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Introduction 

This paper is the product of the collaborative effort by a consortium of organisations and 

institutions, public and private, participating in the project “From School to Community: 

Children and Students as Change Agents in the Community”. The enterprise is co-funded 

by the European Union and the Government of the Republic of Turkey in the framework 

of the EuropeAid Programme of the European Union, and carried out by EURICON (the 

Coordinator, based in the Netherlands), the Middle East Technical University (METU, 

Turkey), and the European Centre of Studies and Initiatives (CESIE, Italy). The aim of the 

project is to empower students with the knowledge, skills, attitudes and values to participate 

actively in democratic life, and to inspire them to exercise their rights and responsibilities to 

develop initiatives in schools and in their communities. Not only is “from school to 

community” the title of the project, but it also defines the methodology supporting all the 

foreseen activities. The training course developed for 8th-grade teachers aims at providing 

them with the skills and knowledge needed in their work to support students in 

implementing initiatives in favour of democracy and human rights in their own 

communities. The bottom-up, learning-by-doing approach, is hence adopted in the project 

instead of the top-down formal teaching.  

This report is the outcome of a literature review on democratic citizenship and human 

rights education (EDC/HRE) carried out by the project partners in the following contexts: 

the European Union, the Republic of Turkey, Italy and the United Kingdom. The meaning 

and understanding of education for democratic citizenship and of education for human 

rights are explored in the text. Moreover, an analysis of the development of such disciplines 

for each geographical/political area is offered, and the findings of the secondary research of 

the current needs in the field are included. Finally, the identification of the main 

institutional actors in EDC/HRE precedes a selection of good practices from all the 

countries participating in the research and the European Union.  

 

The meaning and definition of “democratic citizenship” 
in the literature  

European Union 
Several definitions of citizenship, also related to education, have been put forward in 

the diversified area of the European Union, especially since the beginning of the 1990s, 
when new democracies emerged in the continent (Keating, Ortloff, and Philippou, 2009). 
A research, conducted by a partnership of organisations acting in the framework of a 
European project, identified two sets of definitions in the countries analysed: 1. the 
knowledge of the rules of a nation state and the awareness of belonging (legal meaning of 
citizenship); 2. active participation, also in the political life of the country. While the first 
definition was found to be a characteristic of countries like Turkey and Switzerland, 
participation resulted as being the key term related to citizenship in Italy, Bulgaria, Poland, 
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Portugal, Spain and Norway. The latter also extended the participation to children and young 
people (C.I.E.S., 2012). Similarly, participation is the focus of the definition of active 
citizenship by the Centre for Research on Lifelong Learning of the European Commission 
(Centre for Research on Lifelong Learning, 2006). “In Europe, citizenship is based on 
respect for justice, human rights, fundamental freedoms and the rule of law” (Starkey, 2002, 
p. 7): democracy, human rights, mutual respect, solidarity, equality and respect for law are 
some of central values associated with citizenship, be it responsible or active citizenship 
(Eurydice, 2005; Centre for Research on Lifelong Learning, 2006). 

Republic of Turkey 
Citizenship can be described either as a status, a set of rights, duties or as a 

membership of a political community (Yeğen, 2004). As one of the new modalities of 
citizenship, democratic citizenship is becoming an important theme in Turkey as well as 
across countries. Previously, Turkish citizenship was characterized as having a membership 
of a single religion and language in the state (Çayır, 2011). In addition, according to Keyman 
and Icduygu (2003), the emphasis of citizenship has initially been on duties rather than 
rights. The authors continue that in this militant view of citizenship, a citizen defers his/her 
rights until the fulfillment of all duties to the state. That is, public good comes prior to the 
individual benefit. After the Proclamation of Republic in 1923, citizenship was mainly 
considered as a tool for national unity and lacked a relationship to the city (Kadıoglu, 2007). 
However, as the nationalism evolved from religious to secular in Turkey, this ethnic, 
religious, and language-based recognition has been replaced with a duty-based citizenship 
towards a more pluralistic notion along with the integration of human rights into citizenship 
education (Çayır, 2011). That means democratization of citizenship has changed from a 
mandatory membership in a national community into a rights- and participation-based 
notion (Kadıoglu, 2007). To put it differently, due to the inevitable influence of global 
processes, democratization of citizenship is becoming less associated with the nation state 
but more with denationalization. Especially, Turkey’s official candidateship for being a 
member of the European Union in 1999 gave speed to the democratization of citizenship 
practices. Hence, democratic citizenship has now been considered as a concept which is not 
necessarily attached to the Turkish national identity with the erosion of the modern nation 
state (Kadıoğlu, 2007). According to Uğurlu (2011), the concept of democracy adds a distinct 
characteristic to the concept of citizenship. One can be regarded as a citizen because of 
having a membership in state even though its society does not necessarily have a democratic 
structure. In addition, democratic citizenship can be defined as an identity that regards 
individuals as equal citizens no matter what kind of ethnic, cultural, religious, and linguistic 
origin they have (İçduygu & Kaygusuz, 2004). Besides, according to Gözübüyük-Tamer 
(2011), democratic citizenship points to a citizen who questions the common practices, 
demonstrates an active participation in social and political arenas, and not only knows his 
responsibilities but also rights and uses them.  

Italy 
“Democratic citizenship” is not univocally defined in Italy, as has been found for the 

European Union, Turkey, and the UK. Citizenship is strictly related to different spheres of 
meaning, and changes accordingly. The legal sphere includes the membership of a 
constitutional State. However, it is also to be interpreted in a broader sense as to 
encompass the rights and duties derived from said membership (Chistolini, 2010). A sense 
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of belonging and sharing of fundamental values of the community are the aspects 
highlighted by other pieces of research, also in the case of the EU (e.g. C.I.E.S. Centro 
Informazione e Educazione allo Sviluppo (2012). RIGHTS project – Research 
Report). Moreover, the dimension of belonging deeply influences citizenship in that it 
determines the values, culture, and relational approaches that the citizen will adopt 
(Corradini, 2013). Finally, participation is another clearly stated aspect of citizenship, and it 
is found to be in line with EU-related definitions of citizenship, especially in the form of 
active citizenship definitions tout court (Eurydice, 2005; Centre for Research on Lifelong 
Learning, 2006). 

United Kingdom 
In 2006 Gordon Brown, the Chancellor of the Exchequer of the Labour Government 

in a speech on “The Future of Britishness” identified British values as “liberty, responsibility 
and fairness”. In the same year the Prime Minister Tony Blair talked about British values as 
“belief in democracy, the rule of law, tolerance, and equal treatment for all. Osler (2009) 
remarks that these may not necessarily be values peculiar to being British but rather common 
values shared by any modern democracy “in keeping with international human rights 
principles”. Osler and Starkey (2006) define citizenship as “a status, a feeling and a practice”. 
Kerr (2009 rapporteur for 9th annual conference) said “Citizenship is a journey not a 
destination” while Gieron says it is about “shared values”. However Gieron (2003) also says 
that shifting historical circumstances (social, cultural, political and economic) alter definitions 
for citizenship education , citing Davies who found close to 300 definitions of citizenship. 
 

The understanding of “democratic citizenship 
education” in the European Union, in the Republic of 
Turkey, in Italy and in the United Kingdom 

European Union 
Definitions of democratic citizenship education (EDC) in Europe are at least as 

numerous as the definitions of democratic citizenship. As a concept, it has been expanding 
over the years, to embrace a growing number of approaches and spheres of the society. 
Latest definitions describe “democratic citizenship education” as a discipline, or rather a set 
of principles and practices, based on the respect and promotion of human rights, of 
democratic rights and responsibilities, of democracy, diversity, active participation and the 
rule of law (Marziali, 2007; Kerr, 2012; Council of Europe, 2010). The definition in the 
Charter on Education for Democratic Citizenship and Human Rights, issued by the 
Council of Europe, encompasses all the elements abovementioned, while also focusing on 
the knowledge, skills, understanding, attitudes and behaviours that the learners (sometimes 
specified to be young people, or both young and adults) are expected to acquire (Council of 
Europe, 2010; Losito, 2010; Kerr, 2012; Marziali, 2007; Eurydice, 2005). In the framework 
of the Programme for International Student Assessment (PISA) launched in 1997, the 
Organisation for Economic Co-operation and Development’s Definition and Selection of 
Competencies (DeSeCo) project put forth three categories of key competences that 
contribute to young people’s full participation in society: technological and social skills, as 
well as creative and independent thinking and analysis, as defined by DeSeCo, are in fact 
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very much in line with the understanding of skills related to EDC outlined for example in 
the Eurydice research of 2005 and in the Recommendation of the European Parliament 
and of the Council on key competences for lifelong learning (OECD, 2005; Eurydice, 
2005; Recommendation 2006/962/EC). As the world becomes more and more 
interconnected, social and economic issues and challenges require a multidimensional 
approach to be adopted, and this is also true for EDC (Marziali, 2007). Supra-national 
institutions are increasingly called to action, and the emergence of their role is also 
reflected by democratic citizenship curricula (Stromquist, 2009). This characteristic of 
democratic citizenship allows for a global understanding of the concept, embodied in 
the conceptualization of a global citizenship education, of which citizenship education, 
including the European, becomes a facet, whose skills are conceived as being part of the 
key competences of a larger-scale EDC (C.I.E.S., 2012). 

Republic of Turkey 
Citizenship education has been offered in Turkey since the Proclamation of Republic 

(Keser, Akar, & Yıldırım, 2011). Though never turning its back to universal standards, 
Turkey at the same time has always aimed at having a distinct Turkish identity. Therefore, 
citizenship education in Turkey has been considered as a tool to achieve the state-centric 
modernization project which aimed at restructuring the society by rescuing it from the basis 
of multi-ethnicity of the Ottoman Empire (Çayır & Gürkaynak, 2008). A good citizen was 
described in the educational records of 1933 as “A person, who knows his country well, 
loves his country and freedom, is respectful of rights and justice, is obedient to his country’s 
laws, is ready to sacrifice himself for his family and for his country” (Sakaoğlu, 2003; as cited 
in Çayır & Gürkaynak, 2008). Thus, citizenship education underlined the duties such as 
taxation, military service, equality, freedom of movement, and patriotism. In 1950s, thanks to 
multi-party regime, democracy was associated for the first time with citizenship education. 
Later in the historical journey, national unity appeared as an important consideration again. 
Language, religion, and race were deemed as essential concepts. In 1990s, as a result of the 
relations with European Union, Copenhagen Criteria fostered developments in citizenship 
education by an emphasis on establishment and maintenance of democracy, law, human 
rights, and respect for minorities (Keser et al., 2011). The emphasis has shifted from 
bringing up good citizens to equipping students with participation, collaboration, reflection, 
and critical thinking skills in the modern schooling system. Hence, democratic citizenship 
education refers to school education for children, whose purpose is to ensure their 
involvement as responsible citizens who can contribute to the well-being of the society that 
they live in, while at the same time refers to a medium for creating good citizens (Acun, 
Demir, Akar, & Goz, 2010). In other words, democratic citizenship education is a way to 
develop tolerance for different religion, culture, belief, and ways of thinking. Thus, its 
purpose is to provide individuals an opportunity to share richness in the values of the society 
that he lives in (Ünal, 2012). To be capable of contributing to the progression of society, 
citizens should acquire social and civic skills such as having awareness about basic rights and 
sharing common values (Acun, Göz, Busher, & Wilkins, 2009). Since 1990s, citizenship 
education across European countries, including Turkey, has mostly encouraged human rights 
and democracy literacy of pupils, cultural and historical diversity, self-respect and respect for 
others, positive self-image, peaceful conflict resolving, transformation into a pluralist society, 
becoming actively involved at school and community life, and practicing democratic 
principles (Eurodyce, 2005; as cited in Acun et al., 2009).  
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Italy 
Unlike the definition of “democratic citizenship”, education for democratic 

citizenship is directly linked to the highest legal document in Italy, which is the 
Constitution of the Republic (Eurydice, 2012). A specific discipline of education for 
democratic citizenship has been taught in Italy since 2009 under the framework of the 
national programme “Citizenship and the Constitution”. However, until 2008, it coincided 
with civic education, where education was referred to the role of schools to prepare 
students for an active enjoyment of their rights and to teach them about their duties as 
citizens of the State, and about the State institutions (Corradini, 2008; Invalsi, 2009). Also, 
the International Civic and Citizenship Study of 2009, an international research on the 
topic of democratic citizenship education, found that efforts for citizenship education in 
Italy in fact evolve around civic education, with special focus on public institutions, rights 
and duties (INVALSI, 2009).  

