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The	Needs	Analysis	Report		
By Ulla Højmark Jensen 
 
This report summarises the results of the Training Needs Analysis (TNA) that has been carried out by 
partners in the SMART project with teachers/trainers working with disadvantaged groups in second 
chance education provision. The goal is to: 
 

• identify existing knowledge and skills of teachers/trainers  (teacher/trainer level) 
• identify existing culture and practice in measuring  and evidencing  success factors (at 

organisational level) 
• identify gaps (teacher/trainer  and organisational level) 
• make recommendations for staff training 

The Training Needs Analysis (TNA) has been carried out with the staff of the partner organisations. A 
standard system for conducting a quantitative and a qualitative training needs analysis had been 
developed and it has been used as a framework for the analysis from the 4 partners: Limerick Youthreach 
in Ireland, Copenhagen Youth school in Denmark, Esbjerg Youth school in Denmark and Palermo, 
CESIE in Italy. Due to the different experience level among staff and the different national and local 
regulations and the school contexts; the four partners have made their individual version and translation 
of the standardised system to suit their own individual context. Limerick and Palermo have completed 
both a quantitative and a qualitative training needs analyses. Copenhagen and Esbjerg have completed a 
qualitative training needs analysis. This report summarises the findings of the four partners training needs 
analysis. The needs of teachers/trainers and organisations highlighted  in the three multiplier-events are 
also included in the summary conclusions.  

Limerick	Youth	Reach,	Ireland	
The quantitative data is based on 25 responses from individual teachers . The answers where gathered 
by staff, by completing a detailed questionnaire on SurveyMonkey platform. It show that 19 out of 25 (76 
%), have been working as teachers in second chance education provision for more than 5 years, so that 
the teachers who completed the survey are representing a rather experienced group of teachers. The great 
majority of the students are from 15 to 20 years old ( this is the age range that the Youthreach programme 
targets) . The hours of teaching differs very much – half of the teachers have 20-22 teaching hours of 
work per week and the other half have less – 12 % have 10 teaching hours or less per  week. The number 
of students in class also varies. Only one teacher answered that there are 20 students in the class. The 
great majority have between 6 and 13 students in the classroom. The majority of teachers teach 
standardised academic subjects, but more than 20% also indicate that they teach either personal 
development related subjects, student support related activities or practical/vocational oriented subjects. 
In the past year the teachers have been involved in measuring students outcome in many ways. Most 
teachers have often measured: curriculum/learning/attendance (70%), accreditation/ certification (70%), 
academic skills (65%), internal progression with in school/Centre (65%), number of courses/modules 
completed (60%), mental health (60%), emotional health (60%), grades (60%) and student feedback 
(60%). In the past year some teachers have never been involved in measuring: employment (45%), 
completion of work experience placement (40%), work experience programmes (40%), language 
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competences (35%), well-being health physical (35%), progression after the programme/ further 
education (35%), training (35%), grades (25%), number of courses/ modules completed (25%), 
assessment for readiness for further education (25%) and drug/alcohol misuse (25%). 
When it comes to measuring and evidencing success in outcomes in the classroom, most teachers have a 
very high priority on: mental health (68%), curriculum attendance (63%), literacy level (63%), drug abuse 
(63%), special educational needs (58%), well being health – physical (58%), internal progression within 
school (58%), student feedback (53%). 
6 out of the 25 teachers skipped answering the question: can you please categorise the following 
comments which possibly describe your impression of working with a quality framework that is seeking 
to evidence success factors in informal learning.  This might be due to the fact that there maybe limited 
possibilities of answering this question - or limited experience in this type of quality framework? 
Of the 19 teachers that did answer the question most of them found that the area often or sometimes is 
difficult to work with (63%) or they expect it to be that way. But most teachers find that it isn’t at all a 
waste of time (68%). Most teachers find that it often or sometimes an important part of there work (84%), 
but still there are almost half of them that often or sometimes find that it is more than they can handle 
(47%). Most of the teachers find that it is often essential for the learners that they work with (58%) and 
almost half of the teachers survey would like to know more (48%) on this particular  topic. 
 
Of the 19 teachers, a majority are confident with working with a quality framework - very confident 
(42%) or partly confident (47%). Only 2 teachers (11%) indicate that they are not confident.  
 
