The school work with the community to align some expectations notably:

e Share and built a community vision of prosocial and antibullying behaviour and a related pedagogy
used by community stakeholders who have contact with youth

o Work with the school to resolve incidents of conflict, bullying, or discrimination in or around school

6. Training strategy

The antibullying policy requires skills of all stakeholders in the school community. Training can involve
information sessions which educate about school policy, mechanisms and legal requirements. But it is more
important to have a clear program on how to create the needed commitment and skills. Commitment
through training can be created by engaging in a dialogue between staff, students and parents. Because
most stakeholders are used to deal with incidents, we recommend focussing such trainings on discussing
how to jointly solve difficult incidents and to use these discussions as a first step towards building
consensus and team-efforts on the strategy. Meanwhile, giving examples of effective elements and trying
these out in discussions, games and role-play will insert the notion of jointly ameliorating the quality of the

policy.

We recommend implementing a training on prosociality and antibullying at least once a year and in
addition extra training when introducing the new elements of an updated policy.

Our experience also shows that many school community members still think in rather outdated frames of
bullying, as if it is only about a (mean) bully, a powerless victim and that it can only be solved with stricter
monitoring and punishment. Training needs to inform staff and students about the effective elements of
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prosocial and antibullying policy. This includes explaining the group processes and social mechanisms that

drive bullying (group status, group position as initiator, types of bystander or victim, the crucial importance
of a supportive pedagogic culture and the disadvantages of punishment) and the alternative methods (like

supporting positive behavior and restorative methods).
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Step 3: Defining the procedures

The third step is to describe the procedures in a protocol, which make clear what needs to be done in what
order and who is responsible for it. If the school looks for a formal ISO-certification, each step in the
procedure(s) should be closed with a document proving the successful closure of that step. This way the
implementation of the procedures becomes transparent for external ISO-auditors.

This chapter will describe how the chosen measures and interventions are going to be implemented by
developing a diagram of steps and procedures to be followed and adding the detailed information on how
to proceed during these steps. The diagram also shows how the policy is periodically updated.

* What is done?
* Who is responsible?
* When is the step complete (documented)?

* What is done?
* Who is responsible?
* When is the step complete (documented)?

* What is done?
* Who is responsible?
* When is the step complete (documented)?

Some procedures we recommend having are:

1. How to set ground rules. This procedure can contain elements like how students and staff are involved
in this, how participation is translated into school-wide policy, how rigid or flexible rules are being
implemented, securing that rules are fair and equitable and does not give some school participants (like
teachers) more rights than other (like students) without objective reason.

2. How to introduce new students, their parents and new staff in the antibullying policy. This procedure
can contain elements like how to inform them, how to secure they agree with it, how to handle
protests opposing the agreements at a later time.

3. How to train staff and students in prosociality, combating bullying and discrimination. This procedure

can contain elements like how to assess the needs for training, how to develop of adapt training
programs to the actual needs, how to assess if the training had the desired impact, how to offer follow-
up training in case the initial training is not adequate.
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How to handle conflicts, bullying and discrimination. This procedure can contain elements like how to
signal and when to report incidents, how to assess what type of negative behaviour it is, how to decide
which strategy to choose, when to choose a restorative approach and when to revert to suspension or
punishment, which act or ritual closes the incident, when or how to keep an archive of incidents, how
to comply with GDPR/privacy-demands.

How to (re)design a prevention strategy. This procedure can contain elements like how to assess the
risks in the school population and context, how to develop and evidence-based plan with an expected
high impact, how to assess the impact of the strategy and underlying prevention programs.

How to (re)design the procedure for tailored interventions. This procedure can contain elements like
how to assess the specific background and problems of a student, how to make a personal plan for the
(coaching of) the student, how to engage the student in implementing the plan, how to assess the
progress of the tailored intervention. Inspiration and examples for this can be found in the Positive
Behaviour Support program and in the ABC-toolkit.

How to handle complaints. This procedure can contain elements like how and to whom make
complaints, minimum information in complaints, where the complainant can get (independent)
support, the steps and timeline of handling complaints, who decides about complaints, if and how
there is an appeal against decisions, a procedure to rehabilitate unjustly accused people.

How to (re)design sustainable quality school policy. All of the procedures mentioned before need to
be re-evaluated from time to time. The overall quality policy procedure of the school describes how
often a review of the entire school policy (or of the antibullying policy) will be done and which steps
will be taken. This certification procedure is a template for how this can be done for antibullying policy.
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Step 4: External assessment
EAN may offer an independent check of the quality of the procedures. The EAN auditors will check the
documentation of the school.

This part of the certification process was outside the scope of the ABC-project. EAN is working with ISO-
certification institute to develop a formal audit.

Step 5: Certification

According to Step 4, EAN will deliver an Assessment Report. The Report is divided into a public and an
internal version, including a categorization on levels from A to D, representing the levels of the achieved
commitment of the organization. The Report also includes recommendations for further improvement.

In order to obtain formal certification the organization asks an independent external certification body to
assess the conformity of the procedures against the requirements of a defined Antibullying Standard.

The certification body gives the organization feedback about potential deficits in the procedures and the
organization has a chance to take corrective actions.

The certification body reviews the updated procedures and grants the certificate to the organization.

EAN attempts, in the near future, to participate, on the one hand in the development of an Antibullying
System Standard, and on the other hand in the development of a relevant Certification Scheme.
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4. Handling sensitive data and results
During the Antibullying Certification Procedure, data are collected, and some results may be sensitive. It is

important to inform all stakeholder including parents and caretakers on the initiative for the procedure and
to outline how data will be handled. In addition, the General Data Protection Regulation (GDPR) requires
that the school protects privacy-sensitive data and collects active consent to use such data.

In this context we can make a difference between active consent and passive consent.

Active consent requires participants to sign a click a box to allow use of data within specific limitations, as
laid down in the GDPR or Privacy Statement of the school. Active consent is required by the GDPR for
privacy-sensitive information that potentially poses a risk to the well-being of the participant.

Passive consent means that you inform participants and allow them to withdraw from the data collection
or cooperation. Passive consent is commonly used by schools for routine activities that are part of the
quality policy of the school and where data do not pose a risk for individual participants.

Because most students in high schools are minors (under the legal age of consent), it is legally required to
ask permission also to the parents. This may constitute a major hurdle to ask active permission. In this
guide, we have suggested that data collection is done anonymously. This means that the risk or data leaks
is minimal for individual participants. Therefore, we advise schools to use a procedure of passive consent
for the assessment procedure. The school can inform the participants and the parents and to allow them to
withdraw their cooperation when they choose.

Way to ask passive consent

We advise to ask passive consent® by publishing an article on it in the school newsletter or to send a
personal letter to parents, students and staff. Sample articles and letters are provided as an annex to this
guide. Stress that all collected data are anonymous and that everyone is free to give their view without
repercussions. Offer the opportunity to file a formal complaint if participants feel these promises have not
been kept. Also offer parents the opportunity to exempt their child from participating in the survey or
interviews by making a request for this.

Anonymity

One way to secure anonymity is to consider in each step how to protect the anonymity and freedom to
speak without repercussions of all participants. When you make reports, list remarks without the names of
the participants who gave the comments.

3 |f the school intends to publish their survey results or interview results in a scientific magazine, we advise them to
work with a university and get permission on the research design by the university ethical committee. In this case,
active consent of legal guardians may be warranted, depending on the demands of the magazine and the ethical

committee. However, most schools will not be interested in a scientific publication.
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The surveys are anonymous, and the results are statistical averages and not individual views. Do not
attempt to link comments in the surveys to specific students or staff.

Controversial topics

During the piloting of the surveys, schools raised the objection that a school cannot ask questions about

sexual harassment, sexual abuse or lesbian, gay bisexual, transgender or intersexual (LGBTI) topics. Two

reasons were given: (1) if a school has information about sexual intimidation, it should be reported (this

may be a legal requirement), and (2) topics may be controversial and unacceptable for the “community”.

EAN agrees that when a school knows about specific cases of sexual harassment, it should act. However, in
the surveys of this procedure, information is collected anonymously, so the school in fact does not have
information about specific cases. The school may be concerned about the victims. Still, the victim will not
feel helped when the school breaches its commitment to keep the results anonymous. Such behaviour
would invalidate all replies on future surveys because it will be known that surveys are not really
anonymous. A solution may be to give respondents — when they fill in such questions — information on how
they can report abuse or discrimination in another way.

There is a growing development in European countries where right-wing and especially populist parties
attempt to censor schools to voice progressive opinions. For example, during our project, in Italy the
University of Bologna was accused by a populist party of publishing a textbook which is critical of populism,
in the Netherlands a populist party created a website where people could report “left wing teachers
indoctrinating students” and a left-wing politician talking with high school students to keep contact with
her constituency was accused of left-wing indoctrination. In several countries, fundamentalist Christian and
Muslim communities attempt to stop education about equality of LGBTI or immigrants and refugees. There
is an active movement in Europe to stop sexual education and especially sexual education that promotes
gender equality and free choice of relationships.