United Kingdom 
The Crick report (QCA 1998) said: 

“Citizenship education must be education for citizenship---it is not an end in itself.” 
The advisory committee, commissioned to establish a need for citizenship education in the 
UK felt that this was an opportunity to develop a “citizen democracy”. Traditionally political 
debate, shaping law and contributing to decisions of state lay in the hands of the privileged 
few, whereas in modern times wider enfranchisement of the public, female emancipation, 
lowering of the voting age and freedom of the press had all contributed to a more open 
process of government. The Crick report also stressed the need for an interactive citizenship 
education with schools, communities and youth organisations working together to make 
local government more open and responsive. The focus of the statutory Citizenship 
curriculum that was implemented following the recommendations of the Crick report is on 
active citizenship, as it is believed that young people learn the skills and competences 
necessary to be responsible citizens through experiential learning, rather than passive 
learning in the classroom (QCA 1998). Wood (2006) states that QCA and the 
Office for Standards in Education (OFSTED) require citizenship curriculum to be 
participative and not just " teachers simply talking to students" and these requirements 
provide schools with the opportunity to engage young people " with the concepts of 
democracy and citizenship and enables them to develop as active citizens". Schools should 
become “Citizen Schools” argues Audsley (Audsley et al., 2013) which “explicitly creates a 
democratic culture”. 
Wood however, argues that the delivery of active citizenship is beleaguered with problems of 
definition, citing activities ranging from refereeing football matches to anti- war 
demonstrations as examples of active citizenship claimed by schools. 
Miles (2006) argues that a Citizenship curriculum must also address the issues of 
multiculturalism, social equality and gender in order to be truly inclusive and relevant to 
today's multi-cultural society in Britain, recognising that tensions can arise between " the 
creation of an active citizenry sharing common civic and national identity" on the one hand 
and " persistent community diversity “on the other. Osler (2009) states that since 2005 the 
UK government has perceived citizenship education to be the vehicle to promote 
community cohesion and prevent extreme violence, adding an extra strand of diversity and 
identity to the national curriculum in 2008, the emphasis of citizenship education in the UK 
being on the nation and national identity, “with passing acknowledgement of Europe and 
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European institutions, international human rights norms and the wider global community” 
(Osler 2010). Community cohesion is promoted through learning about and respecting 
different ideas, beliefs, cultures, identities and values that are found in a nation that is 
characterised by diversity. Gieron (2003) says Citizenship curriculum was built upon and has 
“strong roots” in Personal, Social and Health Education that was already delivered in schools 
and indeed Crick recommended that citizenship as a subject could be integrated into other 
subjects. Under the current coalition government there was a change of emphasis and the 
national curriculum for all subjects was reviewed in 2011. Citizenship was in danger of being 
removed as a statutory subject. Following a series of public consultations on the national 
curriculum, with the intention of ‘slimming it down’ and concentrating on the ‘essential 
knowledge’ every student should learn, the Secretary of State for Education published a new 
framework for Citizenship Education on 11 September 2013 stating: 
“A high-quality citizenship education helps to provide pupils with knowledge, skills and 
understanding to prepare them to play a full and active part in society” (Dept of Education 
Sept 2013). 
The new National Curriculum will be introduced into schools in England in 2014 and is 
radically slimmed down, allowing teachers more freedom to develop a curriculum for their 
own school. It aims to develop knowledge and understanding of how the United Kingdom is 
governed, the role of law and the justice system, to develop an interest in and commitment 
to participation in volunteering and equip them with critical thinking and debating skills. 
Pupils must also learn how to manage their money on a day-to-day basis, and plan for future 
financial needs. 
 
 

The understanding of  “human rights education” in the 
European Union, in the Republic of Turkey, in Italy and 
in the United Kingdom 

European Union 
Human Rights Education (HRE) was granted its pivotal role in the process of 

developing a culture of human rights in 1995, in the framework of the 1995-2004 Decade of 
Human Rights Education announced by the United Nations General Assembly. Despite a 
culture of human rights had already been promoted through the Universal Declaration on 
Human Rights (UN General Assembly, 1948) adopted by the UN in 1948, the need to foster 
accountability in cases of human rights violations and to develop an understanding and 
endorsement of human rights became prominent in the 1990s, spurred by massive abuses in 
South-Eastern Europe, Sub-Saharan Africa, Asia and Latin America, and with a view to 
accompany the emergence of new democracies all over the world, including post-communist 
Europe (Andreopoulos, 2002). 
The definition of human rights education by Amnesty International is also linked to the idea 
that a culture of respect and defence of human rights needs to be maintained and nurtured, if 
conflict and human rights violations are to be prevented 
(http://www.amnesty.org/en/humanrights-education). This concept is generally shared by 
governments on the international level: promotion of equality, participation and democratic 
processes, and prevention of conflict and human rights violations are the aims of human 
rights education as defined by the UN General Assembly in their Resolution on the first 
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phase of the World Programme for Human Rights Education, which represents an 
international claim for more practice and effective implementation in the field (UN General 
Assembly, A/RES/59/113/B, 2005). The accountability model of HRE, as described above, 
is often accompanied by other models for HRE, such as the awareness model, that aims at 
the acquisition of knowledge of human rights, and the so-defined “transformational model”, 
aimed at entitling learners to prevent violations once they have acquired the related skills 
(Tibbitts, 2002). As in the case of citizenship education, human rights education is 
approached as a long-term, lifelong process, aiming at furthering participation – and a 
participatory school culture – and promoting democracy. The characteristics shared by 
democratic citizenship education and human rights education result in the two types of 
education often being coupled and associated with one another (Fritzsche, 2008). However, 
a distinction can be made between the universalistic approach of human rights education and 
the relation of citizenship rights to a specific political community (Fritzsche, 2008). This 
distinction becomes necessarily blurred if global citizenship education is taken into account 
as one term of the comparison. 
 

Republic of Turkey 
Human rights are the core values of mankind, whose protection and implementation 

has a strong connection with education for human rights (Karaman-Kepenekci, 2005). 
Human rights education has a lot to do with reshaping democracy as a lifestyle and raising 
free and participating citizens (Gülmez, 2001; as cited in Karaman-Kepenekci, 2005). 
Broadly defined, human rights education is the process of developing knowledge and skills 
about basic mechanisms and foundations of human rights, taking action to show respect for 
others, to notice discriminations, and to act in accordance with the rights and duties (Çayır, 
2009). Human rights education also refers to the process of raising awareness about the state 
of being a human (Çarıkçı & Er, 2010). In addition, human rights education is defined as the 
education provided to gain a perspective about knowing, protecting, using, and respecting 
human rights (Gülmez, 2001; as cited in Ünal, 2012; Karaman-Kepenekçi, 1999). To put it 
differently, it is a set of educational practices which aims to build human rights as a universal 
culture (Karatekin, Merey, Sönmez, & Kuş, 2012). According to Bağlı (2013), human rights 
education has cognitive, social, affective, and behavioral goals. Among them, affective and 
behavioral goals are the essentials. In a similar vein, Elkatmış (2009) and Karatekin, Merey, 
Sönmez, and Kuş (2012) claim that human rights education fundamentally aims to develop 
attitudes and skills in relation to democracy, citizenship, and human rights.  
Along with proclamation of the years 1995-2004 as United Nations Decade for Human 
Rights Education, in 1997, the Turkish National Committee on the Decade for Human 
Rights Education was founded by the High Coordination Board for Human Rights. Besides, 
this committee formulated the National Programme on Human Rights Education (Çayır & 
Bağlı, 2011; Karaman-Kepenekci, 2005). However, Turkey had much effort in fostering 
human rights education carried out by international organizations until the establishment of 
this committee, as well. On the legal basis, human rights education in Turkey is included in 
Constitution, in Article 2, Article 42, and also included in Basic Law on Education as 
emphasizing respect for human rights. That means human rights education is a constitutional 
obligation (Karaman-Kepenekci, 2005).  
As a catalyst for institutionalization of human rights education in Turkey, compulsory 
Citizenship and Human Rights Education courses were introduced for grades 7 and 8 and an 
elective Democracy and Human Rights course was introduced for grade 10 (Çayır, 2002). 
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Although the 7th grade curriculum provides a universal view of human rights, the content of 
the 8th grade course stresses a duty-based citizenship and patriotism (Çayır & Bağlı, 2011). 
This, indeed, reflects two opposite tendencies in Turkey with regard to its human rights 
situation; on the one hand, Turkish Republic has been described as adopting a policy of 
national developmentalism with an emphasis on the indivisibility of the nation by the 
diversity of different groups, which has privileged a republican model. On the other hand, 
due to being an official candidate for the European Union since 1999, Turkey has attempted 
to align its administrative and legal structure with human rights agreements and European 
standards (Çayır & Bağlı; Keyman & İçduygu, 2005). From this perspective, having 
compulsory and distinct human rights courses might be seen as a prerequisite of Western 
modernity. Hence, not surprisingly, this paradox can be confirmed in the curriculum of 
different grades.  

Italy 
Formal education for human rights in Italian schools is only taught as part of the 

“Civics and the Constitution” programme. The review of existing literature has shown a 

lack of interest in the discipline, which is more often than not relegated to the teaching of 

the fundamental human rights, as well as of the duties of a citizen, as directly referential to 

the Italian Constitution. In this sense, article 2 of the Italian Constitution, which defines 

the enjoyment of rights and the requirement for citizens to comply with their duties, 

constitutes the basis for such formal education, which is, however, not recognized the 

status of subject per se. (Papisca, 2012). Nevertheless, as the educational paths that falls 

within the “Civics and the Constitution” national programme are not defined by the State, 

but rather locally, the topics associated with human rights education in school are 

characterized by interesting variations which challenge all attempts of comparison. 

The increasing school autonomy, largely due to the growing autonomy of the local regional 

governments since the reform of article 117 – section five of the Constitution, has resulted 

in the latest years in a number of different actions of education for human rights which 

remain, nonetheless, irregular and not institutionalized (e.g. cultural exchanges). 

Consequently, education for human rights in Italy is mainly offered as non-formal 

education (Marziali, 2007).  

United Kingdom 
Amnesty International believes Human Rights education is about learning and 

developing knowledge and understanding about human rights, attitudes and behaviour 
respectful of human rights, and skills to uphold and protect human rights. Human Rights is a 
key concept of rights and responsibilities which is underpinned by other key concepts of 
democracy and justice, identities and diversity. The Ministry of Justice in its publication 
“Right Here, Right Now” (Ministry of Justice, BIHR,DCSF, Nov,2009) says that the Human 
Rights Act 1997 which came into to force in the UK on 2nd October 2000 aims to “create a 
culture of respect for Human Rights in the UK”. 
The modern concept of human rights came into being at the end of the Second World War 
resulting in the United Nations Declaration of Human Rights in 1947, which aims to 
“contribute to freedom, justice and peace in the world” ( Ministry of Justice, BIHR,DfCSF, 
Right Here, Right Now,2009). At regional level The Council of Europe, representing a 
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“greater Europe” of 47 countries including Russia, Turkey and Ukraine, set up the European 
Convention on Human Rights. In 2010 the Council of Europe adopted The Charter on 
Education for Democratic Citizenship in Human Rights Education reflecting the “important 
role of education as a defence against the rise of violence, racism, extremism, xenophobia, 
discrimination and intolerance.( Charter on Education: Democracy, Citizenship and Human 
Rights Education, 2012) 
In the UK the Human Rights Act 1998 enshrined certain rights from the European 
Convention into UK law. These rights include: 
 
· the right to life 
· the right not to be tortured or treated in an inhumane or degrading way 
· the right to be free from slavery or forced labour 
· the right to liberty 
· to right to a fair trial 
· the right not to be punished without law 
· the right to respect for private life, home and correspondence 
· the right to freedom of thought, conscience and religion 
· the right to freedom of expression 
· the right to freedom of assembly and association 
· the right to marry and found a family 
· the right not to be discriminated against in relation to any of the rights contained in the 

European Convention 
· the right to peaceful enjoyment of possessions 
· the right to education 
· the right to free elections 
· the abolition of the death penalty 
 
The aim of human rights education within the citizenship curriculum in the UK is to ensure 
that human rights are embedded into the school ethos, culture, policies and practice. By 
doing this the expectation is that young people will link the concept of human rights to their 
everyday experience. “Getting the chance to learn about human rights of those around them 
is a vital part of building a wider culture of human rights in England” (Ministry of Justice, 
British Institute for Human Rights, Department for Children, Schools and Families, 2009). 
 