Most of the teachers would recommend that other schools/centres should work with a qualitative 
framework - yes definitely (42%) or yes maybe (42%). 3 Teachers (16%) are unsure what they would 
recommend, but no teachers are directly negative in there recommendations. 
 
Qualitative data: The focus group interview shows that teachers are aware of the culture and practise in 
their Centres of measuring and evidencing informal learning/soft skills success factors. One teacher says: 
Soft skill teaching methodologies are used in classrooms to improve the personal, learning and social 
development of learners, this is a significant difference for us working here in a second chance 
environment in comparison to working in a standard school and we are incorporating soft skills 
development into a formal learning setting in our work with our students. 
 
The teachers also note that there are challenges in adopting this culture in the Centre. One teacher points 
to the structures in the organisation and notes that in order to support the adoption of such an approach, it 
is important that the school/centre ensures that there is adequate resources available. The teacher says that 
people need time to complete these tasks. Although a teacher notes that the culture is a leadership issue 
and it comes from the top, the teacher also notes that it might be a historical issue that teachers and 
schools believe that they can help these  young people. So although the teachers agree on the importense 
of mesuring informal skills, one teacher notes that it might be a challenge to make the students aware of 
what soft skills are.  
 
The teachers discuss what actions and changes are needed if the culture of measuring and evidencing 
informal learning/soft skills success factors is to be present and effective. One of the teacher notes that the 
key is the method of how this is done: Staff members measuring students or student and staff members 
together, how and who is doing the measuring could have a serious effect on the results.  
 



                                                                                                                                                                                       

 
 

 
 

Address -  Phone - E-mail 

www.edu-smart.eu 

c e s i e
t h e w o r l d i s o n l y o n e c r e a t u r e

One concern is how time consuming the meassuring will be. One teacher says: for staff as well this could 
be very difficult due to the amount of time it would take, could be very demanding and the staff mightn’t 
feel it’s worthwhile or they might just not have enough time, this has happened before with individual 
education plans were devised,, they became very time consuming, the best way would be to integrate this 
into other measurement systems, it shouldn’t be something completely different from what is there 
already.  
The teachers have identified that  in carrying out the measurement, it needs to be  something that is not 
time-consuming and that is not very different from what they already have to do. This concern is shared 
within the group. And there is also a concern  that this measuring system might just be another of many 
tasks that teachers have to do on top of everything else. But they also see the posibilities of how the 
measurment can be combined with other tasks – One teacher says:  what about parental involvement, if 
parents are involved then there is an opportunity to assess whether the skills are transferable to home. 
 
The teachers discussed  what knowledge and skills that are required by teachers in supporting informal 
learning/soft skills development in the classrooms. The teacher suggested  the following;  

• staff supervision  
• reflection of staff on their own personal development  
• relationship between the teacher ,mentor and the parent  
• parental involvement  
• opportunity to meet parents and discuss this aspect of young person’s development 

 
The teachers suggest that the following courses would be required to support staff: 

• courses on self-awareness so that staff are aware of these aspects of personal development within 
themselves 

• Specific training required for an organisation to implement this initiative, cultural buy in within 
the organisation is required at all levels  

• Room for communication between staff so that they can identify issues with learners  
• Room for discussion about how teacher communicates their point of view  and reflections about 

how the teacher can be the one requiring the soft skills development 
• Room for discussions concerning the culture of the organisation. The approach to the work and 

what’s important and what’s given time 

 
The teachers discussed  what were their specific training needs requirements  and they suggested  the 
following: 
 

• A greater amount of training for senior management – on developing the culture of the 
organisation and what type of organisation you are trying to create  

• Specific training for staff on the logic model itself and time for staff to become more self-aware 
• Training and awareness on soft skills for students - there would be a whole new language in this 

area that they would have to learn 
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• Focus on integrated activities into what’s going on within the programme, not another add on but 
something’s that fits well with our current provision. 