Because bullying is closely related to discrimination and an effective antibullying policy is not possible
without including attention to diversity and discrimination, the school needs to prepare for objections
against equitable attention for diversity. We offer a few suggestions on how to deal with objections
because some stakeholders may consider certain topics “too controversial”*:

1. As aschool, develop a clear view on how you think about diversity. It helps to define not only your
generic viewpoint (like “everybody is welcome and should feel safe”) but also your attitude
towards specific issues (like: how do you view disabled students that require more attention than
other students, are all cultures represented in your school equally appreciated, can a gay student
come out at school?). One good practice is a intercultural school who — after several years of
discussion — drew up a statement saying that all students were welcomed at school and treated
equal including boys, girls, people from different cultures, students with different abilities and

* These suggestions are an adaptation from a worksheet from the international GALE course “Sexual Diversity in

Schools” but can be used also for other aspects of diversity.
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LGBTI students. The school asked all students who registered for the school and their parents to
sign this statement and came back on it when there were objections to really implement diversity.
They decided to take the consequence if parents decided not to register their child due to this
statement. This was a “heavy” decision because the budget of the school depends on the number
of students.

2. If people come with objections, listen carefully and make clear you heard and understand them.
You can do this by summarizing and asking if you understood it well. This shows you are not
rejecting them but are open for a connection and dialogue about their concerns.

3. Keep appreciating what the person is striving for and achieving, even when it has nothing to do
with the controversial topic. Don't let your own mission (to stand for diversity) stand in the way of
building contact and connection between you and the person with objections. If the person
mentions good practices and they are interesting, ask if you can share them in the school. Build
connection and avoid getting in enemy-positions.

4. If the person mentions fears (a sign that they trust you to a certain extent), mention that they are
not alone in this because you have spoken to other stakeholders or schools dealing with similar
challenges. Many people want to stop attention to types of diversity that feels uncomfortable for
them and feel discriminated themselves because of this discomfort. For example, native parents
may feel threatened by immigrants or religious parents may feel threatened by LGBTI equality.
They may express their fear as anger rather than fear. Try to inquire for the underlying emotional
reasons of their objections, and to both diminish the discomfort while remaining strong on
attention and equality to all forms of diversity.

5. Acknowledge that many schools do not want to engage with the controversial topic because they
fear critical feedback or even attacks of students, parents or authorities. Express that you
recognize this, but that the school takes the viewpoint that making a topic taboo by ignoring it,
limits the capacity of the school to deal with real problems. Ask if you can engage in a dialogue
about how to solve real school problems and discuss how to avoid or minimize risks.

Denial and fear

The results of the different steps may be surprising or even controversial. It is common that students give
different views on school policy then staff or management, and sometimes such differences may be
shocking at first, especially when the school never had internal dialogue on these issues. Such shock may
easily result in denial by some staff or by the management. Be prepared for his. We advise to consider
different views and criticism as interesting food for thought, and possible triggers for improvement, rather
than to be afraid of it.

Some schools may consider less favourable results of the assessment as a threat to the image of the school.
This can be real or imagined. We advise to carefully consider how to handle this. If the procedure results
show a need for improvement, the priority should be to develop ways to do this. When the steps for

48



**x Co-funded by the
i Erasmus+ Programme
of the European Union

* %

* 4 *

improvement are clear, it is easier to communicate about it to stakeholders or externally. No school is

perfect, there is always room for improvement, and openness for improvement is proof of the self-learning
quality of the school.

The school can also decide that external communication is not warranted or should be done carefully
without disclosing all the detailed data. This may be useful when a counterproductive backlash is expected.
However, we would advise the school to attempt to be transparent. The aim is to create commitment and
cooperation on the antibullying policy. Transparency supports such cooperation while hiding facts may
create mistrust. Hiding data can even lead to an escalation of distrust when such data are leaked.
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ANNEX 1 - SELF-ASSESSMENT CHECKLIST

Introduction
The list is divided in 4 sections: pedagogical culture, prevention, early intervention and response. Each
section contains a few items to check the quality of the antibullying/prosocial policy.

Each check-item has a “level” question that determines part of the final score. The scoring mechanism of
the checklist is based on the level of commitment in a school because we believe that the level of
commitment to prosocial and antibullying policy is the key to effective and sustainable strategies. At the
end of this annex, there is a one-page summary scoring form.

We suggest that each level can be given up to four coloured stars depending on the commitment to
diversity in the school. A red star is awarded when the school adequately considers male/female
differences, a green star is awarded when commonly accepted protection of social exclusion grounds like
disability, race, culture and religion are adequately considered, a blue star is awarded when more
controversial protection against social exclusion, like poverty, refugees/Roma/Sinti are adequately
considered, and a pink star is awarded when Lesbian, Gay, Bisexual, Transgender and Intersex (LGBTI)
students are adequately considered.

Each level question is preceded by some “preparatory questions” which are meant to check if schools have
some measures in place and to trigger the discussion in the school management and among the rest of the
school community.

A. Pedagogical culture

The “pedagogical culture” refers to how the school is aware of how the school culture influences prosocial,
less social and bullying behavior, and how it attempts to organize a pleasant, supportive and stimulating
environment for learning, including social learning. Without such a positive culture, specific measures or
campaigns will fall onto cold ground.

1. Monitoring school safety

When a school knows what is happening, it has a better starting-point to improve aspects that are not yet
perfect. We consider that there is always something to improve. In this context, we would like to refer to
the Competence Quadrant of Maslow. People or organizations can go through 4 phases of (in)competence.
Often people are not aware of their incompetence is certain area. In this phase it is necessary to do
awareness work. When people become aware of a challenge, they become “consciously competent” which
is a motivator to improve. In this phase, people want to learn and innovate. After a while, this results in
people becoming “consciously competent”, they become good at what they do and are explicitly aware of
this. In this phase is it important to remain vigilant and not to fall into complacency. Ultimately, the
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competence becomes a routine and the explicitness wanes. This leads people in a phase of “unconscious
competence”. In this phase it is important to keep alert and make it a part of the routine quality systems to
periodically review the situation. The risk is that this phase shifts gradually into “unconscious
incompetence” again.

Competence Quadrant of Maslow

Unconsciously competent Unconsciously incompetent
Consciously competent Consciously incompetent

—

In sum, quality policy can be seen as a continuous cycle of shifting competences. Monitoring research helps
to keep alert and analyse and find solutions for each of these phases.

Preparatory questions:

[1 Does the school do a periodical survey to measure the school safety and motivation of students to
learn? (yes — not sure — no)

[1 Does the school do a periodical survey to measure the school safety and comfort of staff? (yes —
not sure — no)

[1 Are unpleasant behavior or attitudes towards specific minorities included in the surveys? (yes — not
sure — no)

[1 Does the school have a system to record unpleasant incidents? (yes — not sure — no)

[J  Who can report incidents to the system? (management, staff, students, parents)

[1 Do you have the impression the incident record system offers a representative view of incidents
that reflect the safety in school? (yes — not sure — no)

[J Are sexist, racist, antisemitic, Islamophobic, xenophobic, homophobic and other exclusionary
behaviours adequately reported? (yes — not sure — no)

[J Are the results of these surveys discussed with the staff? (yes — not sure — no)

O

Are the results of these surveys discussed with the students? (yes — not sure — no)
[1 Are the results of these surveys discussed with the parents/caretakers of students? (yes — not sure
- no)

LEVEL defining question:
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1. To what extent is the school community aware of the school safety and motivation of students to
learn?

Level A: Most of the parents, students and staff
Level B: Most of the students and staff

Level C: Most of the staff

Level D: The management and a few staff

Level E: A few individuals but not the management

2. Vision on school safety

Antibullying policy is not just a set of separate measures or programs, not is it a question of applying some
“tricks”. Like a good recipe, it is a combination of things. A key element is that all stakeholders in the school
need to feel that they are part of this recipe, that they “co-own” the policy. This co-ownership expresses
itself in a joint vision of what a prosocial environment is, and how you are motivated to learn there.

Preparatory questions:

[1 Does the school have a vision document? (yes — not sure — no)
[1 Does the vision document have a positive outlook, rather than a negative perspective? (yes — not

sure — no)
[1 Does the document adequately express what school safety is? (yes — not sure — no)
[1 Does the document adequately express why and how the school is a motivating environment to
learn? (yes — not sure — no)
[1 On what level of participation has the vision been developed with staff? (yes — not sure — no)
[1 On what level of participation has the vision been developed with students? (yes — not sure — no)
[1 On what level of participation has the vision been developed with parents? (yes — not sure — no)
[ Is the vision distributed well among all stakeholders (management, staff, students,

parents/caretakers) (yes — not sure — no)

LEVEL defining question:

2. To what extent does the school have a joint vision on school safety and motivation of students to
learn?

Level A: Most of the parents, students and staff
Level B: Most of the students and staff

Level C: Most of the staff
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Level D: The management and a few staff

Level E: A few individuals but not the management

3. Prosocial and antibullying strategy

A strategy is an overview of the general choices the school makes to promote prosociality and antibullying.
It gives a description of the current situation of the school, goals for the next few years and general
perspectives and solutions to reach those goals. The strategy can refer to specific measures, procedures
and programs. A school policy/strategy becomes more effective when more stakeholders have been
involved in its development and maintenance in a participatory way and when they are more committed to
it, this is true within the school but also in view of a community approach.