 

Mainstream meaning and definitions of democratic 
citizenship and human rights education in the 
European Union, the Republic of Turkey, Italy and the 
United Kingdom 

European Union 
The Council of Europe confirmed its central role in providing guidance on education 

for democratic citizenship and human rights education with the Charter on Education for 
Democratic Citizenship and Human Rights Education, adopted by the 47 member states in 
May 2010. Up to date, it is the organisation more active on the European level as far as 



Page 12 of 46 

 

citizenship and human rights education are concerned. Hence, the definitions of democratic 
citizenship and human rights education stated in the Charter are considered here as the most 
widely agreed on in Europe and a logical set of definitions to adhere to for the purposes of 
this literature review. 
“Education for Democratic Citizenship means education, training, dissemination, 
information, practices and activities which aim, by equipping learners with knowledge, skills 
and understanding and moulding their attitudes and behaviour, to empower them to exercise 
and defend their democratic rights and responsibilities in society, to value diversity and to 
play an active part in democratic life, with a view to the promotion and protection of 
democracy and the rule of law.” (Council of Europe, 2010). 
“Human rights education means education, training, dissemination, information, practices 
and activities which aim, by equipping learners with knowledge, skills and understanding 
and moulding their attitudes and behaviour, to empower them to contribute to the building 
and defence of a universal culture of human rights in society, with a view to the promotion 
and protection of human rights and fundamental freedoms.” (Council of Europe, 2010). 

Republic of Turkey 
As Turkey has undergone several regulations as part of the efforts to join European 

Union, these regulations have been reflected in the field of citizenship education as 
incorporating human rights themes into citizenship education. Accordingly, another 
important effort emerged as renaming Civics or Citizenship course as Citizenship and 
Human Rights Education for 7th and 8th grades in 1998. Besides, Democracy and Human 
Rights was offered as an elective course for the 10th grades (Çayır & Gürkaynak, 2008). 
Basically, the 7th grade Citizenship and Human Rights Education course underlined the 
common heritage of humanity, development of human rights, the relationship between 
ethics and human rights, and basic rights and freedoms. In the 8th grade, the same course 
covered the basic concepts of state, democracy, constitution, citizenship rights, 
responsibilities, protection of human rights, national security and power, and basic problems 
with regard to the protection of human rights (Çayır & Bağlı, 2011; Çayır & Gürkaynak, 
2008). However, as part of one of the most comprehensive reforms in the system of Turkish 
education, these courses have been abolished in 2005. Moreover, Ministry of National 
Education (MoNE) has decided to distribute citizenship and human rights themes over 
other courses. On the other hand, Ministry of National Education started to carry out a 3-
year “Democratic Citizenship and Human Rights Education” project which can be regarded 
as an attempt to reintroduce a distinct citizenship education. In line with this project, a new 
course named as “Citizenship and Democracy Education” has been offered in 2011-2012 
academic year (Çayır, 2011) and the purpose of democracy education has been stated by 
MoNE as “to raise conscious citizens who make sense of the changing world” (Çayır, 2011). 
The name of this course has been attributed to the importance of democratic citizenship and 
to the idea that human rights education is an element of democracy education. Hence, 
departing from the concept of democratic citizenship, the course underlines human dignity, 
humanitarian values, democracy and characteristics of democratic citizen, tolerance, human 
rights, NGOs, democratic solutions to problems, and responsibilities such as taxes, voting, 
and duties related to national unity (Çayır, 2011).  
Democratic citizenship and human rights education can be seen as an instrument for 
achieving the potential to evaluate the dominant national codes (Çayır, 2011). A requisite for 
human rights education on the basis for democratic citizenship is to address human rights in 
the national and international context in terms of rights and responsibilities of citizens. 
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Another requisite is that particularity of the citizenship as well as the universality of human 
rights should be recognized. Correspondingly, Citizenship and Democracy Education course 
assumes that to promote democratic citizenship, people should be educated about their 
rights. However, human rights themes in the course are not connected enough to the 
problems of the notion of citizenship in Turkey (Çayır, 2011).  

Italy 
Education for democratic citizenship in Italy has always evolved around the concept of 

civic education: civic is related to a much broader area than the ideas connected with citizenship 
in Italy, as civic education relates to the idea of learning how to live in the community 
(Corradini, 2013).  Since the introduction of a new discipline in Italian schools, named 
“Citizenship and the Constitution”, the competences of citizens, to be acquired through 
citizenship education, began to include the extra-national values, skills and attitudes, such as 
those related to European citizenship. Democratic citizenship education in Italy is understood 
as a subject that allows students to gain knowledge of the national fundamental document, the 
Constitution, as well as of other fundamental documents – not necessarily Italian, e.g. the 
Universal Declaration of Human Rights -, and nurtures the culture of legality and respect for 
fellow human beings, solidarity and attitudes of active participation in society (Corradini, 2013). 
Citizenship education also aims to encourage initiatives and active engagement in favour of 
society. The knowledge and skills related to human rights education are integrated in the 
teaching of citizenship education, even though HRE does not hold the same status of discipline 
as EDC in Italy.   

United Kingdom 
In England the Crick report published by the Qualifications and Curriculum Authority 

(QCA 1998) said that Citizenship education should produce “active, informed, critical and 
responsible citizens “. It said that in a parliamentary democracy young people should be 
“equipped with political skills needed to change laws in a peaceful and responsible manner” 
as well as being “helped and prepared” to participate in voluntary activities. 
The Crick Report defined Citizenship education as having three main elements: 
· social and moral responsibility—“children learning self confidence and social and moral 
behaviour both in and beyond the classroom, both towards those in authority and towards 
each other” 
· community involvement –“learning about and becoming helpfully involved in the life and 
concerns of their communities, including learning through community involvements and 
service in the community” 
· political literacy- “pupils learning about how to make themselves effective in public life 
through knowledge, skills and values, seeking for a term that is wider than political 
knowledge alone”. 
 
 
 
 
 



Page 14 of 46 

 

A short history of democratic citizenship and human 
rights education – EDC and HRE in legal documents 
and policies in the EU, Turkey, Italy and the United 
Kingdom 

European Union 
Citizenship education is not a new concern in the European Union, nor in the world. 

The first study of civic education by the International Association of Educational 
Achievement (IEA) dates back to 1971 and analysed only 10 countries (Toots, De Groof, 
Kavadias, 2012). The existing focus on education for democratic citizenship and human 
rights education has, however, been strengthened in more recent years, starting in the 1990s, 
with the political turmoils of what would become new democracies, human rights abuses and 
conflict affecting many countries, and the introduction of a formal citizenship status in the 
EU with the 1992 Maastricht Treaty. The latter, in fact, resulted in the need to educate the 
peoples of the European Union to become responsible citizens of the supra-national entity 
(Keating, Ortloff and Philippou, 2009). Schools are expected to play a central role in this 
process, by preparing young people to be active citizens in an increasingly complex world 
(Toots, De Groof and Kavadias, 2012). The Council of Europe, always at the forefront of 
EDC in Europe, launched the “Education for Democratic Citizenship” project in 1997 in 
order to define the central skills and values of democratic citizenship (Keating, Ortloff and 
Philippou, 2009). A resolution, a recommendation and a plan of action followed, and 
advised the member states on the implementation of the reforms needed to join the path 
of citizenship education (Marziali, 2007; Council of Europe – Ministers of Education, 2000; 
Council of Europe – Committee of Ministers, 2002; Action Plan, 2005; Bîrzéa et al., 2004).  
A later project was offered by the European Commission and the Council of Europe for the 
period 2005-2008: “Active Citizenship for Democracy” aimed at identifying effective 
indicators for active citizenship and active citizenship education (Losito, 2010). 
Taking a few steps back in time, we will be able to notice that similar actions and initiatives 
were being undertaken in the field of human rights education, on the European level, but 
especially on the international level. The UN is the undisputed main character in HRE: in 
1993, the World Conference of Vienna marked the shift of focus toward HRE; in 1995 a 
Plan of Action dedicated a whole decade to HRE (the so-called “UN Decade of HRE”) and 
saw the implementation of HRE into the curricula of many countries. The UN World 
Programme for Human Rights Education was adopted in 2005 for its first phase and 
envisaged improved cooperation from governments and support from UN bodies 
(Fritzsche, 2008). Despite some criticism on the actual achievements that the Programme 
has brought about (Print, Ugarte, Naval and Mihr, 2008), the beginning of 2013 saw the 
approval of the third phase of the Programme, which will start in 2015. Both education for 
democratic citizenship and human rights education are the subject of the Charter on 
Education for Democratic Citizenship and Human Rights Education. It represents the 
completion of the project on Education for Democratic Citizenship and of the Human 
Rights Education Youth Programme, which has produced the Compass manual on human 
rights education for young people (Osler, 2012). Adopted on 11th May 2010, the Charter is 
divided into 16 articles and is expected to act as a basis for all implementation measures by 
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the CoE member states. However, in 2012 Council of Europe report on the implementation 
of the Charter, the author, David Kerr, stated that only one third of the states had started to 
act upon it, and its measures were rarely present in EDC/HRE laws and policies (Kerr, 
2012). EDC and HRE are promoted by the Charter in forma, nonformal and informal 
education; in fact, the definitions of the latter three immediately follow the official 
definitions of education for democratic citizenship and of human rights education. The 
coordination of states with the third sector is thus strongly supported, and initiatives from 
NGOs and other third-sector organisations in the field are welcomed (C.I.E.S., 2012; Kerr, 
2012). Finally, the 2010 document issued by the Council of Europe highlights that  
difference exists between HRE, EDC and other forms of education, such as education for 
peace and cultural education, except in the case of common principles (Council of Europe, 
2010). While the Charter maintains a broad approach to EDC/HRE and contains the most 
important principles of these disciplines, the OSCE/ODIHR Guidelines on Human Rights 
Education for Secondary School Systems are specifically tailored for teaching students in 
secondary school, and include guidance on developing curricula (Osler, 2012 
OSCE/ODIHR, 2012). 