Copenhagen	Youth	School,	Denmark	
 
Qualitative data – focus group: The focus group interview takes place after one year of experience with 
working with the Systematic Measurement System. The teachers are asked to reflect on what they have 
experienced and have identified what is important when they are working with the systematic 
measurement of informal learning. The teachers agree on that it is important to have knowledge about the 
students and their individual needs. Knowing the students well is a crucial point for the teachers. When 
they know the students well, it makes it easier to adjust the measurements to the individual and the 
context in every classroom. One teacher says: I think that it is important that the indicators and the 
questions you use for measuring makes sense to the student group you have. This is something that you 
will experience once you've tried it, so it is important that it is possible to adjust. Another teacher says: 
It's hard to say anything particularly specific about how to work with it. We haven’t got very many 
student s so therefore we can observe them well. 
 
The parental involvement and addressing the skills needed outside the school environment, is also very 
important. One teacher says: We try to have a pretty close co-operation with parents, because many of the 
students have poor social skills that may need to be addressed (out side school). Their life skills do need 
attention also. Then we try to teach them something that is not core subjects (…) where we practice 
things like how to act and communicate  in a job interview situation and how to behave in real life 
situations… 
 
The teachers reflect on the fact that the work with the informal measurements and the focus is on how the 
students can improve and develop is an integrated part of the teacher’s everyday working life. It is part of 
being a reflective teacher. One teacher talks about how it works in everyday life in the school: There are 
a lot of factors we react according to in class. It is the way we have them seated, it's the way we talk to 
them and where they sit in the classroom and the kind of tasks we give them. It's all got to do with it 
(informal learning). 
 
Another teacher reflects on the fact that the work with informal skills and learning, often tends to be more 
or less ad hoc. The teacher says: Of course you have some plan about what kind of development the 
students needs, but they are different for all students and if someone is having a bad day then it may well 
be impossible to do something (…) We have a girl in our class who is not motivated at the moment and it 
is useless to do anything. If I was to push her every day, she will just leave school. So I just have to try to 
push a little and make small adjustments. It is so much a matter of gefühl.( need the English word here) 
 
The teacher discus the relationship between informal learning and the formal academic goals. One teacher 
says: (The students are) not only here because they are academically weak. They're here because there 
are other things and it's the other things that we should help them to develop. Another teacher adds on: 
but it is very much connected. What comes first? I believe that the students should thrive in class before 
they can actually be motivated for learning. This teacher points to the fact that some of the students have 
similar experiences with school environments and can help each other to overcome them.  
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The teacher elaborates on the important fact that teacher should not just focus on academic skills and test 
results. One teacher says: I think that we are good at looking at the student from a holistic viewpoint - not 
just looking at the grades they bring along from last year, but more ‘how are you’? Where are you from? 
We read all their papers and often there are a lot of them when they come here.  
 
The facilitator addresses how the teachers work with measuring informal learning (the measerment 
system). One teacher addresses it like this: I see it more as something that can be used (out side the 
classroom context) as proof for what we do. I don’t think I can even use it so much in my teaching. I 
haven’t got so many students. Last year I had maybe 10 or 12 and we where two teachers that had the 
students in all subjects every day. I have the students in my head (..), but I can see that you can use it (the 
systematic measurement system) as documentation to the outside and then of course to dialogue with 
others. 
 
Another teacher adds on: but the effect of the measurement system is used to assess the job we are doing 
and I really think that it makes sense. It's great that we can document what we are doing with the students 
so people can say ‘all right they actually do something with these students, something is happening with 
them’. It's great that this documentation is developed. .  
 
Qualitative data – oral feedback with all staff at the six schools  
After the first year of working with a Systematic Measurement System, an oral evaluation and feedback 
meeting was held at all the six schools involved. Present was the teaching staff, school leaders and 
counsellors as well as the project leader in charge of the Systematic Measurement system.  
 
The facilitator of the meeting summarised the staff’s recommendations, they consist of the following:  
 
 

- Teachers must know the student well. The validity of the assessment is depending on the teacher's 
knowledge of the student. 

- The validity is improved when a transverse supervisor involved in the assessments.  
- Different teachers will assess the same student differently, depending on which class and setting 

they have experienced the student.  
- It is important that it is the same teacher who assess the student through out the process. 
- There must be set an agreed length of time, not just to make the assessment, but to read, discuss 

and integrate the results. 
- Get the student more active in the process.The student must be made into an active partner in 

discussing the results. 
- Not too many areas to assess at the same time, better start off with few – on the other hand the 

result and assessment gives a more complete picture of the student, when different aspects of 
social and personal competences are included. 