Preparatory questions:

[J Does the school have a definition of desired (pro)social behaviour? (yes — not sure — no)

[J Does the school have a clear view what constitutes optimal and desirable behaviour, behaviour
that depends on the context, undesirable and unacceptable behaviour? (yes — not sure — no)

[J Does this view include behaviour online? (yes — not sure — no)

[1 Does this view include structural forms of exclusion or discrimination? (yes — not sure — no)

[1 Does the school have a definition of “bullying”? (yes — not sure — no)

[1 Does this definition distinguish between teasing, bullying, harassment and discrimination? (yes —
not sure — no)

[ Is there attention to different forms of sexual harassment or intimidation? (yes — not sure — no)

[1 Does the school have clear starting points to promote prosociality? (yes — not sure — no)

[1 Does the school have clear general directions for dealing with unpleasant behaviour? (yes — not
sure — no)
[ Isthere an ongoing discussion between students, staff and parents on this? (yes — not sure — no)

LEVEL defining question:

3. To what extent does the school have a joint strategy to promote safety and motivation of students to
learn?

Level A: Most of the parents, students and staff
Level B: Most of the students and staff

Level C: Most of the staff

Level D: The management and a few staff

Level E: A few individuals but not the management
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B. Prevention
“Prevention” refers to more specific measures and programs to promote prosociality and antibullying.

4. Ground rules
Research shows that starting the year with setting prosocial rules and creating safe groups are essential in
creating safer schools.

Preparatory questions:

Does the school organise that students get acquainted with each other? (yes — not sure — no)
Does the school organise a process of group building in classes? (yes — not sure — no)
Do the group building processes result in trusting and cooperating classes? (yes — not sure — no)

O O a o

Does the school organise discussions about ground rules for social behaviour in classes? (yes — not
sure — no)

O

Is it a school routine to compliment students with accomplishments? (yes — not sure — no)

O

Is it a school routine for staff to be careful with teasing students who may perceiver this as

offensive and degrading? (yes — not sure — no)

[1 Does the school discuss the ground rules for students and staff in the staff team? (yes — not sure —
no)

[1 Arethe ground rules adapted each year? (yes — not sure — no)

[1  On which level of participation are the ground rules decided? (non-participation, information,
consultation, engagement, representative democracy, youth control)

[1 Is everybody in and around the school informed about the ground rules? (yes — not sure — no)

LEVEL defining question:
4. To what extent does the school agree on ground rules for social behaviour?
Level A: Most of the parents, students and staff
Level B: Most of the students and staff
Level C: Most of the staff
Level D: The management and a few staff

Level E: A few individuals but not the management
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5. Dialogue on bullying and harassment
Explaining to students and discussing what bullying is and how group processes work and can be handled
can also help, but it needs to be embedded in a longer-term spiral curriculum and integrated in the school

system and routine in a sustainable way to be effective. This item includes training for staff and
participatory lessons for students.

Preparatory questions:

[J Does the school have one or more explicit programs to promote and support prosocial behaviour?
(yes — not sure — no)

[J Does the school have one or more explicit programs to prevent unpleasant behaviour and bullying?
(yes — not sure — no)

[J Does the school have one or more explicit programs to prevent social exclusion and discrimination?
(yes — not sure — no)

[J If you answered yes on the previous question, do your programs include attention to specific needs
based on sex/gender, disability, race, culture, religion, poverty, Roma, LGBTI?

[1  Which of the programs have been developed or selected by whom (compare with the participation
ladder: (non-participation, information, consultation, engagement, representative democracy,
youth control)?

[J Are the programs mentioned single lessons or short projects, or part of a spiral curriculum
(systematic and evolving education through the available school years and in different subjects)
(yes — not sure — no)

LEVEL defining question:
5. To what extent does the school discuss how to prevent bullying and harassment?
Level A: Most of the parents, students and staff
Level B: Most of the students and staff
Level C: Most of the staff
Level D: The management and a few staff

Level E: A few individuals but not the management

C. Response

“Response” refers to how the school deals with unpleasant incidents. Incidents will always occur, because
students are in a development and learning process, staff is more of less experienced and students or staff
may differ in opinion which may result in conflict. Most of these incidents are relatively easily solvable in a
positive and supportive school environment by a specific set of measures with which most the school
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community actors agree. These items are about these relatively easy to solve incidents. Most of them are
based on research on what are shown to be effective elements of antibullying policy.

6. Stopping obstructive behaviour or violence

Research shows that punishment does not work well to promote prosocial behaviour or even to correct
unpleasant behavior. It mainly serves to scare students or staff into a certain behaviour pattern, but only as
long as the behaviour remains strictly monitored. One of the side-effects of punishment is that people who
want to engage in potentially punished behaviour, will do this when there is no supervision. This is why
most unpleasant behaviour in schools takes place in unsupervised areas outside the school building, in
toilets or in hallways when teachers are not there. Despite this evidence, a lot of people still think that
punishment serves justice and is an effective tool to force people into acceptable behaviour.

Removal of students from class, or even temporarily or permanent of school can be used in three ways: as
punishment, as cooling-off period (time-out) and to create space for pedagogical intervention. Removal as
punishment often does not work because the perpetrator will enjoy the free time or feels unjustly excluded
and may get angrier. The two last objectives are not punishments. A time-out without a task to reflect and
come with proposals for improvement is wasted time. Space for pedagogical intervention needs to be
really filled with a sensible and motivating intervention for it to work.

In surveys among students, students often complain that they think punishment often delivered unfair and
in different ways by staff. They also often feel that they cannot protest unfair punishment.

Preparatory questions:

[1 Does the school use punishment to scare students into compliance with ground rules? (yes — not
sure — no)

Does the school use punishment for other goals (yes — not sure — no). If yes, which goals?

Are there explicit rules and guidelines for punishment (yes — not sure — no)

Are formal punishments carried out equally by all staff (yes — not sure — no)

Is removal from class and from school bound by specific rules? (yes — not sure — no)

O O 0o g O

Is removal from class or from school accompanied with pedagogical interventions? (yes — not sure —

no)

[1 Do staff punish students in more informal ways (put-downs, denigrating comments, silencing) (yes
— not sure — no)

[1 Does the school have effective ways to stop students when they engage in obstructive behaviour
(that makes lessons difficult) or in violence? (yes — not sure — no)

[1 Do the students feel that the staff is offering justice and equal treatment when stopping

obstructive behaviour or violence? yes — not sure — no)

LEVEL defining question:
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6. To what extent does the school understand the drawbacks of punishment and support more effective
alternatives?

Level A: Most of the parents, students and staff
Level B: Most of the students and staff

Level C: Most of the staff

Level D: The management and a few staff

Level E: A few individuals but not the management

7. Restorative approach

With this item we refer to a “no-blame” and to a “restorative approach”. Not blaming perpetrators of
unpleasant behaviour but to attempt to correct their social mistakes by coaching them towards more
prosocial behaviour is called a no-blame approach. This approach makes it easier to engage them in
constructive solutions. A restorative approach is an extension of the “no-blame” perspective. It looks to
coach people who made social mistakes by involving their environment in joint solutions; other students,
parents.

Preparatory questions:

[1 Does the school have a “no-blame” perspective? (yes — not sure — no)
[1 Does the school have a restorative approach (yes — not sure — no)

LEVEL defining question:
7. To what extent does the school support a restorative approach?
Level A: Most of the parents, students and staff
Level B: Most of the students and staff
Level C: Most of the staff
Level D: The management and a few staff

Level E: A few individuals but not the management

8. Procedures to handle incidents
It helps the consistency of handling incidents by staff when the school has a clear procedure for this. This
also helps students to understand mechanisms and to act themselves or to cooperate with school
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procedures. Procedures can range from simple guidelines for students on how to deal with conflict to more
elaborate formal procedures. For example, in the Positive Behaviour Support programme, students are
taught to react to unpleasant behaviour in 3 simple steps:

1. STOP: say stop this, | don’t like it
2. WALK: if it goes on, walk away
3. TALK: if it still goes on, ask for help

A complex institute like a school also needs more precise agreements on how to handle issues that have
strategic or legal consequences. These should be well documented and available to all stakeholders.

Preparatory questions:

[1 Does the school have guidelines for students on how to deal with conflict? (yes — not sure — no)

[J Does the school have guidelines for staff on how to deal with conflict, unpleasant behaviour or
transgressions of ground rules? (yes — not sure — no)

[1 Does the staff implement these guidelines consistently? (yes — not sure — no)

[1 Does the school deal differently with one-off incidents and repeated incidents? (yes — not sure —
no)

[1 Does the school take hate-motivated behaviour into account when dealing with incidents? (yes —
not sure — no)

[1 Does the school consider hate-motivated behaviour hate-motivated based on the opinion of the

perpetrator, of the victim or of the intervening staff? (perpetrator — victim — intervening staff)

Does the school have a complaint procedure? (yes — not sure — no)

Does the school have a counsellor to support complainants? (yes — not sure — no)

Is everybody in and around the school aware of the complaint procedure? (yes — not sure — no)

Does the school have a rehabilitation procedure for unjustly accused persons? (yes — not sure — no)

Does the school have a Data Protection Policy? (yes — not sure — no)

O 0O ogooagao

Does everybody in and around the school have access to the Data Protection Policy? (yes — not sure
- no)

LEVEL defining question:

8. To what extent does the school have clear procedures to handle incidents?
Level A: Most of the parents, students and staff
Level B: Most of the students and staff
Level C: Most of the staff

Level D: The management and a few staff
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Level E: A few individuals but not the management

D. Tailored interventions

“Tailored interventions” refers to how to handle incidents that occur repeatedly and become a pattern that
must be corrected. Pattern of negative behavior can either be seen in individuals (triggered by personal
trauma or pattern, problems at home etc.) or because of more structural negative social interactions, like
cultural and social exclusion and discrimination.