Republic of Turkey 
The history of citizenship and human rights education in Turkey is traced back to the 

foundation of the Republic (Altan, 2012). In the course of time, it was integrated into the 
school curriculum under different names; for instance as Yurt Bilgisi in 1927, Yurtaşlık Bilgisi 
in 1948, Sosyal Bilgiler in 1968, and Milli Tarih, Milli Coğrafya, and Vatandaşlık Bilgileri in 1985 
(Gömleksiz & Akyıldız, 2012). Untill the end of 1980s, corresponding to significant years in 
the political and social life of Turkey, namely the single party period (1923 to 1946), the 
multi-party period (1946 to 1960), and the military intervention period (1960 to 1980), the 
civics education in Turkey were contended to be fundamentally based on citizenship duties 
more than rights, xenophobia, and the protection of the unity of the nation based on 
Turkish ethnicity (İnci, 2012). A new era in human rights and citizenship education in 
Turkey is, however, considered to emerge in 1990s. In this period, Turkey started to 
considerably broaden its vision with an ambition to be a leading member of globe in general 
and Europe in particular, employing an open market economy and neoliberal policies (Keser, 
Akar, & Yildirim, 2011). Since the post-1980s, the state has changed its legal structur 
through several reforms aligned with the international policies and universal standards (Çayır 
& Gürkaynak, 2008). As a consequence, first, a more democratic approach to citizenship 
education in Turkey gained momentum with its official candidate membership for European 
Union in 1999 (Kadioğlu, 2007). Second, influenced by The United Nations that announced 
the years 1995 to 2004 to be decade for human rights education, human rights themes were 
included in the citizenship education, with the renewed course now called “Citizenship and 
Human Rights Education”, for the first time compulsory for 7 and 8 grades in elementary 
education and elective for secondary education (Çayır, 2002).  
The inclusion of “Citizenship and Human Rights Education” in 1998 is cited to be a 
significant progress in the history of citizenship education in Turkey (Çayır & Gürkaymak, 
2008). This course was, however, did not have a long life. Following the 2000s, citizenship 
education in Turkey has been marked with the changes in the school curriculum. Especially 
after the launch of curriculum reform movement in 2005 in elementary education, grounded 
on the constructivist approach to education, citizenship and human rights education was 
designed as an interdisciplinary course, immersed into all subject areas in elementary 
education curriculum (Gözütok & Alkın, 2008). Later, going back to past approach used, the 
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course, this time titled as “Citizenship and Democracy Education”, was separately included 
in the weekly program of 8 grades as an one-hour elective course for 2010-2011 education 
semester and one-hour compulsory course for 2011-2012 semester. After the latest radical 
reform restructuring the system of Turkish education system in 2012, the two-hour 
compulsory course, “The Human Rights, Citizenship, and Democracy” is expected to be 
offered to 4 grade students in the lower level of elementary education.  

Italy 
The Italian Constitution has always played a major role in education for democratic 

citizenship in the country. The study of the fundamental legal document was introduced 

early on in the history of the Republic, with an agenda approved by the constituent 

assembly in 1947, as well as a decree in 1958 which established civic education in secondary 

school (Corradini, 2008). Despite the head start, a new law on citizenship education, which 

in Italy corresponds with civics education, was introduced only in the last months of 2008, 

when the cross-curricular subject “Civics and the Constitution” opened up the possibility 

for primary and secondary schools to experiment with the topic (Eurydice, 2012). Specific 

teacher training was also implemented, and the subject acquired compulsory status in 2010, 

when it was extended to all schools as a requirement. Initial teachers programmes and 

Masters’ degrees for in-service teachers all include civics education. Moreover, 

collaboration between local organizations, other institutions, and schools is expected in all 

civics projects (Chistolini, 2010).  “Civics and the Consitution”  is integrated in the 

teaching of social subjects, geography and history. In spite of its official subject status, the 

literature underlines that, since the total of the teaching hours for those subjects has not 

been reviewed, “Civics and the Constitution” is not yet fully a subject (Corradini, 2013). 

The broader meaning of citizenship has lately been an element of improvement in 

citizenship education in Italy: practical application of the topics of the C&C subject, as well 

as a broader sense of citizensip that encompasses all new forms of citizenship of the global 

world have been analyzed in the literature. (INVALSI, 2009).  

United Kingdom 
Audsley (2013) argues that citizenship and education have historically been closely 

associated, particularly as a concept that can be taught for example through religious, 
political or voluntary organisations. In the nineteenth century the emerging trade union 
movement linked the citizen with the state and set up workers education courses. In the UK, 
in the aftermath of the Second World War, the raised awareness of human rights of citizens 
was interpreted in “Civics” and “Social Studies” teaching in the 1940’s and 1950’s, aimed at 
developing a respect for authority and a sense of where to fit in the social hierarchy. By 1963 
Newsom had reported on concerns about inactive and boring teaching methodologies. 
Citizenship was introduced as a cross-curricular theme by a Conservative government in 
1990 but was introduced as a statutory foundation subject at a time of constitutional and 
wider political reform in the UK, which included the implementation of The Human Rights 
Act 1998 (embedding the principles of The European Convention on Human Rights into 
UK law), devolvement of political powers at national level to parliaments and assemblies in 
Scotland, Wales and Northern Ireland and at regional level through elected majors in major 



Page 17 of 46 

 

towns and cities. Such actions contributed to the debate on the meaning of nationality, 
national identity and citizenship and how this impacts on group or individual allegiance to 
nation or state ( Osler & Starkey 2006). Issues such as the threat of home grown terrorism, 
increases in immigration of economic migrants , the rise of right wing political parties and 
more recently the prospect of a breakup of the United Kingdom as the Scottish Nationalist 
party seeks the mandate for separation , have added to the discourse The National 
Curriculum Citizenship Order (Department for Education and Employment 1999) 
introduced citizenship education into the national curriculum in secondary schools in 
England as a statutory subject in 2002. This was a result of the Final Report of the Advisory 
Group on Citizenship Education ”Education for Citizenship and the teaching of Democracy 
in Schools” (QCA 1998) otherwise known as the Crick report (QCA 1998). The report was 
commissioned by the then Labour government in response to a " perceived political apathy 
and disengagement of youth" ( Mile.S. 2006). Crick reported that only 21% of young people 
said they supported a political party with 55% saying they never read a newspaper. The Crick 
report expressed concern that British democracy was threatened due to “worrying levels of 
apathy, ignorance and cynicism about public life" (QCA 1998). 
In 1999 the Department for Education and Employment (DfEE) published a National 
Curriculum Handbook for Citizenship for 11-16 year olds, citizenship now becoming a 
statutory subject in secondary schools at Key Stage 3 (11-14 year olds) and Key Stage 4 (15-
16 year olds). In 2000 The Race Relations (Amendment) Act also required schools to address 
discrimination and race equality as a result of the Stephen Lawrence Inquiry, which identified 
institutional racism in British society. 
Following social upheaval in 2001 in the north of England and the 2005 terrorist attack in 
London concerns about security and the incidence of extreme violence resulted in the 
Education and Inspections Act 2006, requiring schools to promote community cohesion 
through the promotion of “British values” such as “duties and obligations to a common 
community”(Osler 2009). Schools had a legal obligation to promote community cohesion 
and were seen as having a central role in social cohesion. The concept of citizenship was 
changing from a “narrow concept of status (belonging, nationality) to a broader one of being 
about active practice and participation “being an informed citizen” (Institute for Global 
Ethics UK Trust 2009). In 2010 a change of emphasis took place under the new Coalition 
Government which set up the National Citizenship Service for 16 and 17 year olds. This 
service creates opportunities for young people to develop skills for life and work by engaging 
with communities; however this is delivered mainly through large charities, rather than 
schools. Audsley et.al (2013) sees this as a widening of the gap between schools and 
community organisations. 
 

The institutions involved in democratic citizenship and 
human rights education in the EU, Turkey, Italy and the 
United Kingdom 

European Union 
The Council of Europe (CoE) is the undisputed leading organisation in EDC and HRE at 
the European level. It is the promoter of training ateliers for teachers in the framework of 
the Pestalozzi Programme, as well as of the “Learning democracy and human rights” 
Programme (2010-2014). The Council of Europe Education Department cooperates with 
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closely related departments within the Council, such as the Youth Department and the 
Programme “Building Europe for and with Children”. CoE information on EDC and HRE 
is circulated by the co-ordinators for Education for democratic citizenship and human rights 
(EDC/HRE coordinators), who are contact persons, informed on the developments of 
these disciplines in their own countries. They are usually representatives of Ministries of 
Education. http://hub.coe.int/ (accessed on 25th October 2013). 
At the European Union level, the European Agency for Fundamental Rights (FRA) is 
active in the field of human rights education and training. It researches good practices 
across Europe with the aim of influencing further EU and national legislation. 
http://fra.europa.eu/en (accessed on 25th October 2013). 
In the period 2007-2013, the European Commission set up a number of programmes 
which transversally also included citizenship education, promotion of human rights and 
active participation. Europe for Citizens Programme, Erasmus and the Longlife Learning 
Programme are some of the cases. As the new programming period approaches, new 
programmes will involve public authorities and third sector organisations in the development 
of new projects related to these themes. http://ec.europa.eu/index_en.htm (accessed on 
25th October 2013). 
Despite member states of the European Union remain responsible for their own education 
and training systems, joint responses and sharing of experiences related to education are 
favoured on the European Union level through the Strategic framework for European 
cooperation in education and training (ET 2020), which furthers the cooperation set up by 
the Education and Training 2010 work programme. 
http://ec.europa.eu/education/index_en.htm (accessed on 25th October 2013). 
The United Nations (UN) have been active in the field of human rights education for many 
years, and wield a strong political power on the international level. The international 
organisation promotes the World Programme for Human Rights Education and has recently 
passed the resolution adopting the Declaration on Human Rights Education and Training, 
on 19th December 2011. , the General Assembly adopted, without a vote, the United 
Nations Declaration on Human Rights Education and Training by resolution 66/137. This 
step marks the final adoption of this new instrument by the United Nations. 

Republic of Turkey 
The Ministry of National Education, as mentioned in the Basic Law of National Education 
(1973, item 56), being the main body accountable for the execution, monitoring and 
inspection of educational services on behalf of the state in Turkey, is also responsible for 
democratic citizenship and human rights education in the country. The ministry is structured 
around twenty units, assigned with particular roles such as general directories for basic 
education, secondary education, special education and counseling services, and teacher 
training and development, to count a few. Particularly, within this centralized organizational 
structure, the Board of Education plays the decisive role in the preparation of curricula and 
textbooks to be used nationwide in elementary and secondary education for all subjects 
including democratic citizenship and human rights education.  
 
 
 

http://ec.europa.eu/index_en.htm
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Italy 
 

The Parliament of the Italian Republic is the main actor for citizenship education on the 

national level. Nevertheless, recent law reforms have granted greater autonomy to local 

authorities in Italy; this decentralization has combined with self-definition of citizenship 

education curricula by schools, which has resulted in a straightforward hindrance of 

standardized formal education for citizens and a growing inability to include the European 

aspects of such education in the educational paths.  

 

The Ministry of Education, Research and University (MIUR) provides guidelines for the actual 

implementation of citizenship education in schools. It offers a national framework to which 

authorities and schools are required to take in consideration when outlining their curricula.  

 

INVALSI is the national research agency in charge of evaluating the school system. In 2010, 

schools were surveyed on the “Citizenship and the Constitution” programme (Eurydice, 2012). 

While INVALSI cannot directly make changes to EDC or HRE, it is however able to influence 

national policies and agendas through the evaluation of the school system. 

 

Other institutions whose influence paved the way for EDC in Italy are the United Nations – 

especially through UNESCO -, the Council of Europe and the European Union (Corradini, 

2013), as well as National Institute of Documentation for Innovation and Educational Research 

(Istituto Nazionale di Documentazione per l'Innovazione e la Ricerca, INDIRE). 

United Kingdom 
Department of Education: Overall responsibility for education, qualifications and curriculum 
lies with the Department of Education which devolves national curriculum development, 
regulation, standards and monitoring to other agencies, which themselves have been subject 
to a number of reorganisations under successive governments. 
 
The Qualifications and Curriculum Authority (1997-2009) originally published the report 
”Education for Citizenship and the teaching of Democracy in Schools” in 1998 which laid 
the foundations stones for the new statutory Citizenship curriculum. This was later replaced 
by the Qualifications and Curriculum Development Agency (QCDA) which itself was closed 
in 2012 and replaced by 2 new agencies that opened in 2011 with separate responsibilities for 
assessment and exam administration. 
 
A third office, to regulate qualifications and examinations, OFQUAL-the Office of 
Qualifications and Examinations was opened in 2009. 
 
Standards and Testing Agency -responsible for national curriculum assessments. 
This agency is responsible for development and delivery of all statutory assessments up to 
the end of Key Stage 3 (age 14 years). 
 
Teaching Agency – responsible for national curriculum assessments 
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This new executive agency, opened in 2012 is responsible for ensuring a supply of high 
qualified teachers, teacher training and teacher regulation. It delivers policy for teachers and 
instructors, classroom based support staff, special education needs coordinators, educational 
psychologists and exam officers Office of Qualifications and Examinations Regulation 
(OFQUAL)-responsible for maintaining standards, improving confidence and distributing 
information about qualifications and examinations in England. It gives formal recognition to 
bodies and organisations that deliver qualifications and assessments and also accredits their 
awards and monitors their activities. 
 