-  The time of year that the measurement are made is important, their are periods within a school 
calendar year where the students are less motivated than others and it is reflected in the 
measurement. 

- The process should be more integrated with the “already time for education assessment” which is 
mandatory. 

- The school leader needs to back up the process. It is time consuming. 
- It provides a good opportunity to discuss and focus on each student individually within the team   
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- Some of the questions are difficult to answer/assess. If a student has been absent a lot, it can be 
difficult to make a valid assessment, as the knowledge of the student and her or his progress is 
limited. 

- More focus on the application of the reports and results both individually and at the school level is 
needed, 

 

Esbjerg	Youth	School,	Denmark	
Qualitative data: Two teachers from the Youth School of Esbjerg were interviewed about their work 
with students’ soft skills; all the following themes are based on statements made by the two teachers in 
question.  
 
Relationship matter: The interviewed teachers continuously highlighted the importance of their 
relationship with the students. However, they also mentioned how the relationships among students, 
among teachers and between both students, teachers and parents plays a crucial role for the success of the 
development of soft skills.  
 
The teachers recognise that the students are both individuals and group-members: The interviewed 
teachers talked about how they work with the students as both individuals or as a part of a group. The 
teachers choose soft skills that they work with on a group level and skills they work with on an individual 
level. There is a lot to gain from this method because the teachers can use group dynamics as a resource. 
As an example; if the teachers work with rudeness and poor language on a group level, and make sure to 
compliment the students who have a positive development, it affects the students who have not made 
progression in a positive way.  
 
The role of teachers in the development and progression of soft skills: The teachers work with 
multiple soft skills for each student at the same time, and for each soft skill, teachers have multiple areas 
where they focus on the skill. All the while, they try to minimise the barriers for the students’ 
progressions. An example is; when working with a students’ ability to socialise with their peers, one 
parameter is the students’ ability to small talk during lunch, but if the student is limited by poor motor 
function, then he/she may not be able to socialise, because it requires full focus to eat properly. This is, 
however, merely one area where the students’ ability to socialise with peers is in focus. The teachers’ 
work process of soft skill development is quite complex, and will benefit from being systematised. 

First, for each soft skill there needs to be multiple parameters, which represents the areas where the 
teachers work with a skill. Secondly, for each parameter teachers must be able to write potential barriers 
for the students’ progression. 
 
Positive indicators and an ongoing focus on progression: The analyses of the two interviews lead to 
the conclusion that students will benefit from a finely divided scale of positively weighted indicators. If 
students are included in the evaluation of their soft skills development, the scale will ensure that students 
are aware of their progression, which hopefully increases their motivation and desire to learn.  
There is uncertainty about whether the students should be directly involved in the evaluation of soft skills 
development. However, the teachers made statements that indicates that the students benefit from 
knowing the soft skills that they are working with.  
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The interviewed teachers stated the importance of ongoing and systematic registration of observations etc. 
Therefore, there should be some kind of teacher tool, where teachers can write observations and other 
relevant information. This tool may provide explanations for the students’ situations and will increase the 
level of knowledge for all teachers and the administration.  

	

Palermo	CESIE,	Italy	
 
The quantitative data is based on very few collective answers. 2-3 teachers at the second chance 
educational institution in Palermo have chosen to answer the questionnaire together. This gives us a very 
low reliability and the results must be used with reservations.  
 
The teachers who filled in the survey teach 18 hours a week in the following three subjects: Italian 
language, Italian literature and History. The students are from 13 to 20 years old, with an average of 15-
16 years. There are 26 students in all classes.  
 
In the curriculum content, the teachers have often worked with measuring: Grades, academic skills 
progression, language competencies, special educational needs and assessment of readiness for further 
education.   
 
In a well being and social involvement content, the teachers have often worked with measuring: Meeting 
review reports, involvement in leisure time activities and in extra curricular activities.  
 