9. Repeated unpleasant behaviour

Students who regularly cross the line of acceptable behaviour can have different reasons for this. It is
usually necessary to analyse their behavior and to develop a specific coaching plan for such students. The
Positive Behaviour Support program describes in detail steps a school can take to do this effectively.
Elements in this approach are:

- Toinvolve the student and find out what (s)he wants

- To formulate not only final solutions, but also small steps towards it that the student can handle

- To monitor and reward the small steps taken by the student

- Organise support of parents, fellow teachers and some students

- To be efficient as staff in organizing this support process and both dedicate enough time to it, but
at the same time not drain your energy on it

External expertise or support by a psychologist may be of help.

Preparatory questions:

[1 Does the staff view repeated “offenders” as problems or as teens in need of help? (problems —
need of help)

[1 Do the teachers feel equipped to coach repeat offenders? (yes — not sure — no)

[1 Are there specialists in or around the school that can organise systematic coaching of repeat
offenders? (yes — not sure — no)

[1 Are repeat offenders coached with a restorative approach? (yes — not sure — no)

[1 Does the school use (temporary or permanent) removal of students to protect others of dangerous
behaviour? (yes — not sure — no)

[1  When does the school involve the police or justice department?

[ Isit clear to students and parents when authorities outside school are being involved? (yes — not
sure — no)

LEVEL defining question:
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9. To what extent does the school have a joint approach of dealing with repeated incidents?
Level A: Most of the parents, students and staff
Level B: Most of the students and staff
Level C: Most of the staff
Level D: The management and a few staff

Level E: A few individuals but not the management

10. Structural exclusion and discrimination

The school is not an island and usually has to deal with a number of negative influences that come from
parents, the community or part of the community, or from national and international developments. In a
globalizing world, a mass shooting in a mosque or school can resonate across the world. Populist and fascist
view can influence social processes ins school. Local political or religious views and norms can stimulate
both inclusion and exclusion. This item is about how to deal with those issues.

Preparatory questions:
[J Does discrimination of sex/gender, disability, race, culture, religion, immigration, poverty, Roma,
and LGBTI play a role in your school? (yes — not sure — no)

You can answer the following questions generally, but it would be even better if you answer them
separately for each mention group because prejudices and biases may differ strongly (see scoring matrix on
the next page).
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Scoring matrix for assessing attention to diversity

Yes =+, Not sure =?, No = -

Questions gender | ability | race culture | immi- poverty | Roma | LGBTI
or gration
religion

Does this exclusion play
in your school?

Is staff aware of this?

Is staff willing to act
against it?

Are students aware of
this?

Are students willing to
act against it?

Is the exclusion
supported by powerful
social-political forces?

Did you make an
analysis on how to
effectively combat this
exclusion?

Do you offer specific
support and restorative
coaching to victims,
perpetrators and
bystanders?

LEVEL defining question:
10. To what extent does the school have a supported strategy to handle exclusion mechanisms?
Level A: Most of the parents, students and staff
Level B: Most of the students and staff
Level C: Most of the staff
Level D: The management and a few staff

Level E: A few individuals but not the management

61



*

K' s Co-funded by the
B * Erasmus+ Programme
of the European Union

* o x

Summary assessment table

This table can be used for discussion in the management team. Each management member can mark the column according to the level
they assess the statements on. Think or make a note on why an item is scored; the “preparatory questions” in the checklist can help to
prepare this assessment. In the management team, a discussion can be held by comparing the scores on each item and attempting to
agree on a joint level. The choice of a level automatically leads to the suggestion to set an objective to go to the next level. Again, the
“preparatory questions” about concrete measures and interventions can help to make the objectives for improvements more concrete.

almost +most
no-one managers staff +students +parents

Pedagogic culture

1. To what extent is the school community aware of the school safety and
motivation of students to learn?

2. To what extent does the school have a joint vision on school safety and
motivation of students to learn?

3. To what extent does the school have a joint strategy to promote safety and
motivation of students to learn?

Prevention

4. To what extent does the school agree on ground rules for social behaviour?

5. To what extent does the school discuss how to prevent bullying and
harassment?

Response

6. To what extent does the school understand the drawbacks of punishment
and support more effective alternatives?

7. To what extent does the school support a restorative approach?

8. To what extent does the school have clear procedures to handle incidents?

Tailored interventions

9. To what extent does the school have a joint approach of dealing with
repeated incidents?

10. To what extent does the school have a supported strategy to handle
exclusion mechanisms?

Totals (count marks in each column)

Average: (divide total by 40) k
i

The number of scores in each column gives an indication

Possibly add diversity plusses/stars on which level the school is. An average level can be

to each question: 1=gender, calculated by counting the total score and dividing it by

2=race/culture, 40. The result is a percentage: less than 20% points at
level E, 20-40% to level D, 40-60% to level C, 60-80% to | 62

level B, 80-100% to level A.

3=poverty/immigration/Roma,
4=LGBTI
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ANNEX 2 - TEMPLATE FOR AN ANTIBULLYING PLAN

Mission statement

Enter a statement of purpose that outlines the key beliefs or principles about bullying behaviour and the
aims of the school on which this antibullying plan is based.

Pedagogic culture

Explain the understandings the school has reached about bullying behaviours that captures all forms of
bullying, including cyberbullying

What is considered to be bullying behavior (we can give examples on that. Example: three friends who
make jokes about the sexual orientation of one of the three).
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What school believes about this behaviour?

What are the steps that school follows in order to recognize and stop bullying?

Explain the understandings the school has developed about the individual and shared responsibilities of
students, parents, caregivers and teachers in preventing and responding to bullying behaviour
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Detail the strategies the school will implement to maintain a positive climate of respectful relationships
where bullying is less likely to occur

Prevention

Detail the strategies and programs the school will implement for bullying prevention.

Detail how the school is embedding prosocial and antibullying messages into each curriculum subject and
in every year level
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Response

Detail the strategies your school will implement to empower the whole school community to recognise and
respond appropriately to bullying, harassment and victimisation and behave as responsible bystanders.

Detail the procedures for reporting incidents of bullying at your school. Detail how these procedures will be
publicised to your school community.

Detail the procedures and timeframes that your school will implement when an incident of bullying is
reported to the school.
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Detail the processes that will be used at your school to match planned combinations of interventions to the
particular incident of bullying.

Detail the strategies and programs your school will implement to support any student who has been
affected by, engaged in or witnessed bullying behaviour.

Explain the school’s plans for providing regular updates, within the bounds of privacy legislation, to parents
and caregivers about the management of bullying incidents that have been reported to the school.
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Explain the school’s procedures for reporting incidents involving assaults, threats, intimidation or
harassment to the relevant authorities.

Explain appeal and rehabilitation procedures.

Detail the strategies the school will use to identify patterns of bullying behaviour. Explain how the school
will respond to such patterns.
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Detail how your school will promote and publicise this antibullying plan including how it will be made
widely available to the school community.

Detail how school will monitor and evaluate the effectiveness of its antibullying plan.

Explain how your school will report periodically to the school- and wider community on the effectiveness of
the antibullying plan.
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Explain how and when your school will review this the antibullying plan with the school community.

Tailored interventions

Is there any specific mechanism in your school, in order to recognize students that are more likely to be
bullied by others, or being the bullies?
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What is the procedure to handle more complicated problems and students with challenges that require
more than average attention?

How does the school secure the full inclusion of minorities? Think of sex/gender, disability, race,
culture, religion, immigration, poverty, Roma, and LGBTI

Additional Information

Enter here contact information for appropriate support services.

Development team

Enter the names and positions of each member of the school team that developed the plan.

Comments of stakeholders
Enter comments from the principal as the leader of the school team that developed the plan.
Enter comments from other staff, students or parents.

Enter comments from community members around the school.
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ANNEX 3 - TEMPLATES FOR INFORMATION/CONSENT LETTERS

In chapter 4 we discussed the rationale of consent. Here we give examples of an article for the school’s
newsletter and for letters to parents, staff and students.

Article for newsletter/letter to parents
Title: School will review antibullying policy

After having our current antibullying policy for 3 years, the school thinks it is time to review the policy to
see if it needs to be updated. We have chosen to do this according to the Anti Bullying Certification (ABC)
procedure which was developed by the European Antibullying Network (EAN). This procedure ensures
everybody in school will have a say in what the new policy will look like.

In June, we will ask students and teachers to fill in a survey on bullying. The survey will not only ask about
bullying, but also about other forms of unpleasant behaviour and about positive behaviour, about different
forms of discrimination, about self-esteem and about what possible improvements.

In November, we will organize a review of the school’s policy by students. A small group of students will get
the survey results, interview other students and discuss improvements. They will give their report to the
principal and will be asked comments during each of the next steps.

In January, we will organize a teacher’s workshop to review the survey results, to discuss the
recommendations by students and to decide what teachers need to help improve the policy. The principal
also gets their report.