Requirements for accredited qualifications are set out in the regulatory arrangements for the 
Qualification and Credit Framework (QCF), the national credit transfer system for England, 
Wales and Northern Ireland. 
 
Scotland has its own framework, the Scottish Credit and Qualifications Framework (SCQF). 
The UK has completed cross referencing its frameworks to the European Qualifications 
Framework (EQF). 
 
DCELLS –Department for Children, Education, Lifelong Learning and Skills 
This organisation regulates general and vocational education in Wales. It also develops 
qualification frameworks and works closely with the English and Northern Irish regulators 
CCEA is Northern Irelands’ exam board which also acts as regulator of qualifications and 
awarding bodies in Northern Ireland. 
 
SQA The Scottish Qualifications Authority is Scotland’s national awarding and accreditation 
body. 
 
 

Good practices, tools and resources in the field of 
democratic citizenship and human rights education 

European Union 
Tools and resources 

- FRA’s school agenda, S’cool Agenda, for students enriched with information and quizzes 

on fundamental rights and rights of the child in Europe. 

http://fra.europa.eu/en/publication/2012/scool-agenda-2012-2013 (accessed on 25th 

October 2013). 

- Compass is a manual for HRE with young people. It is produced by the Council of 

Europe, as is Compasito, the manual for HRE with children. 

http://eycb.coe.int/compass/; http://www.eycb.coe.int/compasito/ (accessed on 25th 

October 2013). 

Good practices 
Teachers as target group: International peer learning activities and summer academies: 

developed in Poland and in Montenegro, the summer academies host participants from 

countries across the whole region, to share practices on human rights and democracy. 
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In Poland, the project develops over a year, when stakeholders (school directors, 

teachers and NGOs) cooperate and then meet during the international summer school. 

(Osler, 2012). 

 

Teachers as target group: Peer-learning is also the focus of a Swiss-Ukrainian project to 

implement the Charter on EDC and HRE, which aimed at providing an opportunity for 

teacher educators from the two countries to share experiences on EDC and HRE. (Osler, 

2012). 

Osler, A. (2012).  Human Rights and Democracy in Action - Looking Ahead. The impact 

of the Council of Europe Charter on Education for Democratic Citizenship and Human 

Rights Education, Council of Europe. 

 

Teachers as target group: Training of trainers and educators, and the International Training 

Centre on Human Rights and Peace Teaching (CIFEDHOP), activated by the Association 

Mondiale pour l’Ecole Instrument de Paix (EIP). The training centre organizes annual 

international training seminars in Geneva for teachers and practitioners on HRE and peace 

(Andreopoulos, 2002). 

Andreopoulos, G. (2002). Human Rights Education and Training for Professionals, 

International Review of Education, 48(3–4), Kluwer Academic Publishers: Netherlands, 239–

249. 

 

 Teachers as target group: In 1999, Amnesty International Norway activated a 10 year-long 

Rights Education Action Programme (REAP) to train human rights education 

“multipliers”, ie. people that are able to influence large audiences and raise awareness. 

REAP is particularly interesting in the sense that it spread in at least thirteen other 

countries, through projects under this same programme. 

http://www.amnesty.org/en/human-rights-education/projects-initiatives/reap 

 

Teachers as target group and School context: 

Name of the practice: Table of Civic Education Competences 

Provider: Social Science Education Laboratory, Academy of Pedagogical Sciences of 

Ukraine; Cambridge Education L.t.d., UK; the Step-by-Step Foundation, Ukraine; Deutsch 

Russisch Austausch, Germany; the Center for Citizenship Education, Poland. 

Duration: Not specified 

Setting: schools (primary, lower secondary and upper secondary). 110 pilot schools in 

Ukraine. 

Target Group(s): School directors, teachers and curriculum developers 

Human Resources needed: Not specified 

Needs Answered: defining clear aims for students for each stage of education; raising 

awareness on civic competency targets to both students and parents; assisting teachers in 

planning their subjects in view of civic education targets; assisting school directors in 

integrating civic education competencies for schools. 

Description of Activities: Development of a table containing a thorough and 

http://www.amnesty.org/en/human-rights-education/projects-initiatives/reap
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straightforward explanation of the identified civic education competencies and using the 

said table in the classrooms to teach students about civic education. 

Materials: the Table of Civic Education Competencies. 

Reference: http://www.civiced.org.ua/eng/index.php (accessed on 25th October 2013). 

 

Children as target group – non school setting: 

Name of the practice: Project developed under the “Learning and Living Democracy” 

Programme of the Bund-Lӓnder Commission for Education Planning and Research 

Promotion, Germany. 

Provider: Eduard-Spranger-Schule in Reutlingen 

Duration: One year 

Setting: Community 

Target Group(s): Eighth graders, between 15 and 16 years old 

Human Resources needed: Not specified 

Needs Answered: teaching students to be active participants in their communities; 

understanding the principles of respect for others; creating an inclusive society 

Description of Activities: For one year, students offer learning mentorship to migrant 

children from a primary school, having previously been trained. Twice per week, after 

school, they help the child with homework and act as intermediaries between the migrant 

family and the school. Mentor students regularly organize group discussions to reflect and 

find solutions to problems. 

Materials: None 

Reference: Sliwka, A. (2007). Project Example Learning and living democracy in 

heterogeneous societies, NETWORKING EUROPEAN CITIZENSHIP EDUCATION 

– NECE Workshop: The Impacts of National Identities for European 

Integration as a Focus of Citizenship Education, Tallin, 8-11th September 2007. 

 

 Children as target group – school context and community: 

Name of the practice: Life-Link Peace Education Programme: Action Projects 

Provider: Life-Link Friendship-Schools Association, Sweden 

Duration: Duration of actions can vary from one hour to several days, but they tend to be 

organised for two hours. 

Setting: School context and community 

Target Group(s): Lower and upper secondary school students (12-19 years old); indirect 

target groups are teachers, parents and the community 

Human Resources needed: Specific to the projects undertaken, can vary. 

Needs Answered: Stimulate young people and students to acquire a participatory attitude 

and to engage in actions related to the theme of peace, human rights and responsibilities, 

conflict resolution and collaboration, environmental sustainability. 

Description of Activities: Not specified as this varies depending on the specific project. 

Materials: Dependent on the specific actions developed. 

Reference: http://www.life-link.org/ (accessed on 25th October 2013) 
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Children as target group – school context: 

Name of the practice: The Peace Factory: A Mobile Interactive Exhibition on Peace, 

Conflict, Freedom, Prejudices and the Scapegoat Phenomenon 

Provider: Peace Education Projects, The Netherlands 

Duration: It varies. 

Setting: School and/or youth centres 

Target Group(s): students aged 11-18 

Human Resources needed: Not specified. Probably, at least one teacher is needed to 

help organise and set up the exhibition 

Needs Answered: engaging the youth in self-reflection on themes related to human rights, 

the contemporary society and violence 

Description of Activities: The idea is that of an interactive exhibition, made up of a 

number of stations, each dedicated to a specific issue or theme: fact versus opinion; 

prejudices; the scapegoat; refugees; resistance; peace and unrest. The specific Dutch Peace 

Factory is also a travelling exhibit. 

Materials: Not specified. All the materials needed to build the interactive stations. 

Reference: http://www.vredeseducatie.nl/ (accessed on 25th October 2013). 

Republic of Turkey 
Good practices 
 

Children as target group – school context: 

Name of the practice: Democracy Education and School Assemblies  

Provider: Ministry of National Education in cooperation with Turkish Grand National 

Assembly 

Duration: It varies. Project started in 2004. 

Setting: School  

Target Group(s): students – age unspecified 

Human Resources needed: Not specified.  

Needs Answered: This project mainly attempts to (a) involve students in the democratic 

decision making processes, (b) helping students learn to respect themselves and others as 

individuals, (c) provide opportunities to constructively discuss issues creating conflict in the 

society, (d) nurture a feeling of tolerance in the students, and (e) provide opportunities for 

students from different regions to exchange opinions.  

Description of Activities: The project was established by Ministry of National Education 

in cooperation with Turkish Grand National Assembly in 2004. In 2003-2004 education 

semester, it was piloted in 200 elementary and 100 secondary schools from 81 cities in 

Turkey. Within the scope of this project, to make sense of democracy by truly living it, the 

schools create their own student assemblies as the classes select their representatives via 

voting. Selecting among the chairs of different school assemblies, the city student 

assemblies are then established, which give way to the establishment of Turkish Student 

Assembly eventually. The selection of the students and the operation of the assemblies are 

determined by the rules grounded on the practice of democratic principles. In a way, how 
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the student assemblies work closely resembles to how Turkish Grand National Assembly 

works in real life. The student assemblies, however, primarily discuss the issues related to 

life of students such as the success in education, transportation problems, healthy eating 

habits, and sports facilities. The commissions established in specific areas such as science, 

art, education, and sports also guide the studies of the assemblies in school, cities and 

Turkey. The decisions of the Turkish Student Assembly are considered to be 

recommendations and shared with public.  

As a result of this project, it is generally expected that students would develop respect for 

human rights and freedoms and for all individuals in a diverse world; develop commitment 

to equality and justice; be able to produce constructive solutions; develop faith in the 

significance of democracy; be willing to fight against discrimination, racism, and bias; and 

take individual responsibility. Some skills considered to blossom in this project are reported 

to be critical thinking, problem solving, moral judgment, communication, cooperation, 

conflict resolution, and negotiation. The project so far provided evidence from several 

studies revealing its contributions. As noted in the report of the project, teachers perceived 

the student assemblies to be contributing to democracy education of students although 

some viewed the school settings not to be completely ready for the implementation of this 

project. From the site of the students, it was reported that it excited them, creating a 

positive atmosphere in school settings and helped the leader students to practice their 

leadership skills and encouraged other students as well to be leaders in the schools in a 

democratic environment.  

Materials: -/- 

Reference: 

Tezgel, R. (2006). Demokrasi eğitimi ve okul meclisleri. Ankara: TBBM Kültür, Sanat ve Yayın 

Kurulu (No:118).  

 

Teachers and students as target groups – school and community context: 

Name of the practice: Umut Foundation, Citizenship and Human Rights Education Project  

Provider: Prof. Dr. Ipek Gürkaynak, Assoc. Prof. Dr., F. Dilek Gözütok, Dr. Sebnem 

Akipek, Research Assist. Melike Türkan Bagli, Research Assist. Tufan Erhürman, and 

Research Assist. Fatma Özdemir Uluç, Ankara University. 

Duration: It varies. 

Setting: School and the community 

Target Group(s): students – 7th and 8th graders 

Human Resources needed: Not specified.  

Needs Answered: reflect on the basic concepts of human rights and freedoms, think 

about how to be a citizen, and also produce their own arguments; training teachers in 

human rights education using a non-traditional approach. 

Description of Activities: The experts from different disciplines including law, 

psychology, and education wrote a book for 7 and 8 grade students on citizenship 

education and human rights education in Turkey. The book, titled as “To Be a Citizen 

(Yurttaş Olmak İçin) …” attempts to help students reflect on the basic concepts of human 

rights and freedoms, think about how to be a citizen, and also produce their own 
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arguments. It is expected that students would help to become curious, critical, independent 

thinkers who can construct the knowledge by the help of this book. The manual prepared 

for teachers along with this book aims to assist them in expanding opportunities for their 

students while learning to be an active citizen with this book. The books consists of 20 

lessons on a variety of topic such as universal declaration of human rights, laws, justice, 

responsibility, cooperation, participation, conflict and negotiation, peace, democracy in 

family, child neglect and abuse, constitution, and child rights. The book first published in 

1998 and approved by Ministry of National Education to be supplementary textbook in 

democratic citizenship and human rights education courses in Turkey.  