In the content of progression after the programme, the teachers have often worked with measuring: 
training, internal progression within the school and student feedback. The teachers haven’t answered the 
majority of questions in the category so we don’t know if they for instance measure drug abuse 
sometimes or not at all.  
 
Concerning curriculum outcomes, the teachers feel that the school should give priority for measuring and 
evidencing the following success factors for learners: academic skills progression, special educational 
needs and language competences, meeting reports, involvement in leisure time activities and in extra 
curricular activities, work experience programmes, training, internal progression within school and 
student feedback. The teachers do not tell us anything about what they feel should have low priority. It is 
worth noting that there is one area where the teacher haven’t worked with measuring outcomes, but they 
do feel that it should have priority – this is work experience programmes. It is difficult to conclude if this 
is a lack in measuring or a lack of focus in the educational programme. 
 
The teachers can recognise that a quality framework is an important part of the work and that it is a good 
tool that the teacher can use, in evidencing success factors in informal learning. They rate themselves as 
very confident in doing this task.  They find that it could be helpful for them to have: Communication 
training, experimental teaching training and new learning environment training – all in order to develop 
higher skills in working with a quality framework. 
 
The teacher definitely recommend that other schools like theirs should work with a quality framework.  
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Qualitative data: The same small group of teacher (2-3) that participated in answering the questionnaire 
have also answered the questions to the focus group discussion. We do not know how much time they 
spend doing this and we have only received a very short summary. This gives us a very low reliability and 
the results must be used with certain reservations.  
 
The teachers were asked to describe and discuss the schools existing culture and practice when it comes 
to measuring and evidencing informal learning success factures.  We wished to hear about the common 
understanding of what the teacher and the organisation actually do to measure informal learning and 
skills. The teachers might have talk about this, but the summary just states that: ‘We would like to be 
involved in a training course focusing  on the behavioral observation of students. It would improve our 
work.’ It is difficult to know exactly what this means, but with the results from the questionnaire this 
might point to that the teachers find that it important for teachers to develop skills so that they can 
observe students behaviour and thereby measure and evidence informal learning.  
 
To the question about what knowledge and skills the teachers have when it comes to using informal 
learning as a vehicle to engage and learn, the teachers summarise: ‘The starting point should be a good 
knowledge of group and teamwork dynamics: observing behavioural modifications after the transmission 
of the educational content, and learning how to evaluate the behavioural changes or the lack of reaction.’ 
Again we do not know what they have been discussing, but the summary’s reference to ‘a starting point’ 
that seems to reflect the situation after the training course and what knowledge the teacher would like to 
have. The teachers focus on their need to develop skills and knowledge about behavioural change.   
  
The last question points to how we can develop appropriate staff training for the teachers. In the focus 
group questions we ask them what gaps we have to address and what they can recommend us to do. The 
teachers summarise: ‘We feel the need to know how to design evaluation templates in order to measure 
behavioural changes, and so the impact produced by the educational intervention; the evaluation phase 
does not have an empirical base or a common form, but it is currently based on the personal point of view 
of the teacher.’   
According to the teacher in this focus group the training programme should develop skills that can allow 
the teachers to be less subjective in there observations of the student’s informal learning.  

Summary	and	conclusion	
The Training Needs Analysis (TNA) has been carried out with teachers/trainers working with 
disadvantaged groups in second chance education. In this summary and conclusion we will draw on both 
the results from the quantitative and qualitative research that is covered in the previous part of this report 
and on the needs of teachers and organisations raised in the 1st multiplier event in Copenhagen, and the 
3rd multiplier event in Limerick.  
 
1. Identify existing knowledge and skills of teachers: The teachers who participated in the qualitative 
and quantitative research, feel that they already have a good deal of experience when it comes to 
evidencing success factors in informal learning. Over all the teachers find it important to measure and 
document informal learning, but some of them find that it can also be more then they can handle or it can 
be ‘un-systematic’. The great majority of teachers involved in this research have tried to work with the 
qualitative framework and to some level they feel confident about it and would recommend it to other 
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schools. The interviewed teachers in Esbjerg note that the teachers’ work process of soft skill 
development is quite complex, and will benefit from being systematised. At the 3rd multiplier event in 
Limerick some teachers noted that soft skills development is at the heart of teaching and learning. They 
see it as instrumental to the delivery of all other curriculum and is something they have always done as 
part of their programmes. 
 