In March, the management team will review all the recommendations and analyse what we need to
improve. We hope and think we do well, but improvement is always possible. The principal will draft the
proposal to update the antibullying policy, and after final feedback of students, staff and parents in the
school council, the management team will decide. The new policy will be implemented in the academic
year afterwards.

All the surveys and discussions are anonymous, and anyone can make comments without fear of their
position. Still, if you think your child should not take part in this procedure, you can decide to not let them
take part. Just let us know, then we will not involve your child in the activities of this procedure.

Do you want to know more? Please contact Ms. Ready, the ABC-procedure coordinator.
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Letter to staff

After having our current antibullying policy for 3 years, the school thinks it is time to review the policy to
see if it needs to be updated. We have chosen to do this according to the Anti Bullying Certification (ABC)
procedure which was developed by the European Antibullying Network (EAN). This procedure ensures
everybody in school will have a say in what the new policy will look like. In this letter we give some dates
you need to note in your agenda.

In June, we will do take surveys among students and teachers. Please adapt your teaching schedule to
allow the students to fill in the survey, which takes about one lesson period. Students are allowed to refuse
to fill in the survey. Make sure you have a work assignment so these students have something to do.

[J Roster: Classes 1a, 1b, 1c on 1 June first period (etc.). The survey will be filled in on paper/digitally,
the link is {link}.
[J Please fill in the teacher survey {link} before 30 June.

In November, we will organize a review of the school’s policy by students. Ten students will get the survey
results, interview other students and discuss improvements. They will give their report to the principal and
will be asked comments during each of the next steps.

[1 The student’s review is on 15 November. Room 212 will be reserved for the review group all day.
Note that the review group can walk around the school on their own that day. They may come into
your class and ask one or two students to be interviewed for about 15 minutes, after which they
will return in class. Two weeks before, we will inform you if one or two of your students will be
assigned for participation in the review group, which means they are not attending lessons that
day. {If the management is also choosing the students who will be interviewed:} We will also inform
you about which students will be interviewed and during which period they will be invited for the
interview.

In January, we will organize a teacher’s workshop to review the survey results, to discuss the
recommendations by students and to decide what teachers need to help improve the policy.

[1 The teacher workshop will be on 15 January. The management team will select which teachers
should take part in this workshop. This will be clear by 15 December and you will be informed what
happens with the lessons you are normally given that day. If you are not selected, but would like to
take part, contact Ms. Ready, the ABC-procedure coordinator.

In March, the management team will review all the recommendations and analyse what we need to
improve. We hope and think we do well, but improvement is always possible. The principal will draft the
proposal to update the antibullying policy, and after final feedback of students, staff and parents in the
school council, the management team will decide. The new policy will be implemented in the academic
year afterwards.
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All the surveys and discussions are anonymous, and anyone can make comments without fear of their
position. Still, if you think do not want to take part in this procedure, let us know, then we will not involve
you.

Do you want to know more? Please contact Ms. Ready, the ABC-procedure coordinator.

Letter to students

After having our current antibullying policy for 3 years, the school thinks it is time to review the policy to
see if it needs to be updated. We have chosen to do this according to the Anti Bullying Certification (ABC)
procedure which was developed by the European Antibullying Network (EAN). This procedure ensures
everybody including the students will have a say in what the new policy will look like.

In June, we will ask you to fill in a survey on bullying. It is anonymous so nobody will know what you
answered on the questions. Still, you can refuse to take part. If you do, you will get an extra work
assignment during that lessons period.

In November, we will organize a review of the school’s policy by students. A group of 10 students will get
the survey results, interview other students and discuss improvements. They will give their report to the
principal and will be asked comments during each of the next steps. Do you want to be part of this Review
Group? Please express your interest to Ms. Ready, the ABC-procedure coordinator.

In January, we will organize a teacher’s workshop. They will also give recommendations to the principal.

In March, the management team will review all the recommendations and analyse what we need to
improve. The principal will draft the proposal to update the antibullying policy, and after final feedback of
students, staff and parents in the school council, the management team will decide. The new policy will be
implemented in the academic year afterwards.

Do you want to know more? Please contact Ms. Ready, the ABC-procedure coordinator.
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ANNEX 4 - TEMPLATES TO REPORT ON THE REVIEWS

3.1 Template for survey report

This text gives a template for chapters and suggested texts to quickly draft a survey report. Because each
report will be different, you have to fill in the {results}, impressions and recommendations yourself of
course. In italics, we give some {optional} suggested results/impressions because we think there type of
results may be quite common for many schools.

Introduction

This survey aims to provide basic data on the safety of our school and recommendations for improvement.
In drawing up these conclusions we avoided to give value judgments. We do not have nationally
comparable figures and therefore cannot say whether certain percentages are lower or higher than an
average.

The conclusions consider that our school is {special features of the school}.

1. Self confidence

On average, xx% of students seem to have a positive image of themselves and on average xx% have a
negative image. Xx% of the students doubts whether they have a positive self-image.

xx% on average does not agree that they are assertive.

These figures give the impression that {conclusion}. It is recommended to {recommendations}.

2. Experience of safety

We asked students how they feel at school and xx% say they feel {most mentioned emotions}. The teachers
mostly often think that the students feel {most mentioned emotions}.

Approximately xx% of the students are uncertain about the safety at school to be open and yourself. The
teachers think {...}. When looking at specific places in school, it appears students find {spaces} most unsafe.
In some environments direct, rough or violent behavior is more accepted or "normal" than in other
environments. We therefore asked students if they think that negative behavior contributes to an unsafe
atmosphere. xx% thinks it does, this also means that xx% it does not. {conclusion “rough” school culture or
not}.

We asked students why they feel safe. About xx% of the students scored {results}. The school staff actions
scored {much/similar/slightly higher/lower} than those of fellow students. Teachers think {results}.

The overall impression is that {conclusion}. It is recommended to {recommendations}.
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3. The level of unpleasant behavior in school

We have asked teachers if there is a shared understanding about how bullying occurs at school, and if the
staff has the same language to describe pleasant or unpleasant behavior. The teachers think {results}.
Students experience an average of xx% of students' unpleasant behavior, xx% experience unpleasant
behavior by teachers (especially {results}) and xx% experience unpleasant behavior online. We specifically
asked about 29 forms of unpleasant behavior. In the table, we present the combined scores on the
frequencies “a few times a month”, “a few times per week” and “every day”, which is the way the
international PISA-research report (2015) defines “frequent bullying”.

{Insert table with results on question about unpleasant behaviours}

Most students assume that they {results: lack of types of unpleasant behaviour}. However, a part says that
they experience at least monthly that they {results: unpleasant behaviour experienced by sizeable
minorities}.

Only x students (xx% of the answering students) indicate that they regularly annoy others. {Optional} but it
is striking that about {fraction} (xx%) of the students do not answer the question on their own negative
behavior. It also appears that the students who do answer these questions, do not have a clear idea why
they sometimes do unpleasant things.

Teachers think that unpleasant behaviour {often/rarely} occurs, and especially to students with {reasons for
bullying}.

The overall impression is that {conclusion}. It is recommended to {recommendations}.

4. The level of unpleasant behavior online

Nearly {fraction} of the students (xx%) experience unpleasant behavior online, but xx% thinks that this does
not matter for the relationships between students at school. Approximately {fraction} of the students
thinks that the school should play a preventive role in this, especially in {main result} (xx%) and {main result
2} (xx%). Approximately xx% of the students are unpleasant online themselves (optional sometimes).
Almost all teachers find it important that the school does something against unpleasant online behaviour,
but x out of xx (xx%) think this is difficult for the school.

The overall impression is that {conclusion}. It is recommended to {recommendations}.

5. Backgrounds of unpleasant behaviour
The students think the most important reasons to be treated negatively are that {results}.
{Optional:} Xx% of the students do not complete the questions about {result}.

The teachers think that most forms of unpleasant behavior occur {options:} "sometimes" or "often", but
{optional:} they think forms of discrimination (country of origin, religion, LGBT), occur only "once or twice"
or "never". It may be that there is a blind spot among our teachers.
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The overall impression is that {conclusion}. It is recommended to {recommendations}.

6. Help to overcome unpleasant behaviour

We have asked who helps when you are approached in an unpleasant way. Fellow students help {optional:}
little. Most help comes according to students of {result} {Optional:} but still, according to 43-44% of the
students, a mentor or teacher “rarely or never” helped.

{Optional:} It is striking that there are many students (xx%) who say that the antibullying policy is not
implemented or that they are uncertain about whether it is. This may indicate that the policy is not
consistently applied by teachers. The teachers themselves also seem to be divided about this.

We asked teachers which of their competences could be improved. According to most, {results}.

We asked the teachers about 9 types of measures they take to prevent unpleasant behavior. According to
them, {optional:} most of the measures in the arsenal are often or very often carried out. Talking about
social inequality, talking about identities and cultures and group discussion to solve problems are a bit less
common, according to the teachers.

We also asked about the pedagogical vision of teachers on student participation. The answers give the
impression that the students are monitored {optional: fairly tight/very little} and that teachers have
{high/little} confidence that students will participate as independent educational participants. {Optional:}
Student participation in creating a prosocial environment is an essential part of an effective social safety
policy, so this is a point that should be looked at.