The same author team later in collaboration of Ministry of National Education and The 

British Council in 2002 also wrote a series of books for elementary human rights education, 

named “I am a Human (Ben İnsanım)”. These were namely the six books: “I am a human: 

I am unique”, “I am a human: I communicate”, “I am a human: I have responsibilities”, “I 

am female: I am a human”, “I am a human: I am free and have rights”, and “I am a human: 

I have the right for education”. Within the scope of this project, it was reported that 

teachers were trained in the use of the books in the citizenship and human rights education 

courses and the books were piloted and evaluated.  

As an extension of this project, in their study, Gözütok, Gülbahar, and Köse (2007) trained 

31 primary class teachers in two public schools in Ankara particularly on the book “I am a 

human: I am free and have rights” via e-learning. The study mainly indicated that the 

participating teachers found the content of e-learning to be attractive and useful for human 

rights education mostly because of its relevance to daily life and suggested to expansion of 

it for different topics across grades. Based on the findings of this study, e-learning as a 

method of training teachers on citizenship and human rights education was reported to be 

a promising alternative to traditional in-service programs.  

Materials: “To Be a Citizen (Yurttaş Olmak İçin) …”. Retrieved from 

http://www.umut.org.tr/public/yayin.aspx?id=1190 

Reference: For information on I am Human series and the e-learning training:  

Gözütok, F. D., Gülbahar, Y., & Köse, F. (2007). Teacher training on human rights  

through e-learning. Ankara University, Journal of Faculty of Educational Sciences, 40(1), 135-156.  

 

Children as target group – school context: 

Name of the practice: The Global Youth LEAD (Leadership, Engagement, Activism, 

and Democratization) Project  

Provider: Peace Education Projects, The Netherlands 

Duration: Not specified 

Setting: School and the community 

Target Group(s): students – 5th graders 

Human Resources needed: Not specified. At least one teacher per group. 

Needs Answered: helping students develop critical thinking skills and increased awareness 

of local and global issues 

Description of Activities: This project took place in cooperation between an elementary 

school from Ankara, Turkey and Melba, Idaho, the USA. From Turkey, twelve fifth grade 
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students and three teachers and from the USA, twenty-eight fifth grade students and one 

teacher involved in the study. Within the scope of this project, as part of the Global Youth 

LEAD Club, students explored twelve lessons on human rights in the electronic 

environment. They over the course of a school year basically studied in the Club in teams, 

attempting to provide possible solutions for the problems in the own community, 

producing public policies, and action plans for their implementation. The problems they 

addressed were for instance child labour, unplanned urbanization, stray animals, and global 

warming. Students from the USA and Turkey shared their findings with each other 

electronically. Altan (2012) pointed out that this project contributed to critical thinking 

skills of participating students and increased their awareness for local and global issues, 

making them take the responsibility to act for problems in their community. It was 

highlighted that for an effective human rights and citizenship education in elementary 

years, the content, the language, instructional methods and materials used in the 

presentation of the content needed to attract the attention of the students.  

Materials: Not specified. 

Reference: Altan, S. (2012). The Global Youth LEAD Club: A study of civics and human 

rights education in Turkey. In P. Cunningham & N. Fretwell (Ed.), Creating Communities: 

Local, National and Global (pp. 698-705). London: CiCe  

 

Some other activities carried out by Ministry of National Education concerning Human 

Rights:   

a) Human Rights Week: the Human Rights Week in December is arranged by the 

Regulation of Educational Activities and is celebrated in elementary and secondary 

education schools. Through this week, in order to develop the feelings of inspiration, 

friendship, and peace among students, students engage in diversity of activities related to 

human rights. Panels and conferences are organized to inform students on human rights 

and democracy.  

b) Any elements (e.g., ultra-nationalist and propagandist elements, prejudices, hostility 

inspired and humiliating statements) likely to harm international peace and friendship were 

excluded from the textbooks and educational materials.  

c) Boards of students were established to involve students in the governance of the schools 

by Regulations and Directives, prepared according to the Basic Law of National Education. 

The students are expected to participate into school decisions by sharing their opinions 

with the boards working on different domains such as adaptation of students to school 

environment, increasing quality of education, addressing and solving the problems of 

students, and establishment of social activities  

 

Reference: 

Republic of Turkey, Ministry of National Education (2001). The Turkish education  

system and developments in education. Retrieved from www.ibe.unesco.org 

http://www.ibe.unesco.org/
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Italy 
Good practices 
 

Teachers as target group and School context: 

Name of the practice: La mia scuola per la pace (My School for Peace)  

Provider: Coordinamento nazionale degli enti locali per la pace e i diritti umani; Tavola per 

la pace.  

Duration: Not specified 

Setting: schools (primary, lower secondary and upper secondary).  

Target Group(s): School directors, teachers and curriculum developers 

Human Resources needed: Not specified 

Needs Answered: education and mobility in the country to foster the principles of peace 

and rights among young people; bringing the school at the center of the development of 

peace and of the promotion of human rights; the inclusion of peace and human rights 

education in all school curricula; providing guidance to citizens’ action; appraising the most 

significant endeavors in this programme; contributing to the definition of new curricula; 

agreeing on basic guidelines to standardize the  offer.  

Description of Activities: Hundreds of projects and activities have been developed by the 

different schools. The activities include cultural exchanges and training of in-service 

teachers to promote human rights education and to educate teachers to citizenship, 

including European citizenship. Artistic means have also been adopted, for instance with 

the project “Educare ai diritti umani con il teatro dell’oppresso” (“Education for Human 

Rights through the Theater of the Oppressed”), aimed at employing the so-called image theater 

and the forum theater to play critical situations that can be later on analyzed by the 

participating group.   

Materials: http://www.lamiascuolaperlapace.it/ (accessed on 25th October 2013). 

Reference: Marziali, N. (2007). Cittadinanza democratica e diritti umani nei sistemi 

scolastici europei. L’impulso dato dal Consiglio d’Europa, in Rivista di Studi Politici 

Internazionali (RSPI), 293, 120-138.  

 

Teachers and students as target group; School context: 
Name of the practice: La scuola dei diritti (School of rights) 

Provider: Amnesty International – Italy branch 

Duration: Not specified 

Setting: schools (primary, lower secondary and upper secondary).  

Target Group(s): teachers and students 

Human Resources needed: Not specified 

Needs Answered: raising awareness about human rights, own and of others; promoting a 

culture of mutual understanding; informing and inspiring teachers/educators to adopt the 

principles of human rights as expressed by the UN; stimulating solidarity among children 

and professionals towards the victims of human rights violations.  

Description of Activities: Amnesty International provides a series of learning/teaching 

paths free of charge. These are divided by school level addressed and consist of both 

http://www.lamiascuolaperlapace.it/
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materials for teachers and for students. Moreover, Amnesty International offers schools 

the chance to take part in “Amnesty Kids!”, an educational initiative, comprising a toolkit, 

which allows students to be active promoters of human rights by undertaking actions 

suggested by Amnesty International.  

Materials: http://www.amnesty.it/scuola/secondaria-primo-grado (accessed on 10th 

December 2013); 

http://www.amnesty.it/flex/cm/pages/ServeBLOB.php/L/IT/IDPagina/51 (accessed 

on 10th December 2013); http://www.amnesty.it/scuola/secondaria-secondo-grado 

(accessed on 10th December 2013). 

Reference: http://www.amnesty.it/flex/cm/pages/ServeBLOB.php/L/IT/IDPagina/42 

and http://www.amnestykids.it/ (accessed on 10th December 2013). 

 

 

Democracy, citizenship and human rights in school 
curricula in the EU, Turkey, Italy and the United 
Kingdom 

European Union 
The actual implementation of EDC policies can be distant from the rhetorical 

framework that conceives them, as it has been confirmed by many studies (C.I.E.S., 2012; 

Kerr 2012, Losito, 2010; Schulz et al., 2010 ). Ton Olgers identified five ideal policy 

domains for the implementation of EDC: society, the education system, the educational 

institution, formal and non-formal curriculum, school subjects (Olgers, 2002, pp. 53-54). A 

slow or total lack of implementation characterizes a significant part of the European 

countries, and is especially moderate in higher education (Kerr, 2012). In some cases, the 

Charter on Education for Democratic Citizenship and Human Rights Education brought 

EDC and HRE to the attention of policy and decision-makers. In countries where the 

subject was already fully recognized in the curricula of formal education, the teaching was 

reinforced, thanks to the adoption of the Charter (Kerr, 2012). This is the case of the 

Scandinavian countries, where three approaches to education for democratic citizenship 

can be identified: 1. Acquisition of knowledge regarding democratic citizenship through the 

formal subject taught in schools;  2. Understanding of values and competences related to 

democratic citizenship; 3. Practical activities through organised participation in secondary 

schools (Marziali, 2007, p. 130). Good practices, such as Norway with its two curricular 

courses dedicated to EDC, are balanced out by rather unfortunate cases, such as the scaling 

down of the status of EDC. This was observed in Portugal, where an obligatory EDC 

subject was eliminated in 2011, leaving the country with one trans-curricular but 

nonobligatory course (C.I.E.S., 2012). North European countries have a longer tradition of 

implementation of EDC/HRE, and this often results in a formal teaching methodology, 

combined with a non-formal approach: in the UK, for instance, both approaches coexist, 

http://www.amnesty.it/scuola/secondaria-primo-grado
http://www.amnesty.it/flex/cm/pages/ServeBLOB.php/L/IT/IDPagina/51
http://www.amnesty.it/scuola/secondaria-secondo-grado
http://www.amnesty.it/flex/cm/pages/ServeBLOB.php/L/IT/IDPagina/42
http://www.amnestykids.it/
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where the knowledge-based subject of civic education is accompanied by a practical 

implementation of the notions (Marziali, 2007). Moreover, in Iceland, democratic 

citizenship represents one subject, “life skills”, and is taught also to children in pre-scholar 

age (Marziali, 2007). However, the general trend in European countries is to activate formal 

educational courses, rather than also promoting non-formal education (Kerr, 2012). The 

International Civic and Citizenship Education Study (ICCS) of 2009 by the International 

Education Association found out that knowledge of principles and values connected with 

EDC and HRE are preferred by teachers and school heads if compared to the actual 

participation of students in school and community life (Schulz et al., 2010). Nevertheless, 

some countries reward the participation of students in activities carried out within their 

community, and these are part of the general assessment of the educational career of 

students – e.g. Poland, Italy and the Netherlands -, while self-evaluation is adopted in some 

other countries – e.g. in Turkey (Eurydice, 2012). Some form of evaluation of schools, be it 

external or internal, also includes citizenship education in some of the countries of the 

Eurydice study (Eurydice, 2012). While training of principals of educational institutions is 

rare, training opportunities for teachers do exist in most countries, but they are not a 

requirement, except for some cases. Specialist training is far less available, but continuing 

professional development is usually offered. Some of these opportunities are offered by the 

third sector and private companies (Eurydice, 2012). 

Republic of Turkey 
In the education system of Turkey restructured in 2012, “The Human Rights, 

Citizenship, and Democracy” course is expected to be included in the school curriculum of 

the 4th grades in elementary education as a two-hour compulsory course. In present time, 

the one-hour compulsory “Citizenship and Democracy Education” course is, however, 

implemented in the 8th grades in the middle schools. In this curriculum, four themes are 

included: “Each individual is valuable”; “The culture of democracy”; “Our rights and 

freedoms”; and “Our duties and responsibilities”. It is stated in the program booklet that 

the curriculum is based on the notion of democratic citizenship and it describes citizenship 

based on rights and freedoms rather than on duties and responsibilities.  

As a result of this curriculum, Ministry of National Education expects that students; (a) will 

contribute to the construction of a democratic and just society by being free, independent, 

tolerable, peace-loving and self-confident individuals; (b) will recognize the significance of 

maintenance and improvement of commonly shared values; (c) will use their basic rights 

and freedoms and fulfill their responsibilities as citizens of the Republic of Turkey; (d) will 

play a role in the improvement and empowerment of social life by being an active, 

responsible and democratic citizen; (e) will contribute to the solution of social problems, 

having a faith in the significance of democratic participation and democratic living; (f) will 

adopt democracy as a way of life by developing attitudes and behaviors compatible with 

democracy and democratic consciousness; (g) will contribute to the construction of 

democratic Republic of Turkey by realizing the significance of Atatürk’s principles and 
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reforms; (h) will be sensitive to issues related to both his or her country and world by 

developing a consciousness that he or she is a part of humanity.  