2. Identifying existing culture and practice in measure and evidence success factors (organisational 
level): In the qualitative and quantitative research among partners in the SMART project, some teachers 
find that there are challenges at organisational level in adopting a culture that focus on core  soft skills. 
Some teachers point to the structures in the organisation and note that in order to supports the adoption of 
a softskills approach, it is important that the school/centre ensures that there are adequate resources and 
supervision provided and that there is room for discussions concerning the culture of the organisation. At 
the 1st multipleir event in Copenhagen some of the participents noted that it is of great importance  that 
the school leader supports the process. At the 3rd multiplier event in Limerick, teachers noted that soft 
skills always has been valued at programme level in Youthreach in Ireland, because teachers recognise 
that without them, there would  be no other learning. But it must also be valued at national level, if the 
impact of programmes such as Youthreach can be fully recognised. 
 
3. Identify gaps and making recommendations for staff training: This training needs analysis clearly 
shows that it is important to recognise that the teacher already have a great deal of experience, knowledge 
and skills when it comes to measuring informal learning in different ways. Although a high level of 
experience there is a gap corncerning how to work with informal learning systematically and how to 
ensure that all teacher will and can measure  informal learning. In Limerick som teachers recommend 
courses on self-awareness so that staff are aware of different aspects of personal development within 
themselves. And they recommend  that time is provided  for communication between staff so that they 
can identifying issues with learners.  
 
The teachers have concerns according to how and on which conditions the informal learning messurement 
will be established. One concern is how involved the students must be in the process. A teacher notes that 
it might be a challenge to make the students aware of what soft skills are. Other teachers note that if the 
students are included in the evaluation of their soft skills development, the scale will ensure that students 
are aware of their progression, which hopefully increases their motivation and desire to learn. Some 
teachers in Copenhagen find that the student must be made into an active partner in discussing the results 
of the SMS. Some teachers in Limerick recommend training and awareness for student’s, because there 
will be a whole new language they will have to learn. At the 1st multipleir event in Copenhagen there was 
a focus on students involvement in the  measurement  method and in the development of the SMS, as the 
participants found it important  to  get  knowledge  of  the students  experience  and  motivate  them 
through influence.  
 
There is a concern that the SMS may not support student on their own terms. A way to overcome this 
would be to shift perspective – instead of looking at the student as the only one who has to develop soft 
skills, one could choose to focus on the school and the teachers abilities to create a learning environment 
that can allow the students to position themselves as competent soft skill learners. At the 3rd multiplier 
event in Limerick it was pointed out that the initial and final assessment of soft skills must me made both 
by the teacher and the learner. Learners must be at the heart of the tool, where they can recognise their 
skills: ‘I’m able to do this’, not ‘the learner is able to do this’.  
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Another concern among teachers is how time consuming the measurement  could be . Teachers in the 
research would like the measurement to be something that is not time-consuming and that is not very 
different from what they already have to do. Teachers in Limerick suggest that the training must have 
focus on integrated activities into what’s going on within the programme, not just another add on but 
something’s that fits well with the current provision. At the multiplier event teachers point to the 
importance to keep the SMS tool simple and transferable. They noted that it must be meaningful for 
teachers and their workload and that the tool should not be a heavy paper exercise or it won’t be used.  
 
A thrid concern is how to implement softskill awareness at a organisational level. The identification of 
training needs and success with training can be a matter of organisational culture. The teachers must see 
the benefits of training, otherwise there could be resistance. At the 1st multipleir event in Copenhagen 
some of the participants noted that the implementation of the SMS model can seem as a “top down” 
decision taken by the political level or the management level. To avoid this it is important to keep  
involving  the  whole  organisation at all levels,  especially  the teachers and students, in the development 
and use of the systematic measurement of outcomes.The teachers in Limerick suggest a greater amount of 
training for senior management – on developing the culture of the organisation and specific training for 
staff on the model itself and time for staff to become more self-aware. 
 
The teachers in Palermo found that it could be helpful for them to have: Communication training, 
experimental teaching training and new learning environment training – all in order to develop higher 
skills in working within a quality framework. 
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