We also asked teachers about the extent to which they know the school antibullying policy and implement
it jointly as a team. {Results}. {Optional:} The teachers generally support the school's antibullying policy, but
some think it is not always effective. Some teachers doubt the depth of the policy and whether
“prosociality” is leading in rather than just antibullying.

According to the teachers, the parents are involved {result: in a limited way/sometimes/often/always}.
{Optional:} in a limited way in the antibullying school policy. If this happens, it is mainly with support to
{result}. More than {fraction} of the teachers think that the parents do {not} support the school's actions to
combat bullying. {Optional:} Especially in situations where children are not always well supported at home,
this is a point of attention.

The overall impression is that {conclusion}. It is recommended to {recommendations}.

7. Priorities of students and teachers for improvement

The support of students for specific improvements is between xx and xx%. According to them, tackling
{types of unpleasant behaviour} should get more attention in an updated antibullying policy. {Optional:}
The students think that the more violent negative behaviours have priority to tackle. These are issues like
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{types of unpleasant behaviour}. {Optional:} Still, students are not unified in their opinions on this because
their scores on priorities are not evenly distributed.

The teachers find all forms of unpleasant behavior important to tackle. {Optional:} However it is striking
that many students report that they are {types of unpleasant behaviour} by a teacher, and that teachers do
not think these behaviours are "very important" but only "pretty important".

Xx% of the teachers are certain that the team is in line with these priorities.

The overall impression is that {conclusion}. It is recommended to {recommendations}.

8. Recommendations

Here we offer a summary of the recommendations.

{copy recommendations in a numbered list}
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3.2. Template for student review report

First brainstorm
{summary comments of students after initial exchange}

Questions and responses on current policy
{Questions and comments of students and after getting information about the current policy}

Impressions students from the interviews

{general impressions)

{overview statistics and list of comments}

{possibly: comparison of results with survey results}

Discussion needs to update policy
{a short summary of how the discussion went:

- Brainstorm positive and negative points
- Priorities and why priorities were set
- Discussion towards recommendations}

Recommendations
{list of recommendations, where needed with explanation about how to implement them}
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3.3 Template for staff review report

Comments on bullying
{comments and questions after a general trigger video on bullying}

First responses on recommendations
{summary comments of staff after initial presentation of the survey results and student recommendations}

Results from workshops

{general impressions)

{overview specific comments and recommendations}
Template:

Topics -» action by: | Managers Staff Students Parents/others
2

topics to tackle:

Topic 1l

Topic 2

Topic 3

Summary main recommendations for management
{list of the main recommendations, where needed with explanation about how to implement them}
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3.4 Template for executive summary of the assessment

Recommendations:
from surveys from students from teachers

Pedagogic culture

1. To what extent is the school community
aware of the school safety and motivation of
students to learn?

2. To what extent does the school have a joint
vision on school safety and motivation of
students to learn?

3. To what extent does the school have a joint
strategy to promote safety and motivation of
students to learn?

Prevention

4. To what extent does the school agree on
ground rules for social behaviour?

5. To what extent does the school discuss
how to prevent bullying and harassment?

Response

6. To what extent does the school understand
the drawbacks of punishment and support
more effective alternatives?

7. To what extent does the school support a
restorative approach?

8. To what extent does the school have clear
procedures to handle incidents?

Tailored interventions

9. To what extent does the school have a joint
approach of dealing with repeated incidents?

10. To what extent does the school have a
supported strategy to handle exclusion
mechanisms?
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3.5 Template for management proposals

Introduction
{Summary self-assessment results}

{Score after self-assessment}
{Main strategy shift and goals}

{Rationale behind choice of methods}

Pedagogic culture

Recommendations:

* %

*

*

*

*
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1. To what extent is the school community
aware of the school safety and motivation of
students to learn?

{Recommendations: what how who when}
{How to integrate diversity}

2. To what extent does the school have a joint
vision on school safety and motivation of
students to learn?

{Recommendations: what how who when}
{How to integrate diversity}

3. To what extent does the school have a joint
strategy to promote safety and motivation of
students to learn?

{Recommendations: what how who when}
{How to integrate diversity}

Prevention

4. To what extent does the school agree on
ground rules for social behaviour?

{Recommendations: what how who when}
{How to integrate diversity}

5. To what extent does the school discuss
how to prevent bullying and harassment?

{Recommendations: what how who when}
{How to integrate diversity}

Response

6. To what extent does the school understand
the drawbacks of punishment and support
more effective alternatives?

{Recommendations: what how who when}
{How to integrate diversity}

7. To what extent does the school support a
restorative approach?

{Recommendations: what how who when}
{How to integrate diversity}

8. To what extent does the school have clear
procedures to handle incidents?

{Recommendations: what how who when}
{How to integrate diversity}

Tailored interventions

9. To what extent does the school have a joint
approach of dealing with repeated incidents?

{Recommendations: what how who when}
{How to integrate diversity}

10. To what extent does the school have a
supported strategy to handle exclusion
mechanisms?

{Recommendations: what how who when}
{How to integrate diversity}

82



K T Co-funded by the
‘ B[: i Erasmus+ Programme
of the European Union

*

eany * ok

<

83



X I Erasmus+ Programme

eani- * gk

AB 7T Co-funded by the

of the European Union

ANNEX 5 - BIBLIOGRAPY

Artz, S., Riecken, T., Maclintyre, B., Lam, E., & Maczewski, M. (2000). "Theorizing Gender Differences in
Receptivity to Violence Prevention Programming in Schools". The BC Counsellor, 22(1): 1-32.

Atlas, R. S. & Pepler, D. J. (2008). "Observations of Bullying in the Classroom". American Journal of
Educational Research, 92(2): pp.86-99.

Bakshy, Eytan; Messing, Solomon; Adamic, Lada A. (2015). Exposure to ideologically diverse news and
opinion on Facebook. In: Science 5 Jun 2015: Vol. 348, Issue 6239, pp. 1130-1132
DOI: 10.1126/science.aaall60

Bartholomew Eldridge, L. K., Markham, C. M., Ruiter, R. A. C., Fernandez, M. E., Kok, G., & Parcel, G. S.
(2016). Planning health promotion programs; an Intervention Mapping approach, 4th Ed. San Francisco, CA:
Jossey-Bass.

Bergen van, D. D., Bos, H. M., van Lisdonk, J., Keuzenkamp, S., & Sandfort, T. G. (2013). Victimization and
suicidality among Dutch lesbian, gay, and bisexual youths. American journal of public health, 103(1), 70-72.
doi:10.2105/AJPH.2012.300797

Besag, V.E. (2019). Bullies and Victims in Schools: A Guide to Understanding and Management. England:
Open University Press.

Boldrini, F. & Dankmeijer, P (2019). Lesgeven in Prosocialiteit in Middelbare Scholen, Citta di
Castello/Amsterdam: GALE (https://www.edudivers.nl/doc/dankmeijer-publicaties/Boldrini&Dankmeijer-
Lesgeven-in-Prosocialiteit-in-Middelbare-Scholen-(Mei2019).pdf)

Camodeca, M., Goossens, F. A., Meerum Terwogt, M. & Schuengel, C. (2002). Bullying and Victimization
Among School-Age Children: Stability and Links to Proactive and Reactive Aggression. USA: Blackwell
Publishers, Ltd.

Cannon, Walter (1932). Wisdom of the Body. United States: W.W. Norton & Company. ISBN 978-
0393002058.

Capezza, N.M. Integr. psych. behav. (2007) 41: 248. https://doi.org/10.1007/s12124-007-9033-8

Carvacho, H., Zick, A., Haye, A., Gonzalez, R., Manzi, J., Kocik, C., & Bertl,, M. (2013). On the relation
between social class and prejudice: The roles of education, income, and ideological attitudes. European
Journal of Social Psychology, 45, 272-285.

Casey-Cannon, S., Hayward, C. & Gowan, K. (2011). "Middle-School Girls' Reports of Peer Victimization:
Concerns, Consequences, and Implications". Professional School Counselling, 5(2): 138-148.

Catalano, R. F., Arthur, M. W., Hawkins, J. D., Berglund, L. & Olson, J. J. (2018). "Comprehensive
Community- and School- Based Interventions to Prevent Antisocial Behaviour". In Loeber, R. and

84


https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/978-0393002058
https://en.wikipedia.org/wiki/Special:BookSources/978-0393002058
http://onlinelibrary.wiley.com/doi/10.1002/ejsp.1961/abstract
http://onlinelibrary.wiley.com/doi/10.1002/ejsp.1961/abstract

_ Co-funded by the
X I Erasmus+ Programme
of the European Union

Farrington, D. (Eds). Serious and Violent Juvenile Offenders: Risk Factors and Successful Interventions.
Thousand Oaks, CA: Sage Publications, pp. 248-283.

Claassen, Ron (1995). Restorative Justice Principles: Fundamental Principles. Presented May 1995 at
NCPCR; revised May 1996 at UN Alliance of NGOs Working Party on Restorative Justice. Retrieved from
http://restorativejusticediscipline.com/library/RJ Prin w_Copyright.pdf on 8-12-2019

Craig, W., & Pepler, D. (2007). Naturalistic Observations of Bullying and Victimization on the Playground.
LaMarsh Centre for Research on Violence and Conflict Resolution, York University. Unpublished report.