The values desired to be developed in the students by Citizenship and Democracy 

Education is also defined by Ministry of National Education (2010) as following: 

cooperation, tolerance, responsibility, love, respect, helpfulness, altruism, peace, honor, 

fairness, self-respect, sharing, patriotism, freedom, negotiation, equality, respect for the 

differences, sensitivity to protection of cultural heritage, sensitivity to national, moral and 

universal values. While implementing the curriculum, teachers are expected to apply child-

centered approaches in their classes. The lessons are to be based on activities and reflect 

the principles of multiple intelligence theory. Teachers are expected to facilitate teaching 

learning activities to encourage students to construct their own knowledge based on 

experiences. It is also strictly required that teachers model democratic attitudes and 

behaviors in the classes.  

The values embedded in this curriculum are before all else aligned with the general aims of 

the education in Turkey. The aims and principles of Turkish National Education in the 

Basic Law of National Education numbered 1739 describe the ideal citizen to be raised and 

are as follows:  

• to raise individuals who are committed to Atatürk’s reforms and principles, his concept of 

nationalism as defined in the Constitution; who adopt, protect and improve the national, 

moral, human, spiritual and cultural values of the Turkish nation; who love and always 

elevate their families, homeland and nation; who are aware of their duties and 

responsibilities towards the Turkish Republic- which is a democratic, secular and social 

state ruled by law based on human rights and the basic principles defined in the beginning 

of the Constitution- and behave accordingly;  

• to bring up individuals who physically, mentally, morally, spiritually and emotionally have 

a moderate and healthy personality and mentality, independent and scientific thinking 

power, a wide world view; who respect human rights, appreciate enterprise and 

individuality; who feel responsibility towards the society; and who are constructive, creative 

and productive;  

• to prepare individuals for life by ensuring that they have professions which will make 

them happy and contribute to the welfare of the society through equipping them with the 

necessary knowledge, skills, attitude and habit of working cooperatively in line with their 

own interests, talents and abilities. Thus, the aim is to promote the welfare and happiness 

of the citizens and Turkish society, to support and accelerate economic, cultural and social 

development in national unity and cohesion, and finally to make the Turkish Nation a 

constructive, creative and distinguished partner of contemporary civilization.  

In the same law in section 2, “democracy education” is identified as one of the principles 

of Turkish Education System. As mentioned in the law, in order to establish a strong, 

stable, free and democratic society, democratic consciousness, knowledge, understanding 

and behaviors related to the government of the country, and respect for moral values are 

attempted to be developed in all types of educational services in Turkey. However, any 
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political and ideological provocations and the discussions and political events conflicting 

with Atatürk’s nationalism as stated in the Constitution are strictly prevented1.  

Italy 
The main issue regarding the application of citizenship education and education for 

human rights in Italy is the gap between policy and practice, as highlighted also by the regional 

research. Even when EDC/HRE policies do inspire new laws, the time of actual their 

enforcement threatens to hinder all improvements in such disciplines (Kerr, 2012; Birzea et al., 

2004; Eurydice, 2005). The reason behind such time lag between policy and practice can be 

traced in the decentralized management of all initiatives (INVALSI, 2009). While a cross-

curricular subject, “Citizenship and the Constitution”, is active on the national territory, the 

methods for its inclusion in regular curricula lies in the hands of the teachers, who are 

encouraged to adopt the learning objectives related to this national framework and to develop 

projects with their students (Eurydice, 2012). However, as there is no assessment of the 

learning outcomes reached by the students, citizenship education is still confined in a sphere of 

non-compulsoriness. Moreover, allocating specific time to a subject that is not taught 

individually is difficult and depends on the will of the teacher or the school, thus contributing 

to the fact that great differences exist in the country, even from one school to another. The 

same applies in some parts of Belgium and in Latvia. Under such framework, positive aspects 

should also be taken into account when formulating an opinion about the state of 

implementation of EDC/HRE in Italy: despite the lack of an organized national standard for 

citizenship education characterizes the subject, more opportunities for non-formal education 

and for collaborative efforts between public and private, often non-profit, entities arise 

(Marziali, 2007).   

The marginal role assumed by citizenship education is a common trait of EDC/HRE to be 

found in all legal efforts to introduce the discipline, until 2009 (Corradini, 2008). The 

framework programme “Citizenship and the Constitution” issued in 2009 focused on four 

topics to be addressed by citizenship education: dignity of the human being; identity and 

belonging; otherness and relations; participation. The concepts are accompanied by learning 

outcomes related to the acquisition of related attitudes and behaviors (Corradini, 2013). 

Citizenship education in Italy is the focus of a cross-curricular framework designed to 

implement projects in schools. Moreover, EDC is also taught as part of other subjects both 

in primary and in secondary school. In primary and lower secondary schools, it is part of 

history, geography and social studies teaching; in upper secondary school it is integrated in 

the teaching of history, philosophy, law and social studies (Eurydice, 2012). Despite the 

introduction of EDC in the curricula of Italian formal education, the corresponding 
                                                           
1 Information on citizenship education curriculum:  
Ministry of National Education , Board of Education and Discipline (2010). İlköğretim vatandaşlık ve demokrasi eğitimi dersi. 
Retrieved from http://ttkb.meb.gov.tr/program2.aspx  
Information on the basic aims and principles of national education:  
Republic Of Turkey, Ministry of National Education (2005). Reviews of national policies for education. Basic education in Turkey: 
Background report. Retrieved from www.oecd.org.  
The Basic Law of National Education (1973). Retrieved from http://mevzuat.meb.gov.tr/html/88.html. 

 

http://mevzuat.meb.gov.tr/html/88.html
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subjects, which were in theory enriched by the citizenship education curriculum, did not 

benefit from an increase in the teaching hours, thus posing a challenge to the fulfillment of 

the learning objectives and outcomes set on the national level for each subject. 

United Kingdom 
The values of democracy, citizenship and human rights education are embedded into 

a national curriculum that is statutory for all young people aged 11-16 years old in England, 

Wales and Northern Ireland. It is not statutory in Scotland but is one of five National 

Priorities. The national curriculum for citizenship has recently been revised after 

consultation with a number of third sector organisations and the revised curriculum will be 

introduced into secondary education in 2014. The delivery of citizenship curriculum is 

monitored by the Office of Standards in Education (Ofsted) through its national 

inspection regime of schools and colleges. 

Content of the new curriculum for 11-14 year olds (Key stage 3) includes: 

· the development of the political system of democratic government in the UK, including 

the roles of citizens, Parliament and the monarch; 

· the operation of Parliament, including voting and elections, and the role of political 

parties; 

· the precious liberties enjoyed by the citizens of the United Kingdom; 

· the nature of rules and laws and the justice system, including the role of the police and 

the operation of courts and tribunals; 

· the roles played by public institutions and voluntary groups in society, and the ways in 

which citizens work together to improve their communities, including opportunities to 

participate in school-based activities; 

· the functions and uses of money, the importance and practice of budgeting, and 

managing risk. 

 

At Key stage 4 (15-16 years) the curriculum builds on this to include: 

· parliamentary democracy and the key elements of the constitution of the United 

Kingdom, including the power of government, the role of citizens and Parliament in 

holding those in power to account, and the different roles of the executive, legislature and 

judiciary and a free press; 

· the different electoral systems used in and beyond the United Kingdom and actions 

citizens can take in democratic and electoral processes to influence decisions locally, 

nationally and beyond; 

· other systems and forms of government, both democratic and non-democratic, beyond 

the United Kingdom; 

· local, regional and international governance and the United Kingdom’s relations with the 

rest of Europe, the Commonwealth, the United Nations and the wider world; 

· human rights and international law; 

· the legal system in the UK, different sources of law and how the law helps society deal 

with complex problems; 
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· diverse national, regional, religious and ethnic identities in the United Kingdom and the 

need for mutual respect and understanding; 

· the different ways in which a citizen can contribute to the improvement of their 

community, to include the opportunity to participate actively in community volunteering, 

as well as other forms of responsible activity; 

· income and expenditure, credit and debt, insurance, savings and pensions, financial 

products and services, and how public money is raised and spent. 

 

The Department of Education (formerly the Department of Children, Schools and 

Families) commissioned the world’s biggest and longest study of the impact of citizenship 

education in 2010 with 3 main aims: 

· assess the short term and long term effects of citizneship education on young people; 

· explore whether different processes (school, teachers, individuals) have variable results 

and produce different outcomes; 

· consider what improvements could be made to improve the effectiveness of citizenship 

education. 

Key findings include: 

· a marked increase in civic and political participation but at the same time a hardening of 

attitudes towards equality and society, a weakening of attachment to communities and a 

growing mistrust of politicians. 

· Factors that affect young people’s citizenship outcomes include age, lifestyle,background, 

prior citizenship outcomes as well as “received” citizenship education. Early indications 

show that citizenship outcomes are impacted more by an increase in citizenship education 

than any other factors. 

· Proposals for changes to improve citizenship education included: ensuring the delivery of 

“discrete” citizenship classes, delivering citizenship education up to the gae of 18, 

providing additional support and training for teachers to deliver the “political literacy 

strand” (Citizenship Education in England 2001-2010: CELS. Keating et al. 2010). 

 

 

Teachers and students’ needs in relation to human 
rights and democratic citizenship education as 
outlined by the literature 

European Union 
“Citizenship education and human rights education can be understood as educational 

responses to specific social and political challenges in different national, regional and global 

contexts” (Fritzsche, 2008, p. 40). The main finding of this literature review is that different 

authors, academic, institutional, governmental, intergovernmental and non-governmental, agree 

that context is very important and shapes the specific needs of a country or a specific 
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environment regarding citizenship education and human rights education (Zembylas, 2011). In 

this sense, a democratic environment is necessary in order to achieve authentic citizenship 

education (The Active Citizenship Foundation and DARE Network, 2010). While this very 

latest statement can be deemed controversial, as it seems to question the power of active 

citizenship in bringing about changes in society, it is not difficult to agree on the idea that a 

democratic society can act as a school of democratic citizenship for the youth – through 

informal education. The principles and values of a democratic society need to gain visibility in 

the eyes of the young citizens, for them to be able to put them into practice in their 

communities (C.I.E.S., 2012). 

Participation is indeed one of the key elements of both EDC and HRE, and this was also 

highlighted by the teachers interviewed by a partnership of organisations in Europe about the 

educational needs related to citizenship education, in the framework of the RIGHTS project 

(C.I.E.S., 2012). The employment of “democratic” tools and instruments, such as Internetbased 

instruments, social networking sites, websites, forums and digital support tools were identified 

by the interviewees as an effective support in EDC (C.I.E.S., 2012). The lack of evaluation and 

policy reviews is also one of the findings of this literature review – a 2012 report on the 

implementation of the Charter on Education for Democratic Citizenship and Human Rights 

Education showed that only one quarter of the countries surveyed was in the process of 

evaluating their own policies on citizenship education, while most of the countries had not yet 

acted upon a policy review (Kerr, 2012). The many differences in citizenship education in the 

European countries are particularly due to the different approaches to implementation of such 

education. Nevertheless, an attempt could be made to develop a common basis for EDC 

through standard training on the European level to be offered to all teachers (Marziali, 2007). 

However, the need for a tailored approach to EDC, depending on the characteristics of each 

country, remains and should be accounted for when developing the courses. In this sense, a 

national framework should be developed by all nation states, but this is rarely the case, or the 

practice remains distant from the political framework of EDC. 