Dankmeijer, Peter (2014) Open & Out. 10 regenboogsleutels voor scholen: zo werkt u effectief aan een
veilige school waar iedereen zichzelf kan zijn. Amsterdam: EduDivers/Onderwijsalliantie voor Seksuele
Diversiteit

Dankmeijer, P. & Picavet (2017). Gay OK Youth teams. Guide for youth teams that promote pleasant
manners and a safe coming-out. Amsterdam: EduDivers/All That Chas

Dankmeijer, Peter (2017a). How LGBTIQ Activists Can Develop a High Impact Education Strategy: The GALE
Committee Guide, Amsterdam: Global Alliance for LGBT Education (GALE)

Dankmeijer, P. (2017b). GALE European Report 2017 on the Implementation of the Right to Education for
Students who are Disadvantaged because of their Expression of Sexual Preference Or Gendered Identity.
Amsterdam: GALE

Dankmeijer, P. & Picavet, C. (2017). Gay OK Youth teams. Guide for youth teams that promote pleasant
manners and a safe coming-out. Amsterdam: EduDivers/All That Chas (accessed on 1-9-2018 from
https://www.gale.info/doc/gale-products/GALE-2018-Gay-OK-Youth-Teams.pdf)

Dodge, Kenneth (1980). "Social cognition and children's aggressive behavior" .In: Journal of Child
Development. 51 (1): 162—170. d0i:10.2307/1129603. JSTOR 1129603.

Dolci, Danilo (1973). The maieutic approach: The plan of a new educational centre at Partinico. Prospects
(1973) 3: 137. https://doi.org/10.1007/BF02197421

Downes P.; Cefai, C. (2016) How to Prevent and Tackle Bullying and School Violence: Evidence and Practices
for Strategies for Inclusive and Safe Schools, NESET Il report, Luxembourg: Publications Office of the
European Union, 2016. doi: 10.2766/0799

Dunfield, Kristen A. (2014). A construct divided: prosocial behavior as helping, sharing, and comforting
subtypes. Frontiers in Psychology, Volume 5, Article 958, pp. 1-13. doi: 10.3389/fpsyg.2014.00958

Eslea, M. & Smith, P. K. "The Long-Term Effectiveness of Anti-Bullying Work in Primary Schools".
Educational Research, 40(2): 203-218.

Espelage, D. L., Bosworth, K. & Simon, T. R. (2000). "Examining the Social Context of Bullying Behaviours in
Early Adolescence". Journal of Counselling & Development, 78: 326-333.

85


http://www.justiciarestaurativa.org/www.restorativejustice.org/articlesdb/authors/235
http://restorativejusticediscipline.com/library/RJ_Prin_w_Copyright.pdf%20on%208-12-2019
https://www.gale.info/doc/gale-products/GALE-2018-Gay-OK-Youth-Teams.pdf
https://en.wikipedia.org/wiki/Digital_object_identifier
https://doi.org/10.2307%2F1129603
https://en.wikipedia.org/wiki/JSTOR
https://www.jstor.org/stable/1129603

_ Co-funded by the
X I Erasmus+ Programme
of the European Union

Galloway, D. & Roland, E. (2004). "Is the Direct Approach to Reducing Bullying Always the Best?" In Peter
Smith, Debra Pepler and Ken Rigby (Eds.) Bullying in Schools: How Successful Can Interventions Be? United
Kingdom: University Press, pp.307-324.

Gielen, A., & Klooster, E. (2010). ‘Gelijk=Gelijk?’: Onderzoek naar de effecten en aansluiting van een
antidiscriminatieprogramma op Zeeburgse basisscholen. A.G. Advies & Stichting Voorbeeld. Retrieved from
www.agadvies.com/publicaties on 7-12-2019

Greenwald, Anthony G, et al. (1998). “Measuring Individual Differences in Implicit Cognition: The Implicit
Association Test.” In: Journal of Personality and Soclal Psychology, vol. 74, no. 6, 1998, pp. 1464-1480.,
faculty.washington.edu/agg/pdf/Gwald_McGh_Schw_JPSP_1998.0CR.pdf.

Glover, D., Cartwright, N., Gough, G. & Johnson, M.. "The Introduction of Anti-Bullying Policies: Do Policies
Help in the Management of Change". School Leadership & Management, 18(1): 89-106.

Glover, D., Gough, G., & Johnson, M. with Cartwright, N. (2017). "Bullying in 25 secondary schools:
incidence, impact and intervention". Educational Research, 42(2), pp.141-156.

Glushkova, Todorka; Zoakoi, Anna; Boldrini, Fabrizio; Bracchini, Maria-Rita; Marconi, Virginia (2013).

Prosociality for Integration and Multiculturalizm. Pedagogic and Didactic Prosocial Model. Retrieved from

https://www.researchgate.net/publication/271812695 Prosociality for Integration and Multiculturalism
Pedagogic and Didactic Prosocial Model on 8-12-2029

Goffman, Erving (1961). Asylums: essays on the social situation of mental patients and other inmates.
Anchor Books.

Gormley, Barbara & Lopez, Frederick G. (2010). Authoritarian and Homophobic Attitudes: Gender and Adult
Attachment Style Differences, In: Journal of Homosexuality, 57:4, 525-538, DOI:
10.1080/00918361003608715

Graaf, Hanneke de; Borne, Marieke van den; Nikkelen, Sanne; Twisk, Denise & Meijer, Suzanne (2017). Seks
onder je 25¢. Seksuele gezondheid van jongeren in Nederland anno 2017. Utrecht: Uitgeverij
Eburon/Rutgers & SOA-AIDS Nederland (ISBN 978-90-77289-09-9)

Haas, A., Eliason, M., Mays, V., Mathy, R., Cochran, S., D’Angelli, A., & Clayton, P. (2011). Suicide
and suicide risk in lesbian, gay, bisexual, and transgender populations: Review and
recommendations. In: Journal of Homosexuality, 58(1), 10-51.

Hart, Roger (2008). “Stepping back from “The ladder”: Reflections on a model of participatory work with
children”. Participation and learning: developing perspectives on education and the environment, health
and sustainability., Chapter: 2, Sage, Editors: Jensen, Reid, pp.19-31. Retrieved from
https://www.researchgate.net/publication/316118875 Stepping back from The ladder Reflections on

a_model of participatory work with children on 8-12-2019

86


http://www.agadvies.com/publicaties
https://www.researchgate.net/publication/271812695_Prosociality_for_Integration_and_Multiculturalism_Pedagogic_and_Didactic_Prosocial_Model
https://www.researchgate.net/publication/271812695_Prosociality_for_Integration_and_Multiculturalism_Pedagogic_and_Didactic_Prosocial_Model
https://books.google.com/books?id=FqELAQAAIAAJ
https://www.researchgate.net/publication/316118875_Stepping_back_from_The_ladder_Reflections_on_a_model_of_participatory_work_with_children%20on%208-12-2019
https://www.researchgate.net/publication/316118875_Stepping_back_from_The_ladder_Reflections_on_a_model_of_participatory_work_with_children%20on%208-12-2019

X I Erasmus+ Programme
of the European Union

eani-

AB P Co-funded by the

Haynie, D. L., Hansel, T., Eitel, P., Davis Crump, A., Saylor, K., Yu, K. & Simons-Morton, B. (February 2001).
"Bullies, Victims, and Bully/Victims: Distinct Groups of At-Risk Youth." Journal of Early Adolescence, 21(1):
29-49.

Hoover, J.H., & Oliver, R. (2006). The Bullying Prevention Handbook: a Guide for Principals, Teachers, and
Counsellors. Bloomington, IN: National Educational Service.

ILGA, RIWI & LOGO (2016). The ILGA-RIWI 2016 Global Attitudes Survey on LGBTI People in partnership with
LOGO. Brussels: ILGA

ILGA - International Lesbian, Gay, Bisexual, Trans and Intersex Association: Mendos, L.R. (2019). State
Sponsored Homophobia 2019. Geneva; ILGA, May 2017

Jager, T., Bradley, C. & Rasmussen, M. (Eds.). (2003). Violence Prevention In School Using the Internet: A
European Perspective. Landau: Verlag Empirische Padagogik.

Kazdin, A.E. (1989). Behavior modification in applied settings (4th ed.) Pacific Grove, CA: Brooks/Cole
Publishing.

Kamps, Leonie; Dankmeijer, Peter; Kok, Gerjo; Bos, Arjan; Koppers, Bas; Schouten, Marinus (2010). Effectief
werken aan acceptatie van seksuele diversiteit in het voortgezet onderwijs. Amsterdam: EduDivers

Kjaran, Jén Ingvar (2017) The Institutionalization of Heteronormativity in Schools. In: Constructing
Sexualities and Gendered Bodies in School Spaces. Queer Studies and Education. Palgrave Macmillan, New
York

Knifsend, C. A., & Juvonen, J. (2014). Social identity complexity, cross-ethnic friendships, and intergroup
attitudes in urban middle schools. Child development, 85(2), 709-721. doi:10.1111/cdev.12157

Kotter, J.; Cohen, D. (2002). The Heart of Change. Boston: Harvard School Press

Kuyper, Lisette & Bakker, Floor (2006). De houding ten opzichte van homoseksualiteit. Een beschrijvende
literatuurstudie. Den Haag: SCP

Kuyper, Lisette; Vanwesenbeeck, Ine; Dankmeijer, Peter (2007). Nameting Adelmund pilots. Utrecht:
Rutgers Nisso Groep

Limber, Susan P. (2004). “Implementation of the Olweus Bullying Prevention Program in American Schools:
Lessons Learned from the Field.” In Bullying in American Schools: A Social-Ecological Perspective on
Prevention and Intervention, edited by Dorothy L. Espelage and Susan M. Swearer, 351-63. Mahwah, NJ:
Lawrence Erlbaum Associates, 2004.

Lekunze, Lucy M. George; Strom, B.lvan (2017). Bullying and Victimisation Dynamics in High School: An
Exploratory Case Study. In: Journal of Teacher Education for Sustainability, vol. 19, no. 1, pp. 147-163, 2017.
DOI: 10.1515/jtes-2017-0010

87



X I Erasmus+ Programme
of the European Union

eani-

AB P Co-funded by the

Ma, X., Stewin, Len L., & Mah, D. (2001). "Bullying in School: Nature, Effects and Remedies". Research
Papers in Education, 16(3): 247-270.

Martens, B.K., & Meller, P.J. (1990). The application of behavioral principles to educational settings. In T.B.
Gutkin & C.R.Reynolds (Eds.), The handbook of school psychology (2nd ed.) (pp. 612-634). New York: John
Wiley & Sons.

Mayer, G.R. (1995). Preventing antisocial behavior in the schools. Journal of Applied Behavior Analysis, 28,
467-492.

Meyer, I.H. (2003). Prejudice, social stress, and mental health in lesbian, gay and bisexual populations:
Conceptual issues and research evidence. Psychological Bulletin, 129, 674-697. doi:10.1037/0033-
2909.129.5.674

Rich, Adrienne (1980). “Compulsory Heterosexuality and Lesbian Existence”. In: Signs: Journal of Women in
Culture and Society, 5:631-60, 1980.

Mooij, T. (1999a). Promoting prosocial pupil behaviour: 1: A multilevel theoretical model. British Journal of
Educational Psychology, 69(4), 469-478.

Mooij, T. (1999b). Promoting prosocial pupil behaviour: 2: Secondary school intervention and pupil effects.
British Journal of Educational Psychology, 69(4), 479-504.

Ohlrichs, Yuri; van der Vlugt, Ineke; van de Walle, Robert (2013). Seksuele vorming in onderwijsmethoden
voor het voortgezet onderwijs onder de loep. Utrecht: Rutgers WPF. Retrieved from
https://www.rutgers.nl/sites/rutgersnl/files/PDF/rapportage screening reguliere lesmethoden seksuele
%20vorming 0.pdf on 7-12-2019

Olweus, D. (1993). Bullying at School: What We Know and What We Can Do. Blackwell Publishing: USA.

Olweus, Dan. (1997). “Bullying/Victim Problems in School: Facts and Intervention.” European Journal of
Psychology of Education 12, no. 4 (1997): 495-510.

Pellegrini, A.D. (2002). "Bullying, Victimization, and Sexual Harassment during the Transition to Middle
School". Educational Psychologist: 37(3), 151-163.

Pepler, D., Smith, P., & Rigby, K. (2004). "Looking Back and Looking Forward: Implications for Making
Interventions Work Effectively". In Peter Smith, Debra Pepler and Ken Rigby (Eds.) Bullying in Schools: How
Successful Can Interventions Be? United Kingdom: University Press, pp.307-324.

Reid, Graeme (2013). The Trouble With Tradition. When “Values” Trample Over Rights. New York: Human
Rights Watch. Retrieved from http://www.hrw.org/world-report/2013/essays/trouble-tradition?page=1 on
17-12-2019.

88


https://www.rutgers.nl/sites/rutgersnl/files/PDF/rapportage_screening_reguliere_lesmethoden_seksuele%20vorming_0.pdf
https://www.rutgers.nl/sites/rutgersnl/files/PDF/rapportage_screening_reguliere_lesmethoden_seksuele%20vorming_0.pdf
http://www.hrw.org/world-report/2013/essays/trouble-tradition?page=1

X I Erasmus+ Programme

eani- * gk

AB 7T Co-funded by the

of the European Union

Redde, Harald; Kruijer, Hans; Wijssen, Ciel; Mouthaan, Ineke (2009). Een kwestie van persoonlijkheid?
Aandacht voor homoseksualiteit in het voortgezet onderwijs, Rutgers Nisso Groep, 2009)

Rogers. Everett (1985). Adoption of innovations. New York: The Free Press

Roland, E. & Galloway, D. (Winter 2012). "Classroom Influences on Bullying". Educational Research, 44(3):
299-312.

Rosenberg, Marshall (2003) Nonviolent Communication: A Language of Life. Second Edition. Encinitas,
CA:PuddleDancer Press. ISBN 1-892005-03-4

Rosenberg, Marshall (2005). Teaching Children Compassionately. How Students and Teachers Can Succeed
with Mutual Understanding. Encinitas, CA USA: PuddleDancer Press ISBN: 978-1-892005-11-3

Sprague, J. R., Walker, H., Golly, A., White, K., Myers, D. R., & Shannon, T. (2002). Translating research into
effective practice: The effects of a universal staff and student intervention on key indicators of school
safety and discipline. Education and Treatment of Children, 24(4), 495-511.

Sprague, J. R.; Golly, Annemieke (2004). Best Behavior: Building Positive Behavior Support in Schools.
Longmont, Colorado USA: Sopris West

Rubin, Gayle. “Thinking Sex: Notes for a Radical Theory of the Politics of Sexuality”. In: Vance, Carol (1993).
Pleasure and Danger: Exploring Female Sexuality

Russell, Stephen T.; Joyner, Kara (2001). "Adolescent Sexual Orientation and Suicide Risk: Evidence From a
National Study". In: American Journal of Public Health. 91 (8): 1276-1281. doi:10.2105/AJPH.91.8.1276.
PMC 1446760. PMID 11499118.

Salmivalli, Christina; Poskiparta, Elisa (2012). KiVa Antibullying Program: Overview of Evaluation

Studies Based on a Randomized Controlled Trial and National Rollout in Finland. International Jiournal of
Conflict and Violence, Vol. 6 (2) 2012, pp. 294 — 302

Sanders, Geert (1977), Het gewone en het bijzondere van de homoseksuele leefsituatie, Deventer: Van Loghum
Slaterus

Shemetov, Maxim (2018). Expression Abridged. A Legal Analysis of Anti-LGBT propaganda Laws.
London/Brussels: Thomson-Reuters Foundation/IGLYO

Skiba, R. & Peterson, R. "The Dark Side of Zero Tolerance". Phi Delta Kappan, 80(5): 372-379.
Slee, P. (1995). "Peer Victimization and Its Relationship to Depression among Australian

Smith, P. K. & Shu, S. (2000). "What Good Schools Can Do About Bullying: Findings From a Survey in English
Schools After a Decade of Research and Action". Childhood, 7(2): 193-212.

Timmerman, G. (2009). Seksuele vorming en de persoonlijkheid van de leraar. Pedagogiek, 29, 45-60

89


https://nl.wikipedia.org/wiki/Speciaal:Boekbronnen/1892005034
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC1446760
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC1446760
https://en.wikipedia.org/wiki/Digital_object_identifier
https://doi.org/10.2105%2FAJPH.91.8.1276
https://en.wikipedia.org/wiki/PubMed_Central
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC1446760
https://en.wikipedia.org/wiki/PubMed_Identifier
https://www.ncbi.nlm.nih.gov/pubmed/11499118

* %

i Erasmus+ Programme
of the European Union

eani-

AB ra Co-funded by the

* gk

Tuckman, B. (1965). Developmental sequence in small groups. In: Psychological Bulletin 63 (6), 384-399

UNESCO (2012). Education sector responses to homophobic bullying. Paris: United Nations Educational,
Scientific and Cultural Organization (Publication 216493e)

UNESCO (2017)). Out in the open. Education sector responses to violence based on sexual orientation and
gender identityt/expression. Summary report. Paris: United Nations Educational, Scientific and Cultural
Organization (Publication 244756e€)

Vik, Ingrid; Stensvold, Anne; Moe, Christian (2013). Lobbying for Faith and Family: A Study of Religious
NGOs at the United Nations. Oslo: Scanteam

Waghid, Yusef (2014). Pedagogy Out of Bounds: Untamed Variations of Democratic Education.
Rotterdam/Boston/Taipei: SensePublishers

Warner, Michael (1991). "Introduction: Fear of a Queer Planet". Social Text; 9 (4 [29]): 3-17

Wilkinson, Wayne W. (2004). RESEARCH: Religiosity, Authoritarianism, and Homophobia: A
Multidimensional Approach, In: The International Journal for the Psychology of Religion, 14:1, 55-67, DOI:
10.1207/s15327582ijpr1401_5

Zimmerman, M. A. & Arunkumar, R. "Resiliency Research: Implications for Schools and Policy". Social Policy
Report: Society for Research in Child Development, 8(4): 1-19.

Zehr, Howard (1990), Changing Lenses: A New Focus for Crime and Justice. Waterloo, Ontario Canada:
Herald Press

Zehr, Howard (2004). The Little Book of Restorative Justice.

90


https://books.google.com/books?isbn=9462096163