Republic of Turkey 
The prior needs of Turkey concerning citizenship and human rights education are in 

general identified as the following based on the review of the studies conducted in the national 

context:  

 Improvement of the textbooks and the curriculum compatible with the notion of 

“democratic and active” citizenship (e.g., Akşit, 2009; Çayır, 2003; Çayır, 2011; İnce, 2012)  

 Improvement of student outcomes (e.g., knowledge, skills, and attitudes) in relation to 

democratic citizenship and human rights (e.g., Akengin, 2008; Keser, Akar, &Yildirim, 

2011)  

 Improvement of teaching on democratic citizenship and human rights by improving 

knowledge, skills and attitudes of teachers and teacher candidates (e.g., Doğanay, Çuhadar, 

& Sarı, 2007; Ersoy, 2012; Gündoğdu, 2011)  

 Involvement of parents, particularly from lower social-economic classes in democratic 

citizenship and human rights education (e.g., Ersoy, 2011)  
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Main findings of some of the studies conducted on citizenship and human rights education can 

be summarized as follows:  

 Students were not found to be aware of their rights in the context of Turkey although they 

read the declaration of children’s rights which indicated a failure of the citizenship and 

human rights education course taught in the 7th grade (Akengin, 2008).  

 Akşit (2009) noticed that the citizenship and human rights education textbooks of 2007 

focused more on the actualization of objectives at knowledge, comprehension, and 

application levels but lacked the levels of analysis, synthesis and evaluation. In this manner, 

they were found to be weak in developing the higher order thinking skills in students. In 

addition to transmission of knowledge and facts, the content to be covered was also found 

to be overloaded considering the time available for this course (Akşit, 2009).  

 Çayır (2002) reported that textbooks in Turkey presented a duty-oriented citizenship, mostly 

making students memorize the answers through multiple-choice and fill in the blank 

questions. It was indicated that there is a need for the inclusion of activity based scenarios 

to develop conflict resolution skills of children. The relation of human rights to daily life is 

also cited not to be well established in the citizenship and human rights education. Çayır 

(2002) moreover criticized the language used in the textbooks to be highly complex for 

students to understand.  

 Çayır (2011) revealed that the textbooks in Turkey ignore the minorities from different 

ethnic, religious and language backgrounds in the community. Similarly, İnce (2012) 

indicated that textbooks reinforce ethnicity-based nationalism. Going beyond the 

nationalistic and militaristic perspective, he pointed a need to define a new citizenship based 

on cultural, identity and human rights.  

 The study of Doğanay, Çuhadar, and Sarı (2007) demonstrated that teacher candidates in 

Turkey showed a low level of participation in civic life. It was concluded to be a threat to 

development of participatory democracy understanding in the society.  

 Ersoy (2012) reported that teachers did not have adequate knowledge of children’s rights 

and children did not learn their rights well both at home and school. In this study, it was 

also identified that teachers implemented human rights education applying traditional 

methods (e.g., lecture, question-answer. Only a few of them mentioned that they employ 

drama, discussion, and case study analysis. The lack of instructional materials for human 

rights education, busy course schedules, test-based education system, and the school culture 

were other factors mentioned as impeding effective citizenship and human rights education 

at schools.  

 The socioeconomic status of children was found to influence the perceptions of students 

about children’s rights (Ersoy, 2011). Ersoy (2011) showed that children from higher socio-

economic status were more interested in rights for participation compared to children from 

lower and middle strata. Although schools played a substantial role in increasing the 

awareness of children toward their rights regardless of their socio-economic status, they 

became the prime source for learning about rights for children from lower and middle 

classes. This study particularly indicated the need of lower and middle class students to be 
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involved in educational practices about their rights in school settings to increase their 

awareness and sensitivity.  

 In the study by Gündoğdu (2011), it was indicated that particularly teachers from social 

science departments had a relatively more positive attitude toward human rights education 

in Turkey, compared to teachers from natural science fields. This finding may imply that 

inclusion of human rights related themes in teacher training programs is likely to make 

difference in the attitude of the teachers.  

 In the study by Keser, Akar, and Yildirim (2011), extracurricular activities were found as 

contributing factors in developing the students’ awareness of social, political, and economic 

events, environment, and non-governmental organizations; in solving conflicts; and in 

developing social responsibility and accountability.  

 Based on the student evaluation of citizenship and human rights education, Yiğittir (2007) 

recommended that textbooks need to be enriched with comics, case studies, stories, daily 

news; the instructional time allocated to citizenship and human rights education need to be 

increased; the focus need to be more directed to some content areas such as human rights 

and freedoms.  

Italy 
 The national report of the assessment of “Citizenship and the Constitution” (C&C) 

Education in Italy, issued in 2009 as part of the International Civic and Citizenship Study, 

underlined that Italian students are less active in the civic realm than their international peers. 

Not only are they less present in the activities of the associations, but they are generally less 

keen to participate through schools (INVALSI, 2009). When they do take part in the civic life 

of their communities, they tend to be engaged in communication with peers and mostly 

through the Internet (Sherrod, Torney-Purta & Flanagan, 2010). The forces active on the global 

level carry new issues and challenges, which require the response of a cohesive society in order 

to be tackled. The research quoted by INVALSI has also shown that there is a direct link 

between the quality of resources in a territory and the civic understanding of the young 

students; also, a more democratic school environment leads to a better understanding of 

democratic principles altogether (Pasek, Feldman, Romer, & Jamieson, 2008). However, Italy 

still misses a focused training of teachers in citizenship education, unlike the UK, where the 

Standard for Initial Teacher Education assures that all teachers receive at least the basis of 

citizenship education (INVALSI, 2009; Eurydice, 2012).  

Also, the establishment of a more-specifically set standard of learning outcomes for civic 

education in Italy would contribute to shorten the gap between the different realities of 

implementation of this subject. Finally, national assessment tools should be developed, so that a 

comparable evaluation of the competences acquired by students thanks to C&C education is 

possible. 
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The most influential organizations of the third sector 
active in the field of democratic citizenship and human 
rights education in the EU, Turkey, Italy and the United 
Kingdom 

European Union 
The Charter on Education for Democratic Citizenship and Human Rights Education 

dedicates an article to the role of NGOs and the third sector in citizenship education 

(Council of Europe, 2010, art. 10). The sources reviewed show that the modalities and 

extent of cooperation between governments and organisations of the third sector vary in 

the European countries (C.I.E.S., 2012). The role of NGOs in EDC projects and initiatives 

was highlighted by over half the countries accounted for in the report on the 

implementation of the Charter (Kerr, 2012). Cooperation with community and youth 

groups is however less intense (Kerr, 2012). What can be considered as a good practice is 

the experience of development of EDC in Finland, where decisions regarding citizenship 

education are made in collaboration between NGOs and local public authorities (Marziali, 

2007). 

 

Amnesty International is active in the field of human rights education to which it 

contributes with a Human Rights Education Strategy, a Human Rights Education 

Network, several projects and initiatives, and HRE resources. 

http://www.amnesty.org/en/human-rights-education/what-we-do (accessed on 25th 

October 2013). 

 

DARE Network - Democracy and Human Rights Education in Europe 

“DARE aims at achieving recognition, visibility and adequate resources for EDC/HRE as 

a core obligation for the formal and non-formal education systems throughout 

Europe”. http://www.dare-network.eu/ (accessed on 25th October 2013). 

 

Human Rights Education Associates (HREA) is “the global human rights education 

network… [that] supports human rights learning; the training of activists and professionals; 

the development of educational materials and programming; and community-building 

through on-line technologies”. They cooperate with and provide guidance to NGOs, other 

types of organisations and governments on the development of curricula, with training, 

research and evaluation, and finally networking. A set of resources is available on the 

website: http://www.hrea.org/ (accessed on 25th October 2013). 

 

Menschenrechte Schweiz MERS – Netzwerk Menschenrechtsbildung is the Human 
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Rights Education Network active in the promotion of human rights in Switzerland. 

http://www.humanrights.ch (accessed on 25th October 2013) – languages: French, 

German. 

Republic of Turkey 
 

Umut Vakfı (The Hope Foundation) 

 The Hope Foundation was founded to promote citizenship practices in Turkey. This non-

governmental organization launched the Citizenship and Human Rights Education Project. As 

part of this project, a textbook and a teachers’ guide book were prepared for 7th and 8th grade 

Citizenship and Human Rights Education courses. Furthermore, in-service trainings were 

provided to teachers (Gözütok, Gülbahar, & Köse, 2007). As a result of the pilot study, this 

foundation played an active role in providing a sponsorship to a team of scholars from the 

fields of law and education to prepare a text titled as “Yurttaş Olmak İçin” (To Be a Citizen) and 

to develop materials regarding human rights education. The significance of this book lies in the 

fact that it is the first to suggest interactive methodologies in teaching citizenship and human 

rights courses (Gözütok & Alkın, 2008; Gözütok, Gülbahar, & Köse, 2007; İnce, 2012). In 

addition, the foundation organized conferences about “Citizenship Education” in 1996. It also 

organized “İnsanım-Bireyim-Yurttaşım” (I am a human-an individual-a citizen) trainings to the 

volunteers of several NGOs (The Hope Foundation, 

http://www.umut.org.tr/public/page.aspx?id=1164).  

 

The Gürkaynak Institute of Citizenship 

This institute operates as part of the Hope Foundation. It was opened with the responsibility of 

contributing to maintenance of democratic and civilized society with participative citizens. 

  

Education Committee of the Council of Europe 

This committee launched the Democratic Citizenship Project in 1997, which was implemented 

by the Ministry of National Education. The project was carried out with the contributions of 

universities and non-governmental organizations (İnce, 2012).  

 

The British Council  

Through the cooperation with Ministry of National Education, “Ben İnsanım (I am a human 

being)” İlköğretim için İnsan Hakları Eğitimi (Human Rights Education for Elementary 

Education) series were prepared. These series included students’ and teachers’ books for the 

first six grades in primary education. Besides, teachers were trained through inservice trainings 

(Gözütok & Alkın; Gözütok, Gülbahar, & Köse, 2007).  

 

Bilgi University Sociology and Educational Studies Unit (SEÇBİR) 

Provided support for the examination of Citizenship and Democracy Education textbooks 

(ERG, 2011).  

 

http://www.umut.org.tr/public/page.aspx?id=1164
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Civic Involvement Projects (CIP) at Sabancı University 

In line with the mission of Sabancı University, CIPs have been developed since 1999 as 

compulsory part of the courses. Briefly, CIPs aim to promote participatory democracy and 

encourage students take action in civil society. All participants involved in the projects are 

students under the leadership of supervisors. As a result of CIP programme, 30 human rights 

projects have been undertaken (Çetindamar & Hopkins, 2008).  

 

Tarih Vakfı (The History Foundation) 

This foundation carried out “Ders Kitaplarında İnsan Hakları” (Human Rights in Course Books) 

Project and examined the course books in relation to human rights. The ultimate goal was to 

develop human rights consciousness (Bağlı, 2013).  

 

The Turkish Academy of Sciences (TÜBA) and Human Rights Foundation of Turkey (TİHV) 

These organizations provided support to The History Foundation for conducting Human 

Rights in Textbooks Project (Ünal, 2012). Human Rights Foundation of Turkey was established 

in 1990 with the aim of producing publications about human rights, providing support victims, 

scientific research and trainings (Human Rights Foundation of Turkey).  

 

Turkish Industry and Business Association (TÜSİAD)  

This is a voluntary interest association that has a substantial role in representing business sector. 

TÜSİAD is an important actor for Turkey’s full accession to the EU for the purpose of 

democracy-business relationship (Keyman & İçduygu, 2005).  

Italy 
Amnesty International is certainly the most active organization in EDC/HRE in Italy, and 
it is active in the field of human rights education to which it contributes with: a Human 
Rights Education Strategy; a Human Rights Education Network; several projects; 
initiatives; HRE resources. http://www.amnesty.org/en/human-rights-education/what-
we-do (accessed on 25th October 2013). 

United Kingdom 
The British Institute of Human Rights  www.bihr.org.uk 

Amnesty International UK  www.amnesty.org.uk/education 

Association for Citizenship Teaching  www.teachingcitizenship.org.uk 

The Citizenship Foundation  www.citizenshipfoundation.org.uk 

The Hansard Society  www.hansardsociety.org.uk 

Save the Children  www.savechildren.org.uk/ 

The Gender Trust  www.gendertrust.org.uk 

Stonewall  www.stonewall.org.uk 

Schools OUT!  www.schools-out.org.uk 

Mermaids  www.mermaids.freeuk.com 

Democratic Life  www.democraticlife.org.uk 
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